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	Module Learning Outcomes 
(from module syllabus)

	Understanding role of constable 
· Evaluate the strategic drivers for professionalising policing and relevant policing and relevant national policing strategies

Maintaining Professional Standards 
· Critically explore the concept of integrity in a professional policing context
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Evidenced Based Policing
· Critically analyse evidence-based policing and ‘what works’ in policing
Communication Skills 
· Critically review methods for communicating and disseminating information in a policing context
Criminology & Crime Prevention 
· Critically evaluate crime prevention theories and strategies
Public Protection 
· Critically assess the impact of abuse upon victims
· Evolve professional strategies to deal with the impact of personal attitudes and values upon the investigation process
· Critically review the links between Serious and Organised Crime Groups and public protection issues
· Critically assess police strategies for dealing with public protection incidents
Digital Policing 
· Demonstrate a critical understanding of how to investigate complex internet-related crime and the impact of such crimes
· Understand procedures for obtaining and processing digital evidence in a policing context 
Counter Terrorism 
· Understand and explain the national counter terrorism structure
· Review and understand the insider threat in relation to counter terrorism

Response Policing 
· Critically evaluate public perceptions of response policing
· Critically evaluate response policing in the context of dealing with critical and major incidents
Policing Communities 
· Understand and employ relevant strategies and initiatives to deliver effective community policing
Policing the Roads 
· Understand and demonstrate knowledge of legislation and regulations relating to vehicles/drivers
· Understand and review professional practice in relation to roads policing pursuits






QUESTION AND ANSWERS

1). Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 

The College of Policing (2022) defines the role of a Constable as, playing a ‘critical front-line role in the prevention and detection of crime and the criminal justice system…with local communities, stakeholders and colleagues in order to promote law and order’ (2022). This includes making autonomous decisions and carrying out risk assessments as standard procedure (College of Policing, 2020). The Police Conduct Regulations (2008) outlined standards of professional behaviour, which were later supported in the Code of Ethics (2014), which lend to the concept of the professionalisation of the Police and the development of the Constable role. 

The professionalisation of the Police originated from the Metropolitan Police Act of 1829, which modelled forces across the UK, with emphasis on crime prevention, standards of policing and hierarchical leadership. Green and Gates (2014) proposed that the professionalisation of the police has created a developmental way of working, which matches the ever-changing challenges that the Police have continued to face, such as; technological advances, financial aspects, social inequality and police legitimacy (Martin, 2021). Through the years of policing, it has become standard for principles and ethical considerations to be integrated into working, creating a shift in terms of efficiency, organisation, training and recruitment standards (Cain, 1972). Green and Gates (2014) offered that there are certain characteristics of professions, which can include; a professional association, cognitive base, training, licensing, autonomy, code of ethics and high standards of excellence (p.**). This concept has aligned the various aspects of professional practice (Schneider, 2009), including education, development of governing bodies and research. Bolton (2005) had previously described police training as ‘problematic, fragmented and unnecessarily complicated’ (p.3), which he based on reflection of the various attempts of ‘academisation’ of police-training and opportunities. 

Martin (2021) outlined the drive for professionalisation, which has been impacted largely by police-community relationships, particularly in relation to high-level cases that include police brutality, alleged murder and media outlet investigations, such as the George Floyd enquiry and The Leveson Inquiry. The NPCC (2016) used their ‘Policing Vision 2025’ document to outline what is required of the Police in modern day; confidence, proficiency, autonomy and knowledge. The creation of a professional body (The College of Policing) allows for up to date guidance, rules and regulations, which enables Officers to work within the Code of Ethics and serve the public to the best of their ability. This also allows for reprimanding and learning opportunities in times of concern. Friedson (2001) argued that the type of professionalism that the Police must uphold, is ‘essential to enhance autonomy and discretion… to retain dominance over the delivery of work’ (p.2).

Though professionalisation can be regarded as a positive, there are some researchers who have highlighted drawbacks. Holdaway (2017) argues that the attempts to ‘re-professionalise’ did not actually outline what being a professional means. Noordegraaf (2007) also argued that we must first consider what has shaped and influenced the Police force up until this point and whether the framework used is limiting the abilities and identity of staff (Noordegraff (2016). In thinking about what shapes Police staff, Martin (2021) proposed that it may instead be useful to ‘reconceptualise our understanding of professionalism to identify what factors are influencing and reshaping professional identities’ (p.3). 

The responsibilities, roles and Policing Professional Standards have continued to change over time. The College of Policing (2020) states that the principle of policing lies with building relationships and earning the trust of our communities. The importance of developing and upholding professionalism, accounts for ways in which Police staff can enhance their learning, knowledge and adhere to community needs. Neyroud (2011) argued that the Police must ‘move from being a service that acts professionally, to becoming a professional service’ (p.11). In Wales, Officers are required to graduate through the Police Qualifications Education Framework (PEQF) and to adhere to the Code of Ethics, as well as working within the boundaries of evidence-based policing (Sherman, 2013), which allows for maintenance of professional standards to a high level and the gain of accredited qualifications. 

As highlighted above, it is important to consider the foundations of policing, as present in our Code of Ethics (College of Policing, 2014). The Code of Ethics (2014) originated from the PEELIAN Principles, which were first established by Sir Robert Peel. These principles ensure that Professional Standards are consistent at a national level and provide every member of staff with expectations and guidance for their roles. The Code of Ethics (2014) is broken down into nine principles; accountability, fairness, honesty, integrity, leadership, objectivity, openness, respect and selflessness. By following these, this ensures that during all work responsibilities, tasks and behaviours, members of the Police force act professionally and ethically. The principles above are also reflected in the Police Conduct Regulations (2012) and the Ten Standards of Professional Behaviour, which include many of the same stances and principles, to ensure appropriate working. 

Police Professional Standards are governed by two professional bodies; the Independent Office for Police Conduct (IOPC) and the Forces Professional Standards Department (FPSD). Each force also has a Professional Standards Department (PSD) which holds staff accountable for their actions. The PSD can play a crucial role in maintaining trust and confidence of the community.

In terms of inclusive standards of policing, studies have assessed integrity displayed by policing staff, including reporting colleagues. Westmarland and Conway (2020) carried out research into the ‘blue code’ of silence. Through this study, 1500 members of staff were surveyed around rule-breaking and protecting other Officers in harmful or fraudulent situations. Previous research by Pagon (2004) confirmed that integrity means that policing staff accept the values and morals set by their own sense of self and their employer. Westmarland and Conway’s (2020) study presented why officers may choose not to report the behaviour of colleagues and that they may not report minor infringements that are not against force policy, but would report sexually inappropriate behaviour, drink-driving or theft. This value could be promoted through mentoring of staff.

Through my role, I have been mentored to a high standard, gaining insight into the responsibilities of the role. I have reached a level of competence that allows me to work independently, but also alongside a partner, to cover the geographical area appropriately and safely. Gill, Roulet and Kerridge’s (2017) research into police mentorship and coaching shows that this level of supervisory relationship can enhance mental health in Officers. For many mentors involved in the research, it was demonstrated that mentors felt lower levels of anxiety through helping others learn, particularly by giving them the opportunity to normalise concerns, ask questions and find meaning in the work that they were carrying out. 
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2). Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Community Policing

It is standard procedure for new recruits to work within the Neighbourhood Policing Team, which is a community role. Tilley (2008) defined Community Policing (CP) as ‘policing with and for the community rather than policing of the community… to improve the quality of life… solve community problems alongside the community’ (p.16). Within CP, the emphasis is upon developing positive relationships with communities and individuals, dealing with neighbourhood disputes and preventing or combatting antisocial behaviour, as I experienced through my own time within the Neighbourhood Policing Team (NPT). The NPT carries out warrants within the community setting, which can include targeting supply chains of illegal substances. In addition to this, the team runs operations throughout the year that target issues that affect communities, such as; off road biking, drink-drive campaigns and schooling issues and complaints. Through being established within the community, this enables information and evidence to be obtained, which can lead to a positive police presence, joint working within the community, enhanced perception of the policing teams and the opportunity to educate others in policing standards and protocols. 

Segrave and Ratcliffe (2004) considered the background of community policing and the importance of community support. This aspect of policing can be considered as critical to how welcome and effective policing teams are, as they are hugely dependent upon the support and cooperation of the public to tackle crime and anti-social behaviour. One of the main barriers is changing the perception of the Police in areas where they may not have the public’s respect or trust. In areas of the community that are strictly anti-Police, the perception and trust of the team may be impacted. This means that residents in these areas may be less likely to impart information, raise complaints, or use the Police force to their full advantage. In these cases, many areas attempt to police their own concerns and issues, which can often lead to more problems. Segrave and Ratcliffe (2004) believed that the Police may not be successful in areas where they fail to consider and respond to the public’s concerns, or where their methods are considered to be ‘ineffective and misguided’ (Thurman et al, 2001). Grabosky (1992) and Sherman and Eck (2002) confirmed that in communities where the public are respectful and cooperative of the policing roles, there is the potential for lower levels of crime. Van den Broeck and Eliaerts (2002) proposed that community policing can ‘present the police as agents that broker access to troublesome individuals and problem populations for an administrative authority’ (p.165). 

The rise in popularity of CP lends partly to the fragmentation of socio-economic lines, race and ethnicity, sexuality, political and ethical values and interests (Reiner, 1992b). CP is also seen as a return to ‘traditional’ policing, which has not always been hailed as a positive change. Henry and McKenzie (2009) explored the five key characterisations of CP to include; CP as a response to specific crisis events involving the police, a response to general crises in police legitimacy and effectiveness, response to changes in the nature of community, a return to ‘traditional’ policing and as rhetoric or practice (p.10). However, Henry and McKenzie (2009) believed that the perception of nostalgic policing may cause concern in terms of a ‘better’ past, or the inability to pinpoint what ‘traditional’ policing is (p.14). CP as practice has faced criticism in its aim to ‘wrap the police in the powerful and unquestionably good images of community, cooperation and crime prevention… merely to gloss over the fundamental role of the police which liberal society finds uncomfortable’ (Newburn, 2005, p.457). McLaughlin (2007) defined CP as an initiative that allowed a ‘benign’ police presence, ‘co-opting other social agencies into the policing function because the police had lost their legitimacy’ (p.14-15).

Many now believe that there are positive initiatives now incorporated with CP, including; visible foot patrol, neighbourhood liaisons, partnership working, youth work and public satisfaction surveys (Henry and McKenzie, 2009, p. 15). In thinking about the role of the Police in communities and neighbourhood policing, encouraging the development of initiatives and aligning the policing teams with the needs of the constituents, is crucial to their integration. This could be displayed through establishment of Neighbourhood Watch schemes, or supporting communities to take responsibility for crime prevention, security or youth work and engagement. Having community projects or centres may allow policing teams to became involved in local projects and groups, engaging directly with the community and its members to gain an understanding of how to help. This may also be helpful in giving members of the community a key contact within the Police, enhancing the working relationship and service delivery (Bennett, 1998). By focusing less on patrol and more on solving local problems, educating about crime and youth relationship development (Moore, 1992), this may lead to more long-term benefits and a clearer idea on how policing works and can be effective. 

Community collaboration can only be successful if all involved are willing to work together. Thurman et al (2001) found that in some communities, the Police were often overruled by community members who had strong personalities and influential groups who could attempt to control the other members. Although it may appear straight forward to work with communities directly, this may not always be the case. This can also be reflected from the side of the Police, where they also have to be willing to change their approach and encourage organisational change. In working with communities, the Police must be willing to share their expertise and resources, enabling a fairer and more equal way of community policing (Cameron and Laycock, 2002). 

As we can see from the research highlighted, CP can be viewed as both positive and negative, based on its reliability, the feasibility of Officers being based in the community, and the perception or trust of the members of the public. 
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3). Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 
 
The College of Policing (2013) outlined governance around intelligence management, prioritising processes, tasking and coordination within policing. There are a number of roles within the Police force that ensure effective delivery of the service for the public, including Director of Intelligence, Intelligence Officers and Analysts. Through the operation of Strategic Tasking and Coordination Groups (ST&C) and the Tactical Tasking and Coordination Groups (TT&CG), resources, strategies and intelligence requirements are set out as standard, which help to coordinate activity, provide an audit trail and to ensure accountability through all roles and tasks. All intelligence management in terms of data collection and communication, should be stored, retrieved and shared through a central system, such as the Police National Database (PND) or Violent Offender/Sex Offender Register. 

The Tasking and Coordinating Process provides a framework for management to identify priorities and act accordingly in terms of staffing and deployment of resources (SWP, 2007). Tasking and coordination has been presented through the National Intelligence Model (NIM) as a process where intelligence is gathered from grass roots up. This can consider issues and concerns presented by the public and where resources, money or equipment may need to be focused. This links closely to the task of neighbourhood policing and Police presence in the community, using the local Intelligence Unit as a hub of initiatives and operations, informing management of the key priorities and resources needed (SWP, 2007). There are different levels of tasking and coordination, to include; strategic assessment, community tensions, regional intelligence, neighbourhood coordination and patrol activity (SWP, 2007). 

Through information gained, the ST&C will meet to identify the priorities for local teams overall. This information would then be distributed to the TT&CG, which takes charge of intervention activity, objectives and plans, in terms of intelligence gained from local sources, arrests, cases, tasking and identification of crime patterns (SWP, 2007, p.12). The distribution or communication of the tasks would be shared with various teams across the Police force, to include; analysts, public protection teams, crime and disorder, youth offending teams and the local authority. This would include information around patrol and activity in the local area, arrest numbers, managing resources and managing responses to media or incidents (SWP, 2007, p.13). 

As a result of the sharing of information through tasking and coordination, local teams will engage to ensure that local priorities are highlighted. In gathering information feeds into this process, all Officers are required to submit intelligence whilst dealing with situations and individuals in the community. Information is gathered through speaking to those involved or others within the area, which could be crucial to the investigation process, including; victims, witnesses, suspects, use of camera footage or communication with other policing teams. The information gathered can be used as part of evidence-building and case formulation. 

Our priority is to adhere to the proper process of the investigation or case formulation, which is; instigation, initial investigation, investigative evaluation (which results in further enquiry or no further action), suspect management, evidential evaluation (which results in further investigation or no charge), a charge, case management and court proceedings (College of Policing, 2013). The investigation process considers referrals or call outs via 999, or through other agencies. If Officers are sent out to an address, this is the beginning of the initial investigation, which can include; dangerous or violent circumstances, medical assistance, victim support or assisting the public. In this case, it would be my role to consider the way forward in gathering evidence and information, to best suit the investigation and situation. This may include scene management, evidence collection, risks, emphasis on communication and note keeping, handover and effective team working, or consideration for further searches or interviews. In concluding this initial step, our priority is to collect information, record keep (as per the Criminal Procedure and Investigations Act, 1996) and to ensure that any victim or persons involved are safe. This level of in-depth information collection can feed into task coordination and a coordination of services, approaches and understanding of the needs of the community and the issues that they face. 

In addition to submitting intelligence gathered, Officers ensure that the information can be verified. This can be by increase of patrols and considering any history or additional factors relating to the individuals concerned, including previous convictions, relationships or grievances, and plausibility of the information provided. As part of our competency criteria, Police Officers must be able to draw on their own knowledge and assess on a bigger scale, to determine what kind of evidence and intelligence is necessary, and how to collect this. We work within an evidence-based approach, gathering all information possible, to carry out an effective and proper investigation. 

As outlined above, there are a number of levels within the tasking and coordination process, running from the ground up. Neighbourhood policing and the effectiveness of communication within this, is the foundation for any further operational understanding, challenges and priority-setting. The College of Policing (2020) advocates for engagement with the community, understanding that these relationships help to form intelligence and insight into policing activities, investigations, criminal acts and neighbourhood concerns. Through collating the intelligence collected at this level, this enables wider strategic working in terms of tasking and coordination. Through the NIM process, feedback from teams on the ground can help to highlight important issues, which lends to the work of the TT&CG and hierarchical decision-making. The College of Policing (2020) outlines the importance of Police and Crime Commissioners within community working to enhance engagement and trust between public and the Police. It is important to note that there may be factors that affect this relationship, particularly in terms of lack of community engagement, inability to identify with complex groups, communication differences and lack of insight into the community culture (College of Policing, 2020). Any economic, political or social factors that affect a community, can translate into poor relationships with hierarchy and the Police. The College of Policing (2020) felt that the correct way to overcome these barriers are to focus on community engagement, intelligence collection and encourage confidence through Community Impact Assessments (CIA), which can help to identify vulnerable groups and understand any risk or harm within. 

As highlighted, understanding the basics of relationship-building and advocating for the public, can lead to higher-level tasks and coordination, such as workforce management, funding and deployment. The key emphasis is around communication of what matters to the public and how the Police can work effectively to ensure that they are working with the community, for the community. 
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4). Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 
 
Charman (2018) outlined the perceived role of the Police, including the protection of citizens, fighting crime, upholding the law, protecting society from criminals and catching criminals (p.2-3). Through their research, Charman (2018) asked officers what they associated their roles with, analysing the changing focus towards public protection and safeguarding vulnerable groups. Within the answers that Charman (2018) received, many Officers expressed their frustration at the community engagement aspect of their role, and the actual impact that officers are able to have in terms of public reassurance and fighting crime (p.4). It has been recognised that the role of Officers is now more diverse and that much has changed in terms of what the role entails, whether this is making society ‘more cohesive’ or the disappointment often felt of the expectations versus the reality of the job (Charman, 2018, p.4), which can lend to lower levels of empathy and higher levels of cynicism. The difference between fighting crime and catching criminals, compared to the realistic tasks of public reassurance and safeguarding (Charman, 2018, p.4), is stark and the narratives often do not match. Rantatalo (2016) argued that this may cause issues in recruiting new officers, as this gap in expectation versus reality may translate to a gap in police training versus necessary skills (in Charman, 2018, p.5). 

Our responsibility as a public service is to ensure that we work with the public, for the public. Police priority is regarding public safety and assisting in any way that ensures that communities are advocated for and protected. An example of this is Child Protection and the strategies that we adhere to. If we attend a call where the safety of a child is questioned, our role is to ensure that the child is safeguarded from any immediate, or potential harm. In these cases, we would issue a Public Protection Notice (PPN), which outlines any children or young people who are deemed at risk and need further support from relevant services. The PPN is forwarded to the Personal Protection Unit (PPU), which includes staff and Officers who categorise support needs and levels of risk. Our PPN’s assess the level of threshold and risk for those involved, considered to be standard, medium or high risk. As a result of this, the level of support is then determined and a timeframe is considered for the next step to be carried out. The determinants of the PPN consider victim statements and evidence, assessing the need for further support or safeguarding. For instance, this can include; Victim Support helpline, Women’s Aid, refuge services, Social Services referrals and consideration of safeguarding measures for Child Sexual Exploitation. The PPU is an integral part of the team and acts as a valuable hub for support. This process, and example, of dealing with public protection, highlights the importance of carrying out a task to its fullest and ensuring that the impact on victims is minimal. This includes providing them with reassurance, safety and additional options for support. 

In dealing with difficult situations of abuse or vulnerable groups, it is important to consider personal attitudes and values of staff members and how transference may be present. It is important in distressing and challenging circumstances to be able to bracket off our own thoughts and views, and to focus on the situation in front of us. In times where this has been relevant to my own work, it is useful to reflect on the Code of Ethics (2014) and a greater understanding of the values of others, understanding that all views are different. Our job is not to judge or oppose those that we support, but instead to provide a public service that focuses on safety for our communities and the individuals within them. We must stand by our responsibility to the public and remember our investment in the best interests of those that we serve. It is important to display resilience and overcome any barriers that may affect us in carrying out our role. 

In terms of competencies and values, there are behaviours that we must adhere to; acting in the interest of the public, understanding the needs of others, adapting the needs and concerns of communities, be respectful and appropriate, and to always, regardless of the circumstance, treat others well and with respect (Code of Ethics, 2014). As a Public Service, these are choices and principles that we must abide by, to deliver an appropriate and effective service. Millie and Hirschler’s (2018) study presented an overview of the values of new recruits, showing that the majority focused on showing respect, understanding cultural differences and demonstrating integrity when working with members of the public (p.23-24). However, after six months in the role, Millie and Hirschler (2018) reported a decline in participants’ ability to empathise with others, particularly if their morals and values were very different (i.e. drink-driving, victims or suspects of domestic violence or even other staff members who pushed boundaries and lacked integrity) (p.30). 

In light of the continued growth in serious and organised crime, it is always important to continue learning and reflecting on various circumstances which we may find a challenge. One example of this could be individuals who are held within organisations or communities where organised crime is prevalent. This could either be through marriage, coercion, vulnerability or as a result of payment. As a public protection concern, our role would be to collect information that is crucial in ensuring the safety of individuals. In doing so, we would promote cooperation of vulnerable individuals with the Police. The PPU would use these opportunities to link with services within the community, such as Women’s Aid, Multi Agency Service Hubs (MASH), or third-party charity organisations in the local area. Having these links would act as a solid foundation for the PPU through which engagement with vulnerable individuals could be crucial. 

As highlighted above, we can see that police strategies and ethical guidelines focus on working to minimise long-lasting impact of crime and abuse on individuals, including victims of female genital mutilation, domestic abuse, forced marriage, gangs and violence, gun crime and youth violence. The Policing Review (2022) presented that although the majority of victim-based crime is seemingly positively policed, ‘the general complaint is that Police show no interest, merely handing out crime numbers as a response’ (p.51). For future standards, it is important to ensure that victims of abuse or crime feel heard, respected and feel that a change or stand has been made. 
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5). Evidence based policing/criminology and crime prevention/criminal Justice
1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 

Evidence-based policing is a provision of ensuring that any evidence used to inform cases, reports, policies or practice, is to the highest of standards. Sherman (1998) introduced evidence-based policing as a method to ‘underpin decisions made by police practitioners’ (p.1) and the important of using research gathered to inform decisions. According to the College of Policing (2022b), evidence-based policing will use research methods and appropriate sources in order to assess and answer questions, outlining the approach of involving ‘police officers and staff working with academics, partners and colleagues to create, review and use the best available evidence’ (Wheller, 2019, p.3). This allows Police staff to develop a deeper understanding of what is happening, and to consider initiatives and interventions and how they are impacted by policy. This also encourages and empowers ‘officers and staff to ask, challenge and innovate’ (Wheller, 2019, p.3). Evidence-based research is very much linked with reflective practice and consideration of my own learning through carrying out my daily role. Reflective practice encourages my own growth and acceptance of challenges, which allows for better policing.

Wheller (2019) supported the College of Policing’s aim in reducing crime and keeping people safe, which supports sharing knowledge and good practice, setting standards and supporting professional development (p.1). Evidence-based policing can come from a number of sources, including; professional experience and judgement, data and facts, academic research and stakeholder values (Wheller, 2019, p.1). One of the areas to consider where evidence-based practice is beneficial, is in the realm of Criminal Justice. Through promoting criminal justice and encouraging a reduction in crime, there are ways in which we can have a positive impact on our communities, using evidence-based practice to encourage positive behaviours. This can include using the Crown Prosecution Service (CPS) to our advantage, using processes to build cases and evidence to present to court. This includes considering an evidential threshold, as well as public interest, to ensure that all avenues are explored and the best outcome is achieved. We can also consider methods such as alternative disposals at the hands of Officers on the ground. Through this, we can distribute penalty notices for cannabis, Penalty Notices for Disorders (PND’s) such as anti-social behaviour, nuisance offending and criminal damage. We can also use approaches such as restorative justice to allow offenders to understand the impact of their behaviour on others, such as members of their community, or their victims directly. The aim of this approach is to allow the victims to have a voice whereby they explain the consequences and after effects of a crime being committed against them. This can encourage offenders to recognise and prevent similar behaviours in the future, learning about their actions and consequences in a controlled environment, with an emphasis on open communication. 

Through consideration of the Crime Reduction Toolkit (College of Policing, 2022c), Officers are enabled to recognise the best available evidence and resources for reducing crime, including; the use of CCTV, drug substitutes, foster care and therapeutic services, mentoring, motivational interviewing, firearms laws and policing crime hot spots. This toolkit offers additional areas that are promising in their ability to reduce or tackle crime, to include drink-driving education and awareness, use of therapies and relationship and domestic violence education (Wheller, 2019, p.7). Implementing initiatives that are proven and that work, can be accelerated, as is ensuring that evidence-based approaches are ‘embedded within policing culture’, as outlined in the Vulnerability and Violent Crime Programme (Wheller, 2019, p.9). 

The College of Policing (2021) promotes using an extensive evidence base on tactics that tackle or reduce crime, including; increasing chance of criminals being caught, reducing crime opportunity and upholding a criminal justice system which acts as a deterrent. Pratt et al (2009) conducted a meta-analysis of studies, considering deterrents for members of the public. Pratt et al (2009) found that the certainty of getting caught and the apprehension of this, is more effective that the severity of the consequences that a person may face (College of Policing, 2021). Myhill and Quinton (2011) found that this theory could not always be supported in relation to low-level or minor crimes. Pogarsky et al (2005) felt that there is a risk that if offenders are not caught, they are likely to reoffend in the future.

One drawback of evidence-based policing may be that higher levels of police enforcement or presence may not always be possible, due to limited staffing or needs of the wider public. The College of Policing (2021) offered that catching people remotely or automatically, or raising public awareness, may further deter criminals, if a police presence is not always possible. For evidence-based policing to work, Pepper et al (2020) evaluated that the effectiveness must be based on ‘ongoing cyclical processes identifying problems, researching and testing solutions, while implementing and evaluating the outcomes’ (p. 4). As highlighted above, for evidence-based policing to be effective for teams on the ground, they should opt to use evidence and an approach that considers the ability to adapt. In turn, the hope is that evidence-based policing will lead to ‘greater transparency, legitimacy and accountability in professional practice, ultimately strengthening police-public relationships’ (Pepper et al, 2020, p.4). In considering how to minimise re-offending, there are various methods and strategies that can be used to deter criminals from committing crimes again, as outlined above. With the advancements in technology, it would be useful for this aspect of policing to be continually assessed and revised, to ensure that all member of the public are supported and that victims of crime are given the opportunity to have a voice. 
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     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	








	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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