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Reflection 

Reflective practice is fundamental for both professional and personal development, it enables individuals to critically evaluate their experiences, develop their knowledge and skills, and improve the quality of their practice (Cottrell, 2021, p. 13). The purpose of this essay is to reflect on my experiences within both my professional role as a pupil progress manager and my Foundation Degree in Inclusive Education. It will explore how the knowledge, skills and understanding I have gained throughout my degree, and how the Module Personal and Professional Development have strengthened my professional practice, supported my development towards my chosen career, and highlight the areas in which I need to continue to develop. 
This reflection will be structured using Jasper ERA model developed my Melanie Jasper in 2013 (University of Derby Library, 2026). Jasper states that “Nobody comes to learning as a blank slate; we all have a wealth of knowledge and experiences that form a springboard for developing new and exciting roles and skills” (Jasper, 2023, p. vii). Jaspers’s ERA model consists of three components, Experience - things that have happened to a person, Reflection - the processes that enable a person to learn from those experiences and Action - the result from the new perspective that are taken (Robinson, 2022).
As a mature student and Lead Practitioner within a Behaviour and Well-being Department, I have developed extensive practical experience supporting learners with social, emotional and behavioural needs. Throughout my degree, I have gained valuable knowledge and understanding that has enhanced my professional practice. This has enabled me to adapt my approaches to meet the individual’s needs of the learners, providing effective support that helps them to engage, develop and reach their full potential. Throughout the Foundation Degree in Inclusive Education, I have found the knowledge I have gained to be invaluable in my day-to-day practice, particularly when supporting students who become dysregulated and overwhelmed by their studies.
The theories explored throughout the degree have helped me develop a deeper understanding of learners' social, emotional, and behavioural needs and have enabled me to adapt my practice to meet those needs. Exposure to new theories and research throughout the degree has also enabled me to view behaviour through a broader lens, considering underlying factors such as trauma, wellbeing, additional learning needs, and environmental influences.
 An example of this was a student in my provision who frequently became overwhelmed when faced with classroom tasks and often responded negatively when work was presented.  Through studying Maslow’s Hierarchy of Needs which suggests that individuals are more likely to achieve their full potential when their basic needs are met, before higher- level learning can take place. (Brooks and Kirk, 2024). I recognised that learners need to have their basic and psychological needs met before they can fully engage in learning and achieve their full potential. I understood that the student needed to feel safe, supported and less anxious before expecting them to complete their task.
To support the learner, I adapted the work by breaking it down into 20-minute chunks with regular breaks in between. This reduced the student’s feeling of being overwhelmed and helped them to regulate their emotions, remain focused, and engage more positively with the task. 
Another experience that I can reflect on involved working closely with a young student who had experienced a long period of time in hospital following an eating disorder. The student experienced severe anxiety surrounding food and social interactions and had developed a strong attachment to me. They struggled to attend mainstream lessons for approximately a year. Supporting this student took patience, consistency and understanding of the individuals’ barriers to learning.
To support the student’s reintegration into mainstream lessons, I gradually reintroduced them to lessons by accompanying them for short periods of time gradually increasing the duration of their attendance. This approach can be linked to Vygotsky’s theory of the Zone of Proximal Development which highlights the importance of guidance and support in helping learners develop skills and achieve tasks they may initially find difficult independently (Aubrey and Riley, 2022). By providing support and gradually increasing the student’s exposure to the classroom environment it allowed the student to become more confident and independent.
 Reflecting on this experience, I can see the importance of providing appropriate support that enables students to overcome barriers to learning without placing unrealistic expectations on them.  The Welsh Government (2012) states that ‘The heart of effective behaviour management is building positive relationships with children. This allows the teacher to connect to the children forming a strong foundation from which behavioural changes can take place’. I recognise that having strong professional relationships can provide learners with the sense of security along with trust and emotional reassurance, particularly when they have experienced barriers to learning. By establishing a positive relationship with the student, it helped me to understand their individual needs. However, it should be noted that there is a potential risk of overdependence when a learner develops a strong attachment to a particular member of staff. Although my presence initially provided reassurance, continued dependence on my presence could have limited the student’s opportunity to develop confidence to manage challenging situations independently. By initially accompanying the student to lessons and progressively increasing their time in the classroom, I was able to provide appropriate scaffolding, as the student became more confident, they were able to progress towards attending mainstream lessons independently. This experience reinforced my understanding that tailored support to the learner and positive relationships can play an important role in promoting inclusion.
Working with vulnerable learners has strengthened my knowledge and understanding of the importance of addressing the holistic needs of each individual. The experience I have gained has reinforced the need for early intervention and learner- centred approaches in identifying barriers to learning, promoting wellbeing and providing appropriate, individualised support. It has also highlighted the importance of recognising each learner’s circumstances and needs to ensure they are given the opportunity to overcome barriers and develop the confidence to reach their full potential.
My strong understanding of safeguarding has been reinforced and strengthen throughout my academic studies, which has encouraged me to reflect more critically on the responsibility we have when protecting our learners. I recognise the significant role this plays in promoting wellbeing, building positive relationships and helps learners to achieve positive outcomes. 
The Foundation Degree has helped me recognise that many of my existing practices were already strongly aligned with inclusive principles, even before I was aware of the theoretical frameworks that underpin them. Throughout the degree, I have developed a deeper understanding of children's individual needs and the importance of providing appropriate support to promote their well-being, inclusion and positive outcomes. I have also become more confident in recognising when a child may require additional support and in voicing my concerns when necessary to ensure that their needs are acknowledged and addressed.
 My recent promotion to lead a wellbeing and behaviour provision in a new setting represents a significant professional development opportunity. This new role will require me to transfer and adapt my existing knowledge and skills within a different educational environment with learners who have different needs and from different age groups. Reflecting on this transition has made me realise how much the Foundation Degree has contributed to my professional and personal growth. Throughout this degree, I have developed greater confidence in my abilities and increased my self-awareness, enabling me to become more reflective in my approach to supporting learners. On a personal level, the degree has given me the confidence to challenge myself, step out of my confidence zone and recognise my own potential. Without the knowledge, confidence and understanding I have developed throughout this degree, I do not believe I would have felt prepared to take on this new challenge and responsibility.
To further enhance my knowledge and develop my skills in this new role, I would like to undertake relevant professional training. As I will be working with children who have experienced trauma, I believe that completing a Level 5 Trauma and Mental Health Informed Practice course would be particularly beneficial. This training would deepen my understanding of how trauma and mental health difficulties can affect children's behaviour, emotional well-being and ability to engage with learning. It would also equip me with additional knowledge and strategies to respond to children's individual needs more effectively and provide appropriate, informed support.
Working through this module to assess and evidence my professional skills as well as developing a Personal Development Plan and Curriculum Vitae based on my self-assessment, has also increased my confidence in my own abilities. It has help me recognise that I have developed the skills to embrace new challenges, adapt my practice to different educational environments and develop my skills in an inclusive setting. I have become more reflective and analytical in my practice, using theory to evaluate the effectiveness of interventions and support strategies, as well as my own sense of well-being and development.
In my new role in leading the behaviour and wellbeing provision, I will apply the knowledge and understanding I have gained through my Foundation Degree to create a supportive, nurturing and inclusive environment for all my learners. I will apply inclusive principles, behaviour theories and safeguarding knowledge to better understand individuals needs and develop targeted support strategies that enable learners to feel safe, supported and able to succeed.
I will continue to use reflective practice to evaluate the impact of intervention, identify areas for improvement and ensure that my provision remains responsive to the needs of the learners.  I will work collaboratively with new colleagues, sharing effective inclusive practices while remaining open to learning from their knowledge, experiences and perspectives. 
The use of both theory and practice has increased my confidence in discussing educational approaches with colleagues, parents and external agencies, ensuring that the learner’s individual needs remain at the forefront of any decision making. I have also developed a greater understanding of the importance of having positive relationships with parents and carers in building a shared understanding of learners’ needs ensuring that the support is consistent across the educational setting. Moving forward, I will continue to strengthen these relationships, recognising that effective communication is key for the learner’s wellbeing and essential in promoting inclusion.
I will also continue to develop my leadership, research and critical analysis skills to strengthen the provision and improve outcomes for learners. By applying these skills consistently, I aim to contribute to a more positive, inclusive whole school approach to behaviour and wellbeing, where every learner is supported to reach their full potential. 
Beginning the BA in Inclusive Education in 2027 will provide me with the opportunity to build upon the theoretical knowledge I have already gained in my Foundation Degree while continuing to develop professionally with in my new role. The degree will create a strong synergy between academic study and professional practice, allowing me to apply, evaluate and critically reflect on new theories and approaches within my provision. This will allow me to continually refine my practice and develop a deeper understanding of inclusive education.
In conclusion, reflecting on my personal and professional development throughout the foundation degree in Inclusive Education has allowed me to recognise how my knowledge, skills and confidence have developed. By linking theory to practice, I have gained a deeper understanding of the importance of recognising and responding to individual learners needs. The degree has strengthened my self-awareness and given me the courage to take on new challenges, including my progression into a leadership role. Moving forward, I recognise the importance of continued professional development to help enhance my knowledge in both my leadership role and my ability to create an inclusive nurturing environment where learners feel supported and safe enabling them to reach their full potential. 
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