	Targets
	How you have worked on this
	An example can be found on

	Engage in further reading.
	I have aimed to include more reading from different theorists and researchers during this assignment to back up my arguments and add depth where needed.
	The literature review (page 14).

	Ensure that the reference list conforms with the UWTSD Harvard guidelines (note where it was printed.)
	I have aimed to ensure the reference list conforms with the guidelines during this assignment by using them closely.
	The reference list (page 21).


[bookmark: _Toc100349525]ECAD6008 – Leading the Learning: what, how and why am I teaching?
Critically reflect on how your professional practice has been transformed in relation to planning, teaching and assessing.  
Identify up to three of the 12 pedagogical principles to critically explore and justify the next steps in your development. 
Evidence should be taken from your PLP.
Sara Dalkin 1901236
Part 1 – Approx 2,400 words
Part 2 – 2,875 words
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	[bookmark: _Toc100349528]Pedagogy Standard
	Assessment for learning

	[bookmark: _Toc100349529]What did you do and why?

	This experience took place during my third Professional Teaching Experience.  While on this experience, I wanted to explore using different Assessment for Learning strategies during my sessions in order to see what learning was taking place as it was happening. As part of one of our research projects, we were tasked with creating an observation for a session and a focus group interview that focused on a research question of our choosing. I chose to focus my research around Assessment for Learning and how using it can impact the engagement in a session. For this session I chose three case study pupils to focus on as the session was being recorded. These pupils were from different ability groups in the class to see if there was any difference. I utilised the Secret Squirrel approach during this study. This involved a series of clues being put on the board about a 3-D shape (as this was part of a maths session) and they would have to guess what it was, write their answer on a mini whiteboard, hide it from the class, then reveal it when I asked. They did this for around five questions and they found it enjoyable. This give me the chance to assess their knowledge of 3-D shapes from the start in a fun way using questioning. After this, the three case study children took part in a focus group interview where I asked them questions about the questioning strategy. From this, I gathered that these three pupils enjoyed the warm-up, it helped them to feel more prepared for the session, and got them engaged. They also provided me with some advice for how I could utilise this style of Assessment for Learning in the future, which I found very useful. 

	[bookmark: _Toc100349530]What have you learned?

	From this experience, I have learned how incorporating different Assessment for Learning techniques into my teaching can reap rewards that can be used to adjust how a lesson is going as it is taking place. Using questioning strategies such as this helped to incorporate a fun warm-up where the children likely did not realise they were being assessed. This helped me to gain an understanding of where their knowledge was in this area, so I could work around it. Assessment for Learning has helped me to gain an understanding of how important it is to assess the learning that is taking place in real time, so that feedback and guidance can be given at a time where it matters, rather than after. I believe this will be the most effective way to assess the class and provide feedback, as it will help them to improve from where they are, rather than being given afterwards when improvements can no longer be made. I have also learned from using this that this particular technique was able to provide me with responses from pupils that I would not typically get if I was looking for a vocal response. This is something important for me to consider when applying questioning techniques as sometimes it is important to get a broader picture from the class of where their understanding is. 

	[bookmark: _Toc100349531]What next?

	From this experience I will continue to develop my knowledge around the use of Assessment for Learning and why is it important to utilise. I will aim to conduct more reading about it and look for examples of good practice that I can incorporate into my own. I will aim to develop questioning techniques that are enjoyable and do not simple ask questions that do not involve all learners. I have learned a lot from using this one technique, but will be aiming to further broaden my repertoire of techniques that I can use to further the learning of my learners in class. This particular technique showed me a good example of how to get broader but less detailed responses from my whole class, but for the future I would like to look further into how I can get more detailed responses from members of the class who might not feel comfortable responding in a vocal way individually.
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	[bookmark: _Toc100349533]Pedagogy Standard
	Blended learning experiences


	[bookmark: _Toc100349534]What did you do and why?

	During my third Professional Teaching Experience, I had the chance to teach a series of lessons over the course of 4 weeks based around the Mathematics and Numeracy Area of Learning and Experience. The way the lessons were typically set out involved a rotation of 4 different sessions through the week. The class was split into 4 groups, and each group would take part in one session per day. By the end of the week, they would have had the chance to explore each of the sessions that were laid out for them. One of which would be led by myself, one would be looking at a separate skill led by the class LSA, one group would be taking part in an independent activity provided by myself, and one group would take part in an ICT based activity on the class computers. While doing this, the children had a chance through the week to try out different activities and learn in different ways. A mixture of teaching strategies were utilised in order to make sure the content was being delivered efficiently, but also so the learners had a chance to engage in lessons that were exciting and different every day. By the end of the week, the children had covered multiple areas of the topic they were looking at in different ways than they would have in a whole class lesson. In doing this, there were also times where different learning environments were utilised. For example, using the outdoor area or a different room where the LSA could take the children to give them a change of environment. All of this helped to provide different blended learning experiences with the assistance of another member of staff.

	[bookmark: _Toc100349535]What have you learned?

	This experience was important to me as it helped me to see how providing different learning experiences in the same set of sessions was beneficial to the learners as it provided them with chances to learn in different contexts; some with the assistance of an adult and some fully independently. Even though being able to maintain these sort of sessions was a new challenge for me, I felt the format was beneficial to the learners in providing a mixture of supported learning and independent learning. This helped me to develop my skills in employing a broad repertoire of teaching approaches, as this helped me to try multiple out in the same format of lesson over the course of multiple weeks. I have also learned from this how important it is to have support from the additional staff in the teaching environment. As the class LSA was planned for during these sessions, she was excellent in her provision for the groups that she took. She offered advice and support which I found to be very beneficial and was very grateful for. It became clearer to me as time went on that the relationships with support staff and other teaching staff are very important and everyone can provide ideas and advice to one another, which is something I will be bringing forward to my future practice. 

	[bookmark: _Toc100349536]What next?

	From this experience, I will be taking forward the importance of providing blended learning experiences that are accessible for all learners. Through this experience I have seen that providing children with different methods of learning even in the same sessions can be beneficial for their independence and curiosity. I will be looking further into how this can be further adapted to meet the differentiated needs of all pupils, as well as for examples of good practice put forward by other practitioners. I will also be looking to see how I can utilise blending learning experiences in different areas of learning and experience, as I now know how to apply it to Mathematics and Numeracy, it would be interesting to see how it can be applied elsewhere. I will also continue to understand the importance of collaboration with in-school colleagues and how their influence can also benefit the classroom.
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	[bookmark: _Toc100349538]Pedagogy Standard
	Real life authentic contexts


	[bookmark: _Toc100349539]What did you do and why?

	This experience took place while I was on my third Professional Teaching Experience. I was placed in a Year 4 class in a rural area with 28 pupils. During the 5th week of teaching, I prepared a series of lessons based around writing instructions. This linked to the Languages, Literacy and Communication Area of Learning and Experience. The children in the class had already had a chance to follow instructions and identify how to create a useful set themselves. The purpose of this lesson was to take a set of instructions they had already written and create a video tutorial showing someone else how to make a paper hat. Their challenge was to put themselves in the shoes of a YouTuber, which gave them an opportunity to get involved with a real life career that many of them were interested in. They were provided devices in pairs to record each other creating this tutorial once rules were set for them, and were given the choice to work inside the classroom or in an outdoor environment, which was supervised by the class LSA. The class enjoyed this experience, as it gave them a chance to engage with a real life authentic context in their learning, as well as being able to work independently in different environments. 

	[bookmark: _Toc100349540]What have you learned?

	This experience was important to me as using this kind of real life, authentic opportunity for the children was something that was recommended to me by my class mentor as a way of engaging the children with their learning. He emphasised the importance of including a "hook" at the start of lessons in order to engage the children with the lesson and keep their attention during the session. Utilising the idea of them becoming YouTubers for a lesson helped to include an aspect of their lives that interested them so they would be more interested and engaged with the task at hand, while also utilising and demonstrating the skills they have learned in class. This proved effective for me, as the class was entirely engaged with the session and conducted themselves well. They were also able to utilise the outdoor area around the classroom in order to record their tutorials, which gave them an opportunity to learn in different environments. They were able to utilise this environment with the assistance of the class LSA which gave them more choice to learn how they like to. From this, I have learned that providing different environments and choices to lead their own learning is something that was beneficial to them, as they were fully engaged and enjoyed creating something of their own. Every child in the class met the intended outcomes for the session and thoroughly enjoyed it, which is something I will bring forward to my future teaching. I believe it will be important to incorporate aspects of their own lives and things they are interested in into their learning to increase engagement and enjoyment in their learning.

	[bookmark: _Toc100349541]What next?

	For the future, I would like to ensure that I am aware of the different things my class are interested in and enjoy, so I can incorporate these into my teaching. This will help to provide enjoyable and engaging lessons that will interest them, and show that I am committed as their teacher to providing the best experience possible. As well as this, it will be important for me to do some more research based around learning outside of the classroom environment. This will include things such as the outdoors, other areas of the school, forest schools, etc. This will help me to be able to provide varied learning experiences for my learners.
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	[bookmark: _Toc100349543]Pedagogy Standard
	Cross-curricular themes


	[bookmark: _Toc100349544]What did you do and why?

	During my third Professional Teaching Experience, I had the opportunity to create a series of sessions based around the current class topic Bwyd Blasus. This topic focused on food, how it is produced, where we get it from, and what it can do for us. To create a fun learning experience for the class based around this, I created a series of activities that would be rotated around the groups in the class for one session a day. These would explore different aspects and skills based around the topic, including multiple cross-curricular activities. The main Area of Learning and Experience that these sessions were based around was Health and Wellbeing. However, this provided me with an opportunity to incorporate group sessions which involved cross-curricular themes in order to best present the content as well as expanding their knowledge of different skills. For example, two of the session rotations were based around Art and Design; one focusing on the importance of Fairtrade, and the other with the class LSA based around designing healthy sandwiches. The independent group focused on a Humanities based session using Geography skills, where they would complete independent critical thinking about the locations of where food comes from in the world. The independent group using ICT equipment completed a research task using Numeracy skills which involved comparing prices in online supermarkets and seeing which ones had the more or less expensive foods. These activities incorporated four Areas of Learning and Experience into their sessions in a way that was fun and engaging, without being forced in unnaturally. This rotation of lessons helped me to explore embedding cross-curricular learning into a series of lessons that take place at the same time. The learners were also given the opportunity to lead their own learning, in using their critical thinking skills and independent research, they were able to come to their own conclusions. They found this enjoyable and the groups that had not yet done these activities looked forward to completing them.

	[bookmark: _Toc100349545]What have you learned?

	From this experience, I learned that incorporating multiple cross-curricular themes into my teaching helped to provide interesting and engaging sessions for my class. Using the basis of their topic helped to incorporate skills that would likely otherwise have been used in separate sessions. This was recommended to me by my class teacher as a way to incorporate cross-curricular working and different methods of teaching. Applying skills from across the curriculum helped them to enjoy the sessions in a way that they may not have had the opportunity to otherwise. As well as this, this experience has shown me that the learners leading their own learning has played an important part in encouraging independence in them, as well as learning to develop their own ICT skills, which many members of the class had been struggling with. Encouraging the learners to lead their own learning reaped rewards across the class, with everyone being engaged with what they were doing and also giving them a sense of independence and responsibility which they enjoyed. This has been a very valuable set of sessions for me and it has helped me to understand the importance of cross-curricular learning and learners guiding their own learning.

	[bookmark: _Toc100349546]What next?

	From this experience, I will aim to include cross-curricular themes in a lot of my teaching. It will be important for me to remember that this is not something that cannot be forced into teaching for the sake of covering it, but as a way that brings out the best of the children and showcases their abilities in multiple contexts. I will also try to incorporate children leading their own learning as time goes on too. This will give me the chance to move on from groups leading their own learning, to the whole class leading their whole learning. There is much research that can be done into this, as many schools across the world focus on learners leading their own learning as a fundamental part of their education. 


















[bookmark: _Toc100349547]Part 2 - Introduction
In this assignment, I will be critically evaluating how my professional practice has been transformed in terms of the way I plan, teach and assess. As part of the new Curriculum for Wales, Donaldson (2015) laid out twelve Pedagogical Principles that underpin the overall pedagogy for teachers in Wales. These twelve principles lay out the ways that good teachers, without removing their individual pedagogies for teaching, can implement the best practice possible for their learners. In order to prepare for the full introduction of the new Curriculum for Wales in 2022, teachers are being encouraged to consider all twelve of these pedagogical principles in their teaching in order to execute the best practice possible. As I have completed my professional teaching practice and have been learning over the course of this year, my personal teaching pedagogy and practice has transformed significantly. During this assignment, I will be focusing on how my practice has transformed in terms of two pedagogical principles: employing a broad repertoire of teaching approaches and reinforcing cross-curricular responsibilities. I have chosen these two as they are the principles that I feel have most transformed in my practice lately, which I will elaborate on further later on. My third Professional Teaching Experience gave me a lot of insight on how I can transform my personal practice to be considering these principles in everything that I do. I will be referring to the first part of this assignment in this essay, which lays out several examples of how my own professional learning has been transformed through several experiences.
[bookmark: _Toc100349548]Literature review
When planning to write this review, two pedagogical principles were chosen to discuss as these were the ones that seemed the most relevant in terms of pedagogical transformation. The first of these is employing a broad repertoire of teaching approaches. This was chosen as my practice of late has given me good opportunity to try this out. Grigg (2015) lays out eight different measures that teachers should take in their practice to become the best practitioners possible. One of these is to “adapt teaching to respond to the strengths and needs of all pupils.” This is something that all teachers should consider when creating sessions for their pupils, as all classes will have a range of abilities and strengths that can be adapted to using different teaching techniques. For example, teachers can utilise independent, child-led activities in their class to allow for the children to explore and learn in their own way. An Australian study found that moving away from child-let activities that were inspired by their interests to more structured, regulated learning resulted in poorer learning and had a negative impact on the well-being of the learners (Liberto, 2016). This supports the idea that providing child-led experiences for the children to take part in can not only benefit their learning, but also their sense of well-being. A broad repertoire of teaching approaches can also refer to learning that takes place in different physical environments. Many teachers support the use of different learning environments, as it gives the children to explore and experience learning in different contexts that they would not usually have inside the classroom. Lave and Wenger (1991) state that learning takes place in specific social and cultural contexts, so knowledge and skills that are learned in one context may not transfer easily to others. Therefore, giving children an opportunity to learn in different contexts might provide them with the chance to learn skills that they will require in later life. Vygotsky (1934) had a slightly different approach on this. His theory was that learning takes place from interactions with others, and this plays a vital role in cognitive development. This interaction could take place in the form of group work in outdoor environments, as well as in the classroom. Although the first theory states that learning takes place according to cultural and social influences, and the second theory states it takes place solely in social contexts, both of these theories support the idea that learning taking place in different environments can be beneficial for the development of children’s learning, as well as their well-being. Many Norweigan schools utilise uteskole, which is where regular lessons take place, but in environments that are not the classroom (Jordet, 2010). This takes place on a weekly or bi-weekly basis, in areas that can include forests, beaches, etc. This is used to enhance the pupils’ understanding of a subject. Many teachers in Scandinavian countries have moved towards using this to include research-based problem solving learning, where the children would have the opportunity to utilise the outdoor environment to utilise skills they have been learning (Barfod et al., 2016). Many researchers have found benefits to utilising outdoor spaces when teaching. However, one study suggested that teachers found certain lack of resources in these environments and the lack of meaningful links to the curriculum that could be made in these environments deterred them from being able to take full advantage of what they could offer (Winje and Løndal, 2021). Based on this evidence, it is not unreasonable to suggest that utilising the outdoors may not always be a sensible suggestion for teachers, as employing this tactic can lead to more difficulties than it would be solving. If a direct link between skills and information that the children need to explore and the environment they are in cannot be made, then it would be important for teachers to consider if they are making a worthwhile decision. However, even if the skills and content that are being delivered may need careful consideration in these environments, the effect on well-being that varied learning environments have on children cannot be ignored. A study in an Australian school found that when classrooms were rearranged and children were given more flexibility to learn in different areas of the classroom, the learning was more enjoyable, comfortable and promoted more interactions between the students (Kariippanon et al., 2017). This is important to consider, as these types of flexible teaching approaches can benefit both the teaching and learning, but also the well-being of the learners if implemented correctly. On my own professional teaching experience, I had the opportunity to provide a session to my Year 4 class that was based around creating a tutorial for creating a paper hat in the style of a YouTuber. In doing this, they had control over what it was they wanted to include in it, as well as the environment they recorded it in. They had access to several areas inside the class, as well as the outdoor area outside of the classroom. Many of them utilised this, with the area being constantly supervised by an adult. The children very much enjoyed this session and were all able to complete the task to the best of their ability. As well as this, the overall well-being of the class was significantly improved during this session as it provided them with space to lead their own learning and work independently. This is backed up by Grigg and Lewis (2016), who state that children learning together outside of the classroom can help them to build self-esteem and confidence, develop social coherence and contribute to their enjoyment of life. Being provided with this experience helped me to gain a greater understanding of how, if implemented correctly, utilising a variety of teaching approaches can benefit both the overall learning of the class, but also the well-being of the individual children.
The other pedagogical principle that was chosen to focus on was based around providing cross-curricular experiences for the children. I chose this as on my most recent professional teaching experience, I was given the opportunity to explore the importance of implementing cross-curricular approaches in my teaching. Cross-curricular methods of teaching should be highly motivating and provide learning contexts for most that will be relevant. However, it is important for teachers to remember that cross-curricular leaning should not be forced into all sessions for the sake of including it (Barnes, 2015). A study in an Irish primary school reported that employing cross-curricular approaches in classrooms helped to build bridges across subject knowledge and allow pupils to transport knowledge across subject areas (Earley, 2019). This provides a good example of how utilising cross-curricular approaches can be beneficial for learning, as skills they will need in life do not appear in subjects the same way they do in school, so building bridges between these and seeing how they must be utilised in multiple contexts is an important disposition for them to require. An Estyn (2018) example of good practice reported on a school in Wales that incorporated music and poetry into their literacy sessions in order to incorporate skills that the children were already developing well. This provided a cross-curricular method of developing skills from the Languages, Literacy and Communication Area of Learning and Experience (AoLE) as well as the Expressive Arts, as set out by Welsh Government for the new Curriculum in 2022. This example of good practice shows that when it is relevant to the learning, including aspects of teaching from across the Curriculum can be beneficial for the pupils. While I was on my professional teaching experience, I had the opportunity to create a series of lessons that were focused around the class topic at the time, Bwyd Blasus (as seen in part 1). This topic was focused on food, farming and where our food comes from. To provide a blended learning experience that incorporated cross-curricular learning, I set up a rotation of activities over the course of four days. The class was split into four groups of around six to eight pupils and they would all take part in one activity per day. Each of these sessions had a different focus but pulled areas from across the curriculum to focus on. For example, the teacher-led rotation was based around learning about Fairtrade, what it is and why it is important for farmers. This session had a tie to the Humanities AoLE. The LSA led session was based around the Art and Design AoLE where they would design a fun, healthy sandwich while considering the health benefits of what is inside. The independent group was based around geography (incorporating the Humanities AoLE) where they would employ their critical thinking skills to determine where in the world we get our food from. The independent ICT group utilised skills from the Mathematics and Numeracy AoLE to create a price comparison chart between two separate online supermarkets, utilising their independent research skills. All four of these activities retained a link to the Health and Wellbeing AoLE, while linking in elements from many others too. The class enjoyed these activities, and utilising this approach helped me to see how incorporating cross-curricular elements into my teaching in a natural way can be beneficial.
Incorporating cross-curricular practices in teaching can provide children with a chance to benefit their social development, as it can have communal advantages that exercise the importance of friendship, group learning and culture (Barnes, 2016). Bandura’s (1994) social learning theory states that modelling learning behaviours when observing other people were more successful in retaining and transferring knowledge. The cross-curricular based lessons that I incorporated into my teaching are supported by this theory, as the children were in smaller groups which allowed them to observe and learn from each other, especially those in the independent groups. The children had opportunities through the week to lead their own learning and learn about topics that influence them in their real life. Pinker’s (2002) opinion states that children are “partners in human relationships” and are not just “lumps of putty to be shaped”. This view implies that a teacher’s role as an adult is not to form the child into something that they want them to be, but to listen to them and help them develop through their learning in a way that is beneficial to their individuality. An important part of the reflection cycle for me during these sessions was listening to how much the children enjoyed the sessions, as it gave them multiple activities that they found interesting and could work on in an independent way. From this, I resolved to conduct similar sessions in the future, that worked on new information and new skills, from across other areas of the Curriculum. Some researchers state that child-led learning is not always in the best interests of the child or teacher, however. Some children require extra support, so the decision for them to lead their own learning may not translate well and they may become lost and unsure of how to guide themselves (Rao, 2020). It is interesting to consider this, as child-led learning is something that is very prevalent in different areas in the world, some with great success. However, it is important, as stated to consider that the needs of all learners are being met with this approach. That is why I considered that half of the teaching that was taking place should be adult-led in order to provide the support for those when it was necessary. This has helped me to transform the way I teach and push the children I am teaching to challenge their own skills and become more independent in a way that incorporates multiple areas of the curriculum.
[bookmark: _Toc100349549]Conclusion
In summary, the literature discussed has helped me to review and analyse how my personal practice in terms of the two pedagogical principles chosen has been transformed. In terms of the pedagogical principle that involves a broad repertoire of teaching methods, my personal pedagogy has been distinctly transformed. Prior to completing my practice and any research, I mostly found it easier to create sessions that were based solely around one AoLE or distinct subject. However, planning a series of sessions that involves multiple distinct AoLE influences within the same branch of a topic has helped me to understand that it is very much possible and beneficial to do this. A method I found useful to implement this was through using the topic of the class and creating a series of sessions based around it, as mentioned previously. Using a class topic has shown me a useful way of introducing cross-curricular themes without it becoming obvious to the children or forced. The class topic involves an area that the class are interested in, therefore making it easier and more beneficial to involve different areas from across the curriculum. Of course, this is not the only method that can be used for introducing cross-curricular themes into the classroom, and I aim to explore more of these as my teaching practice goes on and as I delve into more research. However, I feel as if this has become a strong basis for myself and will encourage me to go further. Approaching these methods and trying them out has made a secure link to the Professional Teaching Standards for Wales (2021) as I have been able to provide cross-curricular experiences for my class while securing my own knowledge and practice. 
The other pedagogical principle that I have focused on is employing a broad repertoire of teaching techniques. I chose this as it was something I believe was a weakness of mine as I used to prefer to teach according to certain methods that I knew were safe. However, through research and practice I have learned how to build in a number of approaches into my teaching in a way that extends my repertoire and benefits the children I am teaching. As mentioned previously, during my teaching practice I was able to include sessions focused around the Languages, Literacy and Communication AoLE that incorporated areas from the Digital Competency Framework too, as the children were given the opportunity to create a video tutorial from the perspective of a YouTuber. They were able to do this in pairs but working independently to create the video that they wanted. The session was mostly led by them with little input from myself, and they were able to incorporate different environments into their learning, with many going outside to utilise the outdoors and take advantage of it. As mentioned previously, this gave me a good opportunity to see how utilising multiple teaching approaches that I may not have been comfortable with before can be beneficial to both my development and the development of the class. The children thought carefully about the skills they were going to use and how they were going to incorporate backgrounds and lighting into their videos, and it was encouraging to see their independence and creativity shine through this. I have been able to link this experience to the Professional Teaching Standards for Wales too, as it has given evidence of me broadening my repertoire of teaching techniques, which I will surely be bringing forward to the future.
Overall, it has become clear through theory, research and practice that my teaching practice has been transformed in a way that will surely benefit myself and any class I will be teaching in the future. The two pedagogical principles that were chosen to report on have shown this well. However, there are many more ways than these that I was not able to cover in my assignment, and I am certain they will all benefit me in the future.
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