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	Consider different viewpoints in order to enhance your academic writing. 
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[bookmark: _GoBack]Design and conduct a small-scale research study, and critically evaluate the impact of chosen research tools and data/findings on the learner on your professional practice. 
What are the perceptions of feedforward comments in the classroom? 

The aim of the research will be to develop an increasing knowledge and skill in selecting a range of research tools to generate qualitative and quantitative data and evidence which can inform personal practice. Whilst conducting my research I will also develop an increasing knowledge and skill in selecting questions for questionnaires and interviews for both staff and children. This will be vital for what type of data I will collect. The question that will be focused on is ‘What are the perceptions of feedforward comments in the classroom?’. During the process of my research I will use three research tools to ensure I gain a full understanding of the perceptions of feedforward comments. The three research tools are: questionnaires, interviews and observations. All three research tools will allow me to collect a large amount of both qualitative and quantitative data in a small amount of time. Feedforward comments are comments that are left by the class teacher at the end of a piece of work which the pupil will respond to using a purple pen. For example, if children are writing a poem in English they will write a draft and the class teacher will write a positive comment and then a question underneath that will ensure the pupils are reflecting on their work and constantly improving it. Feedforward comments are a way for the children’s skills and understanding in all areas of learning to be developed to higher levels. My hypothesis is that the perceptions of feedforward comments in my placement school will be positive and the perception will be that they help improve the children’s learning. Perhaps staff will have different viewpoints and/or opinions to feedforward comments than the children. 

Within the research that is taking place the focus is on the perception of feedforward comments. Feedforward comments are comments that are left by the class teacher at the end of a piece of work which the pupil will respond to using a purple pen. Feedforward comments are a useful tool to use in the class room as it helps children constantly reflect on their learning. Feedforward comments are also a way to assess children formatively.  Burke and Pieterick (2010) suggests that by using feedforward comments in the classroom the children are more likely to take in the feedback and reflect on their learning. This will be important to note when undertaking the research in school. Burke and Pieterick (2010) have a positive perception of using feedforward comments. Black and Wiliam (2005) would possibly agree with Burke and Pieterick (2010) as they propose that the development of formative assessment in the classroom can raise the standards of all pupils. This will help to answer the focused question as a range of different level achieving children will take part in the research. By asking a variety of children could possibly reveal different perceptions of feedforward comments. For example, Additional Learning Needs children could possibly perceive feedforward comments to be very valuable in their learning whereas More Able and Talented children may feel as though feedforward comments are unhelpful. This could possibly be a limitation to feedforward comments. It is a possibility that More Able and Talented children will have negative perceptions of feedforward comments as they may not find it useful because their class teacher may find it difficult to give practical feedback and know and understand how to challenge these children. Another limitation may be that the children may not understand what the teacher is asking of them as it is in writing rather than being fed back orally. Brookhart and Brookhart (2010) would possibly suggest that if a teacher uses feedforward comments, they would need to be high quality. High quality feedback is when students can understand how to utilise it to improve their learning. Therefore, Brookhart and Brookhart (2010) would possibly argue that feedforward comments are helpful to all pupils but only when they are high quality, so all children will understand how to improve on their learning. In Donaldson’s Successful Future’s report (2015) assessment for learning is included in the twelve pedagogical principles which could suggest formative feedback e.g. feedforward comments, will play a significant role in the new curriculum. This is supported again by Donaldson (2015, p.68) as he suggests that “learning can be particularly powerful when learners are given feedback”. The aim of curriculum 2022 will be to set formative assessment consistently into most classrooms across Wales.
 It is vital that there is thorough forethought to the ethical issues that may arise in the research. Arthur, J (2012) suggests that for the children to give fully informed consent is to “provide them with adequate information about the nature” of the research. It is important to let the children know exactly what they are taking part in thus allowing them to give fully informed consent. However, some may argue that children cannot give fully informed consents as they are not adults. Blackburn (2015) would agree and that children can only give assent as consent depends “on their level of understanding”. However, assent is “not a term that sits comfortably with all researchers” argues Blackburn (2015) as some people dispute the meaning of the term ‘assent’. It could possibly be used where a child may not feel comfortable or afraid. BERA (2018) argues the same point as Blackburn (2015) whereby the children can only give assent and therefore needs a leader e.g. a teacher to agree to take part on behalf of the children. Another factor to consider when planning research is to understand all various methods to use. For example, observations can be utilised to understand more about a subject. Bruce et al (2015) categorised the various ways there is available to gather observations. They are: anecdotal records, diaries, formative records, narrative records, and on-the-spot records. Bruce et al (2015) suggests that these various ways to gather observations are to be used at certain times. For example, diaries can only be used over time compared to on-the-spot records that can be used just for one day. As my research will be conducted over one day and not over time Bruce et al (2015) would possibly argue that on-the-spot observation records would work best for my research. 

Before my research has started an ethics form (see appendix one) in order for the research to result in benefit and minimise any risk of harm to any participants; children or staff. The ethics form is sent off to the University of Wales Trinity Saint David before I am to go out researching in school. This will protect the safety, anonymity and confidentiality of anyone taking part in the research. BERA (2015) informs that researchers should accord participants their rights to confidentially and anonymity. In the research no names will be shared, all participants will have full anonymity.  
In order to answer my research question, I have chosen three key research tools. These three tools are questionnaires, interviews and observations. I will give out two questionnaires; one for teaching staff in year six and also one for the children in year six. I will choose a sample of 8 children with a range of abilities; children with additional learning needs, more able and talented children, English as an additional language and average achieving children. The questionnaire for the staff will be given to 2 teachers who both teach year six prior to the research day taking part so the staff will be prepared. Both children and staff will respond to a variety of open and closed-ended questions which will allow me to gather both rich quantitative and qualitative data. The children that have been chosen will be asked if they would like to complete the questionnaire by putting either their thumbs up or thumbs down to indicate the questions that have been designed for the children are easy to understand and there is no educational vocabulary that children may not know. For example, ‘What is your favourite way to check your learning?’ (see appendix two). The vocabulary is not complex which will result in the children feeling comfortable to answer the questions.  Even though that the staff are adults and will most likely understand the more complex language, I have designed the question to be simple. For example, ‘How often do you leave feedforward comments for your children?’. The staff will already be aware of what feedforward comments are. I have designed the questionnaires in a way that I cannot influence either the children or the staff on their answers. The staff that will complete the questionnaire could possibly suggest that feedforward comments are not their favourite way of assessing their children’s learning. Four children have been selected to be a part of the research by answering questions in a semi-structured interview. The four children will be a range of abilities: More Able and Talented (MAT), Additional Learning Needs (ALN), English as an Additional Language (EAL) and average achieving. By using a range of children in my sample for my interview will aid my understanding on the different perceptions of feedforward comments in the classroom. For example, MAT children may perceive feedforward comments to be unhelpful whereas EAL children may perceive them helpful. The diverse range of children will also ensure that not only one type of child will be looked at. All different types of children will be involved. Interviews will be conducted in an informal setting on a table just outside of the children’s every day classroom. By using this quiet environment that they always use will ensure that the children feel comfortable enough to answer the designed questions in the interview. Different tools have been used throughout my interview to ensure the children do not feel under pressure or feel as though it is a formal situation. In the semi-structured interview, the children will be asked a list of set questions however after a child answers an open-ended question, there will be room for discussion. There are many positives to using a semi-structured interview. For example, by using a list of set questions will ensure that I am covering the topic that I want the child to discuss however using just only the list of set questions could possibly limit the answers of the child. This is why that with semi-structured interviews the children will feel most comfortable as they have boundaries and topics to discuss however they will be able to have freedom when answering the questions. The questions designed (see appendix three a) are a mix of both open and closed-ended questions however are mostly open-ended questions. The open-ended questions will ensure that I gain qualitative data as they will help provide detailed information as the children will respond could include their feelings, attitudes and understanding so their true feelings will be displayed. The questions that have been designed are also easy to understand as they do not include educational jargon that the children will not recognise or understand the meaning. The questions are also worded in a less informal way to ensure the children are content in answering the questions because they will know what they mean. Another tool that I will use will be to script an informal introduction (see appendix three b) which will show the already built relationship with the children to inform why the interview is taking place. By scripting the introduction, it ensures that each child will have the same interview experience which could possibly result in the consistency of answers. In this introduction assent will also be discussed and what it means to assent to something so the children fully understand what is asked of them. They will be asked to give a thumb up or thumbs down to show whether they are content with assenting to taking part with the interview and to their data being recorded. I will ask the children ‘are you happy to continue?’ and will also inform them of their right to withdraw. The children will be asked if they would prefer their data to be recorded and made into transcripts that will be kept in a private and locked file on my computer. Once the transcripts are written up the audio recording will be deleted to ensure full confidentiality. The children’s feelings will be checked throughout the whole of the interview to ensure they are still willing to participate. A planned observation will take place focusing on how feedforward comments are utilised in the classroom. For example, how much time the teacher allows feedforward comments to be focused on in lesson times. From experience, I understand that the class focus on feedforward comments during the introduction of a lesson therefore the introduction will be the focus time for the observation. All of the children will be asked before the start of the lesson whether they understand the term of assent by closing their eyes and putting their thumbs up or down. If the children have their eyes closed it could possibly eliminate any peer influencing. If the children do not see what their peers are deciding which could mean that their assent is more valid as they are not being influenced. I will focus on the four children that I will be interviewing and giving the questionnaires to. Before I observe the children, I will ask them for their assent by asking them if they all wish to take part and allow me to collect data from observing them. To do this the children will either put a thumb up or down depending on whether they give their consent whilst closing their eyes. This way the children will not be influenced by their peers.

The research activity took place in an urban school within a village with approximately 297 pupils between the ages of 3 and 11. I undertook the research in a year 6 class of 27 pupils, but I focused on a range of pupils with various abilities: ALN, MAT, EAL and average ability. I used three research tools that I previously mentioned in my methodology they were: observation, questionnaires and interviews. These tools worked well during my research as I was able to answer my focused questions. In my methodology I mentioned that I was prepared to use the on-the-spot method that Bruce et al (2015) suggested works well for a one-time observation however I did not end up using that method entirely. Instead I wrote questions before my observation and focused on answering those questions by looking at what the children and the class teacher did in the observation. This was successful as I felt as though I could answer all of the questions (see appendix four) I prepared, and it gave some success criteria to aim for before I went into the observation. However, I did use Bruce et al (2015) on-the-spot method if I felt there were any poignant points to be made that were not included into the prepared questions (see appendix five). It was clear to see that children value their time to respond to feedforward comments as they all felt comfortable enough to respond to their teacher and some children even asked questions back to their teacher. 
I produced two questionnaires both for year 6 teaching staff and for year 6 children. In my methodology I stated that the questionnaire for the children would be given to eight year 6 pupils with a range of abilities; children with additional learning needs, more able and talented children, English as an additional language and average achieving children. I asked the children for their assent by asking them to show me either thumbs up or thumbs down to reflect their willingness to take part in the questionnaire. Before the children started they were told the reason for the questionnaire and that if they needed any guidance throughout taking part then they are allowed to ask for further help. It was apparent that some of the children did ask for extra guidance to complete the questionnaire as they found some of the questions to be unclear. This could have affected the responses to the questions and therefore the data therefore I will need to be aware of this when looking at the data. Six out of the eight children stated that they preferred feedforward comments to other assessment for learning strategies and 100% of the children believe that feedforward comments help with their learning which clearly suggests that feedforward comments are the children’s favoured method of assessing their own learning. It was also clear to see that the children understand why they receive feedforward comments. They all gave various comments stating that feedforward comments are for reflecting on their learning. However, one question was asked that asked if the children would prefer their feedback given to them orally or written and there was 50% for oral feedback and 50% for written feedback. I also distributed questionnaires to the two members of year 6 teaching staff. They completed the questionnaires before the research day which gave me insight into the perceptions of feedforward comments within the school. However, there were limitations to parts of the questionnaire as it was apparent that the staff found it challenging to explain their answers. Therefore, perhaps in a future questionnaire I would design the questions to be much simpler to answer and instead to gain rich qualitative data I would interview them with more open-ended questions. In the questionnaire for the staff it could be argued that feedforward comments are not the most favourite way to assess their class’ learning as it was found that both of the respondents only left feedforward comments to their class once a week (see appendix six). Referring back to Donaldson’s (2015) suggestion that “learning can be particularly powerful when learners are given feedback”, the children’s learning can be improved by using formative feedback and thus argues that perhaps using written feedback once a week is not sufficient to aid children’s learning. However, it was shown in one of the responses that one member of staff uses oral feedback regularly and perhaps more than written feedback because it “has more of an impact than written feedback”. This ties into the responses from the children. Some children suggested that they would prefer oral feedback to written feedback as it is faster. This is the same view as their class teacher. The perception of feedforward comments is similar throughout pupils and staff in the school. Perhaps next time it would be beneficial to ask more members of staff who teach a variety of ages. 
I also conducted interviews for six year 6 pupils. In my methodology I prepared to interview only four pupils. However, I had more time than I planned for and interviewed five pupils altogether. It could be argued that the bigger the sample size the more to discover. Cohen and Manion (2013) would argue that when a sample size is larger it gives the research “greater reliability” and “enables more sophisticated statistics to be used”. This would suggest that as the sample size was bigger than initially planned, the reliability for the research has grown. The children who were involved in the semi-structured interview all gave similar answers (see appendix) as they all found feedforward comments helpful to improving their learning. In the interview with child one (see appendix seven) they had to be prompted to answer questions and thus resulted in me leading the answer of the question made by the child. This could possibly mean that the answer is invalid as I asked child one “are you sure?” responding to an answer of theirs. However, it could be argued that the research is internally reliable as the rest of children’s answers are similar throughout all of the research tools used. In the questionnaire most children responded that they preferred the method of feedforward comments to help improve their learning. This was also suggested in the interviews and observations. Burke and Pieterick (2010) suggested that using feedforward comments in the classroom the children are more likely to take in the feedback and reflect on their learning. Drawing from the findings from the research, Burke and Pieterick (2010) would agree with the results as most children feel most comfortable with using feedforward comments as it helps them to reflect on their work and then improve it too.
When conducting a research study ethical issues may arise. During my study I ensured it was being carried out ethically by using various methods and by following the BERA guidelines (2018). BERA (2015) informs educational researchers that children are only available to give assent and not consent and therefore needs a leader e.g. a teacher to agree to take part on behalf of the children. I used this point made by BERA (2015) to ensure my research was ethical by giving the head teacher a consent form (see appendix eight) which informed them why I am conducting research and what the research entails. Before the interviews commenced the children were all asked if they were content in taking part in the research by showing a thumb up or thumb down. Another way that I ensured my study was ethical was by submitting an ethics form (see appendix one) to gain an opinion on how ethical my research was before beginning. I feel as though the children were equally provided with information regarding why the research is taking place and there for gave the children the right to assent to my study. Arthur, J (2012) would possibly agree that the children were able to give fully formed assent as they were provided with “adequate information about the nature” of the research.

Overall it is clear to see that the focused question has been answered and that the hypothesis was somewhat correct. There is a positive perception of feedforward comments in the classroom by both staff and pupils, however, there is an indication of different preferred assessment for learning strategies in the classroom. It was clear in the observation that the children utilised feedforward comments to improve their own learning. In the future I improve my practice by using a range of assessment for learning strategies in the classroom as my findings suggest that there is not only one way to ensure improved learning throughout the whole class. For example, in my findings six out of eight children preferred feedforward comments. Although that is a high number of children, there are still children who would prefer to assess their learning using a different method. In Donaldson’s report (2015) I will also use a range of assessment for learning tools in my future practice as it is part of the twelve pedagogical principles. Formative feedback e.g. feedforward comments will play a significant role in the new curriculum. This is supported again by Donaldson (2015, p.68) as he suggests that “learning can be particularly powerful when learners are given feedback”. 
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