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I acknowledge the use of Microsoft Copilot on 7 February 2026 to check my work using the prompt:

1. Please check the following text for grammar and flow.

I conﬁrm that I have not presented any AI generated text as my own work. I conﬁrm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence.

Portfolio and Reflective Piece linked to work-based experiences that utilises basic counselling skills.
PORTFOLIO

My portfolio is drawn from 15 years of professional experience related to my role as a full-time Pastoral and Safeguarding Lead based within a secondary school (pupil roll of 2,000). For the past decade I have led a team responsible for supporting the emotional health and wellbeing of the students, and I am also a Designated Safeguarding Lead (DSL) responsible for overall safeguarding across the school. 

Central to being effective is policy compliance and operating with best practice. Consequently, adopting a positive approach to networking and ongoing collaborative working with either statutory services or third-sector organisations is essential to ensure coordinated support for those under my care. This approach must be accompanied by accurate secure record keeping of time and content sensitive information. In addition to my day-to-day duties, I have self-initiated numerous parenting initiatives and facilitated a pupil-led committee focused on student voice and wellbeing. Furthermore, throughout my tenure I have actively pursued professional development opportunities to enhance my knowledge and strengthen the support that I can offer to pupils, their families and my colleagues. To demonstrate this portfolio, I have included three pieces of supporting documentation: 

Appendix A
Letter confirming employment status.

Appendix B
Collated feedback from parents attending a Parenting Course I led. 

Appendix C
Team activity summary submitted for Estyn Inspection (September 2025).

Appendix D
The Manosphere briefing obtained from a recent training programme.


REFLECTIVE PIECE

	For the purposes of a reflective piece, I have chosen three experiences in my role from the past few months: Facilitation of several parenting sessions, delivering a wellbeing event, and attendance at a webinar for continuous professional development (CPD). Each experience was considered critically to examine my professional practice and to aid professional learning. In order to do so, I adopted the Gibbs Reflective Model (GRM) (Galli & New, n.d.; Sow et al., 2025), which provided a framework of six steps to aid reflective practice: (1) description, (2) feelings, (3) evaluation, (4) analysis, (5) conclusion, and (6) action plan.

FACILITATION OF SEVERAL PARENTING SESSIONS

	For the past seven years I have been a licensed facilitator of Time Out for Parents sessions produced by a national UK charity, Care for the Family. The charity created the evidence-based programme in help support parents and carers acquire skills and principles to stay relationally connected with their teenager (n.d.). 
	To run a successful series of parenting sessions it is necessary to complete prior planning of logistics and communication with participants. Examples of this activity include marketing, advertising, booking facilities, and ordering materials. I am cognisant that for a participant attendance at this kind of event can feel intimidating. Therefore, all communication prior to attendance must be not only informative, but intentionally warm and reassuring. The former aids attendance, and the latter reduces potential barriers to engagement. Over the years I have adopted a phrase, “that every contact leaves a trace” to remind me that even the earliest or smallest contact with a parent or carer prior to the face-to-face sessions, helps form the foundation for successful facilitation during them. 
	Another useful phrase I have learnt is to be a “keeper of the atmosphere”. This means the creation of a warm and welcoming environment where the sessions are held is important, for example, use of quiet music, soft lighting and hot refreshments. These factors help participants relax, aid connection and encourage conversation. I have observed that prior to the first session, I often feel a sense of nervous anticipation as I do not know for sure who will attend, and how the event will go. The atmosphere also helps me relax a little, and this allows me to focus on intentionally building rapport with arriving participants. 
The course curriculum includes setting ground rules at the start of the first session. I have learnt over time that this activity helps determine future group dynamics, and if done well, it reassures participants, provides psychological safety and security and encourages both honesty and vulnerability. From an evaluative perspective, I have discovered that this activity is far more effective when I offer an appropriate level of self-disclosure about my own parenting journey. Such an approach, as evidenced by feedback (Appendix B), appears to encourage participants to reflect deeper about their own parenting, engage with the course material and share more openly, resulting in achieving session outcomes – namely reflective evaluation by participants of their parent-child relationship, and ways to strengthen this going forward. 
Therefore, focused attention on the three aspects of atmosphere, contact and content not only supports participants’ confidence in the validity of the session material, but also influences their willingness to engage with it. With this in mind, I intend to continuously review and refine these elements after each set of sessions, so that I optimise their value for parents and carers and thus facilitate even stronger engagement and outcomes. 

DELIVERING A WELLBEING EVENT

	The annual Wellbeing Fayre is a self-initiated activity that I have organised and hosted annually within the school for the past several years. It is designed to be means of promoting wellbeing amongst the entirety of the student population (Appendix C). To successfully deliver this event, it is necessary to invite and liaise with partner agencies to participate. This allows these organisations to showcase the support they provide directly to students, reducing barriers for future engagement. Following a review of the first event, it was deemed appropriate to segment attendance based on age. This was specifically done to allow dedicated sessions for our youngest and more vulnerable students (avoiding the possible intimidation induced by a larger crowd or greater noise). 
	Launching this initiative, in the midst of an already demanding and busy term, was not straightforward. Primarily recruitment of other staff members proved difficult (time pressures and idea adoption were obstacles) however I was able to utilise and delegate to several mature students. Consequently, whilst tasks were shared, the majority of the decision-making and problem-solving rested with me, which contributed to a heightened sense of responsibility and emotional strain. However, following launch it was exceptionally well received by staff, participating organisations, pupils and parents alike. Indeed, as demonstrated by its inclusion in a report to Estyn (Appendix C) it was regarded as a noteworthy outcome in the academic calendar. Furthermore, it has strengthened the school’s collaborative working with these supporting agencies. 
	Reflecting on these challenges and outcomes it seems that participation by an organisation facilitated trust and rapport because it provided mutual benefit to all parties, this aided future interactions where the school was seeking their support for specific students. Therefore, this approach aligns with the ethical framework for working with colleagues and teams outlined by the British Association for Counselling and Psychotherapy (2018), which emphasises the importance of respectful and collaborative professional relationships.
	A more personal reflective evaluation is in respect of my leadership. Delivering the Wellbeing Fayre illuminates my strengths, but also my weaknesses. In respect of the latter, I intend to place more emphasis and focus on recruiting staff to be involved so as to delegate decision-making and responsibilities, enabling me to maintain strategic oversight without becoming overwhelmed.  Additionally, I intend to consolidate the professional relationships established by maintaining a level of ongoing communication. These actions will help sustain collaboration over the long-term. 

WEBINAR TO AID CONTINIOUS PROFESSIONAL DEVELOPMENT (CPD)

	As part of my own CPD, I recently attended a three-hour webinar on a phenomenon known as The Manosphere (see Appendix D). In writing this reflective piece I am able to see that the opportunity to attend only came about because of an ongoing commitment to networking and sustaining multi-agency connections. On this particular occasion, I was made aware of the webinar by a professional relationship established within South Wales Police.
	A notable feature of the webinar was the rapid and continuous pace of delivery, and the vast swathes of information and content provided on The Manosphere. Consequently, this was an intense learning experience that required discipline to not become distracted, and mental focus to process complex and unfamiliar concepts within a relatively short time frame. Furthermore, the material covered in the webinar was extreme in nature, and despite some prior awareness, it still left me feeling surprisingly shocked and at risk of emotional overwhelm. For example, the notion that the harm inflicted on others was regarded as justified, even deserved, was particularly difficult to process. 
	Reflecting on this webinar, I am able to see the unexpected benefit of sharing attendance with two in-person colleagues. This allowed us to process together the material during short breaks. Thus, it provided necessary moments of collective decompression before we reengaged. Having that opportunity to co-regulate and pause felt essential, not only for sustaining our attention and managing the cognitive load, but for reconnecting with our own emotional responses and recognise the impact the material was having on us.
	Therefore, reflective evaluation on the webinar helped me identity several action points: (1) the value of accessing high-quality CPD, a key expectation within the skills competence framework for counselling (British Association for Counselling for Counselling and Psychotherapy, 2019), (2) the importance of considering in advance the emotional response of myself and other colleagues attending in order to prepare strategies to process content, (3) the necessity of maintaining professional habits that aid ongoing safeguarding research, depth of knowledge and strong professional relationships. These are all necessary to remain informed and effective in a fast-evolving youth culture. Finally, (4) this experience not only reinforced the value of exposure to challenging content alongside trusted colleagues for the benefit of co-regulation and shared processing, but also because it strengthens knowledge retention and integration of the learning.  

CONCLUSION

	In conclusion, adoption of the Gibbs Reflective Model for this exercise has further emphasised the value of reflective practice for a professional working in a pastoral or counselling capacity. In particular, articulating a reflection using the framework caused me to be more considered with each step, and that facilitated further learning. 
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Team activity summary submitted for Estyn Inspection (September 2025).
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Appendix D
The Manosphere briefing obtained from a recent training programme.
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Time Out for Parents — The Teenage Years

On a scale of 1 to 7, overall, how much difference do you think the course will
make to your parenting?

5=10% 6=10% 7=80%

Can you tell us why you have chosen that number?

Ifesl like | have a better frame to shape my approach. I've leamed a lot and made
connections | wouldn't have otherwise. Wish [ had done something similar when the
kids were younger! It should be made compulsory for all parents!

The course facilitators were superb in delivering content, and the content was
excellent. A supportive environment.

1 have leamnt quite a lot and feel more able to understand and manage my teenagers
emotions.

1feel encouraged to communicate more with my daughter.

This course is amazing at giving you so many tools to help you become a better
parent to a teenager. More than that, Hannah and Nic are excellent at delivering the

content and engaging the room, empathetic, patient, understanding and non-
Judgemental.

I've learnt so much, especially around being an empathetic listener. Not jumping to
conclusions and always keeping the door open.

1 have appreciated this course and found it really opened my eyes to the challenges
my teen faces. | have found some of the things apply a little less with our situation
with an ALN child, but overall extremely valuable.

Itis hard to know until things are put into practice, but I'd like to be positive and hope
that there will be a difference.

Would you recommend this course to others?
100% = Yes

Please tell us why and add any additional comments you wish to make.

There is a lot | haven't considered before and it's opened me up more to what
teenagers are facing and how we, as parents, can help.

As a parent to a teen, I've worried | am getting everything wrong and it’s good to
know most parents feel the same, but we are all trying our best. | think more parents
need to know this.




image3.png
Prior to this course, | was struggling as a parent but this course has given me the
knowledge and confidence | need to be a good parent to my kids.

Parenting is a bigger challenge than ever in a digital world. It is so very different
these days that it was for our parents.

Helpful and informative.

This is & very positive experience that has brought me so much peace, | recommend
to every parent. Hannah and Nic are fab!

Just excellent and so helpful. Hannah and Nic — thank you so much! You have been
fantastic.

I would say all parents should attend this course. It is very helpful to family
relationships and the development of a child.

I'd actually like my husband to attend. We both communicate in different ways.
Having different backgrounds, I think it would do us both good!

I have found it so beneficial, | think everyone would get something out of it. Really
excellent — thank you!

Thoroughly enjoyed. Very insightful and thought provoking.




