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Understanding ADHD
Attention-deficit hyperactivity disorder (ADHD) is a neurodevelopmental disorder which affects a child's learning, classroom behaviour, and participation (Scandurra et al., 2019). Teachers should be familiar with this condition because understanding and supporting students with it can improve both student learning and well-being (Krtkova et al., 2022; Scandurra et al., 2019). Although ADHD has long been recognised in medicine, it is still important for teachers to understand how its symptoms impact daily classroom activities.
A Functional Explanation of ADHD
ADHD is a disorder that includes attention deficits, hyperactivity, and impulsivity, but it can also impact a child's daily functioning and development. The symptoms usually manifest themselves during the early childhood stage and extend into adult life (Asherson et al., 2016). The DSM-5 identifies three major forms of ADHD, including predominantly inattentive type, predominantly hyperactive-impulsive type, and combined type (American Psychiatric Association, 2013).
ADHD has a different manifestation in every child (Kamal et al., 2024). Others cannot sit quietly when in the classroom, and others can also experience impulse control problems or lack of concentration. Globally, ADHD is diagnosed in 5-7% of schoolchildren (DuPaul & Stoner, 2014; Gosling et al.,2023; Yousefizadeh, 2025 ), which, naturally, corresponds to the fact that in every class of a primary school, there is at least one ADHD patient (Jasim, 2021). The event can be used to support the importance of teacher awareness and expertise (Moore et al., 2017).

Impact on Academic Performance
ADHD affects the learning and academic performance of children greatly. ADHD children tend to have difficulties with concentration, planning, organising, and remembering, which are some of the skills that play a vital role in successful school performance (DuPaul & Stoner, 2014; Fletcher, 2013; Hamed et al., 2015).
For example, a student with ADHD may clearly understand a new lesson concept during class but forget to complete their homework (DuPaul & Stoner, 2014). They may also know the answers to questions but lose focus during an exam and fail to complete the task (Ofiesh et al., 2015). These children also often have difficulty planning their work. If a task requires several steps, they may get stuck halfway through and not complete it, even though they know exactly how to do it (DuPaul & Stoner, 2014).
When reading or writing, a child may start working with enthusiasm but then lose focus and forget what they were supposed to do or what was said. Such difficulties are not due to laziness or lack of motivation, but rather to the way the brain of a person with ADHD functions (Fidosieva, 2025).
Children with ADHD are more likely to repeat a grade or drop out of school (Moore et al., 2017; Smith et al., 2023 ) because constant failure, criticism, and misunderstanding from adults can lead to a loss of motivation, feelings of helplessness, and a lack of self-confidence (Fidosieva, 2025).
It is important to remember that these problems are neurological in origin, not the result of bad behaviour. This means that punishment or anger will not help and can make a child feel even more frustrated, discouraged, and insecure. Rather, they require knowledge, assistance, explicit regulations, and individualised kinds of learning that encourage them to build their strengths and address the difficulties (Fidosieva, 2025).
Emotional and Social Effects
Emotional control and peer relationships are affected by ADHD, as well. Impulsive behaviours, such as interrupting, blurting out, or a lack of ability to wait, are wrongly construed as intentionally misbehaviour leading to peer rejection (Lebowitz, 2016; Metzger & Hamilton, 2020). Children will experience embarrassment or terror when there is difficulty in complying with game rules or activity instructions in school. A loss in peer relationships may result in social isolation, anxiety, / or withdrawal, and repeated criticism may cause low self-esteem and overemphasised emotional reactivity (Fidosieva, 2025). The inability to pick up on social cues, including facial expressions, tone of voice and gestures, can complicate the friendship-making process of a child (Ludlow et al., 2017). The distance may cause further stress, loneliness, frustration, and even aggressiveness.  All this only complicates the process of interacting with peers, leading to involvement in the social life of a child and active participation in the activities of a group. The social context under which a child grows influences the child in terms of daily interactions, feelings, and behaviour (Wiener, 2023).
Sleep and Daily Functioning
ADHD children are known to have problems sleeping, which can worsen learning, behaviour and emotional control (Corkum et al., 2023; Craig et al., 2020; Lycett et al., 2016 ). A child who does not get a good sleep can arrive at school feeling tired, incoherent, depressed, or easily irritated. Sleepiness impairs vigilance and concentration and causes irritability.
Another consequence of restless sleep is that it makes a child more impulsive, i.e. fast and without thinking, which may sometimes result in conflicts with children of the same age and even cause chaos in the classroom. Insufficient sleep also complicates recalling the information, focusing on tasks, and accomplishing them, which makes learning a difficult task (Baum et al., 2014; Gregory et al., 2016).
Poorly sleeping children tend to respond more to little issues and frustrations. Their feelings are harder to control, and this is called affective dysregulation, an overreaction to all daily events (Waxmonsky et al.,2017).
Sleep disorders may be associated with an increase in ADHD-related behaviour and problems, as well as ADHD characteristics, including hyperactivity and impulsivity, may be observed, which prevent healthy and restful sleep. This suggests that ADHD symptoms can be reduced by enhancing sleep and that the functioning of a child can be supported to assist in sleeping (Demirkan et al., 2025). 
Environmental and Socioeconomic Factors
Children are greatly affected by the environment in which they live, which impacts the experiences they have with ADHD. Home-stress factors, like adult fighting or financial insecurity, have the potential to increase hyperactivity and tantrums in a child. This is because the severity of the symptoms of ADHD is greatly affected by the manner in which the parents bring up the child and structure his or her day (Claussen et al., 2024). 
In other words, the fluctuating daily schedule, where the child is unable to stick to the uniform meal schedule, study schedule and sleep schedule, can result in difficult behaviours. Without money or social support, access to school support, extracurricular activities, or healthcare might be impaired and thus make everyday life more difficult. On the other hand, living in a crowded or noisy house complicates the ability of a child to concentrate on academic tasks and do them (Choi et al., 2017; Humphreys et al., 2018).
All this demonstrates that the environment in which a child is raised influences his day to day life, behaviour and feelings to a great extent. Children should have a stable and supportive environment to overcome the ADHD challenges more effectively (Claussen et al., 2022; Lavigne et al., 2025).
Cultural Considerations
The cultural background that a child is raised in affects ADHD perception, labelling, and treatment. In some communities, hyperactivity and impulsivity in children can be perceived as disrespect or poor parenting. This leads to stigmatisation of children and their families—and consequently, the child's difficulties are downplayed or minimised to conform to cultural norms.
Additionally, high expectations regarding academic achievement or general rules can increase stress in children with ADHD. In such situations, the child may feel overwhelmed and unfairly pressured.
Teachers who embrace culturally sensitive approaches and reject them in their work have a better understanding of the behaviour of children with ADHD. Support is tailored to students' individual needs, helping children cope better in school and life (Aleem, 2023; Hoang, 2025; Weissenberger et al., 2017).
Co-Occurring Conditions 
Numerous youths with ADHD also have secondary issues, including anxiety, depression, or learning disabilities (Cortese, 2019; Moody, 2016). Anxiety can lead to avoidance of participation in the classroom, e.g., difficulty answering questions, whereas depression will lower motivation for homework or interaction with one's peers (McCurdy et al., 2022; Sinval et al.,2025).
Learning disabilities can heighten the school-based problems so that activities will be more stressful and emotionally draining (Aksoy, 2024).
Misdiagnosis is another issue (Lee & Olenchak, 2015; Mullet & Rinn, 2015), in which symptoms of ADHD have at times been mistaken for behavioural problems or learning problems triggered by environmental stresses. For example, age relative to the rest of the children in the class influences whether a child will be diagnosed and treated for ADHD. The youngest children in a class are significantly more likely to be diagnosed with ADHD and receive medication than their older peers (Mullet & Rinn, 2015).
 Emotional regulation will also be impaired to an even greater degree, impairing relationships as well as classroom participation. The overlapping difficulties make the daily struggles of having ADHD even worse (DuPaul & Stoner, 2014). 
Classroom Atmosphere and Everyday Life: Classroom 
Environments have an immediate impact on the ability of children with ADHD to perform (Betker, 2017). Crowded or noisy rooms will overstimulate the ability to attend, impulsive behaviour will be raised, structured lessons are lengthy, causing loss of attention and incomplete work. Indistinct routines are likely to increase confusion and tension; group work without specified roles will generate frustration or social stress (Kamal et al.,2024; Lawlor, 2019). Teachers observing the interactions gain a clearer understanding of the effects of ADHD on participation and attention. 
Conclusion:
The UK’s National Institute for Health and Care Excellence (NICE) clinical practice guidelines recommend that only teachers who have received appropriate training in ADHD and its management should provide behavioural interventions in the classroom to support children and young people with ADHD. However, in practice, teacher training specifically focused on ADHD is often limited (Moore et al., 2017). 
 ADHD affects many areas of a child’s life in interconnected ways. Sleep, family environment, socioeconomic conditions, culture, comorbidities, and the classroom setting all influence a child’s daily experiences and overall well-being. Awareness of teachers of these factors would help them to be in a good position to understand the daily struggles that their students are going through. This empathy creates the desire to understand the issues involved with ADHD and assists in forming a greater appreciation of the difficulties of living with this condition.
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