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Part 1:

	I have completed my Level 3 qualification in Children’s care, play, learning and development, which has given me a strong understanding of child development and how to support children through play and learning. I have also completed safeguarding training, which taught me how to keep myself, others, and children safe by recognising and responding to concerns appropriately. Through team teach training, I’ve learned safe, effective behaviour management strategies to support children in challenging situations. Additionally, collaborative learning training has shown me the importance of teamwork and how working well with others can positively impact children's outcomes and the overall work environment.

	Through continuing professional development i would like to complete training in first aid to ensure that I am prepared and ready incase of an emergency while working with children. I would also like to complete a sign along course as the children i work with have additonal learning needs i would like to be able to improve my communication with the children. And finally I would like to be able to use reflective practice techniques to help me develop as a practitoner as it will allow me to regularly think about and evaluate my own actions, decisions, and experiences.


	Objective


	Actions 

	Resources 
	Target Date for achieving objective 



	Success criteria 

	First Aid Training
	I will achieve this by completing a course and taking part in the activities during the course. During the course, I will take part in both practical and theoretical activities that will help me understand how to respond to a range of emergency situations, such as choking, bleeding, burns, allergic reactions, and unconsciousness.
	I will need the support of a teacher to teach me all of the techniques and information on first aid and show me all tools that are useful.
	January  2026
	I will have achieved this course after participating in all activities that are included in the course and attended all sessions and I will know I have achieved this when I feel confident about performing  first aid on any of the children.

	Sign Along Training
	I will achieve this training by completing the course and taking part in the activities during the colurse. This course will teach me how to use signs alongside spoken language to support communication, particularly with children who have speech, language, or communication difficulties. During the course, I will engage in practical sessions where I will learn and practise a wide range of signs related to everyday routines, emotions, and key vocabulary used.
	To complete this i will need the support of a teacher to gain knowlegde and understand what i need to do to make the training useful.
	March 2026
	I will have completed this training after completing all of the sessions and completing all activities that are apart of the course, i will also know i have completed this when i feel confident to use it as a communication tool with the children.

	To use reflective practise techniques to help me develop as a practitioner 

	To achieve this I need to regularly review my experiences, identify what went well and what could be improved, and set goals for development. This can be done by keeping a reflective journal, using models like Gibbs’ Reflective Cycle, and seeking feedback from colleagues or supervisors.
	To use reflective practice techniques effectively and support my development as a childcare practitioner, I will need a few key resources. These include a reflective journal to record my thoughts and experiences, and structured models like Gibbs reflective cycle to guide my thinking. Regular supervision or mentoring sessions will help me discuss my reflections and set goals, while feedback from colleagues can offer valuable insights. 
	December 2025
	I will know I have completed using reflective practice techniques to support my development as a childcare practitioner when I can clearly identify how my reflections have helped me improve my skills, decision-making, and responses in the workplace. I will be able to set goals, act on feedback, and see positive changes in my practice. Keeping a record of my reflections and reviewing them over time will show my progress and how I’ve used what I’ve learned to provide better care and support for the children.
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[bookmark: _Hlk212385310] Part 2: 
	What is reflection and reflective practise?
Reflection is a valuable process that allows you to gain a deeper understanding of your professional practice by thoughtfully examining your actions, decisions, and experiences. By looking closely at what went well, what could have been done differently, and why certain outcomes occurred, you develop greater self-awareness and professional insight. This process not only helps maintain high standards of care but also highlights areas for improvement and personal growth. The knowledge and lessons gained through reflection can be used to adapt your approach, build your confidence, enhance your skills, and improve the quality of care and support you provide to children. Over time, reflective practice contributes to your ongoing development as a childcare practitioner and ensures that the needs of the children and families you work with are met more effectively (Health and Care Professions Council, 2021).

According to Pacey (2016), reflective practice is the process of thinking about and analysing your practice, with the aim of challenging, changing, modifying, developing, and improving it. This should be a continuous cycle of reflection and improvement. It is not simply about thinking back on a situation but involves a deeper level of analysis and questioning why things happened a certain way, how your own values and assumptions may have influenced the outcome, and what could be done differently in the future. This ongoing process encourages practitioners to remain open minded, proactive, and committed to professional development.
Reflective practice also plays an essential role in supporting a child centred approach. By reflecting on interactions, planning, and responses, practitioners can better understand each child’s individual needs and how their own actions impact the child’s learning and development. It can also strengthen teamwork, as sharing reflections with colleagues fosters collaboration, consistency, and shared learning. Overall, reflective practice is a key component of high quality childcare and a professional responsibility that promotes continuous improvement for both practitioners and the children they care for.


	Why is reflective practice important to EY practise?
Reflective practice is a vital part of early years practice as it allows practitioners to continuously evaluate and improve the care and education they provide. By engaging in regular reflection, practitioners can develop a deeper and more critical understanding of their own practice recognising what is working well and identifying areas that may need improvement. This self-awareness leads to increased confidence, as practitioners feel more in control of their decisions and better prepared to handle a variety of situations. Reflective practice also encourages a proactive approach, where practitioners actively seek out opportunities to develop their skills, knowledge, and understanding rather than waiting for issues to arise. Through this on going learning process, practitioners can adapt their methods to better meet the individual needs of children, respond to new challenges, and stay current with best practices and policies.Overall, reflective practice directly contributes to improving the overall quality of care and education in early years settings, creating more meaningful learning experiences and positive outcomes for children (Birth to 5 matters,2021).
















	The theory of reflective practice:
There are two theories of reflection, Dewey’s theory and Schon’s theory. According the The Open university (2025) Dewey’s reflection theory is about thinking deeply and purposefully about your actions and beliefs. He believed that reflection helps people understand why they do things and how they can do them better. In teaching, this means not just following routines but carefully considering your methods, learning from experience, and using theory to guide your choices. Reflective teachers plan with intention, act thoughtfully, and continually question and improve their practice to support better learning outcomes.
Schon’s (1983) reflection theory focuses on two types of reflection, reflection in action and reflection on action. Reflection in action happens in the moment, when you notice something isn’t working and adjust your approach as you go. Reflection on action happens afterward, when you think back on what happened, why it happened, and how you could handle it better next time. In practice, this means being able to adapt during a lesson and then later analysing your decisions to improve future practice.



	Gibbs’ model
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	Analysis of models – compare/contrast/pros/cons:

Gibbs’ Reflective Cycle and Kolb’s reflective Cycle both view reflection as a continuous process that turns experience into learning, but they differ in focus, language, and approach. Gibbs’ model is a structured six stage process that guides individuals through describing, analysing, and evaluating their experiences, including their emotions, before planning improvements. It uses straightforward, accessible language, making it easy to follow and particularly useful for new practitioners learning to reflect, while it can still feel strict or overly focused on past events. Kolb’s four stage cycle, on the other hand, emphasises learning through experience and encourages learners to reflect, form theories, and test new ideas. However, it often uses more advanced and theoretical language, which can make it harder for some to apply without support. While Kolb’s model promotes deeper intellectual learning and flexibility, it pays less attention to emotions. Overall, Gibbs provides a clear and practical framework for reflection, whereas Kolb offers a more advanced and theoretical understanding of how people learn from experience together and balance structure with depth (Patterson and Chapmon, 2013, p134)


	Conclusion 
In conclusion, reflection in the early years practice is an essential part of professional development and effective teaching practice. It allows practitioners to think deeply about their actions, decisions, and experiences to continually improve the quality of care and learning they provide. Dewey’s and Schon’s theories highlight the importance of thoughtful, purposeful reflection. Dewey emphasising critical thinking and informed action, and Schon recognising between reflecting during and after practice. Building on these ideas, Gibbs’ and Kolb’s reflective cycles provide practical frameworks to guide reflection. Gibbs offers a clear, step-by-step structure that helps practitioners analyse experiences and plan improvements, while Kolb focuses on learning through experience, linking theory to practice in a continuous cycle. Together, these theories and models support early years educators in becoming more self-aware, adaptable, and intentional in their work, ultimately enhancing children’s learning and development.
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Part 3:


Professional practice in  early years education encompasses the skills, knowledge, values, and behaviours that practitioners apply to support the development, learning, and well being of children. A professional is someone who demonstrates competence, ethical behaviour, and commitment to ongoing development in their role. In early years settings, professionalism is not only about adhering to policies and procedures but also about reflecting critically on one’s own practice to ensure that children’s needs both individual and inclusive are effectively met. Professional practice is therefore underpinned by core values, effective communication, in depth knowledge, collaboration, and reflective approaches, all of which contribute to creating environments that fosters equality, inclusion, and positive outcomes for every child.
Values are fundamental beliefs that guide behaviour and decision making. In early years professional practice, key values include respect, empathy, integrity, fairness, and equality (Powell, 2010). Respect ensures that practitioners acknowledge the rights, dignity, and individuality of each child, while empathy allows practitioners to understand and respond sensitively to children’s needs. Integrity promotes honesty and ethical behaviour, ensuring that actions are consistently in the child’s best interests. Fairness and equality ensure that all children, regardless of background, ability, or need, have access to high quality learning experiences. Values are significant because they shape every interaction and decision a practitioner makes. For example, a practitioner who values inclusivity will actively adapt learning environments and resources to ensure that children with additional needs are supported. Similarly, ethical values underpin safeguarding practices, ensuring that children are protected from harm and that their welfare is prioritised. Without clearly defined values, professional practice risks becoming inconsistent, biased, or even harmful, whereas embedding strong values helps practitioners deliver high quality, child centred care and education.
Effective communication and the ability to build positive relationships are critical aspects of professional practice. Communication in early years settings involves both verbal and non-verbal interactions with children, families, and colleagues. Through listening, questioning, explaining, and modelling language, practitioners support children’s learning, development, and social-emotional skills. Developing strong relationships with children creates a sense of trust and security, which is essential for fostering confidence, independence, and engagement. Communication and relationships also extend to interactions with families and other professionals. By maintaining open, honest, and respectful communication with parents and carers, practitioners ensure that the child’s home experiences, routines, and cultural background are understood and integrated into planning. Positive professional relationships among colleagues promote collaboration, consistency, and the sharing of best practices, all of which directly impact children’s experiences. In summary, effective communication and relationships are foundational to meeting children’s individual and inclusive needs, as they allow practitioners to understand, respond to, and support each child holistically. According to Admin (2011) effective communication also consists of giving full attention, being aware of your body language, and taking account of individual needs of the children and adults you are communicating with. As the children I work with are non verbal we make we have enough resources to suit each child for them all to be able to communicate with us in their own way, Non verbal communication can consist of Picture exchange communication system (PECS), Communication boards and Makaton sign language.
Professional practice requires a comprehensive understanding of child development, early years pedagogy, and relevant legislation. Knowledge enables practitioners to make informed decisions about planning, teaching, and responding to individual needs. It also underpins the ability to identify and address potential risks to a child’s well being. Safeguarding is a core element of professional knowledge. Practitioners must understand the signs of abuse, neglect, or other vulnerabilities, follow statutory guidance, and know how to respond appropriately to protect children. In depth knowledge ensures that practitioners can provide high quality learning experiences tailored to each child’s developmental stage and abilities (The mandatory training group, 2025). For example, understanding the principles of inclusive education enables practitioners to differentiate activities, provide necessary support, and remove barriers to participation. Knowledge of child development and behaviour allows early identification of additional needs and ensures timely intervention to be able to support the individual child. Overall, expertise is crucial in supporting children’s learning, safety, and holistic development.
Partnership working involves collaborating with families, colleagues, and external agencies to support children’s development and well-being. Multi-agency working refers to collaboration between early years practitioners, health professionals, social workers, educational psychologists, and other relevant services. This approach ensures that children with complex or additional needs receive the support they require from all necessary stakeholders. Effective partnership and multi-agency working promotes consistency, reduce duplication, and ensure that interventions are targeted and appropriate. For instance, a child with speech and language difficulties may benefit from input from a speech therapist, family support, and classroom adaptations. Without partnership working, children may miss out on vital support, and practitioners may struggle to meet their inclusive needs. Consequently, collaboration is an essential aspect of professional practice that ensures well rounded consistent care and learning. Hornby (2011) suggests that Partnership working with parents involves building positive, respectful relationships to support a child’s learning and development. It ensures that practitioners understand the child’s home life, routines, and needs, allowing for more personalised and effective care. By working together, parents and practitioners can share information, set goals, and create consistent strategies that benefit the child’s overall well-being and progress.
The observation and planning cycle is a key tool in professional practice. By observing children’s behaviour, interests, and developmental progress, practitioners collect evidence to inform planning. This cycle involves observing, recording, analysing, and evaluating children’s experiences, then using this information to design activities and interventions that support learning and development. Observation allows practitioners to identify each child’s strengths, needs, and preferred learning styles. Planning ensures that activities are purposeful, inclusive, and aligned with curriculum goals. Reviewing outcomes and reflecting on effectiveness completes the cycle, supporting continuous improvement (Birth to 5 matters, 2025). This structured approach ensures that children’s individual and inclusive needs are consistently met, as practitioners adapt their practice based on evidence rather than assumptions.

The United Nations Convention on the Rights of the Child (UNCRC) outlines children’s fundamental rights, including the right to protection, education, participation, and equality. Incorporating the principles of the UNCRC into professional practice ensures that children’s rights are respected and upheld in all aspects of care and education.
For example, involving children in decision-making about their learning experiences supports their right to be heard, while ensuring access to high quality education aligns with their right to development and learning. By embedding these principles, practitioners create inclusive environments where all children feel valued and empowered. The UNCRC also reinforces the ethical and legal responsibilities of practitioners, guiding professional behaviour and decision making to protect children’s welfare (Save the children, 2011). The principles of the UNCRC can include children should not be discriminated against, children should have the best interests accounted for as a primary consideration, children should have the right to survive and develop and lastly children should have the right to have their views heard and taken seriously. It is a practitioners job do adhere to these principles, the principles of the UNCRC makes sure that children practitioners and childcare practices are keeping children safe and treating them effectively.

In conclusion, professional practice in early years education is a diverse concept that integrates values, communication, knowledge, collaboration, and reflective approaches to support children’s individual and inclusive needs. Core values such as respect, empathy, and integrity underpin ethical and consistent practice, while effective communication and relationships enable practitioners to understand and respond to children and families. Knowledge and understanding, including safeguarding, ensure that interventions are informed, appropriate, and safe. Partnership and multi-agency working promote coherence and access to additional support, while the observation and planning cycle ensures that practice is evidence-based and responsive. Finally, embedding the principles of the UNCRC guarantees that children’s rights are upheld and that they are active participants in their learning. Together, these aspects of professional practice enable practitioners to provide high quality, inclusive, and child centred care that supports the holistic development and well-being of every child.
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