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Task 1
Part a

Developmental review 

Guidance: 
Task 1 part a asks you to use a model of reflection to reflect on your past practice and future developmental needs. It should be completed by taking into account the work you have undertaken since qualifying. In discussions with your mentor and/or supervisor/line manager identify your future developmental needs as part of your First Three Years of Practice Individual Plan under each of the 3 learning outcomes below. 
You must meet the Learning Outcomes for this task (see appendix 4 of the handbook).

Please answer all elements of the question below. 


	Question:

Using a reflective model critically reflect on your professional development since qualifying as a social worker. Based on this and in discussion with your mentor/supervisor/line manager go on to identify and justify your future developmental needs over the coming 12 months under each of the 3 Social Care Wales (SCW) learning outcomes listed below providing at least one developmental need for each of the learning outcome below: 

1. Applying analysis in assessment to inform interventions.
2. Working collaboratively with people in need of care and support, their carers and other professionals.
3. Intervention and application of professional judgement in increasingly complex situations.

This task must make reference to how the supervision, training, learning and research has and will inform your practice. 


750 words (+/- 10%:  include your actual word count at the end of each section).


To complete this task, I am going to use the What? So What? And Now What? Model of reflection (Borton, 1970). The title Social Worker is a protected title, and it is a criminal offence to practice as a Social Worker without registration (SCW, 2024). After qualifying and registering as a Social Worker in September 2022, I started my career in a Children’s Looked After Team in a Welsh Local Authority. I initially fairly felt confident, as I had completed a similar placement in another Welsh Local Authority. It soon became clear to me that I had much to learn and that my previous practice educator had seemingly shielded me from many of the complexities of Social Work. Upon reflection, I recall feeling low in self-confidence and assuming my colleagues would have high expectation of me. It soon became clear that there was so much more to my role than care planning. 

Following a year in practice, I understand that the predominant purpose of my role is to safeguard, promote wellbeing and ensure the voice of the child is heard through collaborative care planning. I have achieved this for individuals by promoting co-production, their voice, choice and control, in line with the key principles of Welsh legislation (SSWBA, 2014). It is my duty to work with other Local Authority social care teams, health, education, police and third sector agencies to ensure that an all-round multidisciplinary approach is taken to achieve the best possible outcome for the child and family. The process of collaborative working, the perspectives of other professionals and the individuals have proven to be a vital tool that supports my ability to critically analyse increasingly complex scenario’s during any assessment periods. According to Critchley and Mitchell (2020) “there is a collaborative energy that may be harnessed by bringing together diverse perspectives on a problem”. Furthermore, Trevithick (2006) states that working in collaboration helps us to “bring about the kind of changes that are sought”. This approach enables support networks and universal safeguards to be identified and actioned, promoting best practice and shared accountability in decision making. However, I have noted that there appears to be a lack of mutual respect from some professions in response to social workers, causing a feeling of intimidation. I have attempted to reduce this barrier by attending joint training with other professions. Moving forwards, I will continue to build my confidence through exposing myself to working alongside other professions. 

My progression and understanding of my role and responsibilities in my first year of practice have been supported and strengthened through quality supervision. It is my responsibility to prepare for supervision to maximise its effectiveness and use feedback to reflect on, evaluate and improve my practice (SCW, 2019). The supervisor and I built a positive working relationship which enable us to implement constructive criticism, identifying strengths and identify future learning to assist me in managing the complexities of social work. According to Hutchison (2024) “Social Work is a multifaceted profession, and because it is multifaceted, social workers needs a multidimensional understanding of human behaviour”. Subsequently, requiring many different skills to be used simultaneously, however these skills must be strengthened and considered individually. The ability to understand and implement social policy and legislation relevant to Wales is the foundation of all social work interventions, as we must promote the wellbeing and safety of individuals whilst working in accordance with the law. Local Authority policies are also in place to protect and ensure the safety of their workers. Aside from safeguarding, much time is spent obtaining historical knowledge and developing an in-depth understanding of the family’s lived experiences and how they function, however a deeper understanding can also be obtained through collaborative working with other professionals, from individuals themselves or their carers. Upon reflection, I have noted that obtaining information from individuals triggers them to experience a range of emotions, often negative emotions. It is difficult to observe a person experiencing negative emotions and I often feel intimidated, causing me to back off and not obtain all the information required. Moving forwards, I would like to focus on building my emotional resilience in this area of work. 

Frequent training is an important part of making professional judgements, for example: trauma informed practice aids our understanding of human behaviours and people’s ability to achieve and sustain positive changes. Supervision sessions, training and research have helped me to identify that better outcomes are always the options that are the least restrictive, supporting the lowest levels of intervention that are appropriate and safe. This approach reduces the risk of professionals becoming overly risk adverse. Supervision has aided my understanding that decision making, and accountability are shared decisions that are made collaboratively and supported by on-going learning and research. Identifying areas of learning and accessing research enables me to make informed decisions and assists me to be comfortable when making decisions on behalf of others. Moving forwards, I would like to be able to access and understand more detailed research that will further inform my practice and understanding of human behaviours. 
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Task 1 
Part b 
Developmental Review 

Guidance:
Task 1 part b is a 2-part question and a continuation of task I part a and you must refer to a reflective model in this task.
Please ensure that you meet the required learning outcomes for this task (See appendix 4 of the handbook) and that you answer both parts of the question.

Please answer all elements of the question below. 

	Question
Use a reflective model to critically reflect on the learning needs you identified in task 1 part a under each of the 3 SCW learning outcomes. 
This must include reference to training, learning, research and supervision and reflection with your mentor/supervisor/line manager on the extent to which your learning outcomes has been achieved. 
Identify your learning needs to support your development in the transition to becoming an experienced practitioner in your future career following the completion of this programme. 

650 words (+/- 10%: include your actual word count at the end of each section).


	Question

Reflect on feedback that you have received from individuals in need of care and support and/or their carers and explain how this information has helped shape your practice and future professional development. 

100 words (+/- 10%: include your actual word count at the end of each section).

Constructive criticism from service users and colleagues has been a useful tool during my first two years of practice, and I have no doubt that it will continue to be for the rest of my career. Initially, I was easily upset by feedback that wasn’t always positive. However, this assisted me to develop my emotional resilience and broadened my sense of self awareness. I have since been able to identify that there is a fine line between care and control that impacts individuals’ perception of me as a professional, based upon their own perception of specific issues. 

Word count 97

Total task 1 part b 750 words (+/- 10%: include your actual word count at the end of each section).

I will use Gibbs (1988) Reflective Cycle for this exercise.

What happened? Throughout the past 12 months, I have endeavoured to seek appropriate training that would enhance my professional skills and understanding of social work practice. My training needs have been identified through supervision and stipulated as a requirement of registration by Social Care Wales. I was lucky enough to be able to attend the Social Care Wales Celebrating Social Work Day and discuss recent research with peers. I have undertaken Section 47 training alongside other professionals such as; the police and health professionals. I was able to complete a 5 day Achieving Best Evidence training programme with North Wales Police and complete collaborative communication training. I have also attended trauma informed practice and many others.

Feelings? Attending training events and social work conferences has strengthened my confidence in engaging and working in collaboration with service users and professionals. It has given me a greater understanding of the lived experiences of the individuals we support and informed my assessment skills and understanding of the importance of making confident judgements. I feel that discussions around shared accountability with other professionals offers reassurance and provides clarity of each professional’s responsibilities and perspectives. Attending regular training has greatly developed my skill set, particularly my communication skills and understanding of effective therapeutic interventions. I have been able to share my learning during supervision and be assisted by my supervisor to apply it to my practice. 

Evaluation?  Becoming trauma informed has assisted me to work in collaboration with my supervisor whilst critically analysing information gathered during assessments and making professional judgements in increasingly complex cases. I have noted that it is impossible to critically analysis a family’s circumstances if you do not have an in depth understanding of the family, and this can be achieved through trauma informed practice, effective communication and collaborative working. I have found my continuing professional development to be an enjoyable and informative experience. It has enabled me to better understand the people I support and the ways in which they function, aiding development of comprehensive concise assessments. It has supported me to work in collaboration with individuals and define achievable objectives. Developing my communication skills has enable me to obtain the very best information from individuals which has strengthened assessments that I have undertaken and made me feel confident in applying professional judgement.

Analysis? Training, working collaboratively and good quality supervision has supported me during periods of assessment and in my decision making. I have noted that multi-disciplinary meetings are a useful platform in which the pieces of an increasingly complex case can be pieced together by different professions, with differing information and prospectives. I have been afforded the opportunity to shadow my supervisors practice and be present as she critically analysis complex cases. I have been part of the process and part of her decision making which has enabled me to observe the many ways in which we can work collaboratively to safeguard. It has also taught me to think outside the box and anticipate what may happen next. I have noted that the skill of anticipating what may happen next forms an important part of assessments and professional judgement, and this can only obtain through collaborative working, training, experience and supervision.

Conclusion? I have no doubt that my skill set and ability to apply critical analysis in practice has grown during my first 2 years of practice. As a newly qualified social worker, I was equipped with the basic skill set, accompanied by theory and social work frameworks. However, I am now aware that effective practice requires much more than this. For example: immediately after completing section 47 training I was called to undertake an urgent enquiry. I was able to put the theory into practice and identify a notable difference in the initial outcome achieved, just by using a different style of communication.
  
Action plan? Moving forwards, I will continue to remember that professional judgement is formed by many professionals, not just me, as it is a collaborative decision with shared accountability. However, I must feel comfortable in the decision that are made. I will continue to attend both mandatory and optional training opportunities as they are a useful resource that not only expands my knowledge, but grounds me and reminds me of how to achieve best practice. My first 2 years in practice have been a positive experience, however I am very mindful that this is predominantly due to the commitment and support of my supervisor. I am interested in exploring a psychology pathway alongside social work, as I feel this will further expand my understanding of the impacts of adverse experiences and the ways in which they function. I will continue to put all I have learnt through supervision and theory into practice, to produce comprehensive assessments that inform confident decision making. I will continue to use the basic social work toolbox and assessment models, but I will also implement my developing communication skills and interpersonal skills to promote co-production and positive outcomes. 
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Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  26th August 2024_ _ _ _ _ _ _ _ _ _ _ _ _ 

To be completed by learner. 









	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).



Parent Z-mother, and Parent X-father, have 3 children A, B and C who have been subject to Full Care Orders since 2019 under section 31 of the Children Act (1989). Both Z, X and their children are British Citizens, with Welsh heritage. Since being removed from parent’s care, the children have resided with kinship carer- W. I took case holding responsibility for the children in September 2022 and meet their care and support needs through the implementation of the Social Services and Wellbeing (Wales) Act (2014).

X was known to the Authority as a child and holds a negative perspective of Children’s Services. X often presents as angry and aggressive and feels that himself and Z are treated unfairly by the Authority in respect of their children’s care. X and Z had made a formal complaint about me to the Authorities complaints officer and requested a formal meeting with me to discuss other issues arising around supervised contact sessions and allegations that they believe C is being physically abused by W.

When the meeting was being arranged over the telephone with Z and X, I asked them if they would consent to me having my practice observed by my supervisor. I shared with them that I am undertaking the Consolidation programme and the purpose of me doing so. I asked X and Z if they would consent to giving feedback to my supervisor after the meeting. X and Z gave their consent to the meeting being observed and shared that they would prefer to give feedback over the telephone a few days after the meeting has taken place. 

On the Morning of the meeting, I asked Z and X again if they consented to the meeting being observed. I done this as I had previously asked a few day prior and was aware that they may have changed their mind. Z and X confirmed in the presence of the observe that they consented to the observation taking place. 

Word Count 328







	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 

1300 (+/- 10%: include your actual word count at the end of each section).


In anticipating of the meeting, I was mindful that X would likely present as heightened and respond with anger and aggression, as I have previously witnessed through other interactions with him. To prepare myself for this, I planned to actively implement the deep-rooted social work moral and ethic of unconditional positive regard. The use of unconditional positive regard as a therapeutic approach to communication is vital when working with X due to his negative past lived experiences with the authority (Frankel, Rachlin and Yip-Bannicq, 2012). Having reviewed X’s history with Children’s Services, I was able to gather an awareness of his own personal experiences and plan how to best support him during the meeting. I was able to establish that X’s mother had significant mental health issues during his childhood that had impacted upon her ability to develop any kind of attachment to X. I identified that X has a disorganised attachment style, in which he wishes to develop relationships but is also fearful of them due to past rejections from those closest to him, causing him to feel that he needs to be defensive and in control (Bowlby, 1969). X’s attachment style combined with his daily struggles resulting from his childhood trauma, leads him to appear to be in a consistent state of emotional fight response. These theories offer explanation for X’s often intense heightened presentation and strong desire to have full control over every situation he encounters (Cannon, 1929). These theories are supportive of the ways in which X presents and allows me to best understand how support him and communicate effectively with him. I identified that the use of active listening would assist in engaging X.

In contrast, Z presents as an impressionable, timid, vulnerable person who needs to be supported to have her voice heard equally to X’s. Historical Local Authority records indicate that Z is heavily controlled by X to the extent that she willingly allowed him to physically and mentally abuse her child A. W has also historically raised multiple concerns for Z, indicating that she is heavily controlled and coerced by X, to the extent that she follows a rigorous daily schedule of chores set out by him for fear of repercussion. It is known that Z has historically experienced difficulties with her social development and ability to be accepted by peers which stems from her childhood. (Piaget, 1971) theory of social and cognitive development suggests that Z’s lack of self-confidence, anxieties around abandonment and strong desire to be accepted makes her vulnerable to becoming coerced and engaging in relationships that are not positive but accepting of her. Z’s presentations indicate that she has an ambivalent anxious attachment style and her desire for proximity and a safe base have led her to overlook her own wishes, feelings and needs (Bowlby, 1969). These theories are supportive of the ways in which Z presents and allows me to best understand how to support her and communicate effectively with her. I identified that the use of open questioning would best support Z in her communications.

At the point of first contact with the family the Welsh language, “Active Offer” was made to ensure that all written and verbal communications could be well understood by Z and X. It is imperative, before any direct work or intervention takes place to establish a clear and concise line of communication that supports a citizen’s personal identity (Welsh Government, 2012). It was identified that the family are first language English and would prefer services delivered to them through the medium of English. Discussions around language preference and preferred mediums of communications leads nicely on to identify if individuals have any additional learning needs and how best to support them. Individuals may already be aware of their additional needs and will be able to advise on how best to support them. However, some individuals may not be aware of their learning needs, and the social worker will be able to implement their skills and different methods of communication to ensure the individual has a meaningful understanding (British Association of Social Workers, April 2018). I am aware from previous interventions that X has a mild hearing impairment. Therefore, I ensured that I was close enough to him so that he could see my face clearly but not too close to cause him discomfort. I was mindful of my tone of voice and ensured that the setting would be free from any background noise that could cause interference in our communication (RNID, 2024). At the start of the meeting, I welcomed parents into the allocated room and gave them first option of seats/position in the room. In accordance with National Occupational Standards, I done this to promote a feeling of comfort, empowerment and control for parents that would promote their engagement (SCW, 2011). However, I had strategical placed the seats prior to the meeting to ensure that I was positioned in close enough proximity so that X could clearly see and hear me (RNID, 2024). When a clear line of communication was established, I introduced my supervisor and her role. Consent was then obtained again from parents for the observation. I explain that the content of the meeting will remain confidential and any written records that are produced for academic purposes will not contain any personal information that would allow them to be identified. 

It is my responsibility to promote the wellbeing, wishes and feelings of parents (Social Care Wales, 2020). To achieve this, I started the meeting with an open-ended question and ensured that I did not interrupt parents’ discord, as this can create feelings that the social worker’s attempting to take control of the discussion and influence outcomes which negatively impacts the power balance (Bolger, 2014, p432). I implemented an active listening approach while parents were communicating their thoughts so that they would be visually aware that I was engaged and interested in their thoughts. The use of open questioning and active listening combined enabled parents to vent their frustrations appropriately, feel valued and understood. It also enabled me to have a wider understanding of parent’s concerns and feelings, which created an equal power balance and followed with X becoming calmer in his communication (Smith, 2017). I ensured that Z was supported to participate in discussions by using her name during our communications, as research suggests that the use of someone name is a powerful relationship developing strategy and promotes their identity (Gattis and Pathak, 2024). 

Implementing active listening allowed me to fully understand the parents prospective, and I relayed what they had communicated to me, back to them to ensure them and myself that I had fully understood their wishes and feelings in accordance with National Occupational Standards (SCW, 2011). Relaying back the discussion, reassured parents that I was acting with integrity and respecting their views (SCW, 2020). I also implement the exchange model of communication which considerers the parents to be an expert by experience. This was particularly helpful for X because he is care experienced and it assisted both parents in identifying actions that would equally satisfy their own needs alongside those of their children. It allowed us to reflect on and critically analyse the logistics and impacts, both positive and negative of each action through direct questioning (Smale et al, 1993). 

I had initially anticipated that X would present as heightened and angry, however he did not, and I feel that this is due to planning, implementation of skills and effective communication. I feel that my in-depth understanding of both parents lived experiences and the ways in which they function enabled me to pre plan my communication techniques to break down barriers to effective communication and best suit their needs. Through the use of effective communication, I was able to encourage and promote co-production from parents into the current and future care planning of the Children (SSWBA, 2014). I feel that my chosen methods of communication created a safe space in which all parties were comfortable and invested in the overall objectives and how to achieve them safely (Social Care Wales, 2020). I feel that my planned approach and use of skills enabled me to promote and protect Z and X’s “right to family life” in accordance with the European Convention on Human Rights Act (1989). Alongside, fulling my duty to balance control and care as a registered social worker. 

Word Count 1393.








Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.


	Was the social worker on time?  Or, if delayed, did he or she contact you?

	She was on time. We spoke to her on the phone. 

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes. 




Yes 

	Were you clear why the social worker met with you today?

	Yes 

	How well prepared do you think the social worker was for his or her meeting with you?

	To be fair, I think Hayley was very prepared. 

	  How has the social worker listened to you and respected your views and wishes?

	Yes she did.

	Did the social worker talk to you in a way that you understood?
Did the social worker consider your language needs?

	Yes 


Yes. 



	How has the social worker’s involvement met your expectations for this visit?

	Apart from when we had some communication problems over contact, she has almost always responded quickly. We have had to make a complaint previously. I feel the complaint has been resolved now. 

	Are there any other comments or suggestions that you would like to make?
	No. 
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Task 3

Safeguarding and working in complex situations – Case Study

Guidance;
Please ensure that you meet the National Occupational Standards and assigned Learning Outcomes for this task (see appendix 5 and 6 of the handbook). 

	Question:
Complete a critically reflective case study based on an assessment that you have undertaken with others, in your own area of work, concerning the safeguarding of either an adult or a child. You must demonstrate how the case relates to or could relate to safeguarding legislation, policies, strategies and procedures (including demonstrating an understanding of the interface between social services provision in Wales with the United Kingdom, the European Union (EU) and outside the EU). You must demonstrate your understanding of the integration of analysis in assessment, collaborative working and professional judgements in increasingly complex situations and the use of social work theories. You must refer to the specific dimensions of working in Wales. 


4000 words (+/- 10%: include your actual word count at the end of each section).


This reflective case study will be based on my work with a family during a period of crisis, assessment and the subsequent legal proceedings. There will be a common theme throughout this assignment in which I will demonstrate how I work in co-ordinance with the Code of Professional Practice, stipulated by Social Care Wales, with whom I hold my professional registration (SCW, 2020). It will evidence how my work is underpinned by the National Occupational Standards for social work practice to promote the best outcomes for children and families (SCW, 2011). Furthermore, it will evidence my understanding of Welsh context and Welsh legislation and policies that form the foundation of my practice and contribute to achieving better outcomes for children and families. 

I am a social worker practicing in a Children’s Looked After team in a Welsh Local Authority. This assignment will initially demonstrate my knowledge of Welsh social care legislative history and the devolution of the Welsh Government. It will then demonstrate my understanding of laws, acts and policies that are specific to Welsh citizens to the present day. I will then evidence my understanding of Welsh children’s safeguarding legislation and how I use it alongside English children’s safeguarding legislation. I will evidence links between my practice through Welsh legislation and how it interconnects with policies and treaties implement both inside and outside of the European Union.  I will then implement a case study of my own work to demonstrate my application of laws and policies specific to safeguarding and human rights in Wales, the United Kingdom and the European Union.

Wales became a devolved Government in 1998 and the National Assembly for Wales was introduced, with the incentive of promoting the importance of sustainable development in the Wales. Additional powers and specific laws were delegated from Westminster to the National Assembly for Wales in 2004, and then again further responsibilities were deleted in 2017 (GOV.UK, 2019). For the purpose of this assignment, I am only going to focus on the delegations relevant to the social care sector. One of the roles delegated to the National Assembly for Wales was to take control of and allocate Welsh Local Authorities annual social care budgets. It is important to note for the purpose of this assignment that the Local Authority that I represent has one of the largest populations in Wales but has historically been amongst the lowest funded Local Authorities in Wales. According to publications from my Local Authority, themselves and other neighbouring authorities were failing year on year to be able to financially meet the needs of children and others in their vicinity, with a dwindling budget and ageing population (XXX, March 2024). It is also noteworthy that the Local Authorities territories fall within the lower ranked areas on the Welsh Index of Multiple Deprivation (StatsWales, 2019).

The inability for Local Authorities to meet the social care needs of their citizens became a key issue for the National Assembly for Wales and plans to combat this and create a sustainable future for Welsh citizens was devised. The first step in creating a more sustainable future was the publication of the Welsh Government’s white paper proposal, A Sustainable Wales Better Choices for a Better Future (December 2011). In relation to social care, the white paper identified the need to bring forward the creation of new legislation, that would be modernised to suit modern day economise, geographical context and increasing need. The white paper highlighted several challenges faced by Local Authorities in Wales, including demographic changes, higher expectation of citizens and increasing economic challenges. The 2011 Governments white paper led to the creation of the Social Services and Wellbeing (Wales) Act (2014), which came into force on the 6th April 2016. The SSBWBA (2014) was designed to address the issues identified in the white paper by promoting all individuals’ voices to be heard, their right to make choices and have control while working co-productively with professionals to be safe and protected from harm. The SSWBA (2014) centred around four key principles, voice and control, prevention and early intervention, wellbeing and co-production.

Alongside the creation of the SSBWBA (2014), the Welsh Government also devised a piece of legislation called The Well-being of Future Generations (Wales) Act (2015) that placed a statutory duty on public bodies in Wales to think about the long term impacts of their decisions and how to prevent persistent problem such as: poverty, health inequality and climate change. The Well-being of Future Generations (Wales) Act (2015) aimed to interconnect with the SSBWBA (2014) by introducing legally binding common purposes and seven wellbeing goals to public services, detailing the ways in which public bodies must work together to improve wellbeing in Wales (Welsh Government, June 2015). The Well-being of Future Generations (Wales) Act (2015) was unique to Wales, and they became the first country in the world to legislate in the interest of future generations, inspiring the United Nations vision for a “Special Envoy” for future generation in other countries (Future Generations Commissioner for Wales, 2022). On the 30th June 2015, the Minister for Health and Social Service Mark Drakeford issued a statement detailing how he anticipated this approach would enable individuals to be more prosperous in life and tailor their own care and support plans, rather than receive a one size fits all package that had previously been put upon them. It is also important to note that the SSWBA (2014) was also at the forefront of world leading legislation by put focus on and targeting support too individuals who personally provide unpaid care to others. Subsequently creating a system that supports those that support others, and in turn promoting the sustainability of all public services (Social Care Wales Online, 15th July 2024).

The SSWBA Act (2014) is the key legislation used by Social Workers in Wales during periods of assessment, care planning and intervention. The Act is made up of eleven parts, each part specifically addresses a key subject within social care, such as safeguarding, assessment, wellbeing and meeting the individual needs of children. Part 2 of the SSWBA (2014) states that all functions of the Act should be carried out with due regard for the United Nations Principles for the rights of a child (1989). It ascertains that public authorities will not act in a way which is incompatible with the rights of a child under the European Convention on Human Rights Act (1989). 

Under the SSWBA Act (2014) it was established that Local Safeguarding Children Boards (LSCB) should be set up, comprising of representative from Local Authority, Police, Health and Probation Services. LSCB’s primary function is to prevent and protect children from harm or potential harm, in order to promote their wellbeing. The LSCB’s daily function is to monitor collaborative working between public sectors and promote information sharing from all public bodies. The LSCB ensure that social care relevant local and national policies are relevant and promote best practice. The SSWBA (2014) also introduced the National Independent Safeguarding Board Wales to oversee LSCB and advise the Welsh Government of their effectiveness and functioning (National Independent Safeguarding Board Wales, 2024). Affording children in Wales with additional layers of protection and ensuring that the Local Authorities are non-discriminatory whilst focusing on the needs of children, respecting their views and their right to life and development as outlined in the United Nations Convention of the Rights of the Child (1989). The National Independent Safeguarding Board Wales and LSCB’s use the All Wales Child Protection Procedures which acts as a common standards guide for child protection practice across the whole of Wales (SCW, 2024).

Due to the nature of my role in relation to this case study, I am going to focus on the functioning of part 6 and part 7 of the SSWBA (2014). Part seven of the Act promotes and provides guidance for safeguarding children. When used alongside the All Wales Child Protection Procedures it effectively sets a minimum national guideline on thresholds for children accessing care and support, and the responsibility of the Local Authority to provide those services. It gives Welsh Local Authorities the power to intervene when they consider a child is experiencing harm or at significant risk of harm, which could lead to them becoming a Child Looked After and being subject to a Care Order under Section 31 of the Children Act (1989). It is important to note that the SSWBA (2014) does not have any legal framework for children’s Care Orders, and these are granted by the court under the Children Act (1989). Part six of the SSWBA (2014) sets out our legal and statutory responsibilities to a Child Looked After and their family. It ensures that a child’s wellbeing is promoted, their education and health needs are met, they are protected from harm and that their personal identity is supported and encouraged. However, the SSWBA Act (2014) has several limitations. It does not take into account a citizens right to privacy in terms of their personal information and how it is stored. Therefore, practitioners must work in co-ordinance with the Data Protection Act (2018). As it is stated in the Human Rights Act (1998) that everyone has the right to privacy, and inappropriate use, sharing, or storing of personal information can jeopardise this right. The SSWBA (2014) also does not have any legal framework regarding actively undertaking children’s safeguarding enquires, and practitioner must then refer to Section 47 of the Children Act (1989).

The family referred to within this case study are all British citizens, with Welsh heritage. The family have been known to Children’s Service’s historically and the family dynamics are considered to be complex. At the point of first contact with the family the Welsh language, “Active Offer” was made to ensure that their written and verbal communications could be well understood, clear, concise and supportive of their personal identity (Welsh Government, 2012). It was identified that the family are first language English and would prefer services delivered to them through the medium of English. Mother who will be referred to as Z from this point forward, was known to Children’s Services as a teenager and was placed in Local Authority care due to family dysfunction. Z had previously experienced court proceedings with child A and B prior to my involvement. A and B where subjects of Full Care Orders under Section 31 of the Children Act (1989) prior to my involvement, due to experiencing parental substance misuse, domestic violence and neglect by Z and their biological father. Z ended their relationship with A and B’s father and was able to make positive changes to their lifestyle. Subsequently, A and B were placed in Z’s care under the auspices of a Placement with Parent Agreement. After the children were placed back in the care of Z, she soon commenced a relationship with individual X and became pregnant with child C. Z and X wished to move in together and a Police National Computer check was completed on X which identified that they had a criminal history, but no offences of a violent nature. Regular statutory visits in line with part 6 requirements of the SSBWA (2014) were undertaken and a risk assessment was completed around X which identified that they were able to meet the children’s needs and support Z appropriately with the care of the children.

All appeared well initially, and C was born, however six months later concerns started to be raised by other professionals and a family group meeting was held, with the objective of providing the family with an all-round firm support network. Health professionals were reporting that Z and X were failing to attend A, B and C’s health appointments and the police were reporting low level domestic violence incidents between Z and X. Colleagues in housing were sharing concerns from neighbours around suspected substance misuse, neglect and poor supervision of the children. The sharing of information with other professionals enabled me to have further insight into the family’s circumstances and the ability to appropriately safeguard the children (Welsh Government, 2018). On one occasion the Police reported that X has seriously assaulted Z during an alcohol fuelled domestic violence incident. This triggered a Section 47 safeguarding enquiry under the Children Act (1989) and led onto an initial Child Protection conference, attended by health, education, third sector/ voluntary agency and social care colleagues. This intervention was completed in line with guidance from the All Wales child protection procedures, which is now available in the format of a mobile phone app for quick easy access (Social Care Wales, 2024). At this point A and B continued to be subject to full care orders and it was determined that D was to be placed on the Child Protection Register under Section 37 of the Children Act (1989). A period of settlement was observed, and Z gave birth to child D. Z and X were offered supported from family support workers, DASU and the community mental health team. Sadly, their engagement ceased, and X was sent into custody for another violent assault on Z and a separate violent assault on a family member of Z.

During the period that X was incarcerated, the care of A,B,C and D deteriorated significantly. The extent of the neglect and emotional harm suffered by the children caused significant concerns that warranted immediate removal of the children. The police were willing to issue a Police Protection Order for the children under Section 46 of the Children Act (1989). However, Z agreed for the children to be voluntarily accommodated by the Local Authority under Section 76 of the SSWBA (2014). Subsequently, Z was arrested on four counts of child neglect and the children were placed with Grandparents who will be referred to as W. Z was released on bail with the conditions that they were unable to be unaccompanied in the presence of children under the age of sixteen years. Soon after, X was released from prison and their conditions stated that they were to engage with the probation service, drug and alcohol services and forbidden from residing with Z. However, Z and X recommenced their relationship while living at separate addresses and there were concerns around whether this was a disguised compliance tactic. In order to trigger legal proceedings, I needed to obtain advice from the authority’s legal team, to ensure that the authority’s threshold for legal proceedings had been met. It was identified at the legal advice meeting that Z and X’s treatment of their children had met the Local Authorities threshold to apply for an interim care order for C and D which is set out in part 7 of SSWBA (2014). Having the evidence in hand I needed to move quickly in submitting my application for an Interim Care Order to the Court as I was aware that Z or X could action their parental responsibility and withdraw their consent for the children to being voluntarily accommodated by the Local Authority Under Section 76 of the SSWBA (2014).

When a child is voluntarily accommodated by a Local Authority under S76 of the SSWBA (2014) they are considered to be a Child Looked After by law and by the Local Authority. I now had a statutory responsibility to implement Part 6 of the SSWBA (2014) for C and D. This not only involved care planning and identifying permanency option for the children, but many other different requirements. Statutory visits and direct work were undertaken with C and D, however they were too young to express their wishes and feelings. I was guided by the SSWBA (2014): Part 6 Code of Practice (2018) to adequately meet their needs. The starting point for this was to devise care and support plans for C and D within the statutory guideline timescale of ten working days from the first day the children were first placed with W. Children Looked After’s care and support plans are designed to identify unmet needs and overall long term and short term objectives for the children in regard to their accommodation, permanency, health, education, development and identity (Welsh Government, 2018, Part 6- S66). The wishes and feelings of Z and X were an integral part in the children’s care planning in line with the principles underpinning Article 8 of the European Convention on Human Rights (1998), Which is the “right to respect for family life”. I also ensured that Z and X were appropriately consulted when some of their wishes and feeling were not included or recorded in order to safeguard C and D from harm (Social Care Wales, 2020).


An interim care order was granted by the courts in regard to C and D under Section 38 of the Children Act (1989). The court requested me to complete a “Risk and Parenting Assessment and final evidence that would indicate the best possible long term care plans for C and D, in line with the statutory guidance in Part 2 of SSWBA (2014). An assessment of this kind is outlined in the expectations of Part 3 of the SSWBA (2014), in which it states that working in partnerships and co-production encourages the identification of the family’s strengths, promoting better outcomes and a person-centred approach. To clearly set out this assessment a template was used based on the Framework for the Assessment of Children in Need and their families which was created to support and guide professional’s while undertaking assessments under the Children Act (1989). The framework devised by The National Assembly for Wales (2001) set out three domains: family and environmental factors, the child’s developmental needs and parenting capacity. Within the three domains were additional facets which prompted my consideration and reflection upon how each key domain may interact or influence the other. According to the National Assembly for Wales (2001) this form of assessment identifies the families’ strengths and vulnerabilities, that will positively inform planning and actions to secure the best outcomes for the child.

During the assessment sessions, I implemented “The Three Conversations Model” (Partners4Change, 2019). The Three Conversations Model is a strength based, relationship focused approach to care planning and assessments that is recommended by The Social Care Institute for Excellence (April 2024). I had previously used this model in other assessments and felt that it effectively promotes my Code of Professional Conduct, in that it enables me to develop positive relationship, promotes the voice and wellbeing of the individual and further develops my knowledge and understanding (Social Care Wales, 2020). Research indicates that the Three Conversations Model works particularly well for adults in crisis and given the parents Z and X are adults it was deemed appropriate. Research states that the model promotes professional relationships, resulting in a citizen being more inclined to be open and honest about their circumstances and engaging more meaningfully in assessments. Furthermore, identification of personal strengths creates a feeling of empowerment for the citizen and promotes a more positive mindset (Stevens et al, May 2024). Z and X initially responded well to my approach during their first few assessment sessions when we explored in detail their support networks, lived experiences and personal circumstances. It was identified and established by Z and X that their circle of support was small but valuable. During this part of the assessment, I refrained from asking to many questions and used my active listening skills to evidence to the parents that I was fully engaged in their communications. I was mindful of my body language and tone of voice while interacting as I wanted to create a calm safe environment for parents in which they could offload. My active listening skills enabled the parents to feel understood and enabled me to gather an in depth understanding of their lived experiences (Smith,2017) This appeared to prompt a positive working relationship between myself, Z and X (Social Care Wales, 2020). However, Both Z and X struggled during subsequent sessions to identify risks to their children. Z and X were able to identify future objective but were unable to accept what they needed to do to achieve this, which produced some difficult conversations in which Z became verbally aggressive and X became emotional.

Z and X’s parenting assessment produced a negative outcome based on both parents inability to sustain positive change, parental capacity and lack of insight into the harm that their relationship and substance misuse has caused to their children. It was clear that it would not be safe for the children to return to their parent’s care and that further assessments and care planning were needed to establish long term plans for permanency (SSWBA, 2018, Part 6-S38). I presented the families assessment to my manager during a supervision session, which supported with shared accountability and supported me to feel confident in my decision making (Social Care Wales, 2020). We gathered all present and historic assessments and were able to identify similar patterns of neglect and abuse in the care that Z had provided to all of her children historically. We identified all past care and support that had been afforded to the family from the Local Authority and external agencies. We shared our professional perspectives and used the Weather Model of Reflection Template to link our thought processes and identify possible outcomes for the children (Maclean and Harrison, 2016). It was established that the best long term outcome for C and D would be adoption. Subsequently, an application for Placement Orders was made to the court on behalf of C and D.

In concluding this assignment, I feel that Wales currently has adequate tools and legislations to assist social workers to appropriately safeguard children. However, I feel that it would be beneficial in the coming years if the Welsh Government could devise their own Welsh laws for the implementation of physical interventions and children’s court orders. The system works well at present, but almost feels incomplete. The Welsh Government has developed a multi-faceted system that offers many layers of protection for the most vulnerable children in society, and I hope that this continues to develop.
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Task 4

Safeguarding in an area which is not your main area of work

Guidance: 
Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to demonstrate this. N.B. if your usual area of work is with children please write about adult safeguarding. If you usually work with adults, then write about child safeguarding.  Ensure you meet the learning out comes for this task (see appendix 5 of the handbook).

	Question a:
In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 


Safeguarding adults is not my usual area of practice; therefore, it will be my chosen topic for this assignment. In my role as a children’s social worker, I come across many adults within families and communities. Although, it is primarily my role to safeguard children, it’s also my responsibility to be vigilant for any safeguarding concerns for both adults and children, and report them appropriately in accordance with part 7 of the Social Services and Wellbeing (Wales) Act (2014). When encountering safeguarding concerns for adults, it is my responsibility to make a safeguarding referral to the Local Authority adult social services department for the area in which they reside, as stipulated in the SSWBA (2014) and my Local Authorities policy. If I require further guidance regarding adult safeguarding, I can access the Wales Safeguarding Procedures (SCW, 2024), which is available via an electronic app for easy access. As a registered social worker, I have a responsibility to ensure that my knowledge of safeguarding both adults and children is current and accreditable as this is underpinned by my Nation Occupational Standards (SCW, 2011) 

[bookmark: _Hlk180153045]The SSWBA (2014) was implemented in Wales in 2016. Post 2016, Wales implemented the Care Act (2014) to safeguard adults at risk of harm or likely to suffer harm. The Care Act (2014) currently continues to be the overarching legislation used across all counties in England to safeguard adults and I must use this legislation only if I am working in England. The SSWBA (2014) combined all previous adult and children’s safeguarding laws into one simplified legal framework that would be used across the whole of Wales to provide guidance on how services should be delivered to all. The Act is underpinned by 5 key principles: wellbeing, voice and control, prevention and early intervention, co-production and multi-agency working. The objective of these principles was to focus on prevention, empowering and assisting individuals to tailor their own care and support plans (SCW, 2024). Similar to the Care Act (2014), but a more simplified easily accessible framework.

The SSWBA (2014) underpins the same principle for additional layers of protection for adults at risk of harm as it does for children. It does this through the implementation of Local Adult Safeguarding Boards which are overseen by National Independent Safeguarding Boards. The safeguarding boards have a statutory duty to scrutinise the service delivery of social care across Wales, ensuring that the objectives and requirements are meeting the needs of the individuals. Part 7 of the Act: section 126 “Adults at Risk”, defines an adult at risk as “an adult who is experiencing or is at risk of abuse or neglect; has a need for care and support and as a result of those needs is unable to protected him/herself against abuse or neglect or the risk of it” (Welsh Government, 2014). An additional layer of protection for those over the age of 16 years comes in the form of the Mental Capacity Act (2005) and the implementation of Deprivation of Liberty Safeguards introduced in April 2007. 
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	Question b:
Reflect on the difference between safeguarding in adults’ and children’s work

The SSWBA (2014) defines an adult as “a person who is aged 18 or over”. The Mental Capacity Act (2005) was implemented in 2007 and applies to all citizens in Wales and England over the age of 16. The MCA (2005) promotes and safeguards the decision-making process, empowering people to make decisions for themselves and promoting forward planning in case the individual lacks capacity in future. It serves to protects individuals who currently lack capacity to make decisions for themselves due to mental impairment (CQC, 2011). In contrast, a person with parental responsibility will make best interest decisions on behalf of a child. In the case of children looked after under S31-Children Act (1989), when the Local Authority have obtained overarching parental responsibility for the child. They will share responsibility with parents to ensure the child’s best interest are paramount.
 
Principle-1 of the MCA (2005) states that all individuals must be considered to have mental capacity until proven otherwise. Principle-2, indicates that all practical steps must be taken or considered to assess a person’s mental capacity. Including the allocation of an independent advocate as stated within S126-SSWBA (2014). However, principle-3 of the MCA (2005), states that adults “have the right to not be treated as lacking capacity merely because they make a decision that others deem unwise”. According to SCIE (2020) decisions that appear unwise to others may be based on the specific individuals’ values, beliefs and preferences, which are given much consideration. The appointment of an advocate enables professionals to gain a deeper understanding of the individuals rational for their decisions. In contrast, a child can be allocated an advocate to gather their wishes and feelings, but a best interest decision will be made by a person with parental responsibility if the risk presents as high. In the case of low to medium-risk decision making in older children, the Gillick Competency model will be implemented to assess understanding and consequence (NSPCC, 2022).

[bookmark: _Hlk181013844]The MCA (2005) was fully implemented in 2009 with the addition of the Deprivation of Liberty Safeguards, which is relevant to individuals who cannot consent or are considered to not have capacity to protect themselves from significant harm. A DoLS is defined as an individual who is subjected to continuous supervision and control, who is being confined to an institute, home or routine without the freedom to leave to protect them from harm (AgeUK, 2024). This also applies to children and can be implement with older children specifically if they act in a way that places themselves at risk of harm. For example: a DoLS order may be obtained to prevent a 16/17 year old having access to the internet and unsupervised time, to prevent them being criminally/sexually exploited.
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Applying analysis in assessment to inform interventions.
Hayley has demonstrated a very good understanding of the legislative background underpinning what, who and why we complete assessments in the social work statutory sector, and specifically in relation to children at risk. Hayley has been able to reflect on the importance of completing a needs led assessment and used the Framework for Assessment to guide her practice. 
Over the course of the programme Hayley has developed her assessment and analysis skills, and uses open questions when collating data for the assessment. Hayley has become more confident at deciding which pieces of information are important and relevant, and rather than write down answers verbatim, she is able to select important elements of the conversation. This has allowed her to refine her assessment and analysis skills, weigh up the date she has collated, and analyse the data in collaboration with the family she is working with come up with a summary and working formulation of the families main issues. Hayley has been able to use the assessment to determine if there has been risk to the child and if compulsory intervention has been required. 


Working collaboratively with people in need of care and support, their carers and other professionals.
Hayley has demonstrated in her practice that she is able to work effectively with children, their parents, carers and wider family members. Hayley has also worked in collaboration with the police, domestic abuse services, substance misuse services health and education services and the courts to safeguard children at risk. 
Hayley was able to facilitate this join working by using a variety of social work methods for example family group meetings, risk assessment. Hayley has been able to demonstrate the she has promoted the child’s needs and put the child at the centre of the joint working by promoting the child’s identity needs by maintaining sibling and family contact where it has been safe to do so. Hayley has engaged children and young people by using person centred practice, and has been able to use effective communication skills to feel people feel comfortable and deescalate challenging situations. 

Intervention and application of professional judgement in increasingly complex situations.
Hayley has worked with increasingly complex situations, with children who are at different levels of risk, and has been able to manage complex situations with complex family dynamics, where the risk was so high her assessments and professionals judgments meant that the Local Authority has initiated Care Proceedings.  Hayley has made the decisions made on evidence that she had collated from her assessment to inform her decision making, and had made decisions in collaboration with more senior colleagues. 
Hayley had used social work theories including child developmental theory, relating to whether a child’s basic have been met or not, and whether the parents have the capacity to meet the child’s needs to determine what level of intervention is required.  

It has been a pleasure to see Hayley develop in her role as a Social Worker, and see her confidence and ability grow over the course of this programme. Hayley would benefit from greater experience of undertaking investigations into whether harm is on-going and the impact of the harm on the child at risk. Hayley could strengthen her work by incorporating a wider theory base in her work. Well done Hayley, and I wish you all the very best in your future career. I have no hesitation regarding Hayley’s suitability to practice as a Social Worker, and she always gives her all to the families she is working with. Hayley could develop further by ensuring that she does not give too much and become too emotionally involved with the children she is working with to ensure an objective approach. 
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CONFIDENTIALITY and PLAGIARISM – to be completed by the learner.

All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, individuals in need of care and support and/or their carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   

Signed:    _H.Hughes _ _ _ _ _ _ _ _ _ _   (Learner)

Date:        _ 3rd November 2024  _ _ _ _ _




Feedback and comments from an individual using services, their family and/or carers (Task 2) - to be completed by the Observer.

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments above from the individual in need of care and support and/or their carers are about the same piece of practice that I observed on the date given.
[image: ]

Signed:     _ _ _ _ _ _ _ _ _ _ ((Observer)

Date:  4th November 2024  




	Mentors Report (to be completed by the mentor) 

I can confirm that I am a registered social worker and that in my role as mentor I have provided a written report of the learner’s progress over the duration of the programme.
[image: ]
Signed : 

Date : 4th November 2024 






 Line manager verification.
Guidance: This section must be completed and signed by the learner’s line manager and/or senior practitioner. Where the line manager is not a registered social worker, verification must also be provided by a social work practitioner in a senior position (this could be the mentor) who is familiar with the learner’s work and can verify that the learner has been involved with the safeguarding case evidenced in Task 3 of the portfolio and that the learner has met all the required criteria listed below.  

In this section, please confirm that you have seen sufficient evidence of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers who the learner has worked with. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner;
1. learning and development undertaken; 
1. reading and personal research undertaken;
1. level of knowledge and skills demonstrated; 
1. understanding shown of the Code of Professional Practice and National Occupational Standards; 
1. core values of the learner; 
· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice; 
1. completion of accurate, cogent, coherent and analytical recording skills;
1. Line manager to verify the learner has been involved with safeguarding.
1. Mentor’s report, and that it provides evidence of observations of Professional Practice that has been undertaken over the duration of the Graduate Certificate in the Consolidation of Social Work practice pathway (work-based practice which is equivalent to 7,000 words).


















I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER:           BETHAN JONES _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
SIGNATURE OF LINE MANAGER:  _[image: ] _ _ _ _ _ _ _
DATE:                                                4th November 2024 

REGISTERED SOCIAL WORKER’S VERIFICATION (WHERE THE LINE MANAGER IS NOT A REGISTERED SOCIAL WORKER, THIS CAN BE THE MENTOR).

NAME OF SOCIAL WORKER:             _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
SIGNATURE OF SOCIAL WORKER:  _ _ _ _ _  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
POSITION:                                            _ _ _ _ _ _  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE:                                                   _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

Learning Agreement 


PORTH AGORED AND UNIVERSITY OF WALES TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	Hayley Hughes

	
Name of Team/Agency 
	Flintshire Children’s Services

	
Name of Mentor 
	Bethan Jones

	
Name of Line Manager 
	Bethan Jones



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, four Consolidation Workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three-year) period of registration as a Social Worker. This applies to social workers who qualified after April 2016.

Study Leave 

The employer undertakes to support the learner by providing time within their normal contract of employment to attend all agreed mandatory elements of the programme which include; induction day and four Consolidation Workshops. Additional time may be provided for programme evaluation meetings and any training agreed as a requirement of the programme. 
Three further study days will be provided by the employer as a contribution towards the time involved in personal research and developing the portfolio for submission.  The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. Where the learner works less than 37 hours a week, mandatory days and study leave will be approved in accordance with the employer’s local policies. 





Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook, from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. There is also an expectation that as it is a professional development programme, learners will take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 


The employer’s training department agrees to: 
 
· arrange for eligible staff to join the programme; 
· pay course fees directly to the University;  
· pay Porth Agored partnership fees for each learner;
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources;
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor;
0. providing programme induction and Consolidation Workshops; 
0. providing learners with guidance and support about programme requirements and portfolio completion;
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers. 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme;
· identify with manager/mentor appropriate internal training and arrange to attend these courses;
· identify with manager/mentor and Training Coordinator/Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required; 
· attend induction and four Consolidation Workshops. These are mandatory components of the programme; 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales; 
· make and keep agreed appointments with mentor/line manager;
· ensure they are prepared adequately and obtain all necessary consent for observed practice;
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop;
· liaise with their line manager/mentor to confirm study days and use their own time in addition for self-directed study, research and portfolio preparation;
· take personal responsibility for preparing and completing all work necessary to submit their portfolio;
· act at all times in accordance with the Code of Professional Practice and the employer’s and University’s policies, procedures and processes;
· ensure that they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales. (Qualifying after April 2016).



Line Manager/Mentor agrees to: 

Line-manager/mentor can be one in the same person or the role can be undertaken by two separate people. The mentor must be a registered SW with a minimum of 3 years post qualifying experience. 

· attend an induction meeting to become familiar with the requirements of the programme;
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team arrange to provide these elsewhere within the Service;
· guide and support the learner for the duration of the programme;
· release the learner for the programme induction and the four Consolidation Workshops, and any internal training courses agreed as being appropriate to meet agreed learning needs;
· agree with the learner, use of up to 3 additional study days over the whole duration of the programme, as an employer contribution towards time needed for personal study, research or portfolio development;
· ensure that regular formal supervision is provided to the learner by their line manager in line with organisational policy (line-manager);
· ensure that mentoring sessions are provided in line with Social Care Wales First 3 Three Years in Practice guidelines. Mentoring sessions, where possible, should be arranged as a separate event from supervision. A full record of when mentoring sessions are undertaken must be kept. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-ordinator. It is the learner’s responsibility to inform the university if they are not going to meet the submission deadlines. 

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed: H.Hughes…………..   Print Name: Hayley Hughes…  … Date: 3rd May 2024. 
(Learner)
[image: ]
Signed:                                     Print Name: Bethan Jones    Date: 3rd May 2024 Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….
(Mentor, if different to above)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN THE PORTFOLIO.
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