[bookmark: _Hlk124002941] The purpose of this assignment is to critically evaluate how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across areas of learning. It will involve analysing the effectiveness of Assessment for Learning strategies and how they were used during my teaching practice to aid progression and inform planning. Assessment for Learning is a teaching and learning strategy that generates feedback that is then applied in order to move learning forward. Students become more invested in the educational process and, as a result, feel more confident in their learning. Black and Wiliam supported the use of formative assessment for learning methodologies and said that assessment for learning should include the following four elements, sharing Success criteria with leaners, quality questions/ quality of talk, use and quality of feedback, and peer and self-assessment (Black, Wiliam 1998). [bookmark: _Hlk123651910]A written assignment critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experience.


My recent teaching practice gave me an opportunity to apply and evaluate a variety of AFL strategies (Assessment for Learning). My placement was in a class of 24 year 5 pupils, ten of these pupils had additional learning difficulties and three pupils were identified as more able and talented. During this assignment, I will be detailing the impact of the AFL strategies I used and how they informed my practice .The three sessions focus on developing pupils’ skills across three areas of learning and experience. The three AoLE’s (areas of learning and experience) were Humanities, Health and Wellbeing and Language, Literacy, and Communication. The main focus was on developing oracy skills and pupil’s ability to “recognise the appropriate language for different audiences and purposes, varying expression, vocabulary and tone to engage the audience” (Welsh Government, 2019). The lessons also focused on developing the pupils’ abilities to make informed and considerate decisions, which is linked to the health and wellbeing progression steps. (Welsh Government, 2019). The skill I focused on was “developing their critical-thinking skills necessary to consider their decision-making in terms of possible implications, including risks, for themselves and others” (The Welsh Government, 2019). 

The topic was leadership, and each lesson was flexibly planned to show progression and continuity. This allowed for the teaching and learning to be adjusted, if needed. There are many benefits to monitoring student progress, through AfL strategies, on an ongoing basis in the classroom. For example, it enables the teacher to assess the success of their own instruction. If the majority of the class is struggling to comprehend a certain topic, it may not be the ability of the students that is the issue. Not only but monitoring student progress also gives teachers the opportunity to evaluate each student's current proficiency with a given skill (Victoria - Teach starter, 2018). To introduce the topic, lesson one focused mainly on leadership, and the qualities that make a good leader. The session consisted of a cold task to activate prior knowledge, along with a think, pair, share and a diamond 9 activity. The lesson finished with the pupils completing an exit card in order to reflect on their learning. Lesson two, required the students to apply what they had previously learnt about leadership in order to select a new Celtic leader. The lesson  began with a game of give one get one, which assessed their prior knowledge of leadership skills. The main task focused on applying what they knew about leadership, in order to choose a new leader. I created a profile for three different candidates – each candidate was a Celtic warrior. After reading the descriptions of each candidate they agreed, in their pairs, on who they think would make the best leader. This lesson ended with each pair giving feedback on their chosen leader. They used the plenary cards, which contained sentence starters, in order to prompt and scaffold their response. For example I would like to start by saying …... or I disagree because…. The final session needed the pupils to create an advert/poster for a new leader. The introduction focused on creating a jab board as a class on the qualities of a good leader. This activated their prior knowledge and prepared them for the lesson. The main task required the class to analyse WAGGOL’s of an advert/poster and use them to ensure that they included the relevant information and knowledge in their adverts. From this they also created a success criteria to follow. This informed their decision making and the children were able to see the steps they needed to take in order to succeed. For the plenary the pupils peer assessed their partner’s work, using the success criteria they had created and gave verbal feedback in the form of what went well and even better if.

In this section, I will be analysing the background context for my lessons, detailing the key ideas, background research, approaches and concepts associated with Assessment for Learning. Paul Black, and Dylan Wiliam began the discussion on Assessment for learning when they published “ Inside the Black Box” in 1998, summarising the case for formative assessment (Black, Wiliam 1998). Black and Wiliam acknowledged that what teachers and students do in the classroom is complex and that little is known about what transpires there. They compared the classroom to a "black box" and started to look inside to see what was happening (Deborah Bullock 2017). They found that formative learners outperform other pupils in terms of achievement and results. They presented their findings in the crucial publication “Inside The Black Box” (Black, P and Wiliam D, 1998). It focused on Raising Standards Through Classroom Assessment and was published in 1998. They demonstrated the following: “formative assessment is at the heart of effective teaching; formative assessment has a strong positive effect on achievement and improving formative assessment raises standards” (Deborah Bullock 2017). As a result of these and other research findings, AfL is widely acknowledged as one of the best methods for promoting learning and raising standards.

Social constructivist learning theories are related to assessment for learning. The complex mental models and presumptions that students employ to comprehend a subject are built on their prior knowledge and interactions with others. This indicates that the effectiveness of interactions between teachers and students is crucial to the learning process. According to the social learning theory known as social constructivism, which was created by Russian psychologist Lev Vygotsky, people actively participate in the development of their own knowledge. (Schreiber & Valle, 2013).  Vygotsky thought that learning occurs more frequently in social and cultural contexts than it does primarily within the individual. (Schreiber & Valle, 2013). For instance, while teachers encourage and assist dialogue by developing the natural flow of discussion in the classroom, students learn largely via interactions with their peers, teachers, and parents. (Powell & Kalina, 2009). According to social constructivism, effective teaching and learning depends greatly on interpersonal interaction and conversation, with the main goal being that the students obtain the subject (Prawat, 1992). The zone of proximal development (ZPD), a key concept in Vygotsky's theory of social constructivism, highlights the importance of the teacher in a student's learning. The zone of proximal development suggests that pupils are able to comprehend and master knowledge and abilities that they would not be able to do on their own with the aid of a teacher (Schreiber & Valle, 2013). Vygotsky’s theory reiterates the importance of a good teacher, pupil relationship. In a journal article, classroom teacher, Mrs Strickey, states that in order to effectively use assessment for learning teachers need to “know their pupils well, know why pupils make mistakes, and be able to make judgements about next steps or interventions” (Mrs Strickey, 2020). Therefore, the consistent use of assessment for learning in the classroom will help develop the relationship between the teacher and the students and is also an opportunity for teachers to engage with their pupils and discover where they are at, where they need to go and how they’re going to achieve. When assessment for learning is used correctly, research shows that it has the greatest influence on pupil progression. By knowing where each student is at and being able to monitor their development, teachers can incorporate a range of educational tasks and activities, which is one way assessment for learning can help with progression and planning for future learning. This concept is supported by Education expert, Dylan Wiliam. In his report, titled “Assessment for Learning: why, what and how”, he states “that if you get to the end of a lesson without having adjusted your teaching to take into account student learning needs you’re already behind the game” (Dylan Wiliam, 2018). He believes that ensuring that your teaching and planning is “constantly contingent” and changing based on the student’s response is vital for progression (Dylan Wiliam, 2018). In a report by Cambridge University, it refers to the benefit that assessment for learning has on the culture of a classroom. AFL strategies aid in developing a supportive and collaborative classroom environment. Everyone in this setting, including the teacher, should feel free to experiment without fear of failing. With an assessment for learning approach, teachers provide students with task-specific feedback that is focused specifically on the task in hand. This encourages students’ growth mindset and provides reassurance that they are able to achieve their goals. Research (Hattie, 2012) indicates that "feedback" (ranked 10th out of 150 variables) has a beneficial impact on learner achievement, particularly if it incorporates feedback from student to teacher. This is significant because teachers need learner feedback in order to properly modify their lesson. In contrast to Dylan Wiliam, Paul Black, John Hattie and other educational specialist, who believe AFL is crucial for progress, David Didau believes that the strategy is flawed. “The big idea of AfL might be fundamentally, and fatally, flawed”( David Didau, 2014). David Didau concluded that, AfL is based on the idea that you can evaluate what students have learnt in a particular lesson and then alter future instruction based on this assumption, except he doesn’t feel like this is possible. In his report on AfL he states that there is “no meaningful way to assess what pupils have learned during the lesson in which they are supposed to be learning it”. This statement contradicts the idea that AfL is widely recognised as one of the most effective strategies for enhancing learning. 
The ideas of AfL are present in the Curriculum for Wales 2022 even though the term is not used.  Learner progression along a learning continuum is a key component of the curriculum, with the understanding that each learner advances at a different rate. The progression steps provide structure for teachers and can be used to inform progression. Twelve pedagogical principles serve as the foundation for delivering the curriculum, AfL is explicitly included here, but is also a thread that weaves through all of the pedagogical principles. Graham Donaldson, in his Successful Futures report, describes AfL as an “ongoing and constructive part of classroom practice” – (reference). His acknowledgement of the importance of AfL in his report, reinforces the findings of many other educationalists. 





















AFL strategies.
This part of the assignment will focus on three lessons from my placement, the AfL strategies used and the importance of them when ensuring progress and continuity. 
My lessons focus on an interdisciplinary approach. I felt that in order to develop the quality of the learner’s oracy skills, focusing on a real-life context would enhance their engagement. The 4 purposes were also at the fore front of my planning and informed my decision as to which AoLEs would assist in promoting the qualities and attributes of the 4 purposes. The class theme for the Autumn term was the Celts, therefore I chose to focus on areas of Language, Literacy and Communication, Health and Wellbeing and used Humanities as the vehicle to deliver knowledge, skills and experience. Oracy skills was the thread that flowed through my three lessons. In studying my chosen AoLEs, I identified oracy skills that could be targeted through pair work and class discussion. 
[bookmark: _Hlk124001269]In Language, Literacy and Communication “listen empathetically to different people’s viewpoints on various subjects” and “I can recognise the appropriate language for different audiences and purposes, varying my expression, vocabulary and tone to engage the audience” (Welsh Government, 2019)., as the areas to develop during the learning experience. I was aware that the school promoted the approach of Voice 21 and used this opportunity to promote this area within the series of lessons. In planning my lessons, I used progression step 3. I was also aware of elements of progression step 2, which were relevant to some children, and progression step 4 which could challenge some pupils. 
In Health and Well-being the focus was on developing decision making “I can make considered decisions, taking into account available information, including past experiences. I can understand that decisions can be made individually and collectively, and that they can be influenced by a range of factors” (Welsh Government, 2019). There are many elements to this area, and I was aware that I needed to provide opportunities for the children to work in a pair, group or as a whole class, in order to reflect the decision-making process in society.
In Humanities the focus was on developing the leaners understanding of the community around them and how areas may be governed “I am beginning to understand how my community is governed and why there are rules” (Welsh Government, 2019). The statement comes from Humanities progression step 2, also I planned for progression step 3, “I can understand and describe how my community is governed and how people are represented”(Welsh Government, 2019). 
The AfL strategies I chose were influenced by the content of the lessons and the feedback needed to ensure progression. Think, pair, share is associated with the “quality of questioning and quality of talk” element of assessment for learning. Developed by Frank Lyman, a professor at the University of Maryland, in 1981, the "think pair share" activity involves asking students a question and giving them ample time to think about their own response. Before the discussion is opened to the class, each student first discusses their views with a partner. This approach encourages engagement from all students in the classroom. Additionally, it helps students comprehend various points of view and encourages them to listen to each other's thoughts. According to educationalist, Tom Sherrington, think, pair share is a “powerful” and “ important” approach that certainly should be a staple in any teacher's repertoire (Tom Sherrigton,2022).  It's essential to provide each student the chance to practise explaining their views and engage in meaningful conversation using the key language associated with the subject. Think, pair, share is often used after asking the class an open question. During my teaching practise, I often used think, pair, share in situations where I asked my class an open-ended question. During lesson one, which focused on beginning to develop “critical-thinking skills” (The Welsh Government, 2019) Think, pair, share was used in the introduction to encourage the students to activate their prior knowledge. The open-ended question was “what makes a good leader?”. I began by giving the students 20 – 30 seconds to silently think of what their own ideas and thoughts are on the question. Next, I encouraged the class to share their answers with their partners. During this time, I circulated to listen to the pairs discussing their thoughts, this is encouraged by educationalist Tom Sherrington. He states that it's “powerful to use the opportunity to listen to students as they discuss and share their ideas (Tom Sherrigton,2022). By doing this Tom Sherrington believes that you can “reinforce your expectations around the nature of the response, offer support to specific students and gauge the success of the thinking process as students exchange their ideas”(Tom Sherrigton,2022). This allowed me to scaffold my learners’ pair discussions by reminding them to listen to each other’s thoughts and to ask key questions on the topic. I was able to monitor the progression of their discussions. Although think, pair, share is an effective strategy, it can have its flaws if not used correctly. In contrast to Tom Sherrington’s theory, Diana Zinveliu believes that think, pair, share can “hinder progress” (Diana Zinveliu, 2021). In her journal article that discusses the “pains and gains” of think, pair, share, she argues that the strategy can cause major anxiety within children. Even when they have had time to reflect or share their ideas with a partner, some students find it unsettling to speak in front of their peers hindering their ability to learn (Diana Zinveliu, 2021).
Another AfL strategy used were exit cards, which comes under the “use and quality of feedback” element of assessment for learning. Exit cards provide useful feedback from  individuals and are a useful method to conclude a lesson. They are a tool that teachers can use to evaluate their students' understanding. The most useful and skilfully crafted exit tickets can indicate whether students have a deep or basic comprehension of the subject. Teachers may use this information the following day to adapt lessons to better meet the requirements of the learners. I introduced this strategy in order to gain feedback from each individual pupil. This technique was used to conclude our lesson on “What makes a good leader”. Some of the children recognised qualities outlined in the four purposes and created informative exit cards. For example, one pupil remembered the mayor visiting their class last year, to talk about the work he does in the community. The pupil described the mayor as ambitious, confident and enterprising. Taking part in this activity allowed the learners to reflect on their learning and transfer their knowledge, skills and experience to a new setting. They enabled me to monitor progression and informed the next steps in my planning, ensuring that I was able to focus on continuity and evaluate the learning. For example, the exit cards in this session allowed me to gain an understanding of how well the students could apply the knowledge and skills. The majority of the class completed the exit card and showed clear understanding, some found it difficult and this information informed my planning for the next session. I revised my plan and added in examples of good leaders, that the pupils would be familiar with, such as the schools head teacher Mr Lawrence. This supported the learners who needed to reinforce their skills and knowledge. Paul McCormack, head of Science in a secondary school, has taken an interest in developing new and innovative learning and teaching strategies that aim to prompt students to achieve their potential. In his recent report on exit cards he concludes that “exit cards are effective in measuring the amount of progress a student makes during a lesson by both, the teacher and the student” (Paul McCormack. 2014). Although the exit cards proved useful in gaining structured feedback for each pupil, the strategy can also cause difficulties for both teacher and learner (David Ginsburg, 2015).Ginsburg concluded that this strategy “may seem effective, but students’ responses to one question often give an incomplete picture of their learning” (David Ginsburg,2015).  Implying that unless the exit cards are created carefully and are catered specifically towards the aims of the session then they aren’t as effective as other forms of AfL.
[bookmark: _Hlk124002581]Success criteria comes under the “sharing success criteria with learners” element of assessment for learning. Ensuring that students are aware of expectations is useful when motivating pupils to take on new challenges and carefully consider how to meet their goals. Knowing this increases students' ability to plan and foresee, set objectives, and develop a deeper understanding of how to evaluate their own development. I used this AfL strategy in lesson three (see in appendix). This lesson focused on using the knowledge the pupils had learnt about leadership, to create an advert/poster for a new Celtic leader. Part of this task was to work as a class to create a success criteria for the advert/poster. They based their success criteria on the WAGOLL’s that they analysed during the introduction. The WAGOLL worked well with the success criteria to ensure that the pupils remained on task and were able to see a clear pathway to achieving their goals. This ensured that they included the relevant information and knowledge in their adverts. It informed their decision making and the children were able to see the steps needed to take in order to succeed. Educationalist, John Hattie, is an advocate for sharing success criteria with learners, if it is done correctly. In his research he has found that it is important to consider how you “construct success criteria in terms of what students are supposed to learn not what they’re supposed to do” (John Hattie.2015). From this one of the biggest mistakes he sees teachers making is giving the class “ a learning intention about what they’re doing today” (John Hattie.2015). This implies that carefully constructed success criteria shows what learning and progression they will be expected to make during the lesson. Although he believes the strategy may be flawed if not done correctly he’s also produced research that supports the method. In his research on success criteria he states that “the best way to show students what success criteria is, is to show them”(John Hattie.2015). He then goes onto sharing examples of how this can be done “show them what the end product looks like”(John Hattie.2015), which is a technique I adopted during my teaching practice. One way of showing the students the end product is to present them with a WAGOLL (what a good one looks like). WAGOLL’s are another well thought of AfL strategy that co-exists alongside the use of success criteria. This strategy offers the leaners the opportunity to identify the features of a good example of the piece of work they are going to complete.
Peer and self-assessment is part of the “Peer and self-assessment” element of assessment for learning, and was one of the methods I often used during my placement. This strategy involves students evaluating each other and themselves and can motivate students to take more control of their education by, for example, promoting engagement with assessment criteria and self-reflection on their own and their peers' performance. Students can use this to evaluate their strengths and limitations, learn to target their learning appropriately, and learn from their prior mistakes. An example of when I used this was during lesson three. Once the students had created their adverts for a new leader, they were asked to peer assess their partners work based on the success criteria they had previously created. I believe that peer assessment was an extremely useful tool when it came to aiding progression because they were guided by their peers’ feedback. My thoughts on peer assessment are supported by educational practitioner, Mrs Strickey. She states that peer and self-assessment develops a pupils understanding of “assessment expectations and work towards improving their own performance” (Mrs Strickey,2020). This form of assessment for learning is known to have many benefits. When students peer assess each other’s work their own understanding on the topic is developed. Dylan Wiliam supports these findings on peer assessment. He states that “when students have given feedback to others about a piece of work, their own subsequent attempts at that same work are much improved because they're now much clearer about what good work in that task looks like” (Dylan Wiliam.2016). This strategy will then further aid pupil progression. Unfortunately, peer assessment is not effective unless carried out correctly. Due to pupils struggling to assess writing, many learners find peer review challenging. Susan Joslin found that “instead of concentrating on content of the lesson, they frequently resort to addressing punctuation, grammar, and other line-level flaws.” This prevented students receiving useful feedback and therefore prevented them from progressing. She concluded that students often don’t have the “depth of knowledge to authoritatively assess the work of others, even if they are given points to look for, and certainly are much less likely to be able to give useful feedback”. (Susan Joslin, 2021)
Quality of questioning.
As previously stated in the assignment there are four main elements of AfL, sharing success criteria with leaners, quality questions/ quality of talk, use and quality of feedback and peer and self-assessment (Black, Wiliam 1998). Examples of sharing success criteria with learners are WAGOLL’s or creating a criteria as a class. Quality questions/ quality of talk can be achieved through think, pair, share, group discussion or a hot seat activity. Use and quality of Feedback, can be done through the use of exit cards or thumbs up, thumbs down. Finally, peer and self-assessment is reached through activities such as, traffic light marking and learners assessing each other’s work. The aim of these four formative assessment elements, is to collect relevant information regarding student performance or progress, or to identify learners ’ needs so that the teaching and learning can be planned to ensure progress and continuity. 

Conclusion. 
I planned a unit that promoted oracy skills, using AfL strategies as a vehicle to further progress the learners knowledge and skills. 
AoLE – To use language move effectively ? 
Each lesson informed the next – sequence and continuity.
Although I had planned 3 separate lessons, I felt like being flexible and having the feedback from each lesson allowed me to alter my teaching and planning according to the needs of the leaners. The benefit of having a flexible approach to planning, was that I could use the AfL strategies I used to engage the pupil, to informed my next session. This meant that the learners were informing and taking charge of their learning, allowing for ……..
The limitation was that I was unable to plan rigid lessons because I had to allow for the leaners to progress at different times. The AfL strategies informed me that children were learning at different rates, which lead to the need for differentiation becoming more obvious. 
Question – What AfL strategy would give the most useful feedback from the leaners? 
I found it challenge to identify the specific AfL strategy that would be most informative, when planning the next lesson. 
It is here that you may wish to make further recommendations for the use of AfL in the classroom and across the school?
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Lesson two.
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draw and label what they think a good
leader looks lke.

They will then be watching and interacting
with the chatter pics.

AFL - Activating prior
knowledge.

AFL - sharing success
criteria.

AFL - thirk, pair, share.
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They will work in pairs o think of
some ideas, ready to share with
the class.

Key question
What is a good leader?

Support staff will be supporting
individuals.

The hook

Twill then show a chatter pics of a
Celtic warrior/ chief. He will be
asking for help 1o choose a new
leader.

Once T have shown the chatter
pics, T will share the success
criteria with the children. T will go
‘through each step with them to
ensure that they know how to be.
successful. Each pupil will have
‘their own success criteria in the
form of a check list. They will be
ticking of f each step throughout
‘the lessons (the success criteria
will be used over 3 lessons)

Main
activity

For the main activity the students
will be completing a diamond 9.
They will be working in pairs. They

For the main activity the students will be
completing a diamond 9 activity. They will be
working in pairs to complete this

Differentiation

T have differentiated
by allowing the

"AFL - Cold calling and
feedback.

Planned feedback.
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Heading 2

will have 10-15 minutes to complete
this.

o begin this part of the lesson T
will be introducing the students to
‘the qualities of a good leader and
some examples.

For example, positivity, ambitious,
confident, creative.

Twill then explain that they will be
completing a diamond 9 activity as
apair,

Their dimond 9 will show which
qualities they believe are most
important.

Once they have completed this, T
will ask pairs for feedback. What
are their top 3 qualities?

They will be ordering the qualities of a good
leader. based on their opinion.

They will stick the diamond 9 ino their
books in the correct order.

‘students fo work in
pairs in order o
support each other.
The LSA will also be.
supporting students in
the class.

Live marking and
feedback given during
the different fasks.

Plenary

Far fhe plenary. the sfudents will work
on completing an exit card each.

The exit card will sk them to describe:
a leader from their own experience.

They must leave their exit cards
completed on my desk before leaving.

For fhe plenary. the sfudens must ensure they
complete the exit cards.

They must decide on what their fop 3 qulities
of a good leader are and why they have chosen
them.

They will write their answers down on the exit
cards and leave them on my desk (this will help|
me gain an understanding of who understood
ardays session and who didrt)

Sentence starters will
be added onto the

ALN groups exif cards
10 help prompt their
ideas.

AFL - Exit cards

Voice 21 sentence.
builders.

AFL - Feedback
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Student-teacher: Grace Lewis Class / Year5
Group:
‘AQLE or Subject: Humanities, Date: 5% of December 2022

Language, literature and communication - Focused AQLE,

Helth and wellbeing.

Meaningful links to Curriculum
(What Matters Statements, Descritions:
of earning, previous curricuium..

Language literature and communication.

What matters statement - Understanding languages s key to understanding the world around us.
Progression step 3 1 can lsten empatheticaly o ifferent people’s iewpoints on various subjects.

The skils

The students will be developing their abilty o make more informed and considered decsions.
e students will be developing thei criticakthinking skills necessary to consider theircecision-making i terms of possibie
implications,incucing rsks, for themselves and others.

Four Purpose driver
(Remember t0 g0 beyond the headlines’
‘Only main inks should be identified here)

‘Ambitious, capable learners who:

» Set themselves igh standards and seek and
enjoy challenge

> Can communicate effectively in cifferent forms
and settings, using both Welsh and English

Enterprising, reative contributors who:
> Connect and apply their knowiedge and

sills 1o creata idess.

> Lead and play different roles in teams
effectvely and responsibly

and are ready to play 3 full part nfife and work:

ExieaT nformed CTzens whor
> Understand and consicer the impact of their actions when making choices
andacting,

> Are knowiedigeable about their culture, community, socety and the worl,
now and n the past

and are ready to b citzens of Wales and the wiorld

Heaithy, confident individuals who:
> Have secure values and are establishing

their spiritual and ethical beliefs

»Are building thef mental and emotional well-being by developing
confdence, esilence and empathy.

and are ready to lead fufiling ives as valued members ofsociety

Meaningful links across the
curriculum

Linksto other Aol Es o the Cross-
curriaarskils fremeworks]

Health and wellbeing.

‘What matters statement - Our deciion-making impacts on the quality of our ives and the ives of ohers
Progression step 3- | can make considered decisions, taking Into account available information, including past experiences. | can
understand that decisions can be made individualy and collecively, and that they can be influenced by a range offactors,

Humanities.

What matters statement - Enauiry, exploration and investigation nspire curosity about the world ts past,present and future.
Progression step 3 can present my findings i 2 variety of ways, draving conclusions and making Judgements based on the
evidence used.





