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Analyse the functions of supervision and how this knowledge has been used to supervise others.
Supervision is a process of critical reflection in which youth workers, and other professions will use in order to discuss on going practice and professional development with another practitioner such as a manager or tutor (Sapin, 2013). Supervision would take place in form of dialogue and problem-posing that will allow the supervisee to identify clarity about rules, and the relationships between values, practice and development (Sapin, 2013). Sapin (2013, p. 220) suggests that good supervision can provide structure for youth work due to reflection on their recent work. Good supervision can also assist a worker to maintain focus on participative and anti-oppressive practice that can benefit young people’s experiences, opportunities and outcomes from youth work (Sapin, 2013 and Curriculum Development Unit, 2014). Kadushin (1976 cited in Hawkins and Shohet, 2000, p. 50) further defines effective supervision by suggesting it has three distinctive functions of educative, supportive and managerial that the supervisor should demonstrate. Proctor (1998, cited in Hawkins and Shohet, 2000, p.50) also suggests that there are three main processes within supervision and describes these as “formative, restorative and normative”. These are similar distinctions of supervision however, for the purpose of this assignment, the author will focus on Kadushin’s (1976) version and will explore these functions further including explanations of how they can be used to supervise others.
The first function of to be explored is the educative function. This function is concerned with teaching the supervisee the nessasary knowledge, skills and attitudes required for the job role, or situation (Kadushin and Harkness, 2014). This can be done through understanding and exploration of reflection, providing training programmes, mentoring and assisting the supervisee to understand their clients better (Hawkins and Shohet, 2000 and Kadushin and Harkness, 2014). According to Kadushin and Harkness (2014) the majority of the supervisor’s time is taken up by educating and teaching. This function is significant in the role of a supervisor and at times it is the only way a practitioner can professionally develop, access training and develop the necessary skills required for their jobs due to their workloads (Kadushin and Harkness, 2014). Knowing this, it is important that the author, when supervising ensures that the educational function is taken seriously and is delivered in order to benefit the supervisee’s practice. While conducting this function during supervisions, it is important to note that people have different learning styles, and an environment should be provided in which the supervisee can learn (McKimm and Jollie, 2003). The author recognises this and meets with the supervisee at a quiet and suitable venue that is beneficial to them in order to learn and concentrate to their potential.
Supportive supervision is known to be a way in which a supervisor will help the supervisee cope with the tensions and stresses of their job role (Kadushin and Harkness, 2014). Pugh (2010) suggest that youth work can be a difficult job, and often youth workers do not take their nessasary time off or have case loads that are difficult to manage. Working under this pressure can cause a burn out, and practitioners often allow themselves to be affected by distress, pain and fragmentation while working with their clients (Pugh, 2010 and Hawkins and Shohet, 2000). Unless there are resources to help practitioners deal with this, their health and work can be negatively affected (Kadushin and Harkness, 2014). The use of this supervision function can allow a practitioner the time, and space to express their work-related stress and work with the supervisor to create ways to deal with them in the future (Hawkins and Shohet, 2000). Knowing this, the author ensures that when they are conducting supervisions, an environment that is safe and comfortable is provided. Supporting during supervision can enable a practitioner to be more effective within their job role, and in turn will develop their confidence. In order for this function to be effective, the supervisor must provide emotional support to the worker (Kadushin and Harkness, 2014). This suggest to the author that they must continue to be understanding, empathetic and resilient in order to provide effective supportive supervision and allow the supervisee to feel comfortable.
The third and final function to discus is the managerial function. This function is also known as the administrative supervision (Kadushin and Harkness, 2014). This function is concerned with practitioners using the correct, effective and appropriate implementation of the organisations policies and procedures during their practice (Smith, 1996- 2011). This in turn will allow a supervisee to work effectively and achieve the organisations goals (Kadushin and Harkness, 2014). This function places authority and responsibility over the supervisor to ensure that the supervisee does not lose touch with the organisations rationale (Smith, 1996- 2011). This function can also ensure that the supervisee is adhering to the correct rules and are making the correct decisions about the welfare of their clients. The author, as a supervisor recognises that in order to fulfil this function, they need to be aware of the policies and procedures that the supervisee must follow and explore their duties. In terms of youth work, these policies would include the The National Youth Work Strategy for Wales 2014-2018 (WG, 2014), Youth Work in Wales: Principles and Purposes (Youth Work in Wales Review Group, 2013), The National Occupational Standards for Youth Work (LSIS, 2012), Well-being of Future Generations (Wales) Act 2015 (WG, 2015) and other policies that are specific to the supervisee’s organisation. Without being aware of these policies, the author would not be able to ensure and support the supervisee to adhere to them. Failing this, the supervisee can be at risk of making incorrect desicions that can effect their job, the organisation and their clients.
It is clear to see that a supervisior must be fluid and flexible in order to fulfil their different roles. A supervisior must act as a manager to implement administrative supervision, a teacher in order to provide eductive supervision and act as an adjustment counsellor to fulfil the requirements of supportive supervision (Kadushin and Harkness, 2014). This requires skill, knowledge and competency to be effective. After completing this assignment, it is clear to see that in order to meet these requirements and be an effective supervisor, the author must ensure they are knowledgeable enough to educate, provide an environment that is appropriate for the supervisee to learn, be understanding and empathetic to be supportive and ensure they have knowledge and the skills to ensure a supervisee are adhering to their organisations policies and procedures (Kadushin and Harkness, 2014 and McKimm and Jollie, 2003). After researching, the author recognises this and ensures that they fulfil their supervisor’s role by adjusting to these functions and their requirements. It is hoped that the author will continue to learn and develop in order to be an effective supervisor and satisfy the needs of the supervisee.
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