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Part 1
Answer ALL of the following questions 

1. Assessment is an integral part of the teaching and learning process. Outline the main aims and purposes of using assessment in physical education (10 marks).

Assessment and evaluation are used in all aspects of the curriculum, using assessment as a tool to benefit the pupils learning. Assessment provides the educators a base line to show the level of ability of the pupil, using this starting point teachers are then able to make a course of progression for the pupil (Lloyd et al, 2010).  Assessment is viewed as essential and integral to be able to deliver effective teaching, as it provides teachers with the pupil’s strengths, weaknesses and their educational needs.  A purpose of assessment is to provide pupils with predicted and achieves grades, which can benefit pupils in terms of knowing their current level and what they should be working/aiming for. Therefore, creating the step towards achieving the best possible grade and the pathway which needs to be implemented to get pupils to their best grades (Broadfoot and Black,2010). 


2. Several factors are considered important for teachers to create effective assessments. Outline the key characteristics associated with creating high quality assessments for physical education (10 marks).
It is stated as part of the Welsh curriculum, it is said that ‘Engagement in health and well-being using a whole school approach will enable health and well-being to permeate all aspects of school life’ (WAG,2022). This means that it encouraged by the Welsh Government to include a high level of learning regarding the health and well-being of others.  For a high quality of learning to occur, the whole schools need to have the same approach, meaning the same values and ways which they are applied into the physical education curriculum. 
Teachers play a critical role in fulfilling the need for improved knowledge around health and well-being, it is often viewed that it is a teacher’s job to promote health and well-being as part of their curriculum alongside delivering high quality physical education lessons which are fun, meaningful and give pupils the knowledge of the benefits of being physically active. In order to allow high quality learning to occur it is essential that teachers have training to allow for great standards to be met (Watson and Emery, 2012).
Lastly, for high quality learning to be received by all, teachers need to ensure all lessons are inclusive.  The inclusion of all pupils needs to be undertaken by a whole school approach, for example the facilities which are available need to be accessible to all meaning that ramps or lifts to allow wheelchair access. The activities, which are designed for physical education pupils, need to able to be adapted for different abilities and disabilities therefore allowing individuals to access the opportunities which being physical active can offer (Penney,2002). 

3. There are a range of different assessment procedures that teachers can adopt within their programmes of study. Outline a range of different types/forms of assessment in physical education and discuss the advantages and disadvantages associated with each (15 marks). 

Assessments are seen to be at the core of the learning process as they have a direct impact of the pupils learning, there are two main types of assessment: summative and formative.  Summative assessments enable educators to know whether the pupils have reached the goals which have been set and formative assessments are designed to give pupils feedback which aids them to moving towards the goals (Birenbaum, 1996). Formative assessments are typically ongoing throughout the term and are delivered while the pupil is learning in a lesson. The importance of using formative assessments is that it gives pupils feedback which should be constructive, allowing the pupil to take on the feedback and hopefully improve on their learning. it is defined by Black and William (1998) 

“all those activities undertaken by teachers and/or by their students, which provide information to be used as feedback to modify the teaching and learning activities” 

4. (Black and William, 2010).

Overall, formative assessments main aim is to inform educators of the pupils learning a progress. Assessment for learning should provide feedback for pupils to be able to work towards the goals set by teachers and allow pupils to take ownership and responsibly of their own learning (Tannehill et al, 2013). Thus, formative assessment only has two purposes to gain where the pupil is at academically/physically and to give the pupil feedback. 

Summative assessment usually takes place at the end of a module, key stage or school year. Assessment of learning as it will provide pupils with a grade as the end of the assessment for the module, key stage or school year.  Traditionally fitness testing occurs in most schools across the UK within in physical education curriculum, there is much controversy around the topic and if it still holds weight in the current curriculum. Fitness testing can be done both a formative and summative manner however it is seen to be typically completed in a summative manner.  
Some researches state that fitness testing can be used to motivate pupils and can benefit pupils into learning about the importance of a health active lifestyle. Keating (2003) discusses that is fitness testing needed in the physical education curriculum as it doesn’t have a direct effect on the pupils improving levels of physical fitness and pupil participation levels (Keating, 2003). 
Overall, formative assessments benefits are that it shows clear goals for learning, due to the goal setting it can improve pupils levels of motivation and improve levels of pupil engagement and teaches pupils to be responsible for their own learning. some of the limitations of formative assessments are that the time consumed into planning formative assessments, a lack of teaching from the teacher to design meaningful assessments and for some pupils they do not take the assessment seriously and put in their best efforts. Summative assessments can make pupils feel extremely pressured in the situation and therefore impact their results, some pupils thieve under pressure however some buckle. A bad grade in a summative assessment can have impacts on a pupil want to participate and their motivation levels, it is vital that summative assessments when designed and performed by teachers that is it done in the correct manner. 

4. Fundamental movement skills are considered the building blocks to movement competency. Teachers can adopt a range of strategies to assess fundamental movement skills. Outline potential methods used to assess fundamental movement skills in schools and discuss the advantages and disadvantages associated with each (15 marks).

Fundamental movement skills are the “building blocks for efficient, effective movement and offer children different ways to explore their environments” (Gallahue et al, 2012).  These are examples of fundamental movement skills: running, jumping, throwing, catching and kicking, these skills should begin to be taught in the foundation phase age 3-7.
The benefits of having a high level of skills are not only physiological but also psychological and behavioural (Lubans et al , 2012). By having a well-versed set of fundamental movement skills, it would encourage further participation to be carried out therefore increasing confidence levels through repeated practice (McGrane et al, 2016).  There is further research to highlight the point of fundamental movement skills (FMS)
having links to physical activity, it is said by Kalaja in 2012 that FMS can encourage participation and success in many sport and exercise activities in later life (Kalaja, 2012). 
Pupils can develop fundamental movement skills by completing activities which are designed to visually instruct pupils, the use of feedback and preform activities in a safe environment which is encouraging and positive. 
Studies suggest that a large proportion of pupils are unable to perform fundamental movement skills, meaning that fundamental movement skills screenings need to occur. As it may be valuable to identifying children with fundamental movement skills delicts early on (Brian et al,2018).  A limitation to fundamental movement skills is that the time it takes to assess each pupil, alongside this is the level of training the assessor as received as someone with a lack of training could interpret the level of the pupil’s fundamental movement skills differently to another assessor. Therefore, the amount of training the assessor has is essential to create valid and reliable results. 




Part 2
Answer TWO of the following three Questions

1. Testing of physical fitness within school based physical education is considered a contentious topic. Critical discuss the use of physical fitness testing as part of a physical education programme in schools (25 marks).

2. The use of pedagogical models, or models-based practice (e.g., Sport Education, Teaching Games for Understanding, Cooperative Learning) in physical education is often stated as representing a positive future for the subject. To accompany such approaches, effective assessment procedures are required. 

Using practical examples, critically discuss how teachers could integrate authentic assessments with the use of a models based approach to physical education. Within your answer, consider any potential challenges associated with the implementation of such assessment procedures (25 marks).


Models based practice (MBP) has been discussed for many decades however over the last decade is better supported and implemented within schools, models-based practise can be complex to integrate into lessons as it needs to be completed in an organised manner in order to be effective.

Models based practice could be considered an umbrella term as it looks at different learning approaches which can be used within the physical education curriculum.  Models based practised holds the learners needs at the core. 


MBP can be an extremely useful way of teaching pupils through competitive games. It increases inclusivity as it allows for all children to be involved. Through this pupils are then able to learn new skills as the different roles support multiply learning outcomes. Some authors have discussed that teaching pedagogies have begun to change in terms of the teacher not being the core pillar of the teaching process (Hernando-Garijo et al, 2021).

“Nonetheless as Bechtel and O'Sullivan (2007) noted, despite being around for more than quarter of a century, MBP has not been adopted by teachers and has remained as an innovation in physical education for decades”
(Bechtel and O’Sullivan, 2007).
One of the defining factors of models-based practise working effectively and efficiently is maintaining a strong collaboration between teacher, pupils and learning content.  Furthermore, it is essential that the teachers have a sufficient level of knowledge on how to implement the different models into the pupil’s lessons which can encourage pupils to improve their responsibility and self-regulation. Meaning that teachers need to be confident enough to give pupils the particle responsibly to take over some of the roles. 

For example, the activity being practice is netball, the teacher would separate the pupils into teams and allow the pupils to assign a team manager, umpire, scorekeeper and the players. 

For some pupils a benefit of models-based practise is improved motivation levels, and it is more inclusive as all pupils are now involved in lessons (Calderón et al, 2013). It is discussed by Kirk and Casey (2020) that models-based practice does not prefer to only one model but with two or more models, therefore the term “model-based practice only applies when considering a multi-model approach to physical education”.  Kirk states that a “true MbP” is yet to be existing in schools, many schools are using single models within their PE curriculum, with differing levels of success (Casey and Kirk, 2020).
Some of the challenges of implementing models-based practise are that for MBP to become present in the physical education curriculum a change would need to occur. For many traditional teacher’s this may be a challenge however with keeping up to date on curriculum changes and new research the change could be applied.  
Some of the other areas of models-based practice are cooperative learning, which works toward team goals, meaning that all pupils are included. Cooperative learning can allow pupils to improve their respect for others, their communication and problem-solving skills among others. 

Some of the challenges with implementing models-based practice into the physical education curriculum is that each model needs a plan of action, meaning that it needs to be carefully designed to use all the aspects of models based practice for pupils to fully benefit. Teachers are needed to have a good level of knowledge of each area of models-based practice to fully utilise within a school setting. 
Assessment within models-based practices can be things like using checklists, completely lessons logs/journals or oral examinations. Teachers are then able to document how much learning is occurring through model-based practice by using these assessment tools. However, a drawback to these types of assessment tools are that is it time consuming and difficult to apply to each induvial. 



3. In their guidance to policy makers for creating high quality physical education programmes, the United Nations Educational, Scientific and Cultural Organization (2015) highlight physical literacy as the core outcome of structured physical education provision. As such, the assessment of physical literacy is vital. Critically discuss a range of strategies schools could adopt to assess the physical literacy of their pupils. As part of this, comment on the advantages and potential challenges faced with these methods of assessing physical literacy (25 marks).


Physical literacy can improve the development of physical competence and help ensure high quality learning occurs for all pupils, physical literacy can improve a pupil’s motor and cognitive development from the age of 3. Specifically, during key stage 1, pupils with a good level of physical competence can them later develop their skills through the key stages 2,3 and 4. Physical literacy is defined by Whitehead (2013) as 

“the motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for maintaining purposeful physical pursuits/activities throughout the life course” 

                  (Whitehead, 2013)
The term itself can be viewed as an umbrella term as it looks at all aspects of level of knowledge, values of the pupils, a range of skills that can be developed and the use of positive behaviours. Essentially physical literacy is made up of different progression levels for each pupil to overcome, the domains of learning and the development of the pupil cognitively and affectively.  When a pupil it is becoming physically literate through the development of being physically active means that they are learning how to run, skip and jump. Working hand in hand with fundamental movement skills pupils are able to gain skills and improve their cognitive development (Gallahue, Ozmun and Goodway, 2012).  

It is discussed in research that applying physical literacy in schools can be difficult due to the large class sizes, lack of timetabled lesson time and teacher subject knowledge. For most pupils they are timetabled 60 minutes of physical activity time within their school week, which is the recommended time that pupils aged 5-17 should have. However, it is stated by the World Health Organisation that pupils in that age range should have two more sessions of 60 minutes of being physically active (WHO,2020). One of the greater challenges of implementing physical literacy is the time it needs, for many physical education teachers a lack of time is already an issue. Time to plan activities and a time to have significant training which is essential in order to fully use the umbrella term of physical literacy, teachers also need to have a level of confidence to give pupils meaningful lessons, looking at tradition style physical education teachers’ new concepts are often harder to apply within the curriculum. Although the concept of physical literacy isn’t new but due to the lack national support within schools and the curriculum, many schools are only now adopting the concept. Overall, the use of physical literacy can be highly beneficial to pupils as it aims to increase their motivation, confidence and physical and cognitive competence. 
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