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Part 1
Answer ALL of the following questions 

1. Assessment is an integral part of the teaching and learning process. Outline the main aims and purposes of using assessment in physical education (10 marks).
In order for assessments to be effective, the approaches taken must been worthwhile and implanted throughout a PE curriculum of high quality (Physical Education expert group, 2014). Assessment is a cornerstone of learning and also the curriculum, due to it providing feedback on the pupil’s knowledge of the curriculum benefitting them by seeing what they do well and what needs to improve. Furthermore, assessment feedback provides teachers with a topic of focus in order to enhance their pupil’s knowledge of PE. This is further emphasised by physical Education, Recreation and Dance (2014) as well as Lockwood and Newton (2013) who highlight those assessments provide teachers with the understanding on how much the students have learned as well allowing the students the opportunity to link their success and achievements with the outcomes of the course. By providing feedback to the pupils and the teachers it aids the development of both the teachers and the pupil’s curricular knowledge and understanding. The use of assessment enables provision of grades both predicted and achieved. By providing grades it allows for teachers, pupils and even parents to gain a sense of understanding for how hard the pupil has worked, what they can achieve and what they can strive to achieve. The outcome of assessments can also be used in order to assess the teacher and the school’s effectiveness, if a school or a teacher is constantly getting grades of A* to C they can be deemed to be effective in educating pupils (Macfadyen, and Bailey,2002, Lockwood and newton, 2014). The benefits of assessments are further illustrated by Capel and Whitehead (2004) who argue that the use of assessment provides crucial and constructive feedback that can be used in order to improve their results and push themselves to get the highest grades possible for the ability they possess.


2. Several factors are considered important for teachers to create effective assessments. Outline the key characteristics associated with creating high quality assessments for physical education (10 marks).
It has been suggested that in order to create effective assessments within PE, assessments should engage, encourage and inspire pupils to develop a sense of confidence, creativity and also become more capable learners in future (AFPE, 2014 & Welsh Government, 2020). To add to this, the past 20 years has seen a drastic increase in recognising the significance of the use of assessments in PE (Hay and Penny, 2012). In order for teachers to create an effective assessment, they need to ensure that inclusivity off assessments is achieved, regardless of their ability or disability. Mag, Sinfield and Burns (2017), illustrate the right of all pupils to be included within the education system. This in turn, means that assessments should be carried out allowing every pupil to showcase their understanding of the specific topics whilst also providing them the opportunity to perform these skills to the best of their ability and receive feedback to benefit and further develop them in future lessons. To add to this teacher should also consider the ability level of the class from previous lessons and devise an assessment which is challenging but suits the diverse abilities throughout the class. This could be done by following the levels throughout the curriculum to see where pupils should be (Green, 2008). In order to thoroughly assess pupils, assessors must continuously observe pupils’ progression and development throughout the year. By evaluating pupils progress throughout the year this will provide a more accurate and well-rounded assessment of pupil’s progression in contrast to making a one-off judgement at specific points in time. It can be argued that the purpose of the assessments is to evaluate different strengths, needs and progression of pupils there for categorising pupils into ‘best fit’ groups/ levels can be deemed to be not beneficial for the pupil and assessors (Welsh curriculum, 2022). Furthermore, the use of assessment needs to also be authentic (Metzler, 2011).  An authentic assessment is designed in order to be personal to the pupils and not merely a task completed for the purposes of the mark achieved. This concept was promoted by Wiggins (2011) where students will participate in ‘real-life’ scenarios or problems applying the skills and knowledge gained from lessons (Lund, 1997). This in turn would make this task unique and authentic. This is important for pupils so they can make connections between lessons, assessment and real life.  


3. There are a range of different assessment procedures that teachers can adopt within their programmes of study. Outline a range of different types/forms of assessment in physical education and discuss the advantages and disadvantages associated with each (15 marks). 
Throughout PE there are two main types of assessment utilised, formative and summative assessments. Formative assessments are continuous and ongoing which take place throughout a range of teaching and learning settings in PE (Metzler, 2011) Capel and Whitehead (2004) have suggested that formative assessment is crucial to both the pupils and the teacher. This type of assessment includes providing constructive feedback to the pupils which they can then utilise to benefit and improve their performance. In turn, this assessment type also aids and provides teachers with the sense of what level their pupils are at within their learning, providing them with the general understanding allowing them to adapt future lessons accordingly to aid future development (Metzler, 2011).
 
In contrast, a summative assessment would include a comprehensive examination at the end of the year. This type of assessment has also been named an ‘assessment of learning’ due to its nature of providing an overall summary of the achievement levels of the pupils at the end of the year, which can be used to provide an overall grade and measure the pupils overall progress (Metzler, 2011; Macfayden and Bailey, 2002; Capel and Whitehead, 2004).

In addition to these two main types of assessment in PE, there has been three less prominent forms of assessment utilised throughout the subject. These can be seen to be norm referenced, criterion and ipsative (Piotrowsk, 2000; Carroll, 1994; Macfadyen and Bailey, 2002). The Norm referenced approach is where pupils are compared and graded with one another (Lockwood and Bowler, 2013; Macfayden and Bailey, 2002), this type of exam can be seen to be group focused as it compares pupils within the same class to assess the effectiveness and competency of the pupils (Carroll, 1994). This could have a negative effect on pupils who cannot meet the standards set by more advanced and able pupils which could turn into confidence issues for pupils (Carroll, 1994).
 
Another form of assessment utilised throughout the PE curriculum is the Criterion referenced assessment. This form of assessment compares the performances to a set of criteria set out by the national curriculum or governing bodies (Lockwood and Bowler, 2013). This form of assessment can be assessed by factors such as the use of reciprocal cards to analyse their own or others performance. This form of assessment allows for the flexibility of criteria meaning it can be created or adapted to different aspects that may be being assessed. Furthermore, feedback and marks can be deemed to be more reliable as the criteria is already set out. On the other hand, this form of assessment requires a high level of knowledge and understanding in order to produce the relevant and accurate criteria to assessing pupils fairly (Hughes, 2011).
 
The final form of assessment utilised throughout PE is the Ipsative referencing assessment. This form of assessment evaluates pupils’ performance based upon their previous performances participating in the same activity (Lockwood and Bowler, 2013; Hughes, 2011). This style of assessment allows pupils to focus upon their own performance removing the comparisons of other pupils, this can be deemed to be beneficial as it allows teachers to track the learning and personal growth of pupils (Carroll, 1994; Macfayden and Bailey, 2002). This type of approach can be seen to underpin summative and formative assessment and promotes a mastery climate, due to the pupil’s sole focus being on mastering the skill they are trying to perform. On the other hand, in order to ensure this form of assessment would be effective data will need to be collected from each performance which might be difficult to do. Furthermore, if we evaluate the self-determination theory by Ryan and Deci (2017) this research argues that extrinsic motivation such as other performances can be deemed to play a role in motivating pupil’s to perform at a higher standard this method of assessment will remove those extrinsic factors which might in turn have a detrimental effect on motivation.
 
Summative assessments can be deemed to play a crucial role in PE. The main form of these summative assessments would be through peer or self-assessment. Peer assessment allows pupils to analyse their peers performances or work to make suggestions of improvement whilst also providing feedback on what the pupil did well (Jenkinson, Naughton and Benson, 2014). Whereas self-assessment is where the pupils are provided the opportunity to analyse their own performance and determine what they believe to be their strong points and points to improve. These types of assessment can be assessed ion numerous different ways, such as video analysis or reciprocal cards (Mooston and Ashworth, 2002). Due to the average class size being 26 pupils to 1 teacher, this can be deemed to be an effective method to provide instant feedback on all the pupils performance (Gov.UK, 2022). Furthermore, this method encourages the interaction of pupils whilst also encourages pupils to learn from one another and take responsibility for their own learning (Bozkurt, 2020; Topping, 2009). On the other hand, peer assessment could be taken personally and could in turn damage a pupil’s confidence, pupils may not understand how to use reciprocal cards effectively and pupils may over evaluate or under evaluate their performance (Topping, 2009; Hanrahan and Isaacs, 2001).


4. Fundamental movement skills are considered the building blocks to movement competency. Teachers can adopt a range of strategies to assess fundamental movement skills. Outline potential methods used to assess fundamental movement skills in schools and discuss the advantages and disadvantages associated with each (15 marks).

A group of motor behaviours including locomotor, object manipulation and stability skills can be defined as fundamental movement skills (FMS). An example of this could be throwing, kicking, balancing on one leg or even galloping (Rudd et al, 2015). Objective assessment or formal screening of FMS is not seen to be common practice in schools, an example of this would be that in a pupils first year of school a teacher will make one judgement as whether they deem a pupils movement and handling skills, are above on or below target (Eddy et al, 2021). Studies have shown that a big percentage of pupils are unable to perform at the age-appropriate suggested FMS (Brian et al, 2018; Farmer et al, 2017; O’Brien et al 2016). This in turn mean that’s it can be argued that schools should focus on creating more efficient assessments.

An example of another assessment could be the test of gross motor development (TGMD) by Ulrich and Stanford (1985). This is a criteria-based assessment which will assess 10-12 movement skills in children between 3-10 years old. They will be assessed on 3 to 5 different performance criteria split into two separate categories of locomotion and object control skills. Locomotion control skills, incorporate skills such as running, hopping and horizontal jumping, whereas the object control skill will be two-handed striking of a stationery ball, kicking or overhand throwing for example. This form of assessment allows for 2 to 3 pupils to be assessed at a time meaning it will be quick to carry out. However, according to Ulrich and Stanford (1995), examiners should be equipped with the training to carry out this type of test meaning only a limited number of teachers can carry out the test.

In addition to this, another test that can be used is the CAMSA test and also the Dragon challenge. The CAMSA test means ‘Canadian agility and movement skills assessment’ this can be deemed to evaluate physical literacy. This test will assess fundamental movement skills such as hopping, running and catching however, this test will also examine how well pupils can integrate simple movement skills with skills a bit more complex, an example of this would be acceleration, deacceleration and dynamic balance (Longmuir et al, 2017). This method can be deemed to be fun and enjoyable for pupils as well as being a relatively quick assessment for pupils when they understand the course (Longmuir et al, 2017). The Dragon challenge is a Welsh-based form of assessment with the goal to test pupils physical literacy accurately. Fundamental movement skills such as agility balance, strength and coordination are required to complete the course. This assessment is mainly aimed at pupils above the age of seven but the majority of these tests require FMS such as running hopping, catching and throwing. This test can be deemed to be more reliable and valid, due to the use of certain criteria and the use of test runs to ensure children know what they’re doing. However, this method takes a lot of time and effort to set up, and the measurements need to be accurate to ensure the method is effective. This in turn would mean that they method can be time consuming.



Part 2
Answer TWO of the following three Questions

1. Testing of physical fitness within school based physical education is considered a contentious topic. Critical discuss the use of physical fitness testing as part of a physical education programme in schools (25 marks).
Fitness testing, which often comprises of the bleep test, anaerobic sprint test, vertical jump test and other methods, is the most conventional manner of testing within this subject (Cale et al 2014; Harris and Cale, 2006). Unlike regular academic exams, the use of fitness testing pupils has proven to be a debated topic with both positives and negatives on both sides. 
Research has suggested that fitness testing could be seen as meaningless as there are a variety of factors that influence a pupils fitness level, such as physical growth, behavioural development, and biological maturation, yet PE has seen to have no effect on any of these issues (Lloyd, Colley, Tremblay, 2010). To add to this Roland (1995), also suggests that fitness testing should be abandoned since the results are meaningless, not used effectively and could cause harm (Cale, Harris and Chen, 2007). Fitness testing is frequently perceived as a one-time exercise, with the goal generally unclear to pupils. The majority of the time, fitness testing gives pupils a score without requiring them to demonstrate understanding of what the result means (Hopple and Graham, 1995). Quality PE programmes should help students to understand the lesson's goals and why they are participating in certain exercises. Research has also suggested that not only can fitness testing be repetitive, boring and demotivating, but it can also be uncomfortable and humiliating for some pupils due to the lack of privacy with testing and test results, which intern may thwart pupils’ motivation as well as decrease their confidence (Keating, 2003; Rowland 1995; Corbin, Pangrazi and Welk, 1995).  To support the above statement “PE teachers who use fitness tests regularly on any and every group of children should be encouraged to stop! Children often hate and dread them, they don’t tell us very much, and why children should be forced to endure them?” (Harris, Cale and Bromell, 2009, p. 96)
Although fitness testing in schools could be seen as not a great method to assess students’ health and fitness levels, it can also serve a variety of different purposes. Lloyd, Colley and Tremblay (2010) have argued that there is an ever changing and grown link between healthy children and health and fitness. This could be deemed to emphasise the need and value of promoting children’s physical activity and physical fitness whilst also monitoring these aspects. Fitness testing can be seen to serve numerous purposes (Cale and Harris, 2009), such as motivating young people to set goals and targets to improve their fitness and physical activity levels, whilst also encourages positive attitudes and enhances cognitive and affective learning (Whitehead et al 1990; Pate 1994). This is further developed by Seefeldt and Vogel (1989) and Cale and Harris (2002) who argue that fitness testing enhances the learning of young people which could be deemed to be compelling for a sports promotion. By fitness testing this allows for tracking progress of the children whilst also allowing teachers or fitness testers/ assessors to identify those that may be at risk of health issues such as obesity Whitehead et al. 1990; Pate 1994; Freedson, Cureton, and Heath. 2000). It has been suggested that fitness testing aids education of health and well-being in schools (Cale and Harris, 2009). Physical literacy can be deemed to be a major part of fitness testing and allows children the chance to develop comprehensively/holistically when given the opportunity to monitor their progress. The national curriculum ensures that pupils are evaluated and perform in the level that is appropriate to them in order to ensure pupils set realistic goals and do not compare themselves with others only their own performance to ensure that they do not set unrealistic goals which could lead to a lack of motivation. 

2. The use of pedagogical models, or models-based practice (e.g., Sport Education, Teaching Games for Understanding, Cooperative Learning) in physical education is often stated as representing a positive future for the subject. To accompany such approaches, effective assessment procedures are required. 

Using practical examples, critically discuss how teachers could integrate authentic assessments with the use of a models based approach to physical education. Within your answer, consider any potential challenges associated with the implementation of such assessment procedures (25 marks).
  

An authentic assessment is designed in order to be personal to the pupils and not merely a task completed for the purposes of the mark achieved. This concept was promoted by Wiggins (2011) where students will participate in ‘real-life’ scenarios or problems applying the skills and knowledge gained from lessons (Lund, 1997). This in turn would make this task unique and authentic. This is important for pupils so they can make connections between lessons, assessment and real life.   
 
Assessment can be utilised in numerous different pedagogical models such as the sports education model (Metzler, 2011) In this model pupils’ different roles around their sports such as coach, referee etc as well as playing (Metzler, 2011). When participating in this model pupils can be assessed on how well they have adapted and perform in different roles for example if the pupils is performing as the coach, they can be assessed on how well they produced their training session, as well as factors such as, did they have to adapt their sessions to facilitate another pupil and also how much did the other pupils enjoy that session. All these factors can be considered in order to assess the progress of pupils throughout the sports education model.  
The sports education model, developed by Siedentop (1994), aims to educate pupils about skills, teamwork, and the importance of each activity. It also demonstrates that when this sort of approach is applied throughout lessons, it generates a genuine and engaging experience for all pupils (Kirk, 2013). The Sport Education model promotes pupils learning outcomes that will incorporate the three domains of learning (Metzler,2011). According to Metzler (2011) this model relies heavily on authentic assessment of the pupils performance, knowledge and behaviours. It is seen to be entirely authentic as it always provides pupils with a realistic context in which they prepare and apply their abilities.   
This model allows for continuous assessments throughout this model such as the use of logbooks and even group projects. Lynch and Monk (2017) Suggest that every pupil  regardless of their ability should feel like they can complete the assessment, giving them personal handouts makes them feel recognized which may result in quicker progress and higher motivation levels. The use of logbooks can be used to assess an induvial on different tactics, roles and even the importance of teamwork  throughout this model. As well as this throughout this model group projects could be carried out in order to assess where the team are.  
 


3. In their guidance to policy makers for creating high quality physical education programmes, the United Nations Educational, Scientific and Cultural Organization (2015) highlight physical literacy as the core outcome of structured physical education provision. As such, the assessment of physical literacy is vital. Critically discuss a range of strategies schools could adopt to assess the physical literacy of their pupils. As part of this, comment on the advantages and potential challenges faced with these methods of assessing physical literacy (25 marks).
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