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Module: PROFESSIONAL AND PEDAGOGIC STUDIES: LEADING THE LEARNING: WHAT, HOWAND WHY AM I TEACHING?
Module Code: ECAD6008
Word count: 4,676
	Targets
	How you have worked on this 

	1)    Look for ways of comparing and contrasting specific ideas from the literature that you use, and use these to present a synthesis of some of the key ideas. improve this element of your work
	I tried to get views from both sides and compare them to each other.

	2)    Where you have presented your literature review, you have relied too heavily on description and not enough on peer-reviewed literature.
	I have tried to increase the use of journal articles and not use too many references but focus on a certain amount.





[bookmark: _Toc101563870]Part 1 - Reflections
	[bookmark: _Toc101475680][bookmark: _Toc101476193][bookmark: _Toc101563871]Professional Experience Template 1

	[bookmark: _Toc101475681][bookmark: _Toc101476194]Pedagogy Standard
	Assessment for learning

	[bookmark: _Toc101475682][bookmark: _Toc101476195]What did you do and why?

	During my time in my third placement, I utilised Numeracy Ninjas and Nearpod. These were two different strategies that allowed for effective assessment of learning for the whole class.
Nearpod is an online method that provides a hybrid style to allow teachers to employ slide-based teaching both in the classroom and remotely. Teachers can design a variety of interactive learning materials that encourage students to engage. The classroom did not have a projector or interactive whiteboard so Nearpod was used to overcome that difficulty, however, it created a way for me to assess pupils learning effectively whenever used. 
Within Nearpod it provides nine different forms of formative evaluations to help students grasp what they're learning. This ranges from quizzes, polls, fill in the blank and matching pairs to an interactive competitive class game called Time to Climb. Each of these features can be created by the teacher to differentiate and fit the needs of the learners’ in the lesson. At the end of the lesson, the teacher will have an automatic report on the learners answers to see how they understood the learning objectives. This can be saved and referred to in future lessons to assess how pupils are progressing. 

	[bookmark: _Toc101475683][bookmark: _Toc101476196]What have you learned?

	The Nearpod lessons have helped me understand how to quickly and effectively assess learners during a lesson. The assessments gathered can be looked over to help learners during the lesson so they can have access to the differentiated help they need. This is helpful in the classroom because it is an extra tool that gives formative assessment to reinforce the teacher’s action to differentiate and give support.
However, when using the assessment strategies it is also important to not take them as utterly correct because several factors could influence the score like technical issues, copying, one learner leading pair work, etc… The results should only guide teachers towards investigating how learners are progressing through the lesson.

	[bookmark: _Toc101475684][bookmark: _Toc101476197]What next?

	I feel I have met the intended outcomes for this pedagogy using Nearpod. By using a range of different assessments for learning techniques I could identify what works best for the class and the individual learners. I have confidence in using this in future classes. To develop this skill I could become a  Nearpod Certified Educator so I can share the lessons I have created to help other practitioners and classrooms.
In the future, I'd like to show the class teacher what I'm doing with technology so they don't feel confused when I start teaching. This will allow me to explain what I'm doing, what I've done, and how to reflect on the assessments to the teacher. They can employ the approaches I devised if it works well in the future.



	[bookmark: _Toc101475685][bookmark: _Toc101476198][bookmark: _Toc101563872]Professional Experience Template 2

	[bookmark: _Toc101475686][bookmark: _Toc101476199]Pedagogy Standard
	Blended learning experiences


	[bookmark: _Toc101475687][bookmark: _Toc101476200]What did you do and why?

	On my third placement, my class had a Language, Literacy and communication theme of letter writing.  The goal at the end of my placement was for the whole class to write up a letter on their own without practitioners interfering. For this to occur, I had to use blended learning experiences to help the class use their imagination and creativity to help them when writing up their letter. I planned and taught lessons that developed learners’ letter writing skills through varied approaches. For example, litter picking was the hook to engage learners’ emotions and imagination; lessons on improving grammar would have phrases they came up with for their letter; in Mathematics they used data gathered from the litter pick to create a chart. 
The intended outcome was to teach different areas that linked together but supported the learner. They could use what they learned in different approaches to help their overall learning process. Finally, during their write up they would remember the things they had learnt throughout the week to help them write their letter of complaint.


	[bookmark: _Toc101475688][bookmark: _Toc101476201]What have you learned?

	The write-up lesson showcased that learners remembered what they were learning throughout the weeks to help them write. Different learners would remember different things and it would encourage them to write whatever they thought would improve their work.
Many students remembered the litter picking activity and through classroom discussions, the entire class were thinking of solutions to the litter problems and adjectives to describe what they found. This inspired my next lesson because I could let them work in groups to write the main body of the letter using the adjectives they previously mentioned. All students were able to do this, with differentiation, with a big help to the litter picking activity helping them fuel their imagination. Throughout the week they progressed to writing the letter using different activities that would help them with their end goal. Which they successfully met.

	[bookmark: _Toc101475689][bookmark: _Toc101476202]What next?

	My intended outcomes for this pedagogy were successful for this lesson. By using blended learning experiences the learners could indulge themselves in the knowledge that they have been learning for weeks to create a letter that they were happy with. 
In the future, I would make sure that learning is not confined within the classroom but occurs outside as well. When in the classroom different techniques are used to help learners progress.
Going forward it will be important to take the time to research and visit the local areas of schools. This will give me a greater knowledge of what is available to use to create blended learning experiences. Trips outside school are a great way to inspire learners’ imagination and sense of wonder. This can be successfully translated into the classroom. 



	[bookmark: _Toc101475690][bookmark: _Toc101476203][bookmark: _Hlk101373577][bookmark: _Toc101563873]Professional Experience Template 3

	[bookmark: _Toc101475691][bookmark: _Toc101476204]Pedagogy Standard
	Real life authentic contexts


	[bookmark: _Toc101475692][bookmark: _Toc101476205]What did you do and why?

	On the final week of my third placement, I organised a trip for the Year 4 class to a field in the local area to litter pick. This was to progress the class’s Language, Literacy and Communication topic of letter writing. The aim was to inspire them with real life authentic contexts for them to write a letter of complaint to the council for allowing a public park that students use to become polluted and dangerous. When previously asked about the field students stated it was a park that they used after school even though it was filled with litter.
I organised the trip for myself, the class teacher, the teacher’s assistant and a class of around 30 students. The field was within walking distance of the school and under council maintenance. Students would be put into groups and given roles. Half the group would have different types of bin bags and the others would have litter pickers. Halfway through the activity, they would swap roles.

	[bookmark: _Toc101475693][bookmark: _Toc101476206]What have you learned?

	At the end of the lesson, students came back not the group to show others how much rubbish they filled in each bag. Then the class disposed of them in the correct bins at school. Together the class discussed on the different types of rubbish they found; if they would prefer to play in the field after they collected the rubbish; and what citizens and/or the council could do to combat the litter problem. After a list was constructed, the class thought to create a letter of complaint to the council about the state of the field. Over the next week, the class developed their writing skills and created memorable complaint letters.
This lesson was important because it created a hook for students to engage their imagination and creativity when they wrote their letters of complaint. It also educated them on ways they could become ethical, informed citizens of the world by including recycling, public wellbeing, environmental concerns and understanding their rights to complain.

	[bookmark: _Toc101475694][bookmark: _Toc101476207]What next?

	My intended outcomes for this pedagogy were successful for this lesson. Using real life authentic contexts in the learning environment helped me and the class use our imagination throughout the writing topic based on the real life context. It has given me the confidence to involve trips or visits and in the future, I will use trips to help engage all learners on what they are/ will be taught.
In the future, I would make sure to plan the trip long in advance instead of the week prior. This is because the only available time slot that was available that did not disrupt other lessons was only 45 minutes long. This meant that the trip had to be concise whereas with fewer time constraints there could have been time to visit the run down bins, ideal locations for new ones and signs and possible interview selected members of the public for their views.



	[bookmark: _Toc101475695][bookmark: _Toc101476208][bookmark: _Toc101563874]Professional Experience Template 4

	[bookmark: _Toc101475696][bookmark: _Toc101476209]Pedagogy Standard
	Cross-curricular themes


	[bookmark: _Toc101475697][bookmark: _Toc101476210]What did you do and why?

	During Saint David’s I planned to implement a lot of Welsh oracy into lessons. This was to help bolster Welsh-speaking in an English medium primary school with limited day to day Welsh. In a Mathematics lesson about identifying change using coins, I utilised the Welsh language to add cross-curricular themes.
Within the lesson, the class learnt to ask for food as if they were in a Welsh-speaking café. They asked their partners’ different phrases like:
Ga i [ frechdan caws ] os gwelwch yn dda? – 
Can I have a [cheese sandwich] please?
After covering the Welsh they needed they were given a café menu entirely in Welsh and were given questions on adding up items and working out the change they would use I they used a certain amount of money.
The class was set a challenge throughout the lesson that the more each pupil or group spoke Welsh the more likely they would get Dojos. Each group in the class had differentiated support like word mats and the TA.

	[bookmark: _Toc101475698][bookmark: _Toc101476211]What have you learned?

	Throughout the lesson, learners were making an effort to use Welsh throughout the lesson. Most learners had an understanding of the concept being presented to them. The Welsh phrases and foods were new to them but they all had a go at speaking Welsh to the teacher and their partners. The Welsh side of the lesson worked well. However, it did not take away from the mathematical objective of identifying the correct amount of change in transactions. This showcased the links between Mathematics and Welsh were strong and worked well together.
Differentiation worked well in the classroom for each pupil because they were all on different levels with their Welsh and Mathematics. I set up areas with different kinds of help sheets for both themes being taught so they could progress at their rate throughout the lesson.
The class mentor was the Welsh coordinator at the school. We could give each other help with Welsh and plan themes for each week. We chose food for the week this lesson was taught to further develop their Welsh skills instead of forgetting about them.

	[bookmark: _Toc101475699][bookmark: _Toc101476212]What next?

	Moving forward, I will continue to find ways to use Welsh effectively within the learning environment. It is important to do if the Welsh Government (2017) are trying to get one million Welsh speakers by 2050. This goal will be heavily impacted by what goes on in the classroom at the primary level. 
This lesson helped me realise that I could use Welsh in my lessons a lot more. Even if the learners do not have a full understanding of Welsh, letting it have a place in the classroom throughout every lesson will help practitioners and learners understand and learn it.
In the future, I will ask the first language Welsh people and practitioners for help to integrate Welsh into lessons without it taking over the lesson. There are many different ways and opinions on how to implement Welsh so gathering people’s views will aid my learning as a student-teacher.




















[bookmark: _Toc101563875]Part 2 - Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.

After ten weeks as a student-teacher in the third placement experience (PTE), many pedagogical principles occurred and got refined. However, even when the pedagogical principles were met to a good standard there is always room to reflect and improve. The teacher needs to enable themself to reminisce about what it was like to be a student (Brookfield, 1995). 
This is important for this assignment because there are two areas highlighted by the student-teacher that could be developed further. These come under the pedagogy of refining teaching and are assessment and differentiation. These aspects were present in the third PTE in every lesson. It is one of the many important parts that a teacher ensures works effectively to aid and progress learning. The student-teacher has had experience with these strands of refining teaching pedagogy. However, they feel it is an area for greater development for future practices because it was a target set for them during their time in school. Even when the student-teacher acted on the target, it brought about more intrigue into the pedagogical principles and how to act upon them in various ways.
Context on the PTE school can be important due to outside factors and environment influencing how learners were in the classroom which will be written about. The third PTE took is located in a low-income community outside of Swansea. In a village primary school, the class was a mixed-ability Year 4 class. With a total of 228 students enrolled in the school, the class had an average of 29 students (Welsh Government, 2022). Around 27.6% of students at the school qualify for free school meals, which is much more than the national average of 20%.



[bookmark: _Toc101563876]Literature Review

Assessment is seen as a crucial component of curriculum design and education. The objective is to guarantee that learners are aided in the progression using effective interactions and are suitably pushed within their own limits (Hwb, 2020). Assessment for learning is a teaching and learning strategy that uses feedback to help students improve their performance. As a consequence, students become more interested in what is being taught to them, and they build confidence in what they are required to learn and to a high quality (Cambridge Assessment International Education, 2018).
Assessment has been commonplace in the third PTE and different assessments for learning strategies were in place. However, the range of effectiveness of the strategies varied. An example of this were exit tickets. Exit tickets are a type of formative evaluation that allows practitioners to measure how well learners absorb the content in class. Teachers can then utilise this information to alter lessons in the next lesson to fulfil the requirements of their pupils (Torres, 2015).
This was implemented after the student-teacher had a target from the class mentor to involve more assessment within the lesson. At the end of a mathematic lesson on place value, each student was given an exit ticket and asked:
· “What I learned in the lesson.” 
· “What I need to go over in the future.”
The learners responded well to them and every learner filled in the ticket and gave it to the student-teacher to go to break. The responses in the class varied across different learners, however, they tried to utilise language to express their interest and evaluate and criticise concepts offered in the lesson. The exit tickets showcased the learning tools practitioners employ in the classroom to express what they value to learners and have an impact on what they think about (Eisner, 2002).
This assessment strategy was effective for some higher-ability learners within the class. Allowing learners to utilise exit tickets in class signals to them that their ideas are appreciated. They are significant. Reflection is important because, as Dewey (1938) stated, we cannot be moved or transformed without it. On the other hand, It was not the case for all students. Some students struggled to write so the prospect of writing even more at the end of the lesson did not cause positive engagement. This would result in tickets with minimal writing or one-word answers. To combat this the student-teacher could have implemented an option to record their responses orally onto an iPad and put a QR code for the response into their book.
Digital technology may make open-ended learning more enjoyable and intuitive. However, the success of the technology depends on the practitioners' comprehension of it and the students' enthusiasm to utilise it. There is some evidence that when practitioners have the assistance and time to learn how to utilise new technology properly and the school can afford it, technology is more effective with learners. When applied effectively, it may provide 5 months of additional study (Education Endowment Foundation, 2017) This would have been a good option to differentiate the assessment, making it more accessible and effective.
The use of technology to bolster assessment in the classroom was present with the use of Nearpod. This was previously spoken about in Part 1 of the first Professional Experience Template. These assessments varied to make sure they did not become stale; fun and engaging to the point where the class would cheer when they had to complete the Time to Climb activity. This was an exercise that increases classroom competitiveness and interest while also measuring learners' comprehension while completing multiple-choice questions, students will race to the summit of the mountain against the time and the rest of the class (Nearpod, 2020). This proved to be effective and the scores of each pupil would be summed up in a report for the student-teacher to look over to assess how much knowledge the learners took in. Studies indicate that the use of technology-based methods like Nearpod promotes formative assessment and, as a result, student learning (Elmahdi, 2018).
Although, Makosa (2013) found that excessive usage of multimedia might cause distractions and impede a student's ability to concentrate. This did not occur in the third PTE. An effective teacher could find the right balance between technology being effective and distractive. It is important to not overly rely on technology but also implement assessments that are quick and accessible. Questioning, self and peer assessment are good examples of this that the student-teacher aims to implement more effectively. 
Learners must question and solve challenges to become ambitious, capable learners (Donaldson, 2015). A practitioner’s daily routine includes asking questions, but it is not about how frequently a question may be asked of learners. Rather, as Black and William (1998) point out, the most important aspect of any debate is that it should elicit meaningful consideration from all learners. When asking questions it can be effective to not focus on the answer, but instead, focus on how the learner got the answer. Their journey through knowledge can help guide others. Vygotsky (1978) stated that when knowledge is mediated by others, it is socially created. An example of this occurring would be the blended learning experiences in the second Professional Experience Template. 
Throughout the lessons on the topic of litter in the field, discussions were key to fuelling the creative letters that learners wrote during their write-up. When first discussing how the class could draw the reader into their letters, critical thinking was applied to discover what would get them hooked on the letter. Through this learners came up with a structure for a letter and success criteria, including adjectives and emotive language. This was brought about by the learners with the teacher guiding them slightly with questions. This reinforces that communication is one of the human’s most powerful instrument (Vygotsky, 1978), encouraging students to interact socially and develop meaning via personal experience (Dewey, 1938). It is also a vehicle for cultivating critical thinking and the use of language to articulate ideas, as well as a vehicle for self-discovery and global understanding. 
Differentiation is the other pedagogical principle that could be acted upon by the student-teacher in future practices. Tomlinson (2005), a recognised specialist on this topic, identifies this as practitioners accommodating disparities in learners' preparation levels, interests, and learning profiles, learners learn better. One of the ways to differentiate effectively is for practitioners to understand that their classroom has a vast array of backgrounds, degrees of ability, languages, hobbies, and learning profiles of students. Expert practitioners are aware of their learners' various learning demands (Danielson, 1996); therefore, differentiating teaching is a step toward being a more competent, creative, and professional teacher. However, these skills are tried and tested throughout the career of a teacher. Experience in the field comes with more refined skills to effectively differentiate.
Vygotsky’s zone of proximal development (ZPD) could be implemented within the lesson to help learners progress. In the ZPD learners must actively interact socially with a knowing teacher to acquire the ZPD. Only after being supervised by a teacher may a learner move to the ZPD and, as a result, autonomous learning (Subban, 2006). 
To get through the zone of proximal development, scaffolding might be a good method. The teacher would pique the students' attention once more and adapt the work to their abilities. Lesson material will also be relevant, piquing learners' attention and laying the groundwork for the usage of mediating tools such as language (Riddle, 1999). An example of this during the third PTE was during a mathematics lesson on bar charts. The student-teacher an idea of the differentiation needed for each pupil within the classroom and also set different questions for each group. However, learners’ abilities fluctuate a lot and the work set for someone in one group may be too hard or too easy for them. To combat this, the student-teacher offered scaffolding for them and let them pick their questions that were laid out in the front of the class. This encouraged independence and if the learners needed support they knew to first think, call a friend then ask the teacher. This worked well for the class because students could work independently and at their own pace. But for those who needed help to get through the ZPD, the teacher would offer their support.
The first use of scaffolding was in a study of child development, not in a classroom (Malik, 2017). The problem with translating it over to the classroom is the lack of individual time a teacher will spend with a learner vs a parent and their child. A problem with scaffolding is how can it be provided with a class with varied backgrounds, abilities and personalities with one practitioner? Wood, Bruner, and Ross (1976) were the first to develop scaffolding and it has grown and transmuted into many molds and meanings over time, causing its meaning to inevitably widen (Subban, 2006).
Another problem with the scaffolding bar graph mathematics lesson was learners did not push themselves. Time is a big issue when implementing scaffolding because learners may go at their own pace but some need extra motivation to progress through the ZPD (ERIC, 2008). However, it is hard to manage around thirty learners in one class with the aim for them to go at their own pace. To make it effective, learners will have to know how to move on independently while the practitioner helps learners that are not ready to be fully independent. Also, students taking on responsibilities is beneficial because it creates a healthy learning environment in which learners can rely on each other to help them progress. Belland (2013 ) indicates that a flawed, but the widely held belief among educational experts is that when teachers deliver authentic, problem-based experiences, learners will be immediately engaged and motivated to continue learning. This was a problem in the mathematics lesson even though lost learners enjoyed their freedom to learn, a minority saw it as an opportunity to not work. Differentiating the autonomy in the class could work effectively to combat this. Autonomy can be supported by offering the opportunities for learners to begin self-directed objectives and make decisions, as well as lessening risks and pressures, gradually scaffolding them to where they want to be (Belland, 2013 ). Throughout the gradual increase in autonomy, learners must be reminded of their goals and given rewards to motivate them to achieve them. Otherwise, they could break away from the scaffolding given to them and the process would have to start again.



[bookmark: _Toc101563877]Conclusion

Discussions between the practitioner and learners to assess learning did not occur throughout the third PTE and only did near the end. In the future, the student-teacher with newfound knowledge would try to discover how effective it can be in more lessons. Asking the right questions will be crucial. Because new knowledge may be intimidating to them, the student-teacher will employ effective questioning techniques to encourage learners to think outside of their comfort zones and question their assumptions. Bloom's Taxonomy may be used as a tool for successful questioning. Bloom's Taxonomy is a six-stage system for categorising cognitive development that uses a multi-layered design. to aid learners in understanding and learning (Forehand, 2011).
This method took the crucial issue of contemplation and inquisitiveness turned it into an simple, accessible framework. Practitioners who keep a collection of possible questions connected to Bloom's taxonomy's different levels, according to Anderson (2000), do a good job of encouraging greater thinking in their pupils against those who don't. Constructivism, on the other hand, emphasises how students acquire information while participating in productive learning activities. Constructivist theorists point out Bloom's taxonomy's lack of constructivist integration. Under this taxonomy, students will be unable to participate fully in the learning process. They won't be able to pick and choose how they learn by themself and with others but are instead heavily influenced to follow a set path made for them (Case, 2001). 
In the future, the student-teacher will not ignore Bloom’s taxonomy but instead, use it to influence questioning. Allowing learners to choose a more irregular learning approach rather than going through Bloom's taxonomy levels one by one appears more beneficial. The style and pattern of questioning may be used but it is important to let learners lead their learning. This flexibility can let a lesson flow more naturally and promote thinking without interrupting the learning process.
What Bloom’s Taxonomy does offer and specialise in is differentiation. Bloom's taxonomy allows practitioners to classify activities and questions according to their level of difficulty, ensuring that learners are exposed to a wider range of greater thinking tasks. (Dodge, 2005).
A differentiated classroom will look different in every classroom. Teachers will fit the needs of their learners within the classroom and make it very personal so their learners are attached to learning. They will know where to get help but also where to challenge themselves because all learners should be able to push themselves including MATs. Skills taught should be somewhat more challenging than the learner's present level of competence, aligning with Vygotsky's zone of proximal growth (Vygotsky, 1978).
Differentiation is key to the progress of all learners across the journey of education. For instance, the exit ticket strategy the student-teacher used was effective for a certain audience due to its simplicity of it. Differentiating the exit ticket for the needs and requirements of all the learners would see whole class benefits and a deeper understanding of learners progression. This deeper understanding of the learners’ in the classroom grows with time. With the scaffolding mathematics lesson, the problem with lack of motivation from learners will reduce once the learners’ gain a better relationship with the practitioner. Setting goals, rewards and motivation greatly increases the learners drive to earn respect from the practitioner and to challenge them academically (Belland, 2013 ).
Starting to converse with other practitioners will greatly benefit the student-teachers’ use and understanding of differentiation. Another way of boarding the understanding and use of differentiation is undertaking targeted interventions to supplement the learning for groups of students experiencing difficulties. Additional learning needs system (ALN) is being implemented and the new system replaces the old one in schools for students with special educational needs (SEN). Undertaking responsibilities and viewing how their needs are met can be instrumental in developing the student-teachers’ practice. 
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