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[bookmark: _GoBack]This essay will critically analyse two models of reflection, the Key Situation Reflection Model developed by Staempfli, and Rolfe’s What, So What, What Next Model. The benefits and disadvantages to working within the frameworks of these models will be discussed. The concept of reflective practice and a high-quality workforce will be explored. The way in which critical reflective practice enhances and promotes the quality of services that are provided for young children and their families will be considered, as well as reflection within a community of practice.
Dewey (1933) saw reflection as a form of problem solving which followed a deliberate process, which in the end influences a person’s experiences. Schön (1983) identified two types of reflection. Reflection in-action, where solutions to a problem or ideas are thought of during the event, and reflection on-action, where the experience was deeply reflected on after the event. Greenwood (1993 cited in Finlay, 2008) criticises Schön for not emphasising a third type of reflection, the act of reflection before action.
Lucas (2012) states that critical reflection is understood to be difficult, and she acknowledges that it can be relatively easy to put onto paper, but more complicated to put into action. Having a prompt, in the form of a model, can help the user with their reflection (Roberts, no date). Leeds Beckett University (2015) state that the use of a model of reflection offers the user a structured approach to reflection. They believe there is no right model to use, but that it is beneficial to consider which model would best suit the situation or experience that will be reflected upon. Critical reflection is now considered a part of practice within many different professions, and consequently there are also many different approaches and techniques that are used (Bright, 1996).
Kolb (1984) recognises that the way in which some individuals learn makes them more inclined towards reflection and certain models. Dewey (1933 cited in Jacobson, 2012) suggested that reflection required a set of attitudes that led to an easier way of learning for the individual. 

Dewey suggests that reflection is best realized when individuals’ express attitudes of whole heartedness (a passion and curiosity for learning), directness (confidence to question and evaluate without being too anxious), open-mindedness to new ways of thinking and understanding and responsibility to act upon carefully considered lines of thought.
(Jacobson, 2012: 1).

Reed and Canning (2012) and Miller et al. (2012) compare a practitioner’s reflective identity and practice to Bronfenbrenner’s (1986 cited in Reed and Canning, 2010) ecological model. They state that socio-cultural influences at different levels can affect the practitioner’s responses. ‘Therefore, practitioners may subtly shift in perceived identity and consequent reflective responses according to the social and environmental situation in which they find themselves’ (Reed and Canning, 2012: 61).
The Key Situation Reflection Model has been designed for use by social workers by Adi Staempfli in 2016. According to Staempfli (2016), situations that are to be reflected on are recorded on an online platform by professionals and academics. He states that the sharing of this information is used within a Community of Practice to explore and learn from these situations, using the steps from within the Key Situation Model. Goldsmiths University of London (2017) and Staempfli et al. (2016) state that this model offers the user a flexible approach to their continuous professional development.
The reflection process for the Key Situation Model is shown in the image below.
[image: ]
(Source: Association Network Key Situations in Social Work, 2017) 
According to Staempfli et al. (2016), the model allows the user to relate general knowledge, skills and values to the specific situational and contextual aspects of the situation, so that a new and more in-depth understanding can be gained. He believes that these relevant knowledge, skills and values can help the user to manage key situations in a more professional manner. Staempfli (2016) states that the model can begin with either step one, a description of a situation or step two, a key situation title. 
Step three considers the feelings and emotions of the people within the situation. McManus (2011) states that taking time to reflect on emotions is beneficial. Practitioners can improve practice by reflecting on actions and activities on both a cognitive and emotional level (Reed and Canning, 2010). This is a requirement of both this model and Rolfe’s model, which is discussed in more detail within this essay. Finlay (2008) points out an ethical concern of reflection, they believe it has the potential to be harmful due to the possible emotional impact on the person reflecting. Finlay provides an example of a practitioner who may find it hard to be analytical about an experience that was painful or emotional for them, and consequently they may not end up feeling empowered. This contrasts with Johns (2013) belief that reflection should leave the user feeling empowered to act towards practice which is more effective. Cottrell (2011 cited in Knott and Scragg, 2016) agrees that emotional responses can impact negatively on a practitioner’s ability to reflect critically.
According to Staempfli (2016), step four of the model defines the characteristics that all situations with the key title have in common. Within step five, this is where the most time reflecting will be spent. Staempfli states that here you would look at theories and research linked to the key situation title, as well as knowledge, skills and ethics that may be relevant. He regards these as tools that are required to successfully support professional practice. Miller et al. (2012: 170) acknowledges that ‘if practitioners are to be regarded as professionals, then theory must inform practice and good practice is dependent on the ability to reflect upon theory.’
Staempfli et al. (2016) state that step six is where quality standards are determined from the resources that have been looked at. They state that codes of practice and ethical requirements are also considered. The seventh step reflects on whether the quality standards were met within the situation and why. Flying Start NHS (2017) states that to provide high quality care, reflective practice should be embedded into everyday practice, this suggests that the use of a reflective model such as the Key Situation model would prove useful, as quality standards are considered within the framework. The eighth and final step requires the user to develop an action plan of how they could act in a similar situation in the future, to meet the quality standards expected of professionals (Staempfli, 2016). Alternative approaches and courses of action are considered as well as personal development needs.
Finlay (2008) suggests that busy, overstretched professionals would likely find a reflective model such as the Key Situation Model difficult and demanding. A recent survey by Unison (2017) found that of the one thousand two hundred and thirteen social workers surveyed, ninety-three percent felt they did not have enough time available within their role to prepare for and undertake the Governments proposed National Assessment and Accreditation System process. 
According to Rolfe et al. (2011) and the National College for Teaching and Leadership (no date), in its simplest form Rolfe’s model of reflection consists of three simple questions put as stages of a cycle as seen in the diagram below.
[image: https://1.bp.blogspot.com/-xcSr5Fjk4CU/VsgAbD_vnuI/AAAAAAAAB14/HcOGDfT02R4/s200/rolfe%2Breflective%2Bmodel.png]
(Source: Croll, 2016)
According to Lucas (2012) and Brighton University (no date), Rolfe’s model expanded on a framework that was created by Borton (1970 cited in University of Nottingham, 2009). Lucas (2012) states that a framework of more detailed questions was added to each step, and the last step turned back to form a reflexive cycle. Lucas believes that as this model is non-specific, it can be easily adapted to suit most situations. According to Rolfe et al (2011) and Brighton University (no date), the first ‘What’ question requires a description of a situation, while the second phase of ‘So what’ encourages learning through the construction of theory and knowledge in relation to the situation. Rolfe et al. (2011) state that feelings should be considered during the first What? stage, which is similar to Staempfli’s Key Situation Model where feelings are also considered during the description phase. University of Cumbria (2016) agree that within Rolfe’s model, when justifying why particular things happened, references to theory could be placed within the ‘So What’ section. Rolfe et al. (2011) and Brighton University (no date) state that at the ‘What next’ stage, reflection on action happens, ways of improving the scenario and the consequences of actions are thought about. 
There appears to be a clear difference in the two models, Staempfli’s Key Situation Model takes the user through deeper layers of reflection by also considering the quality standards that are required of the professional and from policy standards. When comparing this model to Rolfe, the What, So What and What Next framework appears to be a quick model that can be done in-action. However, when the stages are reflected on in more detail there is potential to reflect on a deeper level.
Croll’s (2016) view is that Rolfe’s is a simple model to use as a process of reflection, however, she feels that it is not suitable to use when conducting a more critical, in depth reflection of a situation. According to Lucas (2012), models should be used as a guide to help individuals to understand what reflection is, rather than a set of instructions that must be followed. When practitioners follow the steps or questions within a model of reflection too rigidly, they may fail to see the broader view of their experience (Johns, 2013 and Boud and Walker, 1998 cited in Roberts, no date). Schön (1983) believes that the more expert professionals become with reflection, the more likely they will be to adapt and monitor their practice in a more instinctive way. In contrast, practitioners new to reflection are more likely to adhere to procedures and rules within the models of reflection (Lucas, 2012). Crowe and O’Malley (2006 cited in Lucas 2012) state that it is over time, through guidance and support that the ability for critical thought develops. 
The University of Nottingham (2009) states that it should be remembered that critical reflection means not just criticising events, but that the individual must consider both the negative and positive aspects of the experience in depth. Griffiths (2017) believes that practitioners can learn just as well from positive experiences as from negative ones. Finlay (2008) states that if the word critical is misunderstood by the reflector to mean negative, then by focusing only on the negative aspects of the situation, the individual could end up in a negative state of mind. Boud et al (1985) suggest that some form of open discussion is needed to deal with any negative thoughts that are a result of reflection.
Bright (1996) states that if a model has too many steps or is too complicated to understand then problems may arise. Similarly, Finlay (2008) believes that if reflection is done ineffectively, badly or inappropriately then this can lead to values going unrecognised, prejudices could be reinforced and ultimately bad practice will happen. To an inexperienced reflector, Staempfli’s Key Situation Model could be considered as being difficult to understand as it has a number of steps and processes that need to be followed.  
[bookmark: _Hlk497135860]According to the Open University (2017) and Daniel (2013), reflection is considered a tool within the early years which can be used by practitioners to learn from their experiences. Through critical analysis, they state that these experiences can be explained, justified or challenged. Reed and Canning (2010) and Miller et al. (2012) agree that reflecting on practice is now an essential part of the role and is one of the ways a higher quality workforce can be achieved. The document Education in Wales: Our national mission (Welsh Government, 2017) highlight’s the need for a high-quality education workforce that is committed to continuous learning. According to Ministry of Social and Family Development (no date), the act of continuous professional development is begun by reflecting on practice and its quality. They state that through reflection professionals can adopt and assess new approaches to the way they practice and thus better ways of working are developed. Griffiths (2017) believes that regardless of how experienced professionals are, opportunities to increase knowledge and understanding should be taken advantage of. However, Betts (2004 cited in Roberts, no date) argues that for most individuals, reflection results in being no more than a form of personal therapy, or as a way of encouraging conformation to what is expected within the profession. Finlay (2008) has the view that practitioners who are constantly striving to self-improve could end up with feelings of self-rejection and self-disapproval. 
Daniel (2013) describes the difference between the types of critical reflection that are undertaken by teachers. He notes that when reflecting on teaching and student learning it would usually be done daily, through individual personal reflection. Whereas, reflection on policy and practice would more likely be done with colleagues during a collaborative reflection session. Jacobson (2012) states that Dewey believed that reflection should happen in a community, through interaction with others.
Wenger (2005) states that communities of practice is a social learning theory where practitioners who each have individual theories and understandings of the world can come together to develop, negotiate and share their views with others. Wesley and Buysse (2001) state that as part of current practice, when services for children and their families are considered, it is usual for professionals from various fields of practice and disciplines to come together as a Community of Practice with the focus on enhancing service systems. They continue that this is achieved through everyone having a part in problem solving, planning and reflecting.
Paige-Smith and Craft (2011) note that reflection should be open to scrutiny, development and re-interpretation, which can only happen when practitioners are able to co-construct understanding and develop ideas from other practitioners. They state that within a community of practice having more than one perspective can help to overcome an individual’s subjectivity. Anning et al. (2006 cited in Reed and Canning, 2010: 20) states with regards to the individuals within a community of practice ‘the benefits are dependent on the willingness of the individuals involved to participate in the process and to recognise and value different professional identities.’ Wenger (2005) agrees that the engagement of all participants within the community of practice must be mutual for the information between them to flow.
Finlay (2008) acknowledges that within a community of practice there is the potential for inappropriately high levels of disclosure from practitioners, which could lead to breach of confidentiality issues. With this in mind, Paige-Smith and Craft (2011) state the importance of ethics, children’s rights and taking care over privacy issues to reduce risks.
The 'Researching effective pedagogy in the early years’ (REPEY) project, looked at the quality of teaching and children’s outcomes. They found that teaching and learning was most effective in the settings where adults were able to provide opportunities for children’s learning by building on unforeseen and unexpected situations during the everyday routine of the setting (Siraj-Blatchford et al., 2002). This skill displays the ability to successfully reflect in-action. Siraj-Blatchford et al. (2002) state another example of successful outcomes for children was from the practitioners making routine assessments and observations of each child so that appropriate activities could be planned according to their individual needs. According to Paige-Smith and Craft (2011), this form of reflection, through observations and assessments of children, has been used within the early years workforce for many years.
The REPEY project also highlights the importance of parents and practitioners working together to create better outcomes for children’s learning (Siraj-Blatchford, 2002). Messenger (2010 cited in Reed and Canning, 2012) states that to achieve successful integrated working practitioners need to become aware of the relationships between each other and how they are formed and maintained. She believes that by doing this quality can be increased. Miller et al. (2012) state that research has shown that the leaders within high quality settings were reflective in their own practice and also encouraged their staff to be reflective.
Reed and Canning (2012: 59) summarise reflective practice by stating, ‘Expressed simply, the core principles of reflective practice involve reflective thinking and learning, which are used to inform decisions and actions in practice, and by implication, improve quality.’
To conclude, reflection can be used as a method of problem solving by use of a model such as Staempfli’s Key Situation Model and Rolfe’s What, So What, What Next model. Through critical reflection situations can be analysed at a deeper level so that further understanding of theories and knowledge can occur. This deeper understanding can inform future practice and lead to changes if the situation was to happen again. The use of reflection as part of a professional’s continuous development has been recognised within the early years. The importance of working with others within a community of practice is regarded as key in developing high quality practice that benefits children and their families.
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