

Coping with lockdown, the experiences and strategies utilised by students in coping with the Covid pandemic.
Abstract
The present study was a qualitative report using interview of undergraduate students founded on their experiences and coping mechanisms of the Covid-19 pandemic and imposed restrictions. It was expected to supply additional knowledge of psychological consequences and enduring effects on students’ wellbeing but also to illustrate prospective positive effects such as resilience during this period. As previous research shows, students have developed positive adjustments to overcome restrictions such as maintaining social contact which was claimed to improve wellbeing (Logel et al., 2021; Fjelkner et al., 2021). For future safeguarding of student’s welfare this area requires a broader exploration (Burns et al., 2020).
For the current study a thematic analysis was performed using the six stages dispensed by Braun and Clarke (2006). Likewise, themes of coping strategy usage, effects on mental health including positive in addition to negative, and the challenges of home learning were established from within the data. Implications of these findings, limitations, and future research proposals will be discussed. 












Introduction 
This study was a qualitative analysis of students’ interviews regarding their experiences and coping tactics during the covid-19 pandemic and consequent restrictions such as social distancing, mask wearing and lockdown for Assessment 1 as part of ECAP5006. Themes of their experiences as learners, obstacles to overcome, and strategies used are explored. 
The World Health Organization (WHO) declared the beginning of the COVID-19 pandemic on the 11th of March 2020 and the subsequent social distancing and restrictions were initiated (WHO Director-General’s Opening Remarks at the Media Briefing on COVID-19 - 11 March 2020, 2020). This was critical considering the magnitude and escalation of Covid-19 across the UK reaching 313,798 cases in total by the 12th of August 2020 (Office of National Statistics UK, 2020). Concerningly, the significant mortality rate occurred among the elderly and increasing within Black, Asian, and Minority Ethnic (BAME) groups (Flynn et al., 2020). The purpose of these social sanctions including national lockdowns, were to reduce the rapidity of coronavirus transmission through limiting person-to-person contact and ultimately prevent contagion. Therefore, refraining from exceeding the capacity of healthcare services by reducing cases of Covid-19 and sustaining a manageable limit. 								Crucially, it was stated that undergraduate students are a vulnerable population more susceptible to mental health issues and ultimately, may have demonstrated a greater predisposition to this effect during the pandemic by Patias et al. (2021). University students were impacted by various issues concerning their education and academic support throughout the course of the pandemic. These comprised of online learning and provision resulting in difficulty engaging with lecture and course materials efficiently (Rapanta et al., 2020). Consequently, driving an increase in levels of anxiety and apprehension of their scholastic performance and occupational prospects (Sundarasen et al., 2020). Furthermore, these measures inhibited socialisation causing a higher dependence on social media to communicate with others and potentially chronic levels of loneliness induced by social isolation (Shah et al., 2020). Evans et al. (2021) investigated 254 university students mental health and found that depression rates significantly increased, and wellbeing lessened during the initial lockdown period of April/May 2020 in contrast to former pandemic levels. This result demonstrated a high correlation with poorer sleep quality. Similarly, Zhang et al., (2020) suggested that sleep was imperative for the emotional regulation of students, adding that daily exercise and adequate sleep may provide an obstruction to mental health issues. This study however was problematic as it included only Chinese population students, and there was an insufficient number of participants. Thus, causing potential unreliability and lack of validity as less robust inferences about the effect size can be made with so few participants making the results more difficult to generalise.						Among the literature there is scarce availability of comparative longitudinal examination of wellbeing before and throughout/after the pandemic making the few studies among this body of research irreplicable and unsubstantiated despite the similar conclusions between these studies. Additionally, this gap prevents comprehension of the full effects instigated by the pandemic on students and among the population wholly. Relevantly, Patias et al. (2021) attended to potential coping methods used by students affected by social restrictions to identify a possible correlation between strategies for managing and indications of mental health concerns. The method and procedure of this study stated the use of an online questionnaire, sociodemographic information, and the DASS-21 scale. When assessing the validity of this scale, the Cronbach’s alpha score was revealed as 0.74 which determined high internal reliability including within the sub-scales (Moya et al., 2022). Also, Patias et al. (2021) found that undergraduates in employment experienced fewer symptoms of anxiety and depression. Potentially owing to the continuation of an income during times of financial insecurity, `along with their usual work routine and socialisation with fellow employees proposedly stipulating a diminishing effect on social distancing measures. Further rationalising that in the event of such adversity as the pandemic, implementation of coping mechanisms is a typical occurrence. Supplementary, clarifying that these management strategies comprise of actions that encourage adaption to change and responsiveness to difficulties caused in challenging or stressful circumstances. These properties were exhibited within the results relative to social distancing, learning environment and disruptions, educational methods, and uncertainty presented by this period. 
However, potential limitations within this study include a sample of 81% female participants and it was emphasised within the results section that a significant difference between men and women was found, with females scoring higher on depression and anxiety symptoms than males. In counterbalance of the gender disparity concern, there is pre-existing corroborating research which claims supporting inferences of this finding (Salman et al., 2020; Wang et al., 2020). Correspondingly, an investigation of German citizens depression and anxiety by Gerhold, (2020) shows that women had higher levels of worry over the pandemic than men. This could be a causal effect of gender roles and held stereotypes of masculinity preventing men from expressing emotional or psychological difficulty and displaying treatment-seeking avoidance (Wong et al., 2017). This may also impact self-reporting responses as used in the previous research, providing inaccuracies in data, and causing male individuals to become disregarded with mental health issues related to the pandemic. All of which must be deliberated when considering the effect of this on male undergraduate students. 										Finally, despite the previously mentioned concerns in sample sizes, applicability, and methodology, it can be inferred that pre-existing research contributes to essential awareness of students’ learning obstacles and mental health challenges during the Covid-19 pandemic alongside the accompanying lockdown measures. Nevertheless, the factors associated with the offered studies commonly emphasize negative factors associated with students’ experiences and overlook potential positive outcomes such as beneficial habitual behaviours or mechanisms continuing into students’ everyday practice and resilience levels of this population during and following this period. With the use of open-ended interview questions offered within this current qualitative study, an improved understanding and equilibrium of student’s experiences and subsequent effects on their education and welfare initiated by the Covid-19 restrictions can be explored. Thematic analysis may also provide an enhanced insight into reoccurring consequences and similarities among students studying within this period. 

This current study aims to investigate the learning experiences of students during lockdown and the consequent impact on their studies, wellbeing, socialisation, and the techniques used to overcome challenges. In conducting this research, a contribution will be made to the scarce existing studies in relation to this area (Logel et al., 2021). Information will be distributed for potential future requirements of student services and coping strategies during crisis which may threaten their wellbeing such as the pandemic. 

Method

Design
A non-experimental qualitative method was used to conduct an empirical examination of two student interviews in relation to the effect of covid restrictions and coping mechanisms used. 
The interviews were conducted face to face with each participant allocated an individual time slot. The participants were an opportunity sample of two female undergraduate students aged 19 and 30 years who were asked about their experiences of the Covid-19 pandemic and the techniques used during social distancing and lockdown restrictions. The researcher’s obtained data for an ECAP5006 Sport and Health Psychology module assessment. Data was interpreted using thematic analysis by Braun & Clarke (2006).

Materials
Qualitative interviews of students were conducted using open-ended questions relating to the lockdown restrictions, student experiences and coping strategies. The data included participants spoken words which were auditorily extracted via the Microsoft Word Dictaphone and converted instantly onto a Microsoft Word document. No audio data was held to prevent identification of participants in accordance with the BPS ethical guidelines (“Code of Ethics and Conduct,” 2021) and the GDPR (“Guide to the General Data Protection Regulation (GDPR,” 2017) to preserve rights to confidentiality. Both participants were fully informed and provided voluntary consent.

Procedure 
See Appendix 1.
Results 

From the initial examination of the interview data there appear to be well-defined and multifaceted difficulties experienced by the students throughout the stages of the pandemic. There is generally a negative connotation within the qualitative data regarding loneliness, academic challenges, and mental health issues. Both participants underlined the fragility of student’s mental health and the risk that social distancing bears on it. There are parallel consistencies throughout each data set including resilience, daily routines, and commitment to exercise which had seemingly counteracting effects towards anxiety. 

(Codes in Appendix 3).








Table 1. Key words and themes depicting student experiences during the Covid-19 pandemic 
	
Main Themes

	
Subthemes
	
Direct quotes

	
Line Numbers

	Impact of the pandemic on student experiences

	Difficulty adjusting
Feeling unsupported academically

	‘I couldn’t give my all to my studies’
‘most of it was online and I like really struggled with that’
	17
14-15

	Challenges presented by home/online learning

	Difficulty concentrating
Technical issues
Academic difficulties

	‘struggle to concentrate’
‘teams would be lagging’
‘most of it was online and I like really struggled with that. I find that like I like learn better in classrooms’

	17
15
14 – 15


	Covid-19 restrictions effect on student’s wellbeing 


	Feeling at peace
Mixed emotions
Isolation
Not wanting to leave home
	‘some days I felt at peace’
‘I felt a lot of um different emotions’
‘isolated’
‘I got stuck in like a bit of a rut really where I like didn’t want to leave my home and like see anyone’

	5
3
5
22-23

	Covid-19 restrictions
	Online learning
Face masks

	‘most of it was online’
‘wearing the masks’
	14
31

	Overcoming obstacles presented by lockdown

	Adapting to changes
Emotional resilience
Distraction techniques

	‘I had to adapt’
‘I felt like, like really strong’
‘something other than the lockdown to focus on’
	9
6
41


	Fear of Covid-19

	Escalating situation
Death count
Fear of the unknown

	‘panicked more like, especially hearing the death count rise’
‘fear of the unknown’
	1-2

4

	Challenges faced by students during the pandemic

	Difficulty concentrating 
Difficulty managing emotions
Barriers to relationships
Lasting negative psychological effects
	‘struggle to concentrate’

‘I felt like I was falling apart’
‘being constantly stressed’

‘not seeing peoples facial expressions when communicating’

	17

7
28

31


	The impact of the pandemic on socialisation

	Lack of socialisation Isolation
	‘I didn’t see anyone’ 
‘isolated’
	23
5

	Experiences of normality amid restrictions

	Normal routine 
	‘working through lockdown and going to my place of work…it were normal routine’

	8-9

	Coping strategies used by students 

	Daily routine
Increased exercise
	‘I went on my daily walk, and I found I did do like more cycling during lockdown’
	39-40







Discussion 

Overall, the results suggest many similarities between the participant’s experiences as students affected by Covid-19. Differentiating experiences could be a result of individual differences, resilience levels, preferred learning methods, age discrepancies, responsibilities within households such as financial provider or caregiver. Each aspect could impact perceived stress, coping difficulties and restraints. Coping strategies during the pandemic may assist students in future comparable circumstances but also the wider population based on restrictions being nationwide in countries around the globe thus, affecting millions of individuals, causing them to conduct work and other duties within the household environment and comply with social distancing regulations. Other positive effects not discussed may include skill expansion caused by autonomy, acquiring their own knowledge, online performance, and educational self- management. On the contrary, students with additional needs may suffer a greater disposition to academic difficulties based on the former causal effects. Interestingly, exercise was discussed as an apparent mediator against anxiety. 

Themes
The results suggest that a considerable quantity of student’s experiences of the pandemic negative based on Covid-19 restrictions impacting their studies. Themes of Challenges presented by home/online learning ‘I find that like I like learn better in classrooms’ and The impact of the pandemic on socialisation ‘not seeing peoples facial expressions when communicating’. In accordance with the findings of Patias et al. (2021) these themes convey a relation to social distancing and changes in learning and teaching procedures. Both participants experienced similar barriers to education such as being unable to contact lecturers within themes such as Difficulty contacting lecturers and corresponding quotes ‘without that like face-to-face talk with lecturers’, feeling anxious/overwhelmed ‘sometimes I got quite anxious or overwhelmed’. These negative elements seem to develop from online methods of contact and social distancing compliance. Some themes convey the effects of social restrictions ‘isolation’, ‘I didn’t see anyone’ and the negative impact over student experiences ‘a horrible experience’. Conversely, some discrepancies between participants are evident with opposing individual perspectives within the same themes of Experiences of home/online learning across the data sets. Such as ‘most of it was online and I like really struggled with that’ and feelings of ‘excitement about not having to go to university’. Hence, online learning seems more appealing to some individuals than others. The student’s coping strategies were evident among the theme of Coping strategies used by students and appeared useful at providing distraction from pandemic-based concerns ‘something other than the lockdown to focus on’. These tactics were different yet apparently equally effective ‘it helped with my anxiety’. Moreover, apparent consistencies exist between the analysed findings and the literature reviewed previously (Rapanta et al., 2020; Shah et al., 2020) which suggests widespread similarities among the experiences of students impacted by Covid-19 and the ensuing restrictions. Findings support some previous studies such as Patias et al. (2021) by uncovering themes of working during lockdown with positive benefits such as Feelings of normality. ‘I guess due to me still working through lockdown and going to my place of work like it... it wasn’t a big difference on that part as it were normal routine’. Further themes to be noted are Personal development and The family unit displaying positive connotations such as Independence and Improved familial relationships. 

Implications

Demonstrably, the negative effects stimulated by the pandemic have probably and detrimental outcomes for students concerning their education management, academic success, and mental health. Although social distancing restrictions and mask wearing alike are no longer in force, elements of the impactive effects on students’ experiences may remain as inferred from this qualitative analysis. Further, the identification of the challenges and adverse effects of student’s wellbeing are essential for comprehension of struggles faced by students amongst a pandemic and lack of socialisation. The positive aspects described, particularly effective coping strategies, are important to develop techniques of amending the adverse effects caused by Covid-19 restrictions and for future reference if lockdowns or social distancing requirements are imposed again.  

Limitations  

This research is based on students’ reflection of a previous time during lockdown and the difficulties that they encountered. However, a relatively significant amount of time has passed since these experiences and there may be a loss of effect or memory recall issues. Additionally, physical effects of the pandemic on students’ wellbeing appear to have been overlooked. Despite qualitative data not aiming to generalise results, the low participant sample causes some concern over validity, saturations of data, and therefore empirical confidence. Undergraduates included in this study were both females attending the same public institution in South Wales. For this reason, data may not be representative of total undergraduates in Wales or the rest of UK as students from other universities were not contained within the sample. Wider research conclusions could be drawn from student participants attending private universities as there could be variances in socioeconomic status and potential alternating results. Moreover, the previous research consisting mainly of females that highlighted discrepancies between genders in anxiety levels (Salman et al., 2020; Wang et al., 2020) could not be expanded on within this analysis based on the absence of male participants. Furthermore, this study did not comprise of BAME students. This is important when we consider the findings of Flynn et al. (2020) relating to increased deaths among these groups and its possible impact on findings such as increased worry, distress, and loss of loved ones during the pandemic. Ultimately potentially impacting BAME students’ experiences and academics more severely. 

Future Research 

Future research should pay attention to the repercussions of the pandemic and these effects on student’s mental health and relationships as the current study revealed lasting effects which is an area that requires further exploration. A gender equilibrium within participant samples should targeted by former research (Salman et al., 2020; Wang et al., 2020) to provide additional transparency into male and other gender experiences of the pandemic. As male reluctancy to convey struggles and treatment evading has been highlighted (Wong et al., 2017), exploration into this should be conducted to prevent males from suffering in silence and developing mental health conditions that remain untreated as this could cause devastating effects. The beneficial power of exercise should be pursued comparative to coping strategies for anxiety amongst students during lockdown periods as this could be a protective implementation for recurrence of parallel circumstances. The positive acquirements should also be further elaborated. The current qualitive analysis determined health related behavioural formation and newly found interests. 

Conclusion 
Student experiences, coping strategies and impact of learning throughout the lockdown is a highly relevant area of study as the ongoing effects of the pandemic are still being investigated despite the absence of restrictions today. We are yet to know the full extent on many aspects of life but for suggestibly vulnerable populations such as students’ particular attention should be paid in supporting them and overcoming barriers to their welfare and learning. Research shows that students have experienced great levels of difficulty and anxiety but have prevailed in demonstrative resilience. There are gaps within the literature which are expected to be filled in progression with continuing research. The beneficial techniques and coping mechanisms of students offers a basis of prospective research in assisting others with mental health issues and loneliness, facilitating interventions, and supporting those in similar scenarios including students and the wider public proving great hope for future endurance. 
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Appendices

Appendix 1

Procedure 

A thematic analysis of face-to-face qualitative interviews was completed using a laptop and open-ended questions relative to student experiences, difficulties, emotions, and coping techniques were explored. Fully informed ethical consent was gained, and participants provided signatures as agreement for involvement in the study. Data was extracted using the Microsoft Word Dictaphone via the ‘Dictate’ button which was transcribed automatically onto the Word document with line numbers included. The thematic analysis was conducted following the six phases of Braun & Clarke (2006) as follows.

Step 1 - Familiarisation 
Initial inferences within the data discovered from repeat reading over transcript.

Step 2 - Coding
Occurring and reoccurring areas within the data are noted and highlighted and labelled appropriately. Note: the raw data was not shown within this report to maintain anonymity of participants. 

Step 3 - Searching for Themes
The list of codes was uncovered and then arranged into categorial similarity. 

Step 4 - Reviewing Themes
Using clarity and elaborative distinction the themes were then linked together with relative data. 
for relativity and applicability of the themes compared with the coded data. Themes were presented as numbered sub-headings and the codes organised into bullet point below. Alterations to the themes and codes were much to remain succinct.

Step 5 - Defining and Naming Themes
The themes were then assigned to a fundamental definition containing central relevance, providng the underpinnings of the analysis and report write up.

Step 6 - The Write Up
 A written analysis of the findings within the entire data set was prepared, with the themes providing a foundation for the subsequent analytic deductions.

Appendix 2
Step 1 - Familiarisation Phase (Braun & Clarke, 2006)

Initial Notes:

1D01
 Mixed emotions, pandemic induced anxiety, lasting effects, isolation, need for sense of normality, practical issues of learning during covid-19 restrictions, lack of socialisation for students in their academic and personal lives, strain on relationships, feelings of negativity/uncertainty, daily exercise, and positive effects of lockdown. 

1D02
Concerns over family members welfare, worries of student experience, mix emotions, feelings of boredom, sense of structure, overwhelmed with assignments, settings boundaries, not alone, difficulties of online learning/work submission, self-reflection of learning style, improved relationships, increased independence, difficulties communicating with lecturers, split classes to lower potential infection rate, friendships affected, hobby development, physical activity, and enjoyment.



































Appendix 3
Step 2 - Coding of Data Sets (Braun and Clarke, 2006).  

ID01 
48 Codes

No initial concerns
Escalating enormity of the situation
Fear of covid 19
Death count
Missed emotions
Lasting effects
Return to normality
Anxiety 
Fear of the unknown
Isolation 
Low moods 
Peaceful
Walking more enjoyable
Emotional resilience
Emotional and psychological struggles 
Coping difficulties 
Working through lockdown 
Sense of normality 
Normal routine
Adapting to changes
Stress
Unfamiliarity 
Coping strategies 
Exercise
Contacting friends 
Academic related stress
Difficulties for students during the pandemic
Issues of online/home learning
Technical issues 
Difficulty concentrating 
Uncertainty 
Restrictions due to covid 19 
Negative impact on relationships
Lack of socialisation
Negative impact of lockdown 
Not wanting to leave home
Negative student experiences 
Barriers to relationships
Feeling unsupported academically
Academic struggles
Self-doubt
Difficulty adjusting
Barriers to communication
Discomfort of face masks 
Daily routine
Increased exercise during pandemic 
Beneficial for anxiety
Distraction techniques
ID02
88 codes

No major worries
Some worries
Worry over family  
Vulnerable family members
Concerned about family members health
Didn’t want them contract Covid-19
Unable to see friends
Worries over how it would affect student experience
What is going to happen
Uncertainty around studies
What was going to happen with exam and how we would be given our grades
Effect on student experience
Mixed emotions
Worried about the health of my friends and family
Excitement about not having to go to university or study
Enjoyed time away from everyone
Change in emotions
It was something new
Quite apprehensive at first
Enjoyed lockdown
Didn’t mind the lack of social interaction
Started to get bored
Miss everything that we had before the pandemic
Getting fed up with restrictions
Frustrated
We always end up going backwards
More and more restrictions
Quite frustrating
Concerned throughout pandemic
Reduction in amount of concern
Resilience
Studying in lockdown 
Set time aside for studies
Structure as a beneficial coping technique
Support from family
Overwhelmed with studies
Multiple anxieties
Anxious
Overwhelmed
Took my time
Didn’t force myself to do work
Wasn’t restricted to school hours
Resilience
Doing work when I thought it was best
Managing anxiety
Come back to it later
Time in the garden to ease anxiety
Coping strategy
Setting barriers
Taking time for myself
Self-reassurance
Online learning
Online content
No face-to-face lecture
Impacted our exams
Online lectures
Mandatory covid restrictions
Discomfort of restrictions
Restrictions impacting studies
Left with a lot of free time
Ineffective educational methods
Learning from experiences of restrictions
Improved familial relationships
More time with family
Beneficial for family
Occasional arguments
Friendship strain
Challenges of social restrictions
Focus on studies
Getting things done
Personal independence
Online contact with friends 
Personal growth
Positive aspects of pandemic experience 
Grateful for socialisation despite social distancing measures
Preference for online assessment submission
Impact on student experiences
Lack of socialisation
Difficulty contacting lecturers
Barriers to learning
Negative emotions
Routine
Self-care
Reading
Distraction techniques
Hobbies
Coping techniques 	
Exercise 









Appendix 4
Step 3 - Searching for Themes within Data Sets 
(Braun and Clarke, 2006).
ID01
1. Impact on student experiences
· Mixed emotions
· Academic related stress
· Academic difficulties
· Online learning
· Covid 19 restrictions
· Negative student experiences
· Feeling unsupported academically
· Difficulty adjusting

2. Challenges of home/online learning 
· Academic related stress
· Academic difficulties
· Practical issues
· Technical issues
· Difficulty concentrating
· Covid 19 restrictions
· Feeling unsupported academically
· Barriers to communication 

3. Effect on student’s wellbeing 
· No initial worries
· Mixed emotions
· Lasting effects
· Anxiety
· Isolation
· Low mood
· Peaceful
· Positive experiences
· Emotional and psychological struggles 
· Coping difficulties
· Stress
· Negative impact of lockdown
· Not wanting to leave home
· Self-doubt
· Increased exercise 

4. Challenges faced by students during the pandemic 
· Feeling unsupported academically
· Escalating situation 
· Difficulty adjusting
· Anxiety
· Emotional and psychological struggles 
· Discomfort of face masks
· Coping difficulties 
· Academic related stress
· Unfamiliarity 
· Academic difficulties
· Online learning
· Technical issues
· Uncertainty
· Practical issues
· Difficulty concentrating 
· Covid 19 restrictions 
· Barriers to relationships

5. Overcoming obstacles presented by lockdown
· Return to normality
· Emotional resilience
· Adapting to changes
· Exercise beneficial for anxiety 
· Distraction techniques
· Phone contact with friends 

6. Fear of Covid-19 
· Escalating situation
· Death count
· Fear of the unknown
· Unfamiliarity

7. Impact on socialisation 
· Isolation
· Phone contact with friends 
· Discomfort of face masks
· Unfamiliarity 
· Covid-19 restrictions 
· Negative impact on relationships
· Lack of socialisation
· Negative impact of lockdown
· Not wanting to leave home
· Barriers to relationships
· Difficulty adjusting
· Barriers to communication 

8. Experiences of normality
· Return to normality
· Sense of normality
· Working through lockdown
· Normal routine
· Daily routine

9. Coping strategies 
· Exercise
· Phone contact with friends 
· Daily routine
· Increased exercise 
· Exercise beneficial for anxiety
· Distraction techniques

ID02 

1. Worries over family and friends’ health
· Some worries
· Worry over family  
· Vulnerable family members
· concerned about family members health
· didn’t want them contract Covid-19
· worried about the health of my friends and family

2. Impact of the pandemic on student experiences
· Uncertainty around studies
· Effect on student experience 
· Studying in lockdown
· Anxious
· Overwhelmed
· No face-to-face lectures
· Impacted our exams
· Online lectures 
· Mandatory covid restrictions 
· Restrictions impacting studies 
· Left with a lot of free time 
· Ineffective educational methods 
· Lack of socialisation 
· Difficulty contacting lecturers 
· Barriers to learning 

3. Experiences of home/online learning
· Didn’t force myself to do work 
· Excitement about not having to go to university or study 
· Enjoyed time away from everyone
· Studying in lockdown
· Set time aside for studies
· Structure as a beneficial coping technique
· Overwhelmed with studies
· Multiple anxieties
· Anxious
· Overwhelmed with studies
· Wasn’t restricted to school hours
· Online learning
· Online content 
· No face-to-face lectures
· Impacted our exams
· Online lectures

4. Coping strategies used by students
· Took my time 
· Didn’t force myself to do work 
· Doing work when I thought it was best
· Managing anxiety
· Come back to it later 
· Time in the garden to ease anxiety 
· Coping strategy 
· Setting boundaries
· Taking time for myself 
· Self-reassurance 

5. Covid-19 restrictions effect on student’s wellbeing
  
a. Positive
· Enjoyed lockdown
· Didn’t mind the lack of social interaction 
· Reduction in amount of concern 
· Resilience 
· Learning from experiences of restrictions 
· Improved familial relationships 
· Beneficial for family 
· Focus on studies 
· Getting things done
· Personal independence 
· Personal growth
· Positive aspects of pandemic experience
· More time with family
· Self-care
· Reading 
· Distraction techniques
· Hobbies 
· Coping techniques 
· Exercise 

b. Negative
· Change in emotions 
· Quite apprehensive at first
· Started to get bored
· Miss everything that we had before the pandemic
· Getting fed up with restrictions
· Frustrated
· We always end up going backwards
· More and more restrictions 
· Quite frustrating
· Concerned throughout pandemic
· Overwhelmed with studies
· Multiple anxieties
· Anxious
· Overwhelmed
· Managing anxiety
· Occasional arguments 
· Friendship strain
· Negative emotions

6. Challenges faced by students during the pandemic
a. Physical/practical 
· Online learning 
· Online content
· Impacted our exams
· Online lectures
· Mandatory covid restrictions
Restrictions impacting studies
· Left with a lot of free time
· Ineffective educational methods
· Barriers to learning 

b. Emotional
· Negative emotions 
· Mixed emotions 
· Quite apprehensive at first 
· Started to get bored
· Miss everything that we had before the pandemic
· Getting fed up with restrictions
· Frustrated
· Quite frustrating
· Concerned throughout pandemic 

c. Psychological
· Overwhelmed with studies
· Multiple anxieties 
· Discomfort of restrictions
· Anxious
· Overwhelmed 
· Managing anxiety
· It was something new
· More and more restrictions 

d. Social
· Unable to see friends
· No face-to-face lectures 
· Occasional arguments 
· Friendship strain
· Challenges of social restrictions 
· Lack of socialisation 
· Difficulty contacting lecturers 

7. Covid-19 restrictions
· Unable to see friends
· Uncertainty around studies
· Getting fed up with restrictions 
· More and more restrictions
· Studying in lockdown 
· Mandatory covid restrictions 
· Discomfort of restrictions 
· Restrictions impacting studies

8. Overcoming obstacles presented by lockdown
· Resilience 
· Set time aside for studies
· Took my time 
· Didn’t force myself to do work 
· Wasn’t restricted to school hours
· Resilience 
· Doing work when I thought it was best
· Managing anxiety
· Come back to it later 
· Coping strategy 
· Setting boundaries
· Taking time for myself 

9. Fear of Covid-19
· Quite apprehensive at first
· Concerned throughout pandemic
· Worry over family
· Vulnerable family members
· Concerned about family members health 
· Didn’t want them contract Covid-19
· Worried about the health of my friends and family

10. The impact of the pandemic on socialisation
· Unable to see friends
· Lack of social interaction
· Started to get bored
· Miss everything that we had before the pandemic
· Support from family
· No face-to-face lectures
· More and more restrictions
· Improved familial relationships
· Managing anxiety 
· More time with family
· Challenges of social restrictions 
· Online contact with friends 
· Grateful for socialisation despite social distancing measures 
· Lack of socialisation 
· Difficulty contacting lecturers 







	ID
	CODE
	LINE
	THEME

	ID01
	No initial worries
Appendix 5
Step 4 - Reviewing Themes (Braun and Clarke, 2006).  

Table 2. Codes, themes, and subthemes in the data set



	1
	3a

	48 Codes
	Escalating situation
	1
	4c, 7

	
	Worries relating to Covid 19
	1
	7

	
	Death count		
	2
	7

	
	Mixed emotions 
	3
	4b

	
	Lasting negative psychological effects
	3-4
	4c

	
	Return to normality	
	4
	9

	
	Anxiety 		
	4, 14
	3b, 4c

	
	Fear of the unknown	
	4
	7

	
	Isolation		
	5, 22
	3b, 8

	
	Low moods  
	5, 20
	3b

	
	Feeling at peace
	6
	3a

	
	Positive experiences during lockdown
	6
	3a

	
	Emotional resilience 	
	7
	6

	
	Difficulty managing emotions
	7
	4b

	
	Coping difficulties 	
	7, 14, 15, 20 
	3b

	
	Working through lockdown 	
	8
	9

	
	Sense of normality
	9
	9

	
	Normal routine 
	9
	9

	
	Adapting to changes	
	10-11
	5, 6

	
	Stress			
	10
	3b

	
	Unfamiliarity 	
	11
	4d, 7, 8

	
	Exercise		
	12
	10

	
	Phone contact with friends 
	12-13
	5, 6, 8, 10

	
	Online learning
	14
	1, 4a, 5

	
	No on campus lectures
	14-15
	4a

	
	Academic related stress 
	14, 28
	1, 2, 4c

	
	Academic difficulties
	14-17, 25-27, 35-38
	1, 2 4a, 4c

	
	Practical issues of online/home learning
	15-17
	2

	
	Technical issues 
	16
	2, 4a, 4d

	
	Difficulty concentrating 
	16
	2, 4a

	
	Uncertainty			
	18, 29, 35
	4b

	
	Covid-19 restrictions 	
	18, 30-31
	3

	
	Negative impact on relationships
	19- 20
	4d, 8

	
	Lack of socialisation 	
	21, 23-24, 35
	4d, 8

	
	Recluse tendency because of lockdown
	22
	3b

	
	Not wanting to leave home 
	23
	3b

	
	Negative student experiences 
	24, 27, 30, 37
	1

	
	Barriers to relationships	
	25, 35, 36, 37-38
	4d, 8

	
	Feeling unsupported academically
	25-27
	1, 2, 4b

	
	Self-doubt 	 		
	28
	3b

	
	Difficulty adjusting 	
	21, 29-30
	1, 4c, 8

	
	Barriers to communication 	
	16, 31
	2, 8

	
	Discomfort of face masks	
	32-34
	4a, 4d, 8

	
	Daily routine		
	39
	9, 10

	
	Increased exercise
	39- 40
	3, 10

	
	Exercise beneficial for anxiety 
	40
	6, 10

	
	Distraction techniques	

	41
	6, 10

	ID02
79 Codes
	Vulnerable family members
Concerned about friends and family members health 
The potential of them contracting Covid-19
Uncertainty 
Studying in lockdown
Feeling overwhelmed 
Anxiety 
No face-to-face lectures 
Impacted our exams
Mandatory covid restrictions 
Discomfort of restrictions 
Restrictions impacting studies 
Left with a lot of free time 
Ineffective educational methods 
Negative student experiences 
Lack of socialisation 
Difficulty contacting lecturers 
Barriers to learning 
No face-to-face lectures 
Excitement about not having to go to university or study
Enjoyed time away from everyone 
Studying in lockdown 
Set time aside for studies 
Feeling overwhelmed 
Anxiety 
Wasn’t restricted to school hours 
Online learning and lectures 
No face-to-face lectures 
Impacted our exams 
Relaxed approach to studying 
Managing anxiety 
Apprehension 
Setting boundaries
Self-reassurance 
Enjoyed lockdown 
Didn’t mind the lack of social interaction 
Reduction in amount of concern 
Resilience 
Independence 
Personal growth 
Self-care 
Hobbies 
Exercise 
Change in emotions 
Boredom 
Missing normal life pre-pandemic 
Frustration of restrictions
Increasing restrictions 
Concerned throughout pandemic 
Occasional arguments
Friendship strain 
Sadness 
Online learning and lectures 
Mandatory covid restrictions 
Restrictions impacting studies 
Left with a lot of free time 
Ineffective educational methods 
Barriers to learning 
Worry 
Mixed emotions 
Apprehension 
Discomfort of restrictions 
Unable to see friends
Relaxed approach to studying 
Social restrictions 
Difficulty contacting lecturers 
Concerned about friends and family members health 
The potential of them contracting Covid-19 
Vulnerable family members
Lack of social interaction 
Online contact with friends 
Lack of socialisation 
Difficulty contacting lecturers 
Improved familial relationships 
Support from family 
More time together 
Beneficial for family 
Grateful to see family 
Learning from experiences of pandemic 




	3
2-3-, 14
5
8-12
26
30, 32, 88
31
41
42
45, 62, 62, 68
45, 68, 73-74
46
46-47
47
72, 75-76, 77, 79-80
67, 75, 80-81
69-71
68-69 71, 72
41
14-15

16
26
27
30, 32, 88
31
33
40, 44, 6363, 65, 86
41
42
32, 33, 34, 36, 38
35-37
17-18
38
39
18
18
24
26, 33
54-55
56-57
38, 83
84-85,92-93
90-91
17
19
20
21, 23
22-23
24
50
52
78
40, 44, 63, 65, 86
45, 62, 62, 68
46
46-47
47
68-69 71, 72
1
13
17-18
45, 68, 73-74
5-6
33, 34, 36, 38
52, 59, 59-60 61
2-3 14
69-71
5
3
18
55-56
67, 75, 80-81
69-71
49, 51
28 29
49-50
50
60
47-48 72-73
	1, 9
1, 9
1, 9
2
2, 3, 7
2, 3, 5b, 6c
2, 3, 5b, 6c
2, 3, 6d
2, 3, 6a
2, 6a, 7
2, 6c, 7
2, 6a, 7
2, 6a
2, 6a
2
2, 10
2, 6d, 10
2, 6a
2, 3, 6d, 10
3

3
2, 3, 7
3, 8
2, 3, 5b, 6c
2, 3, 5b, 6c
3, 8
3
2, 3, 6d, 10
2, 3, 6a
4
4, 6c, 8, 10
5b, 6b, 6c, 9
4
4
5a
5a
5a
5a, 8
5a, 12
5a, 12
5a, 8, 12
5a
5a
5b
5b, 6b, 10
5b, 6b
5b, 6b
5b, 6c, 7, 10
5c, 6b
5b, 6d
5b, 6d
5b, 6b
6a
2, 6a, 7
2, 6a, 7
2, 6a
2,6a
2, 6a
6b
6b
5b, 6b, 9
2, 6c, 7
6d
8
6d, 10
2, 6d, 10
1, 9 
1, 9
1, 9
5a, 10
10
2, 10
2, 6d, 10
11
11
11
11
11
12
























Appendix 6

Step 5 – Defining and Naming Themes (Braun and Clarke, 2006).
1D01
1. Impact of the pandemic on student experiences (8)

The various areas that students experienced change or difficulties within learning and teaching arrangements made in compliance with social distancing measures.

· Mixed emotions
· Academic related stress
· Academic difficulties
· Online learning
· Covid 19 restrictions
· Negative student experiences
· Feeling unsupported academically
· Difficulty adjusting


2. Challenges presented by home/online learning (8)

Obstacles including internal and external factors which created academic difficulty or perceptions of teaching and learning.

· Academic related stress
· Academic difficulties
· Practical issues
· Technical issues
· Difficulty concentrating
· Covid 19 restrictions
· Feeling unsupported academically
· Barriers to communication 


3. Covid-19 restrictions effect on student’s wellbeing (15) 

Types of experienced effects on various aspects of student’s wellbeing including positive and negative.

a. Subtheme: Positive effects (5) 
· Feeling at peace
· Positive experiences during lockdown
· Increased exercise 
· No initial worries
· Mixed emotions

b. Subtheme: Negative effects (10) 
· Long term mental health impact
· Anxiety
· Isolation
· Low moods
· Emotional and psychological struggles
· Coping difficulties
· Stress
· Recluse tendency because of lockdown 
· Not wanting to leave home
· Self-doubt

4. Challenges faced by students during the pandemic (20)

The numerous and abundant difficulties experienced by students in attempting to navigate through the Covid-19 restrictions and concerns relevant to the pandemic including physical and practical, emotional, psychological, and social.

a. Subtheme: Physical and practical challenges (5)
· Discomfort of face masks
· Online learning 
· Difficulty concentrating 
· Technical issues
· No on campus lectures
· Academic difficulties

b. Subtheme: Emotional challenges (4)
· Feeling unsupported academically
· Difficulty managing emotions
· Mixed emotions  
· Uncertainty

c. Subtheme: Psychological challenges
· Escalating situation (5)
· Difficulty adjusting
· Anxiety
· Academic related stress
· Academic difficulties
· Lasting negative psychological effects

d. Subtheme: Social challenges (6)
· Barriers to relationships
· Discomfort of face masks
· Unfamiliarity 
· Technical issues 
· Negative impact on relationships
· Lack of socialisation

5. Covid-19 restrictions (4)

Types of restrictions noted within the data and effects of these on the student and socialisation. 

· Online learning
· Face masks
· Adapting to changes
· Phone contact with friends 

6. Overcoming obstacles presented by lockdown (6)

Methods and tactics for adjusting to the changing circumstances, social restrictions, pressures, worries and difficult feelings.

· Return to normality
· Emotional resilience
· Adapting to changes
· Exercise beneficial for anxiety 
· Distraction techniques
· Phone contact with friends 

7. Fear of Covid-19 (4)

Fears relaying to the situation at hand, rising concerns and unfamiliar circumstances and feelings.

· Escalating situation
· Death count
· Fear of the unknown
· Unfamiliarity
· Worries relating to covid-19

8. The impact of the pandemic on socialisation (11)

Various effects of how the restrictions changed and prevented student socialisation.

· Isolation
· Phone contact with friends 
· Discomfort of face masks
· Unfamiliarity 
· Negative impact on relationships
· Lack of socialisation
· Negative impact of lockdown
· Not wanting to leave home
· Barriers to relationships
· Difficulty adjusting
· Barriers to communication 

9. Experiences of normality amid restrictions (5)

Attempts at findings ways to ground oneself and feel at ease with routines that provide structure and balance through the pandemic.

· Return to normality
· Sense of normality
· Working through lockdown
· Normal routine
· Daily routine

10. Coping strategies used by students (6)

The methods used by students to adapt, channel their emotions/anxieties, improve their mood, and take their mind off the impending situation.

· Exercise
· Phone contact with friends 
· Daily routine
· Increased exercise 
· Exercise beneficial for anxiety
· Distraction techniques 
ID02


1. Worries over family and friends’ health

Prominent and repeated concerns over the welfare of loved ones with coronavirus spreading and particularly worries regarding family members classed as vulnerable and therefore more likely to suffer the effects of Covid-19.

· Vulnerable family members
· Concerned about friends and family members health 
· The potential of them contracting Covid-19

2. Impact of the pandemic on student experiences

The various areas that students experienced change or difficulties within learning and teaching arrangements made in compliance with social distancing measures.

· Uncertainty 
· Studying in lockdown
· Feeling overwhelmed 
· Anxiety
· No face-to-face lectures 
· Impacted our exams 
· Mandatory covid restrictions 
· Discomfort of restrictions 
· Restrictions impacting studies 
· Left with a lot of free time 
· Ineffective educational methods 
· Negative student experiences 
· Lack of socialisation 
· Difficulty contacting lecturers 
· Barriers to learning 

3. Experiences of home/online learning

How the student perceived the prospect of learning online and obstacles including internal and external factors which created academic difficulty or perceptions of teaching and learning.

· Excitement about not having to go to university or study
· Enjoyed time away from everyone
· Studying in lockdown
· Set time aside for studies
· Feeling overwhelmed
· Anxiety
· Wasn’t restricted to school hours
· Online learning and lectures
· No face-to-face lectures
· Impacted our exams

4. Coping strategies used by students

The methods used by students to adapt, channel their emotions/anxieties, improve their mood, and take their mind off the impending situation.

· Relaxed approach to studying 
· Managing anxiety 
· Setting boundaries
· Self-reassurance

5. Covid-19 restrictions effect on student’s wellbeing

Types of experienced effects on various aspects of student’s wellbeing including positive and negative.

a. Positive
· Enjoyed lockdown
· Didn’t mind the lack of social interaction
· Reduction in amount of concern
· Resilience
· Independence
· Personal growth 
· Self-care 
· Hobbies 
· Exercise

b. Negative
· Change in emotions
· Apprehension 
· Boredom
· Missing normal life pre-pandemic
· Frustration of restrictions 
· Increasing restrictions 
· Concerned throughout pandemic 
· Feeling overwhelmed
· Anxiety
· Occasional arguments
· Friendship strain
· Sadness

6. Challenges faced by students during the pandemic

The numerous and abundant difficulties experienced by students in attempting to navigate through the Covid-19 restrictions and concerns relevant to the pandemic including physical and practical, emotional, psychological, and social.

a. Physical/practical 
· Online learning and lectures 
· Impacted our exams
· Mandatory covid restrictions 
· Restrictions impacting studies 
· Left with a lot of free time
· Ineffective educational methods
· Barriers to learning 

b. Emotional
· Worry
· Sadness 
· Mixed emotions 
· Apprehension 
· Boredom
· Missing normal life pre-pandemic
· Frustration of restrictions 
· Concerned throughout pandemic

c. Psychological
· Feeling overwhelmed 
· Discomfort of restrictions
· Anxiety
· Managing anxiety
· Increasing restrictions

d. Social
· Unable to see friends 
· No face-to-face lectures
· Occasional arguments
· Friendship strain
· Social restrictions
· Difficulty contacting lecturers

7. Covid-19 restrictions

Types of restrictions noted within the data and effects of these on the student and socialisation. 

· Unable to see friends
· Increasing restrictions
· Studying in lockdown 
· Mandatory covid restrictions 
· Discomfort of restrictions 
· Restrictions impacting studies

8. Overcoming obstacles presented by lockdown

Methods and tactics for adjusting to the changing circumstances, social restrictions, pressures, worries and difficult feelings.

· Resilience 
· Set time aside for studies 
· Relaxed approach to studying
· Wasn’t restricted to school hours 
· Managing anxiety 
· Self-care

9. Fear of Covid-19

Fears relaying to the situation at hand, rising concerns and unfamiliar circumstances and feelings.

· Apprehension 
· Concerned about friends and family members health 
· The potential of them contracting Covid-19
· Vulnerable family members 

10. The impact of the pandemic on socialisation

Various effects of how the restrictions changed and prevented student socialisation.

· Unable to see friends
· Lack of social interaction
· Boredom 
· No face-to-face lecture
· Increasing restrictions
· Managing anxiety
· Social restrictions 
· Online contact with friends 
· Lack of socialisation 
· Difficulty contacting lecturers 

11. The family unit

Aspects relating to positive experiences of the student amongst their family and home environment.

· Improved familial relationships 
· Support from family 
· More time together 
· Beneficial for family
· Grateful to see family

12. Personal Development 

Acquiring wisdom and maturity from the processing and internalisation of the pandemic experience. 

· Learning from experiences of pandemic 
· Independence
· Personal growth 









Appendix 7

Themes and codes in relation to the research questions and study purpose

Table 3. Thematic analysis of student’s experiences and coping mechanisms during the pandemic
	Research Question
	Main theme
	Codes

	What was the impact of the Covid-19 pandemic on students’ experiences? 












What difficulties did students’ face?











Were there any challenges presented by the pandemic?

































What impact did the restrictions have on students’ wellbeing?
	Impact on student experiences








Experiences of normality amid restrictions




Challenges of home/online learning 







Covid-19 restrictions




Physical and practical challenges






Emotional challenges




Psychological challenges 







Social challenges






Overcoming obstacles presented by lockdown





Positive effects on student’s wellbeing  




Fear of Covid-19 




Negative effects on student’s wellbeing
	Mixed emotions
Academic related stress
Academic difficulties
Online learning
Covid 19 restrictions
Negative student experiences
Feeling unsupported academically
Difficulty adjusting

Return to normality
Sense of normality
Working through lockdown
Normal routine
Daily routine

Academic related stress
Academic difficulties
Practical issues
Technical issues
Difficulty concentrating
Covid 19 restrictions
Feeling unsupported academically
Barriers to communication 

Online learning
Face masks
Adapting to changes
Phone contact with friends 

Discomfort of face masks
Online learning 
Difficulty concentrating 
Technical issues
No on campus lectures
Academic difficulties

Feeling unsupported academically
Difficulty managing emotions
Mixed emotions  
Uncertainty

Escalating situation
Difficulty adjusting
Anxiety
Academic related stress
Academic difficulties
Lasting negative psychological effects

Barriers to relationships
Discomfort of face masks
Unfamiliarity 
Technical issues 
Negative impact on relationships
Lack of socialisation

Return to normality
Emotional resilience
Adapting to changes
Exercise beneficial for anxiety 
Distraction techniques
Phone contact with friends 

Feeling at peace
Positive experiences during 
lockdown
Increased exercise 
No initial worries

Escalating situation
Death count
Fear of the unknown
Unfamiliarity

Mixed emotions
Long term mental health impact
Anxiety
Isolation
Low moods
Emotional and psychological 
Struggles
Coping difficulties
Stress
Recluse tendency because of lockdown 
Not wanting to leave home
Self-doubt


	Were there any coping tactics used throughout restrictions?





What effect did the pandemic have on students’ socialisation? 
	Coping strategies used by students 






The impact of the pandemic on socialisation 
	Exercise
Phone contact with friends 
Daily routine
Increased exercise 
Exercise beneficial for anxiety
Distraction techniques 

Isolation
Phone contact with friends 
Discomfort of face masks
Unfamiliarity 
Negative impact on relationships
Lack of socialisation
Negative impact of lockdown
Not wanting to leave home
Barriers to relationships
Difficulty adjusting
Barriers to communication
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Study Information Sheet 
This document provides key information regarding the study and provides details about what will be expected of you as a participant. Therefore, please read this information carefully before providing your consent to take part. 
During this study, you will be required to: 
· Participate in a short interview discussing how you have coped with Covid-19 restrictions as a student 
· Recall how the lockdown & COVID-19 had an impact on your well-being 
· Reflect on the impact of the pandemic on your studies  
· Discuss how your socialization was affected by the lockdown period and COVID-19 restrictions  
At the end of the study, you will be debriefed by the researcher, and you will be provided with the study debrief sheet. 
If you feel you would be uncomfortable answering personal questions about your time during COVID 19, you are advised not to take part in this study. 
If you have any questions, please ask the researcher now. 
If you are happy to take part in this study, please read and sign the consent form. 
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Study Consent Form 
I understand that this research study is being carried out by a 2nd year Psychology Student for an ECAP5006 Module, and that taking part in this study will involve discussing experiences of and coping strategies used throughout the Covid-19 pandemic and lockdown. 
This study will take approximately 10 minutes to complete.  

I understand that participation in this study is voluntary, and I am free to withdraw participation during or at the end of the study without giving a reason. I understand that once I leave the study, I will not be able to withdraw my data, as it will be anonymized. I am aware that if I have concerns about the study, I can discuss these concerns with the researcher at any time during or after the study. I understand that I will be provided with the contact details of the research supervisor at the end of the study, should I have any concerns. 

I understand that the information provided by me will be held confidentially, with a code assigned in place of my name. This data will be stored indefinitely in accordance with the Data Protection Act. 
I also understand that at the end of the study I will be provided with a debrief form and the opportunity to discuss any issues with the researcher. 
 
I, ___________________________________ consent to participate in the study conducted by __________________& _________________, Centre for Psychology and Counselling, University of Wales Trinity Saint David, under the supervision of Dr Stuart Jones. 
 
Participant Signature:________________________________________________ 
Date: ___________________ 
Name and signature of researcher taking consent  
___________________________________________________________________ 
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APPLICATION FOR ETHICAL APPROVAL 
 
For research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement. 
 
The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects. 
 
The individual undertaking the research activity is known as the “principal researcher”. 
 
Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism. 
 
Please read the notes for guidance before completing ALL sections of the form. 
 
This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for distinct categories of application. 
 
SECTION A: Principal Researchers 
	1 
	Full Name: 
	

	2 
	Tick all boxes that apply: 
	Member of staff: 
	☐ 
	Honorary research fellow: 
	☐ 

	 
	Undergraduate Student 
	​​☐​ 
	Taught Postgraduate Student 
	​​☐​ 
	Postgraduate Research Student 
	​​☐​ 


 
	3 
	Institute/Academic Discipline/Centre: 
	University of Wales Trinity St. David’s 
 

	4 
	Campus: 
	Carmarthen Campus 
 

	5 
	E-mail address: 
	

	6 
	Contact Telephone Number: 
	

	 
	For students: 

	7 
	Student Number: 
	

	8 
	Programme of Study: 
	Applied Psychology  

	9 
	Director of Studies/Supervisor: 
	Dr Stuart Jones 


 
 
  
SECTION B: Approval for Research Activity 
	1 
	Has the research activity received approval in principle? 
(Please check the Guidance Notes as to the appropriate approval process for various levels of research by distinct categories of individual) 
	YES 
	​​☐​ 
	NO 
	​​☐​ 

	 
	 
	Date 

	2 
	If yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval 
	Research Degrees Committee 
	​​☐​ 
	 

	
	
	Institute Research Committee 
	​​☐​ 
	 

	
	
	Other (write in) 
Dr Stuart Jones 
	​​☐​ 
	 


 
SECTION C:  Internal and External Ethical Guidance Materials 
	 
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed. 

	1 
	UWTSD Research Ethics & Integrity Code of Practice 
	​​☐​ 

	2 
	UWTSD Research Data Management Policy 
	​​☐​ 
 

	3 
	UWTSD Student Code of Conduct 
	​​☐​ 
 

	4 
	UWTSD Data Protection and Storage Protocol 
	☐ 

	5 
	BPS Code of Human Research Ethics (April 2021) 
	☐ 

	6 
	BPS Code of Ethics and Conduct (July 2018) 
	☐ 

	7 
	BPS Data Protection Regulation – Guidance for Researchers (2018) 
	☐ 


 
SECTION D: External Collaborative Research Activity 
If there are external collaborators, then you should gain consent from the contact persons to share their personal data with the university. If there are no external collaborators, then leave this section blank and continue to section E. 
	1 
	Institution 
	 
 

	2 
	Contact person name 
	 
 

	3 
	Contact person e-mail address 
 
	 

	4 
	Is your research externally funded? 
	YES 
	​​☐​ 
	NO 
	​​☐​ 
 

	5 
	Are you in receipt of a KESS scholarship? 
	YES 
	​​☐​ 
	NO 
	​​☐​ 
 

	6 
	Are you specifically employed to undertake this research in either a paid or voluntary capacity? 
	Voluntary 
	YES 
	​​☐​ 
 
	NO 
	​​☐​ 
 

	7 
	
	Employed 
	YES 
	​​☐​ 
 
	NO 
	​​☐​ 
 

	8 
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)? 
	If YES, then the permission question below does not need to be answered. 
	YES 
	​​☐​ 
	NO 
	​​☐​ 
 

	9 
	Has permission to undertake the research has been provided by the partner organisation? 
	(If YES attach copy) 
If NO the application cannot continue 
	YES 
	​​☐​ 
	NO 
	​​☐​ 
 


 
 
Where research activity is carried out in collaboration with an external organisation 
	10 
	Does this organisation have its own ethics approval system? 
	YES 
	​​☐​ 
 
	NO 
	​​☐​ 
 

	 
	 
If yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate). 
 


 
SECTION E: Details of Research Activity 
	1 
	Indicative title: 
	Coping with lockdown, the experiences and strategies utilised by students in coping with the Covid pandemic. 

	2 
	Proposed start date: 
	09.02.2023 
	Proposed end date: 
	21.03.2023 

	 
	 

	3 
	Purpose of Research Activity 
To complete a qualitative report using interviews of Level 5 Applied Psychology students at UWTSD Carmarthen. Following the conduction of the interviews, a thematic analysis will be performed and a write up of the findings will be completed using APA report writing format. This study is based on the following literature. Logel et al. (2021) demonstrated that existing literature is developing regarding students' difficulties during this time and there is limited knowledge of student’s adaptation after such adversity. Also, their findings show that students responding to loss of structure by creating their own using routines, activities and preserving social relationships. Interestingly, students who maintained social connections also scored significantly better on well-being scores some weeks later. Similarly, Fjelkner et al. (2021) reported that students with less socialisation claimed they had lower well-being comparatively. The implications of this research are vital for student well-being as Burns et al., (2020) stated, consequently given the current circumstances of student’s learning, and acknowledging the aftereffects of the pandemic on psychosocial repercussions, these results outline the issues for researchers and professionals to contemplate when catering for students' welfare currently and in the future tense. Therefore, there is need for further research and clarity in this area. 
 
In relation to students' experiences and coping strategies during the COVID-19 pandemic... The critical analysis of findings from the 13 journal articles showed that the COVID-19 period has been stressful for nursing students with classes moving online. The nursing students feared the COVID-19 virus along with experiencing anxiety and stressful situations due to distance learning, clinical training, assignments, and educational workloads. Nursing students applied coping strategies of seeking information and consultation, staying optimistic, and transference. The pandemic affected the psychological health of learners as they adjusted to the new learning structure. Future studies should deliberate on mental issues and solutions facing nursing students during the COVID-19 pandemic. 
 
A critical analysis by Majrashi et al. (2021) based on multiple journal articles exploring the stress of students change in learning I.e., online classes showed that learners experienced anxiety, fear and worry over workload. Further claiming that the pandemic had harmful psychological effects for students as they adapted to new ways of working.  
 
Consequently, the aim of this study is to present the impact of difficulties for students during COVID -19, gain an insight into the potential effectiveness of certain coping strategies and explore their resilience post-pandemic restrictions as part of Assessment 1 for the module ECAP5006 and add to the literature on this topic.  
 
Burns, D. M., Dagnall, N., & Holt, M. (2020). Assessing the Impact of the COVID-19 Pandemic on Student Wellbeing at Universities in the United Kingdom: A Conceptual Analysis. Frontiers in Education, 5. https://doi.org/10.3389/feduc.2020.582882 
Fjelkner, A., Roxå, T., & Warfvinge, P. (2021). “It has worked well despite the circumstances” – a study on student social relations and well-being during the pandemic. Högre Utbildning, 11(3), 9. https://doi.org/10.23865/hu.v11.3183 
Logel, C., Oreopoulos, P., & Petronijevic, U. (2021). Experiences and Coping Strategies of College Students During the COVID-19 Pandemic. RePEc: Research Papers in Economics. https://doi.org/10.3386/w28803 
Majrashi, A. M., Khalil, A. M., Nagshabandi, E. A., & Majrashi, A. A. (2021). Stressors and Coping Strategies among Nursing Students during the COVID-19 Pandemic: Scoping Review. Nursing Reports, 11(2), 444–459. https://doi.org/10.3390/nursrep11020042 
 
  
(This box should expand as you type) 

	4 
	Research Question 
How did students experience during the Covid-19 pandemic and what coping strategies were used during this time? 
 
 
(This box should expand as you type) 

	5 
	Aims of Research Activity 
To investigate students learning experiences during lockdown, how the pandemic affected their studies, wellbeing, socialisation, and how they managed with these challenges. 
 
 
(This box should expand as you type) 

	6 
	Objectives of Research Activity 
To provide an insight into the difficulties faced by students in South Wales during the pandemic in various areas of their lives, positive experiences, and highlight any effective coping strategies for any adverse effects caused and for future reference if lockdowns or restrictions are imposed again.  
 
(This box should expand as you type) 

	7 
 
	Proposed methods (maximum 600 words) 
Face to face interviews of two participants will be recorded via Microsoft Word Dictaphone with their fully informed consent as part of a qualitative report for Module ECAP5006 Level 5 Applied Psychology. This method enables the data to be stored instantly and not held, preventing identification of the participants. Finally, a thematic analysis will be conducted to interpret the data.  
 

	 
	Location of research activity 

	8 
	 
University of Wales Trinity St. David - Carmarthen Campus 
 

	 
	Research activity outside of the UK 

	9 
	N/A. 
 


 
	10 
	Use of documentation not in the public domain: Are any documents NOT publicly available?  
 
	NO 
	​​☐​ 
 

	
	
	YES 
	​​☐​ 

	11 
	If yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales. 
 


 
	 
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015? 
	 
YES 
	 
NO 

	12 
	A prosperous Wales 
	​​☐​ 
 
	​​☐​ 
 

	13 
	A resilient Wales 
	​​☐​ 
 
	​​☐​ 
 

	14 
	A healthier Wales 
	​​☐​ 
 
	​​☐​ 
 

	15 
	A more equal Wales 
	​​☐​ 
 
	​​☐​ 
 

	16 
	A Wales of cohesive communities 
	​​☐​ 
 
	​​☐​ 
 

	17 
	A Wales of vibrant culture and thriving Welsh language 
	​​☐​ 
 
	​​☐​ 
 

	18 
	A globally responsible Wales 
	​​☐​ 
 
	​​☐​ 
 

	19 
	If YES to any of the above, please give details: 

	 
	 
 
(This box should expand as you type) 


 
SECTION F: Scope of Research Activity 
	 
	Will the research activity include: 
	YES 
	NO 

	1 
	Use of a questionnaire or similar research instrument? 
	​​☐​ 
 
	​​☐​ 
 

	2 
	Use of interviews? 
	​​☐​ 
 
	​​☐​ 
 

	3 
	Use of focus groups? 
	​​☐​ 
 
	​​☐​ 
 

	4 
	Use of participant diaries?  
	​​☐​ 
 
	​​☐​ 
 

	5 
	Use of video or audio recording? 
	​​☐​ 
 
	​​☐​ 
 

	6 
	Use of computer-generated log files? 
	​​☐​ 
 
	​​☐​ 
 

	7 
	Participant observation with their knowledge? 
	​​☐​ 
 
	​​☐​ 
 

	8 
	Participant observation without their knowledge? 
	​​☐​ 
 
	​​☐​ 
 

	9 
	Access to personal or confidential information without the participants’ specific consent? 
	​​☐​ 
 
	​​☐​ 
 

	10 
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally, or emotionally harmful / offensive? 
	​​☐​ 
 
	​​☐​ 
 

	11 
	Performance of any acts which may cause embarrassment or affect self-esteem? 
	​​☐​ 
 
	​​☐​ 
 

	12 
	Investigation of participants involved in illegal activities? 
	​​☐​ 
 
	​​☐​ 
 

	13 
	Use of procedures that involve deception? 
	​​☐​ 
 
	​​☐​ 
 

	14 
	Administration of any substance, agent, or placebo? 
	​​☐​ 
 
	​​☐​ 
 

	15 
	Working with live vertebrate animals? 
	​​☐​ 
 
	​​☐​ 
 

	16 
	Procedures that may have a negative impact on the environment? 
	​​☐​ 
 
	​​☐​ 
 

	17 
	Other primary data collection methods. Please indicate the type of data collection method(s) below. 
	​​☐​ 
 
	​​☐​ 
 

	 
	Details of any other primary data collection method: 
 
 
 
(This box should expand as you type) 
	
	


If NO to every question, then the research activity is (ethically) minimal risk and may be exempt from some of the following sections (please refer to Guidance Notes). 
 
If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained.  
 
SECTION G: Intended Participants 
If there are no participants then do not complete this section, but go directly to section H. 
 
	 
	Who are the intended participants: 
	 
YES 
	 
NO 

	1 
	Students or staff at the University? 
	​​☐​ 
 
	​​☐​ 
 

	2 
	Adults (over the age of 18 and competent to give consent)? 
	​​☐​ 
 
	​​☐​ 
 

	3 
	Vulnerable adults? 
	​​☐​ 
 
	​​☐​ 
 

	4 
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required) 
	​​☐​ 
 
	​​☐​ 
 

	5 
	Prisoners? 
	​​☐​ 
 
	​​☐​ 
 

	6 
	Young offenders? 
	​​☐​ 
 
	​​☐​ 
 

	7 
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper? 
	​​☐​ 
 
	​​☐​ 
 

	8 
	People engaged in illegal activities? 
	​​☐​ 
 
	​​☐​ 
 

	9 
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent. 
 
	​​☐​ 
 
	​​☐​ 
 

	 
	Details of any other participant groups: 
 
 
 
(This box should expand as you type) 
	
	


 
	 
	Participant numbers and source 
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited?  

	10 
	How many participants are expected? 
 
	 
The study will involve two participants to conduct a thematic analysis.  
 
 

	11 
	Who will the participants be? 
 
	 
Participants will be an opportunity sample of undergraduate students over the age of 18, extracted from the Applied Psychology course at UWTSD Carmarthen.  
 
 

	12 
	How will you identify the participants? 
	 
Within the Level 5 BSc Applied Psychology cohort.  
 
 


 
 
	 
	Information for participants: 
	 
YES 
	NO 
	 
N/A 

	13 
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect? 
	​​☐​ 
 
	​​☐​ 
 
	​​☐​ 
 

	14 
	Will you tell participants that their participation is voluntary? 
	​​☐​ 
 
	​​☐​ 
 
	​​☐​ 
 

	15 
	Will you obtain written consent for participation? 
	​​☐​ 
 
	​​☐​ 
 
	​​☐​ 
 

	16 
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)? 
	​​☐​ 
 
	​​☐​ 
 
	​​☐​ 
 

	17 
	If the research is observational, will you ask participants for their consent to being observed? 
	​​☐​ 
 
	​​☐​ 
 
	​​☐​ 
 

	18 
	Will you tell participants that they may withdraw from the research at any time and for any reason? 
	​​☐​ 
 
	​​☐​ 
 
	​​☐​ 
 

	19 
	With questionnaires, will you give participants the option of omitting questions they do not want to answer? 
	​​☐​ 
 
	​​☐​ 
 
	​​☐​ 
 

	20 
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs? 
	​​☐​ 
 
	​​☐​ 
 
	​​☐​ 
 

	21 
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken? 
	​​☐​ 
 
	​​☐​ 
 
	​​☐​ 
 

	22 
	If NO to any of above questions, please give an explanation  

	 
	 
 
 
(This box should expand as you type) 


 
	 
	Information for participants: 
	 
YES 
	NO 
	 
N/A 

	24 
	Will participants be paid? 
	​​☐​ 
 
	​​☐​ 
 
	​​☐​ 
 

	25 
	Is specialist electrical or other equipment to be used with participants? 
	​​☐​ 
 
	​​☐​ 
 
	​​☐​ 
 

	26 
	Are there any financial or other interests to the investigator or University arising from this study? 
	​​☐​ 
 
	​​☐​ 
 
	​​☐​ 
 

	27 
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims? 
	​​☐​ 
 
	​​☐​ 
 
	​​☐​ 
 

	28 
	If YES to any question, please provide full details  

	 
	 
 
 
(This box should expand as you type) 


 
SECTION H: Anticipated Risks 
 
	 
	Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them.  
 
If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1 
	Full risk assessment completed and appended?  
	Yes  
	​​☐​ 

	
	
	No 
	​​☐​ 

	2 
	Risks to participants 
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information 

	 
	Risk to participants: 
· Emotional distress 
· Transfer of personal data  
	How you will mitigate the risk to participants: 
· Inform of right to withdrawal 
· Debrief participants after study completion 
· ethic 
(This box should expand as you type) 

	3 
	If research activity may include sensitive, embarrassing or upsetting topics (e.g., sexual activity, drug use) or issues likely to disclose information requiring further action (e.g., criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g., helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered during the course of a project, it may need to be disclosed to the proper authorities. 
  

	 
	Participants will be handed an information sheet before beginning the study so they are fully informed of what is required and which methods will be used by the researchers. Upon completion, they will be provided with sources of support if the topic of discussion provoked distress or discomfort.  
 
(This box should expand as you type) 

	4 
	Risks to the investigator 
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest 

	 
	Risk to the investigator: 
Risk of accusation of harm/impropriety 
 
 
(This box should expand as you type) 
	How you will mitigate the risk to the investigator: 
Comply with BPS Ethical Guidelines. 
 
 
(This box should expand as you type) 

	5 
	University/institutional risks 
For example: adverse publicity, monetary loss, data protection 

	 
	Risk to the University: 
N/A 
 
 
(This box should expand as you type) 
	How you will mitigate the risk to the University: 
 
 
 
(This box should expand as you type) 

	6 
	Environmental risks 
For example: accidental spillage of pollutants, damage to local ecosystems 

	 
	Risk to the environment: 
N/A 
 
 
(This box should expand as you type) 
	How you will mitigate the risk to environment: 
 
 
 
(This box should expand as you type) 


 
	 
	Disclosure and Barring Service 

	 
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants. 
	YES 
 
	NO 
 
	N/A 
 

	7 
	Does your research require you to hold a current DBS Certificate? 
	​​☐​ 
	​​☐​ 
	​​☐​ 

	8 
	If YES, please give the certificate number. If the certificate number is not available, please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number. 
	 


 
SECTION I: Feedback, Consent and Confidentiality 
 
	1 
	Feedback 
What de-briefing and feedback will be provided to participants, how will this be done and when?  

	 
	 
Participants will be given a debrief sheet at the end of the study with information on how to access appropriate sources of support.  
 
(This box should expand as you type) 

	2 
	Informed consent 
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation. 
 

	 
	Full information of the study aim, and collection of data will be given to potential participants via a physical document. If individuals agree to participate, and are comfortable to continue, they will be asked to sign a consent form before data collection begins. An interview for each participant will then be conducted individually and on separate occasions. 
(This box should expand as you type) 
 

	3 
	Confidentiality / Anonymity 
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case.  

	 
	Participants’ data will collected and recorded by the Lead investigators only. No names will be used, participants will be referred to as Participant 1 and Participant 2. 
(This box should expand as you type) 


 
SECTION J: Data Protection and Storage 
 
	 
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)? 
	YES 
	NO 

	1 
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural, or social identity of that natural person. Any video or audio recordings of participants is personal data. 
	☐ 
	☐ 

	 
	If YES, provide a description of the data and explain why this data needs to be collected: 

	2 
	Audio data which will instantly be transferred onto a Word document with the use of Microsoft Word Dictaphone of participants voicing their experiences and coping strategies as this is a qualitative interview.  
(This box should expand as you type) 

	 
	Does it involve special category data (as defined by the GDPR)? 
	YES 
	NO 

	3 
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ – 
(a) racial or ethnic origin, 
(b) political opinions, 
(c) religious beliefs or other beliefs of a similar nature, 
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992), 
(e) physical or mental health or condition, 
(f) sexual life, 
(g) genetics, 
(h) biometric data (as used for ID purposes), 
	☐ 
	☐ 

	 
	If YES, provide a description of the special category data and explain why this data needs to be collected: 

	4 
	N/A. 
 
 
(This box should expand as you type) 


 
	 
	Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways? 
	YES 
	NO 

	5 
	Manual files (i.e., in paper form)? 
	​​☐​ 
 
	​​☐​ 
 

	6 
	University computers? 
	​​☐​ 
 
	​​☐​ 
 

	7 
	Private company computers? 
	​​☐​ 
 
	​​☐​ 
 

	8 
	Home or other personal computers? 
	​​☐​ 
 
	​​☐​ 
 

	9 
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks? 
	​​☐​ 
 
	​​☐​ 
 

	10 
	“Cloud” storage or websites? 
	​​☐​ 
 
	​​☐​ 
 

	11 
	Other – specify: 
 
	​​☐​ 
 
	​​☐​ 
 

	12 
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation: 

	 
	Audio data will be documented immediately during the interview by the Lead Researchers and inscription of participant's words will remain anonymous. No names will be used, or data traced, nor participants identifiable.  
 
(This box should expand as you type) 


 
	 
	Data Protection 

	 
	Will the research activity involve any of the following activities: 
	YES 
	NO 

	13 
	Electronic transfer of data in any form? 
	​​☒​ 
 
	​​☐​ 
 

	14 
	Sharing of data with others at the University outside of the immediate research team? 
	​​☐​ 
 
	​​☐​ 
 

	15 
	Sharing of data with other organisations? 
	​​☐​ 
 
	​​☐​ 
 

	16 
	Export of data outside the UK or importing of data from outside the UK? 
	​​☐​ 
 
	​​☐​ 
 

	17 
	Use of personal addresses, postcodes, faxes, emails, or telephone numbers? 
	​​☐​ 
 
	​​☐​ 
 

	18 
	Publication of data that might allow identification of individuals? 
	​​☐​ 
 
	​​☐​ 
 

	19 
	Use of data management system? 
	​​☐​ 
 
	​​☐​ 
 

	20 
	Data archiving? 
	​​☐​ 
 
	​​☐​ 
 

	21 
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate): 

	 
	 
 
(This box should expand as you type) 

	22 
	List all who will have access to the data generated by the research activity: 

	 
	Lead Researchers – 
Supervisor – Dr Stuart Jones  
 
(This box should expand as you type) 

	23 
	List who will have control of, and act as custodian(s) for, data generated by the research activity: 

	 
	Lead Researchers – (This box should expand as you type) 

	24 
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why. 

	 
	Audio data will be recorded through Microsoft Word Dictaphone onto a word document immediately to prevent holding recorded audio data.  
 
(This box should expand as you type) 

	25 
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).  If so, please explain. (Most relevant to academic staff)  

	 
	N/A. 
 
(This box should expand as you type) 

	26 
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/) 
	YES 
	​​☐​ 

	27 
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding 
	YES 
	​​☐​ 


 
  
SECTION K: Declaration 
	 
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants. 
 
In submitting this application, I hereby confirm that I undertake to ensure that the above-named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/  

	1 
	Signature of applicant: 
	
	Date:08/03/2023 
 


 
For STUDENT Submissions: 
	2 
	Director of Studies/Supervisor: 
	Dr S Jones 
	Date: 08/03/2023 

	3 
	Signature: 
	 
 
	


 
For STAFF Submissions: 
	4 
	Academic Director/ Assistant Dean: 
	 
	Date: 

	5 
	Signature: 
	 
 
	


 
Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation: 
	​​☐​ 
 
	I have read the guidance notes supplied before completing the form. 

	​​☐​ 
 
	I have completed ALL RELEVANT sections of the form in full. 

	​​☐​ 
 
	I confirm that the research activity has received approval in principle 

	​​☐​ 
 
	I have attached a copy of final/interim approval from external organisation (where appropriate) 

	​​☐​ 
 
	I have attached a full risk assessment (where appropriate) ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT 

	​​☐​ 
 
	I understand that it is my responsibility to ensure that the above-named research activity will meet the University’s Research Ethics and Integrity Code of Practice. 

	​​☐​ 
 
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director. 


 
	RESEARCH STUDENTS AND STAFF ONLY 
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name. 
You will be informed of the outcome of your claim by email; therefore, it is important that you check your University and personal email accounts regularly. 

	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader. 


 
This form is available electronically from the Academic Office web pages: https://www.uwtsd.ac.uk/academic-office/appendices-and-forms/ 

















Appendix 11
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Study Debrief Sheet  
Exploring the experiences and strategies utilised by students in coping with the Covid pandemic 
 
Thank you for taking part in the study.   
 
The aim of this study was to investigate students’ experiences and coping strategies during the COVID-19 pandemic. We specifically wanted to find out what impact it had on students in terms of their studies, well-being, and socialisation. 
 
If you still feel like you are not coping that well, then please do have a look at these websites that are available to you: 
 
· https://www.mind.org.uk/information-support/coronavirus/coronavirus-and-your-wellbeing/ 
· https://www.hhs.gov/coronavirus/mental-health-and-coping/index.html 
 
 
If you wish to withdraw your data from the study, you must tell the researcher now.  After this point, all your data will be anonymised, and we will not be able to trace it back to you. 
 
 
If taking part in this study has raised any questions, please speak to the researchers or contact the academic supervisor Dr Stuart Jones/S.A.Jones@uwtsd.ac.uk. 
 
 
 
Thank you once again for taking time to participate in this study. 
 
 
BSc Applied Psychology 
University of Wales Trinity Saint David  
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