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Part B
What is quality?
According to Dahlberg, Moss and Pence (2013), we live in a high-quality era therefore every product and service must be of high quality, and every customer desires it. For children's development to be effective and successful, it is important that early childhood care is high quality (Sylva et al, 2004; Welsh Government, 2013; Tickell, 2011; Cottle and Alexander, 2012). Over the last few decades, the definition of 'quality' in the early years sector has been the topic of worldwide discussion due to the broad range of perceptions and values of those involved (Cottle and Alexander, 2012 and Sylva, 2010). However, Early, et al (2018) suggests that with regards to early years education, the term quality refers to the structural and functional features of the environment that promote development and learning.
What makes quality?
According to PACEY (no date) highly qualified practitioners and caregivers provide a higher quality of care and should have at least a level 3 early years qualification. According to a recent UNESCO (2015, cited in Kingston and Siraj, 2017) report, governments must focus their investments in quality educators in order to provide high-quality education for all;  Policymakers must enhance teacher education, more fairly deploy teachers, give incentives in the form of suitable salaries, and develop appealing career pathways in order to recruit and retain quality teachers. A safe and hygienic setting also demonstrates excellent quality and care in a setting states Bellamy (2016). Outcomes for children will be greater when parents and caregivers are actively encouraged to engage confidently in their children’s learning and development (Cottle and Alexander, 2014). The quality of staff partnerships in early childhood settings has an impact on their capacity to collaborate successfully and model healthy relationships for children (Hunter, no date). Hunter (no date) claims s Staff must consequently feel respected and supported in order to provide the best education to the children. According to Durant (2018) children playing outside is just as fundamental as playing indoors. Children's emotional, social, and personal well-being is being supported when they utilize quality outdoor and indoor environments claims Storli and Sandseter (2019).


Thornton (2015) states to ensure children receive high-quality experiences, practitioners should aim for a mix of adult-directed and child-initiated activities; a third of each is ideal. The other third should be filled with child-initiated activities that are subsequently picked and supported by a practitioner as these are chances for sustained shared thinking (Thornton, 2015). To ensure high-quality education for children, practitioners need a broad knowledge base to ensure the experiences and work they provide promotes and supports all aspects of children's development (Hamre, et al, 2012).  According to Brodie (2014) and Purdon (2013) facilitating Sustained Shared Thinking opportunities broadens and deepens children's learning while encouraging them to be actively involved in their own learning and supporting them to become problem-solving critical thinkers. Schmidt, et al, (2011), claims that the quality of practitioners’ previous education plays an important role in ensuring quality provision; practitioners who have had more teaching experiences and in-depth education are more confident and successful with children than those who have little or no experience. According to Nutbrown, Clough and Atherton (2013) inclusive practice ensures that all children have accessibility to opportunities and support during their early years of learning and development. Additionally, claiming it assists children in being more self-assured in who they are and what they want to achieve in the future. Furthermore, inclusive practice goes hand in hand with the UNCRC rights of a child article 2 of non discrimination (UNICEF, 2019). According to Reid and Kagan (2015) diversity promotes the development of fundamental cognitive abilities in children which in the foreseeable future, can provide significantly more social understanding and equality.
Why is quality important?
According to The National Strategies (2008), Tickell (2011) and Welsh Government (2013) claim children who receive high-quality early childhood education are better prepared to succeed in school and beyond, as well as to acquire the important social, emotional, and cognitive skills for lifelong learning. Similarly, research data has indicated that high quality provision throughout the early years has positive long-term influences on children's outcomes and future learning states Foundation Years (no date). According to Kelly (2016), high-quality settings have the greatest influence as they enable children to attain their full potential and help them in reaching good developmental levels.
High-quality child care facilities have a positive impact on children's 'future experiences in life and a large impact on their development, noted in the 'Building a Brighter Future' document (Welsh Government, 2013). According to Mathers and Smees (2014) high-quality early childhood education can lessen socio-economic inequalities for children and support parents and families from all different backgrounds. According to OECD (2017, cited in OECD, 2020) and UNICEF (2019) individual children, particularly the most disadvantaged, have been demonstrated to benefit from high-quality early years education; these benefits include promoting social and emotional well-being, lessening the likelihood of school dropout, and even leading to better learning, performance and employment outcomes in the future. Similarly, Nutbrown (2012) claims that high-quality early years education can close the performance gaps between economically disadvantaged and non-disadvantaged children. Quality improvement, according to Foundation Years (no date), is a never-ending journey involving children, parents, and professionals, and is based on planning, implementing, evaluating, and analyzing.
ECERS  
The Early Childhood Environment Rating Scale (ECERS) is a scale that rates the environment in which children grow and develop (UNC, no date). According to Sylva, Siraj-Blatchford and Taggart (2010) as part of the EPPE project, the ECERS-E was expanded to give more depth and to incorporate curriculum-related elements. The environment plays a significant role in supporting and extending children's growth and learning states Early Years Matters (2022). Brunsek, et al (2017), state that in education and care settings, quality assurance assessment tools like the ECERS can sometimes focus significantly on one area, resulting in a restricted assessment of quality service. However, Brunsek, et al (2017), claims ECERS recognizes the importance of quality systems. 
The ratings are based on seven dimensions, including space and furnishing, personal care, provision for stakeholders such as parents and practitioners, and appropriate activities, to evaluate the quality of a setting and whether children's future outcomes will be promoted. Indoor space, room layouts, and furniture are all rated in the ECERS (UNC, no date; Sylva, Siraj-Blatchford and Taggart, 2010). Even though the ECERS subscale includes space for gross motor play, which covers components of the outdoor space, there is no distinct subscale for outdoor learning alone (Iles, 2019). Furthermore, Bilton (2010), Kemple (et al, 2016), Knight (2013) and Welsh Assembly Government (2009) all greatly emphasize on the importance the outdoors has for children’s well-being, development and learning. Prezi (2016) claims the ECERS tool is easy to use and offers an explanation guidance booklet allowing anyone to be able to use it. Furthermore claiming, the scoring itself and the score sheet are notably easy to understand also. However, Howard, et al (2018), stipulates the ECERS-E requires that practitioners have knowledge in literacy, numeracy, science, and exploration, as well as an awareness of how to promote diversity and equality with children. The ECERS focuses and assesses a settings physical environment, as well as, to a lesser extent, the interactions between practitioners and children (Hofer, 2010). However, Ouvry (2019) suggests adult and child interactions are deemed important with regards to assuring quality. Furthermore quality interactions help children’s communication and language skills develop (McInnes, et al, 2013).
SSTEW
Sustained shared thinking is characterised as an intellectual collaboration between adults and children to solve a problem, clarify an idea, or assess activities (Brodie, 2014; Purdon, 2016 and Howard, et al, 2018). The SSTEW scale refers to the professional practise that supports children's social and emotional development and their cognitive development (Early Childhood Matters, 2015). Siraj, Kingston and Melhuish (2015) claim the SSTEW Scale focuses on the pedagogy in a setting, the role of adults in facilitating learning and development, and high-quality interactions with and between the children. SSTEW highlights the importance of developmentally appropriate child-centered practice (Howard, et al, 2018). Siraj, Kingston and Melhuish (2015) state the SSTEW Scale is divided into five sub-scales; Building trust, confidence and independence; Social and emotional well-being; Supporting and extending language and communication; Supporting learning and critical thinking; Assessing learning and language. The SSTEW scale, like other environmental rating scales, may be used for research, auditing, and inspections, as well as by teachers as a self-assessment tool and part of their own continuous quality improvement (Howard, et al, 2018).
 Every child, regardless of nationality, family history, linguistic group, or developmental state, has the right to be supported in order to live a fulfilling life and achieve positive social outcomes (Taylar, 2015 and UNICEF, 2019). As practitioners collaborate with parents and caregivers to facilitate excellent interactions in the Home Learning Environment, SSTEW emphasizes the importance of multigenerational aspects of practitioners' work claims Kingston and Siraj (2017). Children's back-and-forth interactions from an early age create the foundations for linguistic and mental development (Department of Education, 2021). According to Taylar (2015) engaging in conversation helps develop the required skills of attending, listening, turn-taking, and expressing thoughts and ideas. Furthermore, expressive language expands a child's potential to interact with people and transmit thoughts and ideas.
The SSTEW scale can happen at any time of day and while doing any activity. As a result, the SSTEW scale takes into account the complete child and their learning, both within and outside of specific learning areas, resources, and experiences (Howard, et al, 2018). The SSTEW Scale should be done in a single 3–4 hour session, with one group of children being observed at a time (Siraj, Kingston and Melhuish, 2015). Ofsted (2019) state the longer the observation the greater the reliability of the data. Siraj, Kingston and Melhuish (2015) explain using the scales requires a high degree of comprehension, not only of the scale's content, but also of what is being observed. Therefore the observer needs to be familiar with child development and appropriate practice. Mason (2019) states if researchers do not have prior knowledge on what they are observing this can affect the outcomes. The observer should gather some background information on the setting and acquaint themselves with the layout before the observation begins (Howard, et al, 2018). Furthermore, researchers need to be aware of bias and how it can affect the results of research (Mason, 2019). The observer will need time at the end of the observation to speak with a member of staff who is not involved in early education or childcare and is free of other distractions (Siraj, Kingston and Melhuish, 2015). Additionally, the observer will also need time to go through any relevant documentation and ask any follow-up questions needed. High-quality observations are challenging to achieve as observers can lack the necessary knowledge and abilities to use tools and procedures as they were intended (Archer, et al, 2017). Bias in research can lead to distorted results and inaccurate conclusions, which might influence the final outcome of research (Spreeuwenberg, 2020). Mason (2019) states if researchers do not have prior knowledge on what they are observing this can affect the outcomes. Furthermore, researchers need to be aware of bias and how it can affect the results of research (Mason, 2019). Archer, et al (2017), claims someone cannot accurately rate something if they cannot identify the relevant evidence.
However, during Howard, et al (2018) research, there was a strong and substantial link between ECERS-E and SSTEW scores. Despite their diverse elements and focus, both scales captured characteristics of environmental process quality. Additonally, Siraj, Kingston and Melhuish (2015) research, found that both ECERS and SSTEW were similar and both proved to be useful together when assessing quality in a setting. A recommendation going forward would be to use more than quality tool to look at a setting’s quality as a whole.
Reflection
Before this module, when I thought about quality as a whole, I defined it as something that was better when compared to something else of a similar nature. If a school or setting is within the top 3 ratings of a town it is deemed to be desirable and seen as a more socially accepted school for children. With regards to what I previously knew about quality in early childhood, I believed quality was more of what you saw and heard; clean, well maintained, recommended, up-to date and well known for the right reasons. I believed quality was important to ensure children have the best start possible in the best environment available. 
This module had been an eye opener, increasing my understanding and knowledge of quality. I have learnt that quality is not only hard to define but it is hard to fully understand it as a whole. In early years quality is not just about what you see but it about everything connected to that setting. Quality is inclusive; ethnics, gender, disabilities, community, society, knowledge, values and more. Practitioners need a wide knowledge base on what is best for children holistically. Qualifications are important, as it ensures practitioners are capable of supporting children’s development. Furthermore, qualifications give practitioners and future practitioners the knowledge needed to understand how to promote and create enabling environments, stimulating language and the forever progressing mind of children. An environment needs to be enabling for children to assist them in progressing on their development. Environments need to be spacious; they need to encourage curiosity as well as feeling safe and secure. An environment needs to feel comfortable and challenging for children to ensure their understanding of the world they are a part of. Partnerships with parents are important in assuring quality in early years. If practitioners and parents have a good, open, honest and respectful relationship, it ensures children’s individual needs are being met and that they are the center of practice. Having positive partnerships with other staff is also good quality practice as it shows professional commitment, respect for others, problem solving and openness to others’ knowledge and approaches. This ensures children get the support they need without delay. More importantly children who experience quality holistically in their childhood will go on to have positive life outcomes. It is important children have the best possible start in life. 
The new knowledge and understanding I have developed will support my future practice and allow me to become a better practitioner. I have more understanding and respect with regards to the importance of quality and that quality is not just one aspect. With this wider knowledge and understanding, I can ensure that I as a practitioner support children not only physically but mentally, spiritually, socially and emotionally. I can support children and enable them to become the very center of their own learning; listening, respecting and being child-initiated. I can bring my knowledge to settings alongside other professionals/partners to encourage their own learning and understanding into what quality is and why it is important for our children/future citizens.
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