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From a young age, children experience and are exposed to the creative habits of mind including inquisitiveness, collaboration, persistence, discipline and imaginative experiences. (Thomas Tallis School, n.d.a) Therefore, young people ought to be exposed to a creative environment in order for their creative minds to run freely with the intention of gaining life-related skills. This calls in to question what precisely is a habit of mind? They are identified as problem-solving, life-related skills necessary to operate effectively within society. According to Costa and Kallick there are sixteen habits of mind contending with Tallis’s five. These include creating, imagining, innovating, see appendix two for the sixteen. (Costa and Kallick, 2000). These behaviours indicate whether someone is a critical thinker and has intellectual behaviours that lead to productive actions. There are differences between Tallis, Costa and Kallick’s habits of mind. Costa and Kallick propose that there are sixteen habits of mind that one may use to operate within society yet Tallis suggests there are five creative habits of mind to highlight and assess the creativity within each child. See appendix three “The Creative Wheel.” (Thomas Tallis School, n.d.b) This proposes how we could measure creativity within children making it a quantifiable skill when they are exposed to a creative environment.

It is argued that creativity diminishes whilst people progress through life therefore does not solely depend on the environment. This is proven within George Land’s creativity test. Land tested children in the age group three to five, again at ten and at fifteen. The creativity in 5 year olds resulted in 98%. At the age of ten it decreased to 30%, and it was 12% when they were tested at fifteen. When the same test was given to 280,000 adults, the creativity was 2%. (Land, 2011.) This raises the question, do schools kill creativity? According to Ken Robinson, at the top of the national curriculum are math, languages and science, at the bottom are the arts and physical-education. “Drama is usually deemed the lowliest art, except for dance, which is a rarity in most systems.” (Robinson and Aronica, 2015.) Robinson suggests how the curriculum is corrupt as there is too much emphasis placed on academic requirements therefore creativity is not able to flourish, as there are no requirements to triumph within this learning area. It can be argued that what is not tested is not taught. (Briggs, 2017.) Thus suggesting expressive arts have been de-emphasised within the recent curriculum, as there is no standardised testing for this learning area. 

Children’s needs are not only academic. All young people should have the opportunity to experience the expressive arts, in order to enhance their creativity. This raises a second question, what is creativity and how should we define it? 
In 1998, the government set up the National Advisory Committee on creative and cultural education (NACCCE.) Their report “All Our Futures: creativity, culture and education” proved to be a significant contribution to the debate about creativity. The report defined creativity in four parts; using imagination, pursuing purposes, being original and judging value. (NAACE,1999, p.30.) There is a difference in meaning between creativity and the creative arts: creativity is a habit of mind; the arts are the way something is completed. 

The NACCCE 1999 report quoted “Imagination is more important than knowledge” (NACCCE, 1999) calling for a greater balance between the emphasis of academic and expressive arts subjects. This was not followed in 2000 when the curriculum was put in to place, emphasising how the expressive arts was not cared for. 
Within the modern context, curriculum advisors are beginning to understand the importance of expressive arts within education. This creates an argument about how important actually is the arts? Maths, Science and English have been the focus for schools across the UK for years in order to facilitate pupils with skills they may use in later life. Vygotsky argues that the connection between art and life is complex and found it important that emotion is interpreted by our consciousness. Within The Psychology of Art, art is the antithesis of everyday life and releases aspects that are not expressed everyday. Vygotsky states “creativity is the foundation for art as well as for science and technology,” (Vygotsky, 1974) implying that creativity can be used within academic subjects. Ken Robinson also supports these statements, as “there is no such thing as an academic subject, only academic ways of looking at things.” (Robinson and Aronica, 2015, p.141.) Howard Gardner argues that creativity in human history was neither sought after nor rewarded. (Gardner, 2009) This implies that schools have been naturally conservative aspiring to receive superior results in standardised testing therefore, expressive arts is a waste as it does not ‘show off’ school attainment. 

Graham Donaldson created a new curriculum for Wales where subjects have been situated in to six learning areas. These include expressive arts, health and well-being, humanities, languages, literacy and communication, mathematics and numeracy and science and technology. Donaldson proposes it is essential the curriculum be designed to engage the interest of all children enabling them to achieve the capacity for a self-improving system. (Donaldson, G. (2015). Donaldson emphasises “all children” indicating unity, which classrooms should have within the new curriculum. Additionally, it suggests Donaldson has observed “all children” realising that everyone has differing interests whether it be academic or expressive therefore the new curriculum will attempt to engage everyone rather than using the same set of criteria for every child. The Arts are important within the curriculum as Bloomfield states it “provides skills that can be effectively used as a means of enhancing understanding of other discipline areas” thus able to enhance skills in all learning areas. (Bloomfield, 2000.)
Donaldson proposed four purposes for young people in Wales, which are embedded in to the curriculum. Children will develop as ambitious, capable learners, enterprising creative contributors, healthy confident individuals and ethical informed citizens of Wales and the world. (Donaldson, 2015.) Curriculum Cymreig is embedded within the new curriculum supporting children in becoming ethically-informed citizens. Curriculum Cymreig will help pupils to commemorate the distinctive quality of living in Wales in the twenty-first century. They can identify their own sense of Welshness and feel a heightened sense of belonging to their community regardless of where they originate from through cultural, economic, environmental, historical and linguistic aspects. Curriculum Cymreig benefits Wales as it contains a distinctive curriculum solely to Welsh culture, rather than combining with England celebrating the diversity in Wales. (Welsh Assembly Government, 2003.) It should help future and present pupils understand the modern world hence, the five aspects of YCC. Disadvantages have been recognised, it could be an information overload about Wales in every subject thus could be perceived as repetitive.  
The artefact I have chosen to use, as inspiration for children’s learning in a modern curriculum context is a human figure sculpture shown in appendix four, created by sculpturist Helen Sinclair who is from the Gower. Pupils are given the opportunity to attain aspects of Curriculum Cymreig as they are learning about local artists and how they can influence the art community. Sinclair uses materials such as plaster, clay, copper, wood, and stone. The rationale behind Sinclair’s human body designs is Egyptian, South American, Italian Renaissance and other 20th century sculptures that inspire her, see appendix five for examples. Sinclair lives near the coast collecting disregarded beach items to make her sculptures unique. This gives the opportunity for pupils to observe different materials and how they look moulded together. The human figure is her primary subject therefore; the theme of the following activities will be the human body. The activities will be for key stage two pupils as previously stated, creativity declines the older children get therefore, some feel that it is important to emphasise expressive arts within older pupils. The rationale behind my choice of artist is that Sinclair works in the outdoor world to create art, therefore is important for pupils to understand what the outdoor world can present to us using recyclable materials in order to create as “trying to understand the world we observe around us is perhaps the basis for all human enquiry.” (Cutting and Kelly, 2015. P.69.) The rationale behind my choice of artefact is the movement Sinclair’s sculptures convey. They show different ways the human body can move in an abstract manner, which for pupils is an unfamiliar way of looking at the human body.

Activity One.

The first activity to be completed is art and design. The pupils will create their own human body sculptures gaining inspiration from Sinclair’s artefacts shown in appendix four. Desailly suggests the most important skill to the creative individual is the ability to generate ideas. (Desailly, 2015.) Indicating that gaining inspiration from an artefact allows people to become inspired whilst simultaneously activating their brains prompting ideas independently as they have been given a stimulus. On the contrary, by giving pupils an artefact could potentially ruin creativity as they are solely focused on what their end product should look like, not what they think it should look like, hindering their imagination. Ultimately, “imagination is the root of creativity.” (Robinson and Aronica, 2015.) If imagination is destroyed, how can one be creative? To amend this, the pupils will be given a variety of Sinclair’s sculptures to extract various design ideas.

There are benefits within art and design for children. It allows problem-solving skills to prosper through hands-on activities. The skills gained can assist in jobs in the latter of their lives such as: artists, builders and architects. They can reflect critically on their own and others work learning to think like artists. The disadvantages to this are pupils may over criticise their work and withdraw themselves from situations that involve creativity. This is a humanist belief as a fear of failure produces maladjustment. John Holt states that schools are set up to damage children and if we continually try to force a child what he’s afraid to do, they’ll become more timid. (Holt, 1964.) Thus, students should take responsibility for their own learning, which they undertake in this activity.

Prior to the activity, pupils will have visited a beach in the Gower searching for any materials they could potentially use to build a sculpture. Using the outdoor space is vitally important as it makes the subject relatable to children. Grigg states “taking children on visits so they can observe … is an opportunity that should be seized.” (Grigg and Hughes 2010.) They would have learned about the propensity man can have on the natural environment. This links to the environmental aspect of Curriculum Cymreig as they “learn about the relationship between the environment and the people of Wales.” (Welsh Assembly Government, 2003.) More information can be found within appendix one.

Within the main activity, the main skill the pupils achieve is “investigating the natural and made environment” (Learning Wales, National Curriculum: (2008) Art and Design) as the pupils will independently investigate materials, choosing which is best for their sculpture. Choices and decisions is promoted from ESDGC as the pupils are independently deciding what materials are best for them. (DCELLS, 2008.)  See appendix one for other ESDGC skills.                                                                                                                                   Materials including spray-painted foil to look like copper, cardboard, wood and recyclable materials, will be placed around the classroom to feel like an artists environment. Malaguzzi stated the “environment is the third teacher” (Pound, 2012) emphasising how important learning environments are for successful learning. 
A historical link can be executed as Sinclair uses copper. Swansea became the copper capital of the world during the industrial revolution. This links to the historical aspect of YCC as pupils “understand how lives have been shaped through the past learning about economic aspects.” (Welsh Assembly Government, 2003.) The materials will be priced, the ‘copper’ will be expensive similar to industrial times, the wood and recyclable materials will be cheaper. The pupils are able to spend £20 each. The economic aspect of Curriculum Cymreig is covered, as pupils will “understand the role played by Welsh industry.” (Welsh Assembly Government, 2003.)

Before they create their sculptures, they will produce a mind-map of what they want their sculptures to look like. Mike Gershon claims there are advantages in creating a plan as they have opportunities to think about what they want to do and why. (Gershon, 2013). The plan acts as an expansion of the mind. 

When designing in KS2, there are design and technology essentials. The product needs a user. The pupils will be asked to emphasise a body part on their sculpture and label it, as the overriding theme is the human body. The use and purpose of the sculptures are to teach others about the function of their emphasised body part. This allows for an AFL strategy. The pupils will work in partners and teach each other about their emphasised body part shown on their sculpture. They can complete research on computers retrieving correct information. This allows for communication to thrive after working independently covering the oracy in the LNF to “speak clearly, using varying expression to keep listeners interested.” (Curriculum for Wales: (2014) National Literacy and Numeracy Framework.)
This is a constructivist approach as pupils are actively-learning instead of teacher talk. The pupils become the teacher and gain confidence to show off their knowledge. John Dewey, a constructivist states, “give pupils something to do, not something to learn…learning naturally results.” (Dewey, 1916.) This implies children naturally acquire thinking and problem-solving skills instead of forcing them to do so. 
This activity allows for cross-curricular aspects such as historical, mathematical, literacy, ICT, science and creative development through art and design explained within appendix six. Cross-curricular is an important feature as John Barnes states cross-curricular approaches provide teachers with the best chances of including all children in successful learning. (Barnes, 2015.) Every child has a differing interest; therefore using this approach allows engagement for all children, as they will be interested in at least one aspect of the activity.                                                                                            
The coverage of the four purposes within the activity and the post activity is shown in appendix one. 




Activity Two.

Maria Montessori declared that children learn through movement, emphasising active learning, independence and cooperation. (Feez, 2010.) The activity of dance within the expressive arts learning area is ideal to promote Montessori’s method. 
Dance covers the physical-education aspect of the curriculum; it is a non-competitive means of exercise. Children are able to produce simple sequences and movements. (Learning Wales, National Curriculum: (2008) Physical Education.) Within successful futures, dance falls in to the expressive arts learning area where it encourages children to develop creative appreciation and performance skills. (Donaldson, 2015.) Through dance, pupils become creative contributors, as they will work collaboratively, learning from critical appraisal of their work. The pupils will look at Sinclair’s second and third artefacts  (appendix four) and discuss the movement of the sculptures. 

Prior to the activity, pupils have been introduced to a second artist called Frantic Assembly. These are choreographers who take simplistic movements and create pieces through contemporary dance. Appendix seven shows an example. The pupils have discussed the elements of dance that Frantic Assembly use, shown in appendix eight. “You need to give children an opportunity to view dances, to appreciate their meaning, actions and spacial features.” (Chedzoy, 1996.) This advocates that giving pupils time to appreciate performances allows them to enhance analysis skills and understand meaning through movement rather than verbal communication. Pupils will have learnt the gruelling work children endured within factories and how this took a toll on their bodies. See appendix one for more detail.

Scott Graham, Steven Hoggett and Vicki Middleton were three Swansea university students who created their own theatre company ‘Frantic Assembly.’ This covers cultural aspects of YCC as the pupils are “exploring the creative and expressive arts in Wales within contemporary dance” (Welsh Assembly Government, 2003) establishing “Welshness.” The Welsh society is extremely diverse therefore “there is no single view what it is to be Welsh.” (Welsh Assembly Government, 2003.) By integrating the five aspects of YCC in to lessons, pupils receive constant knowledge about Wales deciding what exactly ‘Welshness’ is to them. 

The main activity will involve Frantic Assembly visiting the class helping pupils create their own dance in groups of five. Donaldson states “visitors can help to bring abstract learning to life.” (Celc.arts.wales, 2018.) Children can see the relevance of what they are learning within a real-life context.
Pupils will work collaboratively enhancing each other’s ideas in dance. Robinson states, “we live and learn in the company of others.” (Robinson and Aronica, 2015). This advocates that working together will result in better performances, as pupils elevate each other’s strengths and mitigate weaknesses. This follows the route of social-constructivism where human development will occur successfully when interacting with others. Vygotsky proposed learning could not be separated from social contexts arguing, “all cognitive functions begin as products of social interactions.” (Ucdoer.ie, 2018.) Piaget opposes, he believes children are “lone scientists” and should be independent learners. (Cremin and Arthur, 2014.) Piaget believed children learn from activities they encounter rather than through interactions. Within this activity working in groups allows for pupils to merge their ideas. This corresponds with Vygotsky’s theory of the zone of proximal development. The ZPD refers to what learners can achieve with guidance from skilled partners. Vygotsky believed when a student is within the ZPD, giving child to child feedback, it will give the pupil enough of a ‘boost’ to succeed in a task. (Simplypsychology.org, 2018.)

The pupils will choreograph to music “Industrial Revolution Through Sound.” See appendix nine to listen. The music incorporates historical features as it includes industrial sounds, juxtaposing to the modern style of dance. 
They will tell a story through movement about how the body is affected by the industrial revolution using differing elements of dance. See appendix eight for the highlighted elements.
There are benefits of being visited by artists for both pupils and teacher. It raises expectations within classes in terms of behaviour and attainment levels as some pupils feel they can ‘show off’ their skills to professionals. It helps with professional development; the teacher is able to observe different teaching techniques when teaching expressive arts. ESTYN reports state, “the best primary schools give pupils breadth of experiences.” (ESTYN, 2015.) It gives pupils memorable experiences, as it is not the norm in daily school life. Appendix one highlights the benefits of dance. 
Evaluating is an integral part of how children work. Some argue, “If it is done at the end of a piece of work it can feel like an add-on activity.” (Desailly, 2015.) To amend this there will be a sharing bell (pressed by a group member once within the activity to show their dance whilst the rest of the class watch and give star, star wish) for mini-plenaries. This AFL strategy allows children to understand why their movement piece is good yet receive constructive criticism from their peers throughout the lesson instead of at the end. At the end of the activity, they will record their dances in order to critically reflect within the post activity. There are disadvantages to recording children’s work; some children may feel pressured in being recorded. 

This is a cross-curricular activity as it includes physical education, music, history, numeracy, science and literacy. See appendix ten for specific curriculum coverage. By using a cross-curricular approach, some argue that children may not develop essential subject-specific skills. Subjects lose their identity as “the focus has been on the product rather than the unique contribution of each subject to learning” suggesting that teachers are merging subjects together just to achieve a so-called cross-curricular approach. (Kelly and Stead, 2013.)
The post activity is shown within appendix one. 




Activity Three.
Within the 2008 curriculum, which Wales is still utilising, drama is integrated within the English curriculum through “evaluating their own and others’ talk and drama activities…considering how speakers adapt their vocabulary, to suit a range of situations.” (Learning Wales, National Curriculum: (2008) English.) This is the main skill this activity will cover. This suggests how insignificant drama was when they proposed this curriculum, as it does not have its own specific subject. Within Donaldson’s new curriculum, drama is important as it is integrated within the expressive arts alongside music, dance, art and digital media showing how the curriculum is changing. Drama is apart of children’s lives before they start school in the form of make-believe play. Within this activity, the focus is on improvisation. Improvisation allows pupils to use their impulses when speaking and say things they would not normally in daily life. It has been recognised by Jeni Riley that through play-based activities the child has the opportunity to experiment and explore. It is an ‘active’ form of learning. Piaget and Vygotsky have proposed that there are strong links between play and the development of children’s intellectual ability to be able to represent what they know about the world. (Riley, 2007.)
Prior to the activity, the pupils would have learnt about what life was like for children during the industrial revolution and the conditions they endured. They have created a character from the industrial revolution that works in a factory. See appendix one for more information. 
Within the first part of the activity, they will observe a drawing of a child during the industrial revolution shown in appendix eleven and compare and contrast it to Sinclair’s modern sculpture shown in appendix four.  They are comparing the past and present in order to evaluate which is better.
The activity will be a creative debate about whether children aged seven to eleven should be working in factories and shops today consisting of splitting the class in half. Each group will form an agree and disagree side discussing their answers within their groups. One child from each group will be the judge who has to keep everything in order. The pupils who agree will be factory and shop owners wanting children to work and the disagree side will be the children who do not agree to working. The challenge of the task is that they have to change their accents and mannerisms in order to create a new character. The teacher can give them examples of different accents to develop their characters. Bruner believed that teacher intervention was an important feature (Cremin and Arthur, 2014) encouraging children to apply existing skills to new situations. Critics like Piaget disagree with Bruner; they believe children should be independent learners comparing them to a “slate waiting to be written on.” (Cremin and Arthur, 2014.) Therefore, in order for pupils to become creative, teacher intervention may not be the best approach. However in this case, they have a choice in choosing how they want to portray their character whether it’s child-like or adult-like.

The environment they are in will be set like a House of Commons room as this is a fitting environment for their debate. Malaguzzi once stated the “environment is the third teacher” (Pound, 2012) emphasising how important learning environments are for successful learning. The pupils will dress up using appropriate costumes for their characters. Dressing up helps foster the imagination. “When a child is engaged in role-play, it helps them see the world through another’s eyes increasing empathy.” (Baldwin, 2018.)
The pupils are able to explore the lives of other people by imitating their actions. This covers the cultural aspect of YCC as the pupils are “gaining knowledge about the past and present of political life in Wales.” (Welsh Assembly Government, 2003.)

There will be a green screen at the back of the room containing a House of Commons backdrop, which the pupils are able to choose. This is modern day technology therefore is important to utilise within schools as technology is now apart of daily life. They will use the app ‘Green Screen’ by Do Ink in order to change the colour and style of backdrop exploring through technology. Both teachers and students can learn useful skills through the integration of technology as it enhances our lives each day. Donaldson emphasises the use of technology within the new curriculum stating,  “learners will be future members of a technologically competent workforce” (Donaldson, 2015) suggesting that pupils need to independently work with technology, to gain skills for later life. The technology used within this activity covers the DCF framework “creating and modifying multimedia components using a range of software” including an app, a green screen and recording device. (Learning, Wales, National Curriculum: (2008) Digital Competence Framework.)

One group will perform to the rest of the class whilst being recorded by the green screen app. They will improvise and speak whenever they feel like they should, by putting their hand up and the judge character will choose. The timing for the activity will be a whole morning therefore creativity is not limited, as they have enough time to create, perform and record. Performing in front of their peers allows them to “understand the meaning of healthy physical expression and emotion.” (Bloomfield, 2000.) 

This lesson covers history, English and ICT across the curriculum. Specific skills are shown in appendix twelve and the post activity in appendix one.  

In conclusion, the expressive arts are able to develop skills within all areas of learning, whether it solely is an expressive arts lesson or a cross-curricular approach to teaching. It has been discussed by Vygotsky within the resource that children tend to learn better and gain skills naturally through creative hands-on tasks as these are engaging and perceived as fun by most children. The expressive arts allows pupils to demonstrate their learning in ways that are not through stereotypical tasks such as reading and writing when being assessed, thus a modern way to measure and assess children’s learning in creativity. Although, disadvantages occur when teaching expressive arts. Time management always limits creativity in schools, as there is always an end to the school day thus restricting imagination. Being creative involves thinking independently rather than depending on other children’s ideas, which some children may struggle with. Parents may be concerned with the lack of work in books for expressive arts, not understanding the outward looking policy. 
However in this resource, the activities produced are able to provide evidence of work through recording, independent and collaborative learning throughout the activities, provide a cross-curricular approach as various subject-specific skills are gained and all activities most importantly allow children’s minds to flourish creatively whether it be through the expression of design, dance or drama. 
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