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	Proposed Title 
	Assessment Component 1: Research Proposal (PG1)
Proposed Title
Exploring teachers’ perceptions of preparedness and practice in implementing the Additional Learning Needs (ALN) Code for Wales
Main Research Question
How do teachers perceive their preparedness to implement the Additional Learning Needs (ALN) Code for Wales within their professional practice?
Sub-questions
1. What challenges do teachers encounter when implementing the ALN Code in school settings?
2. What forms of professional training and support do teachers identify as most effective in supporting the implementation of the ALN Code?
3. How do teachers understand and apply the principles of the ALN Code within their everyday teaching practice?
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	Background & Context
	Educational provision for learners with Additional Learning Needs (ALN) in Wales has undergone significant reform following the introduction of the Additional Learning Needs Code for Wales (Welsh Government, 2021). This reform represents a substantial shift from the former Special Educational Needs (SEN) system towards a more inclusive, learner-centred framework intended to promote equity and consistency across educational settings. The ALN reform places increased emphasis on inclusive practice, collaboration, and early identification, with teachers positioned at the centre of policy implementation (Estyn, 2023).
Historically, inclusive education policy has highlighted the importance of early identification and timely intervention in addressing barriers to learning (Florian and Beaton, 2018). Teachers therefore play a critical role in translating inclusive policy into practice, particularly within school settings where they are responsible for identifying learners’ needs, adapting teaching strategies, and working collaboratively with parents and external professionals. The ALN Code introduces new expectations for teachers, including greater involvement in person-centred planning and contributions to Individual Development Plans (IDPs), which has implications for professional roles, workload, and preparedness (Welsh Government, 2021).
The significance of this research lies in its focus on how policy reform is experienced at the level of everyday professional practice. Although the ALN Code aims to improve outcomes for learners with additional learning needs, research suggests that the success of inclusive reforms depends largely on teachers’ confidence, preparedness, and access to appropriate professional support (Connolly, Healy and Daly, 2022). Without adequate training and guidance, policy reforms may be implemented inconsistently, potentially limiting their intended impact (Norwich, 2019).
Existing literature demonstrates broad agreement that inclusive education is underpinned by principles of equity and participation; however, there is debate regarding how effectively such principles are enacted in practice (Slee, 2018). Studies indicate that teachers may experience tension between inclusive policy expectations and classroom realities, particularly in relation to workload pressures and limited access to specialist support (Griffiths, Parsons and Evans, 2021). These challenges highlight the importance of examining teachers’ perspectives in order to understand how inclusive policy is interpreted and enacted.
While a growing body of research has explored inclusive education and additional learning needs more broadly, there remains limited empirical research focusing specifically on teachers’ perceptions of preparedness in relation to the ALN Code for Wales. Much of the existing literature addresses policy development or system-level change, rather than the lived experiences of practitioners working within schools (Smith and Adams, 2020). This proposed study seeks to address this gap by exploring teachers’ perceptions of preparedness, challenges, and professional practice in implementing the ALN Code, thereby contributing to a more nuanced understanding of policy enactment in educational contexts.
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	Aims and Objectives
	The overall aim of this proposed study is to explore teachers’ perceptions of their preparedness and professional practice in relation to the implementation of the Additional Learning Needs (ALN) Code for Wales. By focusing on teachers’ experiences, the research seeks to gain insight into how national policy reform is understood and enacted within school settings.
This study aims to contribute to the existing literature on inclusive education and policy implementation by addressing a gap in empirical research that foregrounds teachers’ perspectives. While previous research highlights the importance of teacher preparedness, training, and professional support in promoting inclusive practice, there is limited evidence examining how these factors are perceived by teachers specifically within the context of the ALN reform in Wales. This research therefore seeks to move beyond policy analysis by exploring how teachers interpret policy expectations and translate them into everyday professional practice.
The objectives of the proposed research are as follows:
Aim
The overall aim of this study is to explore teachers’ perceptions of preparedness and professional practice in relation to the implementation of the Additional Learning Needs (ALN) Code for Wales.
Objectives
· To explore how teachers perceive their preparedness to implement the ALN Code for Wales in their professional practice.
· To identify the challenges and barriers teachers experience when implementing the ALN Code in school settings.
· To explore the forms of professional training and support teachers perceive as most effective in supporting ALN implementation.
· To investigate how teachers interpret and enact the principles of the ALN Code within their everyday teaching practice.
By addressing these objectives, the study aims to enhance understanding of the relationship between policy intentions and classroom practice. The findings may offer valuable insights for policymakers, school leaders, and teacher educators by highlighting areas where additional guidance, training, or structural support may be required. Furthermore, the research has the potential to inform future professional development initiatives and contribute to ongoing discussions surrounding inclusive education and policy enactment in Wales.
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	Proposed Plan of Work
	Proposed Plan of Work
	Stage
	Activity
	Timeframe

	Literature review
	Review literature on ALN policy, inclusive education, and teacher preparedness
	April–May

	Research design
	Finalise interview questions and research design
	May

	Ethical approval
	Prepare and submit ethics documentation
	May–June

	Recruitment
	Recruit participants through schools and professional networks
	June

	Data collection
	Conduct semi-structured interviews
	July

	Transcription
	Transcribe and anonymise interview data
	July

	Data analysis
	Conduct thematic analysis
	August

	Writing up
	Write findings, discussion, and conclusion
	August–September

	Final review
	Edit and proofread
	September
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	Proposed methodology
	This proposed study will adopt a qualitative research approach in order to explore teachers’ perceptions of preparedness and professional practice in relation to the implementation of the Additional Learning Needs (ALN) Code for Wales. Qualitative research is appropriate where the aim is to gain in-depth insight into participants’ experiences, beliefs, and interpretations, particularly in relation to professional practice and policy enactment (Bryman, 2016). Given that this study seeks to understand how teachers interpret and respond to policy requirements within their professional contexts, a qualitative design enables rich, detailed accounts of lived experience to be captured.
Data will be collected through semi-structured interviews, which allow for flexibility while ensuring that key topics relevant to the research questions are addressed. Semi-structured interviews are widely used in educational research to explore participants’ perspectives in depth and to enable reflection on professional experiences (Cohen, Manion and Morrison, 2018). This method is therefore well suited to examining teachers’ perceptions of preparedness, challenges, and professional support in relation to ALN implementation, as it allows participants to elaborate on issues they consider most significant while maintaining consistency across interviews.
A purposive sampling strategy will be employed to recruit participants who have direct experience of implementing the ALN Code in their professional practice. It is anticipated that between six and ten teachers will be recruited, as this sample size is considered sufficient to generate rich qualitative data while remaining manageable within the scope of a postgraduate research project (Braun and Clarke, 2021). Participants may be drawn from a range of school contexts in order to capture diverse perspectives and to reflect variation in experience, professional roles, and access to support. Such variation may enhance the depth and credibility of the findings.
Ethical considerations will be addressed in accordance with established ethical guidelines for educational research, including informed consent, confidentiality, and the right to withdraw without penalty (BERA, 2024). Participants will be provided with an information sheet outlining the purpose of the study, the voluntary nature of participation, and how data will be used. All interview data will be anonymised, and pseudonyms will be used in reporting findings to protect participants’ identities. Given that participants may be professionals working within the same sector, particular care will be taken to ensure that confidentiality is maintained and that no identifiable information is disclosed.
The interview data will be analysed using thematic analysis, a flexible and systematic approach to identifying and interpreting patterns within qualitative data (Braun and Clarke, 2021). The analysis process will involve familiarisation with the data, initial coding, and the development of themes that reflect teachers’ perceptions of preparedness, challenges, and professional support. Thematic analysis is appropriate for this study as it allows for both shared patterns and individual differences to be explored in relation to the research questions. This approach will enable findings to be linked directly to existing literature on inclusive education and policy implementation, thereby supporting analytical depth and coherence.
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