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[bookmark: _Toc226723474]Abstract 

This portfolio presents my teaching trajectory during my PG Cet study journey. Specifically, the portfolio aims to feature my teaching pedagogical development in my capacity as a lecturer in Business domain. Additionally, the work demonstrates my awareness of teaching provision to learners at different levels. Specifically, the work exemplifies the roles of social influence on learners’ engagement. General statement underpins my personal background and teaching pedagogy. The portfolio begins with the General Statement. Next, the teaching observation and microteaching exemplify my teaching practice. Then, the teaching Intervention report manifests the adoption of experiential learning and constructivist learning to facilitate Undergrade (UG) and Postgraduate (PG) learners’ engagement through the theoretical lens. The portfolio ends with my reflection on teaching and learning exercises during the study trajectory. 
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[bookmark: _Toc226723478]1. General Statement (A2,A4,K1-3, V1,V3)

[bookmark: _Toc226723479]1.1 Background 

The general statement presents my personal profile and how the profile forms teaching pedagogy contributing to creation of professional values and knowledge value through teaching activities. 

[bookmark: _Toc226723480]1.2 Personal Profile 
I am a lecturer at Institute of Health and Management of The University of Wales Trinity Saint David (UWTSD) with an additional role as the Director of studies (doctoral supervisor) of Doctoral College of UWTSD.  Prior to joining the higher education sector, I have engaged myself in the hospitality and tourism sector for around 8 years. Throughout my career journey, I have navigated between higher education and hospitality paradigm, manifesting the essence of synthesis between theoretical knowledge and experimental learning in the era of digitisation. This accumulated experience facilitates my scholarship development. 

[bookmark: _Toc226723481]1.3 Teaching Pedagogy

I am fascinated by the belief of student centric approach. Stem from Kolb’s experiential learning (1984), my teaching pedagogy emphasises “experiential learning” and is integrated with, gamification and peer influence during my teaching delivery. 

Gamification 
Gamification is conceptualised as the incorporation of game elements into non-game scenarios (Zeybek & Saygı 2024; Deterding, et al., 2011). In the realm of education, gamification can serve as a instructional tool to meet the intended learning (V3). Benefits of gamification are known in education sector such as enhancing learners’ intrinsic motivation maximising their learning efficiency (Kode, 2025; Scot, et al., 2021) (K1). 

i. Technology-based gamification

Student engagement serves as a crucial part of our teaching pedagogy in university context . Delivering lectures and tutorials, students consultation online including Zoom have become part of the academic journey for university students over these years. Diagnosing university student engagement through online means is never easy. With years of practice and learning, I have realized the magic of “gamification” on university students’ engagement. One of my accomplishments is to adopt gamification to engage my students for knowledge delivery and interest awareness towards those topics which are considered to be less interesting but crucial.  (K1, A2). 

[image: 一張含有 文字, 室內 的圖片
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自動產生的描述]Technology-based Gamification

(Image 1 – E-game of egg tart)
Source: The author, adopted from HKMU)

Specifically, technology-based visual tools such as “Wordcloud through menimetor”, “teachable.com”is found to be an efficient tool in facilitating students’ learning (Rivera & Garden, 2021; Alsawaier, 2018). Gamification is conceptualized as the use of gaming elements in classroom environments. (Gressick, J., & Langston, 2017). Studies have stated the impacts of gamification on students’ in-class learning experiences,  (Greesick & Langston, 2017; Lister, 2015). Lister (2015) opined that the enhanced in-class experience has a positive impact on students’ engagement and is a tool for evaluation. (K3)

Experiential Learning 
Experiential learning was initiated by Kolb (1982) The approach is a reflective learning approach through learners’ self-directed immersion in the learning context. Experiential learning is four-stage learning process of direct experience, reflection, conceptualization, and experimentation (McCarthy, 2020, Kolb & Kolb, 2006).  When participating in class activities or discussion, students’ participative experience cultivate a deep and thoughtful reflection. (Aubrey and Riley, 2016; Ashwin, 2015; Kolb, 1975&1984). Reflection would lead to impactful analysis and conclusion. (With an emphasis on learning by doing. The approach stresses new knowledge is acquired through connection between the past experience and new knowledge. (quoted in Krishnasamy, 2025, p.3). Aubrey and Rilet (2016) emphasises the authentic learning could be maximised through its connection to curriculum design.  Likewise,  Biggs and Tang (2011) encapsulates the success of the approach into an “alignment” between the learning objectives, teaching activities and assessment. Sparked by insights from the scholars,  my teaching of Marketing Communication exemplifies the beauty of experiential approach as part of the teaching pedagogy. Learners’ knowledge on marketing communication strategy is acquired through their immersion in the social platform as marketers and consumers. The immersive approach is part of in-class activity. Students acquire online communication skills by creating and managing Youtube channel and Facebook page. Summative and Formative assessments are adopted to monitor learners’ level of understanding and to align the activities with learning outcomes.

Peer Influence (Constructionist Learning) 

Social influence impacts individual’s attitude and behviour. (Gunawan, et.al. 2023; Spears, 2021; Davis and Arend, 2013; Fan, 2011; Shen, et al. 2006). Kolb’s advocates (1975,1984) spark my teaching practices in various ways. First, learner-centric approach forms the core of my teaching approach. Teaching leaners according to their learning process is one of my teaching practices to benefit all leaners. Specifically, learners’ self-directed study through direct experience, reflection,  conceptualisation and experimentation (doing) are incorporated during my teaching. For instance, when teaching intangible cultural heritage on food, lecture was conducted in local restaurant where learners tried the cultural food there. Learners are encouraged to bring along the cultural iconic food of their hometown to arouse their awareness towards cultural heritage in a cultivated experiential learning environment. Adopting an experiential learning approach is beneficial to learners to a larger extent. In the experiential learning context, learners with the similar cultural background tend to work better and learn better. (V1) Specifically, majority of leaners team up with those who are of similar cultural background, regardless of their academic learning pace. This sort of team formation strengthen conceptualisation process through peer communication. As such, “peer influence” serves as a facilitating tools in my teaching pedagogy to facilitate learning. For in-class activities design, group-based class activities are incorporated to strengthen learners’ communication and class engagement (V2). Learners within group are formed at their discretion. Likewise, group-based assignment and in-class discussion are designed as part of the assessment strategies.(K3)  Peer influence is found to be effective in catalysing leaners’ class engagement. Through cultivated team support, students are motivated by positive support from team. By positive reinforcement from the group, students’ learning motivation is enhanced. Positive motivation leads to high level of engagement contributing to the positive learning intention. (V2). It is well-demonstrated by the high attendance rate. (K3). In fact, improved results of the formative and summative assessment demonstrated the success of peer influence on students engagement, behaviour and positive performance. 
















[bookmark: _Toc221804969][bookmark: _Toc226723482]2. A report of a teaching intervention on UG learners and PG learners through constructive learning and facilitating condition (A2,A4,K1,K2,K3, V1,V3)

[bookmark: _Toc226723483]2.1 Background 
The is a teaching intervention report that presents the role of facilitating conditions on students’ engagement. The report adopts facilitating conditions as an intervention tool to impact Level 5 learners (UG) and Level 7 learners (PG) respectively. This study adopts classroom intervention as a process of adopting measures to facilitate learning through removing the educational barriers such as adjustment of teaching methods. (Lynch, 2019). 

Under learner centric approach, customised teaching approach is adopted to best fit into the needs of different learners. UG Level 5 learners need a structured scaffolded approach to acquire foundation knowledge (Sterling-Folker, 2025) while PG Level 7 learners emphasise more on autonomy and  independence critique. (Ho and Kember, 2018; Anazor and Grech, 2025). For Undergraduate learners  who need essential programme-specific knowledge to scaffold their theoretical foundation. Additionally, they are the ones who require much guidance from lecturers on learning and intellectual development in university context. Acquisition of new knowledge is made basing upon their experience. (Von Glaserfeld, 1985)   Post-graduate learners, however, who have acquired fundamental theoretical knowledge during their undergraduate studies, tend to be independent learners. 

Despite the different teaching approaches required on UG level 5 and PG level 7, the facilitating conditions and social influence are still considered as the crucial factors impacting both their learning at both UG and PG levels. In this regard, intervention is made basically on the adjustment of facilitating condition. The beauty of adjusting facilitating condition is to strengthen social influence that contributes to learners in a structured manner. 



[bookmark: _Toc226723484]2.2 Issue for intervention (Before Intervention) 

The issue identified in this teaching invention report is an adjustment of facilitating condition and the adoption of constructivist learning (Piget, 1972)  to support learners at postgraduate level (L7). Rogers (2019) and Vygotsky (1979) emphasised the role of lecturers as facilitators supporting learners. The facilitating conditions would impact learning environment. The learning environment would support learners. (Roger, 2019). The impact is particularly helpful to adult learners. This study attempts to adopt the same facilitating conditions (Learning environment)  as one of the tool to facilitate teaching and to enhance learners’ engagement in this report. Alongside facilitating condition, the teaching practice of constructivist learning was proposed Piaget (1972) and was further developed by Vygotsky (1979). Vygotsky (1979) emphasised the importance of language on learning. Language like the dialogue helps develop learners’ cognitive value.  Vygotsky’s theory, Von Glaserfeld (1985)  further extended to incorporate “scaffolding approach” by stating that learning is built upon experience. Combined Vygotsky and Glaserfeld (1985), the invention of constructivist learning and peer interaction are the intervention tool to facilitate my teaching. 

PG learners are the postgraduate learners with working experience. The PG learners are taught to sharpen their critical thinking skills and theoretical interpretation. And traditional classroom teaching is found appropriate for delivery of PG modules. In this regards, the delivery of the module “intangible cultural management” is arranged in a normal classroom with classroom set up. Additionally, learners are from diverse background including Bangladesh, Sri Lanka, China, UK locals and so on. Given UG learners’ requirement on high independence (Ho and Kember, 2018),  class is delivered in a normal classroom with classroom set up. In-class activity was more on the business studies with an option to team up for group work or do it on their own. 

The first four sessions are conducted in a normal classroom with projector as a way of showing their PPT files. Learners are found to be less engaging in terms of their responses. Specifically, lecturers found learners’ level of cognitive value (knowledge) is limited to their superficial level. Learners ‘ emotional values are not positively reflected.  Learners are found the class boring. 

Additionally, lecturers realises the limited interaction among learners that underscores the quality of in-class activity. Learners feedbacked the normal classroom set up does not really facilitate their learning. 

Likewise, UG learners find the class not interesting. As mentioned in literature review,  UG learners requires a scaffolded approach with structured guidance.  Regular classes are conducted in normal classroom with classroom set up. A guided teaching approach is adopted with in class activity and lecture delivered.
However, majority of the UG learners stayed quiet throughout with participation in the class. In-class activity with assigned groupmates does not generate any team synthesis. Learning engagement appears to be an issue for lecturer. UG leaners reveal their low level of engagement is because they find the class boring and classmates are not really communicating.


Having realised the issue of their low engagement, the lecturer realises the need for change on approach. With it, the lecturer has identified two issues for intervention : 
i. Traditional way of delivering knowledge may not facilitate their level of understanding towards the subject matter (intangible cultural heritage management). It applies to both UG and LG learners.  
ii  Learner-to-learner interaction limits the peer support

[bookmark: _Toc226723485]2.3 Literature Review  

Social learning theory was initiated by Albert Bandura (Manca, Sivakumar & Polak, 2019).  The theory states that people acquire knowledge through activities and observation. (Garmston & Wellman, 1994). Smith and Ragan (2005) mentioned that constructivist social theory encompasses three components including individual constructivism, social constructivism and contextualism. Individual constructivism stresses the acquisition of knowledge is made through their own experiences;  social constructive learning emphasises that knowledge is acquired through social sharing, collaboration and communication within the social group. (Chuang, 2021 ; Kay & Kibble, 2016 and  Garmston & Wellman, 1994).  Student engagement refers to learners’ tie to the learning context. Taxonomy of student engagement encompasses three dimensions – Cognitive, Affective and Behavioural engagement (Delaney, Kummer & Singh, 2018). 

Social learning theory by Bandura features learning is a process through observation, imitation, modelling, reinforcement and self-efficacy.  (Chuang, 2021).  Observation is an individual observation of others; Imitation is about individual’s identification of their agreed behaviour and they follow. Process of modelling is regarded as a explicit model that learners could adopt. (Bandura & Walters, 1977’  Hill., et al, 2009; Chuang, 2021; Rumjaun & Narod, 2025). 

Alongside Social learning theory, Constructivist Learning theory Vygotsky’s theory (1979) is adopted in this intervention report  Constructivist Learning theory emphasises the impact of peer interaction on learning. Acquisition of new knowledge is done through lecturer-to-learner and learner-to-learner interaction. The teaching intervention integrates the above theory and the scaffolding approach as initiated by Von Glaserfeld (1985). The theoretical framework is elaborated further in section 2.4.


[bookmark: _Toc226723486]2.4 Theoretical framework for teaching intervention 

In this statement, Constructive Alignment Model was further developed by Biggs and Tang 2011).  Biggs and Tang (2011)  emphasizes the alignment of outcomes, teaching/learning activities and Assessment procedures. Biggs and Tang (2011) features that students cognitive (knowledge) values and professional values are constructed through appropriate learning activities. He emphasises the teaching activities (A) must be aligned with the learning outcomes and related to assessment procedure. The alignment helps create knowledge (cognitive) values (K) and professional values (P) to learning in a structured way. (See Figure 1). 
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Figure 1 – Constructivist alignment and intervention 

(Source  : Adopted from Biggs and Tang (2011), Vygotsky’s theory (1979), Von Glaserfeld (1985) and Kolb (1984) 


[bookmark: _Toc226723487]2.5 Methodology 

To meet the stated objectives, some facilitating measures are adopted as part of the teaching and learning support [A2]. The intervention study comprises two parts. Study 1 is the delivery of teaching in the normal classroom with learners. Study 2 manifests the intervention with teaching delivered in the normal classroom with group table setting. Another round of intervention is done with the teaching delivered in Immersive room with round table setting. 
Learners’ feedback was sought after the first three sessions. Intervention was then decided basing upon learners’ feedback, lecturer’ observation and learners’ group work. 

[bookmark: _Toc213678021][bookmark: _Toc226723488]2.6 Learning outcomes for UG (Level 5) and PG modules (Level 7) 

The intervention report follows the framework initiated by Biggs and Tang (20011), Vygotsky’s theory (1979), Von Glaserfeld (1985) and Kolb (1985). The intervention process is aligned with the learning outcomes, teaching and learning as suggested by Biggs and Tang (2011). The report starts with learning outcomes of the module of Introduction to Intangible cultural heritage for UG leaners and “Intangible cultural heritage management” for PG learners. 

The stated leaning outcomes serves as a goal of the module. For instance, the learning outcomes  of the “Introduction to Intangible Cultural Heritage” is to provide UG leaners with a good understanding towards the intangible culture heritage The concept of the intangible culture heritage and history of the community [K2]  For PG learners, the module “Intangible Cultural Heritage and Management” aims to equip learners with the critical analysis on the intangible cultural management [K2]. This indicates the need for solid knowledge on intangible cultural heritage and place attachment within the community.  [K3].  The learning outcomes for PG module are designed to strengthen learners’ analytical capability and intellectual critical thinking towards the subject matter such as the management insights on Intangible Cultural management. The intervention is made through adjusting facilitating conditions. Facilitating conditions in the study refer to facilities including the table, chairs and learning environment (visuals) and food displayed during the class for illustration. The learning outcomes for UG module are designed to strengthen learners’ fundamental understanding logistics towards the subject matter such as Intangible Cultural Heritage and Operations. 

Despite their difference in academic level, learner-centric approach still remains for these two groups. The previous paragraph demonstrates the importance of constructivist learning Vygotsky’s theory (1979) and experiential learning (Biggs and Tang, 2011). This intervention process adopts constructivist learning and experiential learning in teaching. Specifically, Scaffolding concept Von Glaserfeld (1985)  is adopted through learners’ experience was recalled to enhance their understanding intangible cultural heritage 

Apart from the adoption of the above-mentioned theories, the author also realises the importance of facilitating condition on learning. learning initiated by Facilitating conditions in the study refer to facilities including the table, chairs and learning environment (visuals) and food displayed during the class for illustration. 



[bookmark: _Toc226723489]2.7 Intervention process


The intervention process begins with teaching delivery. The teaching delivery integrates  constructivist learning approach initiated by Vygotsky’s theory (1979) and experiential learning proposed by Kolb (1979,1983). First, instructors take the lead to respect individual learners and diverse learning communities. For instance, for the module of gastronomy management, learners are encouraged to share the food of their hometown. Second, learners are encouraged to team up with learners of diverse background and cultivate inclusive environment. By implementing the aboves,  professional values are demonstrated [V1]
[V3] is demonstrated through adjusting the facilitating.  Additionally, results of the game, the assignment and students’ work conducted during classes demonstrate my inclusion of professional value during teaching. (See Figure 2) 
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Figure 2– Teaching Strategy and Intervention






Intervention tool 1 : Change of Classroom set-up to Group setting throughout lectures 

Change of classroom set up is one of the intervention(s) adopted to support learners through facilitating conditions. Lecture is conducted in a normal classroom. However,  the setting is changed from classroom setting (Image 2) to small table set up (Image 3). Learners could choose their seats freely. Leaners seating at the same table would stay in the same group. Learners would change the seat If they are not happy with the existing group members in the next session. Learners would make their own calls. Group activities are designed with leaners of diverse background team up [V1] to facilitate peer learning and support [V3]. 


[image: ]	[image: ]	Comment by Mark Flagg: Great 
Image 2  : Classroom set up   			Image 3  : Group setting set up   


Teaching plan 

The learning materials with teaching schedule is exhibited to learners (See Figure 3). Teaching scheduled is basically consists of three parts –  Conceptual knowledge of the subject matter (Intangible cultural heritage [V1,V3] and the relevant theoretical discussion [K1,K3], then is followed by session of application and analysis. Lecture is structed in similar way throughout and group activity and sharing is incorporated as part of the lecture [K2].  

[image: ]
(Figure 3 – schedule of the lecture) 

Aligned with Biggs and Tang (|2011) ’s principle of constructive alignment teaching approach is the process of  providing learners with professional value and knowledge value through activities and learning environments. 

When delivering the concept of the intangible cultural heritage, learners are provided with the conceptual knowledge on intangible cultural heritage. (K1, K3). 

Intervention tool 2:  experiential learning 

For the first three sessions, concepts are basically learnt through Power point files with the photos on cultural food (e.g. Welsh cake. (See Image 4).  Learners are not excited about the concept and they feedbacked the lecture is found boring. As a lecturer, I have fully realised their disengagement such as learners’ extremely quiet. Having noticed their low level of engagement, I have brought them to a local restaurant to try Welsh cake and some cultural snack like Cross bun, Welsh coffee. After this experience, UG learners need to work in groups to conduct a sharing on the cultural food of their hometown such as Poppadoms (See Image 5) [K2].  



[image: ]   [image: ]

(Image 4 : Welsh Cake) 			 (Image 5: Poppadoms)

(Source : Taken by the author)





Intervention tool 3 –Peer interaction, social influence and positive reinforcement 
This intervention emphasizes the importance of social interaction initiated by Vygotsky’s theory (1979), Von Glaserfeld (1985). Both UG and PG learners stay with their classmates in group seating. Group activity is incorporated as part of the lecture. This is also part of the constructivist learning initiated by Vygotsky’s theory (1979) and was further developed by Von Glaserfeld (1985). Glaserfeld (1985) features the “scaffolding” concept. The concept is coined as the acquisition of new knowledge through learners’ past experience.  The study integrates the above ideas and implemented in the class. UG learners are tasked with group activity and conduct group sharing or presentation. (Buraimoh, et al., 2023). PG learners are given a business case and different roles are assigned with the team such as government, CEO of organisations, local community, and so on. Every learner exercises their critical interpretation on a given business case. The group activity is presented in front of the class and group needs to provide feedback on other groups For PG learner, a group presentation is usually followed a group-led discussion. As a facilitating lecturer, I will provide feedback to leaners after the activity and reinforce some good practices and insightful answers. Likewise, feedback is also sought from peers during the evaluation session. 



[bookmark: _Toc226723490]2.8 Assessment Strategies

Assessment strategy encompasses formative and summative assessment. For the formative feedback is provided for learners in two aspects. First, leaners would get an instant feedback at the end of the game such as the correct answer(s) of the multiple choices and other close-ended questions. [V3] For group-based discussion or presentation, instructors will provide advice [V3] and comments to learners for continuous improvements. Additionally, learners would also share their constructive feedback to other groups on their presentation. [V1]

For summative assessment, learners are required to submit a final thesis/final assignment or an examination. Marks and the feedback on learners’ performance would be provided to evaluate learners’ level of understanding towards the subject matters [K1-K3]. 


[bookmark: _Toc226723491]2.9 Effectiveness of the adjusted teaching strategy  

Effectiveness in this study is conceptualised as a measurement to evaluate if the teaching strategy successfully fulfills the stated learning outcomes. (Gulluscio, 2023) The intervention process effectively enhances the teaching strategy in various ways. First, the adjusted teaching

First, as a facilitator and lecturer, I purposely re-design the classroom set up from “classroom set up” to “group table set up” to cultivate a positive learning environment (A2). Specifically, the group setting facilitates learners’ interaction and communication. Both UG and PG Learners are free to pick their seats and they are flexible to team up with other learners at their own call. This facilitating tool respect learners of diverse background (V1) and support  learners. (A4). Specifically, the group set up is not only arranged for group activity, but throughout all lectures. This set up facilitates  learners interaction and communication. The study found influential impact of peer support and feedback on learners’ engagement. Through peer feedback, learners can support leaners according to constructivist learning theory . 

As mentioned, the above facilitation is adopted in every single lecture. Learners stay with the same group from the lecture 3 onwards till the end of the course. The group work and their sharing demonstrate their enhanced level of understanding towards subject matter (intangible cultural heritage). 
During the intervention process, feedback are solicited from UG and PG learners on a timely basis [V3]. UG learners appreciate the group setting that strengthens peer rapport building, group activity and facilitates assignment work discussion.  Likewise, PG learners appreciates the group setting that facilitate group discussion and spark the critical interpretation. 


Second, another teaching method adopted is an illustration of subject matter through real examples that are relevant to leaners. This intervention has a significant impact on both UG and PG learners in enhancing their understanding towards the intangible cultural heritage. Before intervention, examples are basically taken from website and photos on cultural food is shown on PPT file. With intervention, learners are encouraged to bring along an iconic food that represents the intangible cultural heritage. Leaners exhibits a high level of engagement when learners introduces their cultural food. Their sharing and discussion (K2) as a tool for evaluation of their understanding towards the subject matter. (K3). 


Last, the last intervention tool is about the mentorship through peer support. The intervention is found effective in strengthening leaners’ engagement. Peer interaction and support catalyses individual learners’ learning motivation. This intervention tools impacts UG and PG learners in different ways. For the UG learns, peer support tended to shape individual learners in an uniformed way. The ways of individual learners tended to similar views on an issue and phenomenon.

Conversely, group influence facilitates PG individual learners to express their own views that may be different from other classmates. With the enhanced learning motivation, learners’ high level of engagement is manifested. For cognitive engagement, learners’  understanding towards the subject matter is demonstrated. Peer serves as a mentor that supports other learners. (A2, K1). For emotional engagement, learners feedbacked the introduction of  cultural food further showed a respect to their culture. They feel like they are part of class. (V1). Sense of cultural identify and community is even stronger when learners of the same cultural group team up. 

Peer interaction and support incredibly plays an influential role to exemplifies learning through lens of social learning theory. For observation and imitation,  learners first observe their peer in the first session. The overall learning environment is not  positive before intervention. With the intervention in place, positive learning environment is cultivated. Learners observe behaviuor of other peer. Their stimulated interaction cultivates the positive and engaging environment. [A4, V1] Imitation changes. My positive reinforcement (teacher) and peer influence facilitate learning through social modelling in the classroom context. The intervention manifests the success of social learning. The study finds the different impact of peer supports on UG and PG learners and it worth an extensive study in future.  (See Figure 4)
Summative assessment 
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Willingness to share their views
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Group Influence 
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· Lecturer’s feedback

Attendance Record
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Leaners’ feedback on the intervention [v1,V4,K2,A2]








Peer enlightens individual thoughts 
[V1] 
Peer-driven group behaviour  and learning [V1] 





Figure 4– Intervention cycle and teaching strategy [A2,A4, V1,V3, K1-K3] 



[bookmark: _Toc226723492]2.10 Contributions 

This teaching intervention report is part of my teaching intervention cycle. It contains theoretical and practical contributions. The findings demonstrates a positive impact of table setting, authentic examples and group influence  on UG and PG learners’ engagement.[K1,K2,V1,A2, A4]. It is consistent with the literature saying. The study exemplifies the role of facilitator in supporting learners’ studies (Rogers 2019 and Vygotsky, 1979). The belief is integrated with Social Learning Theory  (SLT) initiated by Bandura (1977). The intervention findings reveals different impact on UG and PG learners that requires further studies. For practical implication, the intervention studies provide an actionable tools to facilitate UG and PG learners through facilitating conditions.  In summary, the study reckons the impact of intervention tools in enhancing UG and PG learners’ motivation and engagement. [A2,K1] 
[bookmark: _Toc226723493]2.11 Limitations

The study is constrained by time and scope. The intervention process is a cross-sectional and is limited to UWTSD context. Additionally, the data is not sufficient enough to be generalised. This intervention study serves as an exploratory study. 

[bookmark: _Toc226723494]2.12 Conclusion

The teaching strategy and method are found effective in supporting UG and PG learners’ motivation (A4), Leaners’ level of understanding towards specific subject matter is enhanced through peer influence (K1,A2) and the intervention exemplifies evidence-informed approaches as a basis for effective practice. (v3). Intervention facilitates the evaluation (K3). Evaluation improves with the intervention in place. The overall formative (group presentation, discussion) and summative (assignment) assessment demonstrates an improvement. (K3). The intervention facilitates diversity and inclusion. (V1). As a conclusion, the intervention report exemplifies the impact of facilitating conditions on learners support through customized teaching pedagogy.[A2, A4,V1, K1 & K2]. Its effectiveness is well reflected through the evidence-based approach [V3] and evaluation. [K3] 


[bookmark: _Toc226723495]2.13 Reflection on  teaching intervention

Through this teaching intervention exericse, I can see the beauty of peer support and the importance of experiential learning in cultivating learner centric teaching strategy. Before the intervention, intervention is about the revision of content on PPT file. Their low engagement level is primarily due to quality of powerpoint file that fails to draw their attention such as lack of images. It is not until I adjust my teaching strategies such as constructivist learning approach integrated with experiential learning  and scaffolding concepts (K1 & K2). For the teaching methods, I emphasise more on group discussion (V1), learner-led sharing (A1,A2), peer and lecturer feedback (A3). The intervention is effective in enhancing learners’ engagement level (V2), assessment results and cognitive values towards the subject matter (K1). The adjusted teaching intervention is really helpful in shaping my teaching pedagogy in future. 

























[bookmark: _Toc226723496]3. Reflection on Microteaching Teaching Session (A2, A4, K1, K2, V1 & V3)

This reflection presents what has been learned and how it impacts my teaching- learning pedagogy in future. The reflective work partially adopts Boud’s model (1985). 

First, The mock teaching manifests the importance of positive learning environment and learners’ engagement. It can be done through facilitation (Bruner, 1987) and positive reinforcement (Skinner,1930). Second, the work enables me to experience the beauty of learner centric teaching approach. For example, illustrating theories through live examples are pivotal but they (examples) should be relevant to learners e.g. background (A4) Specifically, the use of digitalised tools is found effective to fit in learning habits of tech savvy (A4, K1, K2).

Third, In the group-based activity, every student needs to deliver a 1-min presentation. This practice encourages learners’ participation and group discussion contributing to professional teaching (K3) and learners. Learners team up freely select their teammates (V1). Learners’ support is strengthened through questions and peer support (A2,A4). I will keep up this good practice and adopt it in teaching intervention cycle.

Last, the mock teaching deepens my understanding on how learners learn the subject-specific knowledge e.g. creative tourism (K1) through the synergy of the above practices and approaches.

In summary, this reflection follow Boud’ s internal reflective process (Boud, Keogh and Walker’s, 1985; Boud, 1993 & 2001) by relating the teaching experience to cognitive and emotional values. The mock teaching exercise facilitates my teaching pedagogy (A2) on subject-specific knowledge (V1,V3), guide learners (A4) with respect and through positive reinforcement . Specifically, it provides me with insights in adopting learner centric approach according to learners’ level (K2) . It catalyses learners motivation through peer influence  and facilitation (A2,V1,A4).

[bookmark: _Toc226723497]4. Reports of the Three Teaching Observations (A2,A4,K3 & V3)

[bookmark: _Toc226723498]4.1 Background 

This section presents the three reports of the teaching observations. The two reports are observation of my teaching and the last one is my observation of the lecturer. 


Observation of my teaching 

a. Mr. James Scott (SJ), University of Wales, Trinity Saint David 
b. Mr. Jaliya de Sivila (JDS), University of Wales, Trinity Saint David

Observation of other lecturer 
c. Ms. Ffion Cumberpatch, University of Wales, Trinity Saint David















[bookmark: _Toc226723499]4.2 Observation of my teaching (By SJ)
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[bookmark: _Toc226723500]4.3 Observation of my teaching (By JDS)
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[bookmark: _Toc226723501]4.4 My Observation on FC
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In summary, three teaching observations enlightens my teaching pedagogical development in three ways. Frist, the three teaching observation have reinstated the importance of adopting a student centric approach to support leaners. Second, an adoption of  question and answer technique is found to be effective in evaluating learners study progress. Last, cultivating a positive good learning environment is an effective means of supporting learners and embracing diversity. 




[bookmark: _Toc226723502]5. Continuing Professional Development (CPD) teaching logs (A2,A4,K3 & V3)

The Continuing Professional Development teaching logs discussed what was learnt from CPD teaching logs and how CPD logs enlighten and enrich my teaching pedagogy . Specifically, the selected three CPD events provide evidences to PSF2023 on continuous improvement on pedagogical development and  students’ facilitation. 

[bookmark: _Toc226723503]5.1 CPD teaching log 1 

CDP Teaching log 1 – Boost interaction and collaboration in your classroom with digital tools conducted 
Speaker  : Ms. Helen Steel, Digital Technological Specialist, UWTSD
Date  : 19/11/2025 
Venue : IQ101

I) Background (Description of the event as an experience)
This CPD event was designed attempts to explore the interactive digital tools to enhance students engagement, to facilitate students’ critical thinking and collaboration during teaching delivery. The training was conducted on hybrid mode. The session commenced with purpose and the schedule of the training .Then, the trainer provided an overview of the digital tools such as Verox, H5P and its potential use in our teaching . After the conceptual briefing was followed by the practical session. The training ended with the Q&A session. 

II) Learning from the experience (event)

The CPD event featured some contemporary digital tools that provides me with some insights on my scholastic development.  First, the trainer altered my perception towards the meaning of digital tools. Before the training, I feel like, digital tools are the supplementary tools to facilitate learning in an interesting way. After the training, I came to understand how this tool enhances student’ engagement. Second, , the training enriches my understanding, at a deeper level, on how different types of tools accommodate the learning needs of different leaners of different academic level  Last, the training stresses the importance of lecturer-learner interaction that impacts my teaching approach. 

First, trainers’ training schedule was well written in PowerPoint file including the purpose and what was covered during the training. Breaks are held in-between that allowed leaners to digest the information.  In this vein, learners could easily follow the logics and manage the expectation (K2). Second, the trainer enhances my cognitive values by enhancing my knowledge on these digital tools and how these tools (Verox and H5P) could be incorporated in my teaching. This contributes to my scholarship development and professional learning  (V3); strengthening of my teaching practice for learners support and guidance (K3). Last but not the least, In the interactive session, the trainer and leaners discussed about the ways we adopted digital tools to create key activities such as quizzes, group-based discussion according to students’ academic levels such as some functional and descriptive question for L4 students and Group-based discussion that requires communication and analytical capability for L5 or above (A2). 

III) Impact on my teaching 

the speaker’s philosophy and my experiential learning , I adopted the digital tools during my lectureship to enhance my teaching pedagogy (V3) through gamification (A2) Additionally, Verox was adopted as an assessment tool to monitor learners’ learning progress (K3). 













[bookmark: _Toc226723504]5.2 CPD teaching log 2 

CPD Teaching Log 2 – Qualtrics Training with Paul Hutchings 
Speaker : Dr. Paul Hutchings
Date : 9th December (17:30-19:30) / online training on Teams 

I) Background (Description of the event as an experience)

This session featured primarily on the application of Qualtrics, the statistical software in research.  In the training, the speaker provided an overivew of Qualtrics such as the scope of Qualtrics, its advantages and disadvantges. Moving along the fundamental knowledge was the practical session and the inteactive discussion on the use of qualtrics in the applied research in different domain such as pyschology, business and Art. 

II) Learning from the experience (event)

The prime aim of the session is to enhance learners’ understanding towards Qualtrics. However, the focal point of our session was the discussion and sharing part. As a learner, I was given time sharing my research experience, my experience in using Qualtrics. His positive feedback and advice sparked my thoughts like Qualtrics was only a tool to facilitate your research. The core of learning laid on learner-teacher interaction. Rather than “teacher-learner interaction”, the “Learner-teacher interaction” was emphasised. From the session, I (learner) experienced the beauty of learner centric teaching. The speaker was like a facilitator. In addition to the solid knowledge on Qualtrics, I acquired learner centric teaching. In the 2-hour training, 1.5 hour went to qualtrics training (theoriectical and practical session) (A2) while another 30-45 mins went to discussion and sharing session in which speaker provided customised guideline and advice on learners according to their own learning progress. (A2, V3). The teaching schedule was about right to meet learners’ expectation. The speaker made use of practical session to evaluate learners’ understanding towards Qualtrics (K3) and monitored learners’ progress. 
[image: A screenshot of a computer

AI-generated content may be incorrect.]



























[bookmark: _Toc226723505]5.3 CPD teaching log 3

CPD Teaching Log 3 –  New research & early insight: How AI can boost learning, retention and progression 
Speaker : Dr Rebecca Mace
Date : 24th November 2025 (1:00-2:00 pm / online seminar on Teams 

I) Background (Description of the event as an experience)

This session was conducted by a team of researchers who shared their research titled "Ethical AI in Higher Education: Boosting Learning, Retention and Progression. In the seminar, the speaker shared with the audience their key research findings. They featured the significant potential of AI’s pedagogic role on learner reflection and skill development. The speaker highlighted the potential discrepancies between students and the institution on perception towards AI support and how institutions regulate the use of AI.  

Reflection 

II) Learning from the experience (event)

This session was the academic discussion through the theoretical lens. Their research findings enlightened my pedagogical development and reinforced an adoption of student-centric approach of teaching. First, the speaker emphasised the positive correlation between Studiodivesity AI (Generative AI) and learners’ academic skills development, progression and retention. This further reinforces student-centric approach which would be adopted in my teaching intervention through digitialisation. (A2, A4)  Second, the speaker manifested the gap between learners’ perception towards AI and institutional policy on the use of AI during teaching and learning. The findings imply the importance of responsible and ethical use of AI in teaching and learning. As a teacher, I will deliver this message to learners during class. 

III) Impact on my teaching 
The teaching log enables to revisit the relationship between AI, learners and teachers in high education.  AI is penetrating our globe and across different section including education sector.  As an academic, we need to grow with our leaners by adopting the  contemporary AI  to manifest learners motivation and support learners  (A2,A4) while balancing institutional ethics on AI. Specifically, it is also our role to teach our learners the use of AI in an ethical manner. (V3) 

Summary 

In summary, these CPD teaching logs facilitate my teaching pedagogy (A2), support  and guide learners (A4) through digitalisation and research findings (CPD 3) (V3) . Specifically, CPD teaching log provides me with directions in adopting games as a tool to monitor and evaluate learners’ learning progress (K3). 
































[bookmark: _Toc226723506]6. PG Cert HE Teaching Log sheet 

[bookmark: _Toc226723507]6.1 Background 

The teaching log sheet presents the required teaching hours of 40 as required by the programme. To prove my teaching record, I have invited programme Manager of the DBA programme to be my Practice Advisor. She has provided advice and insights on my teaching performance. The proven record of 40 teaching is stated in the log sheet with the endorsement of my mentor. 

[bookmark: _Toc226723508]6.2 Teaching log sheet of 40 teaching hours 

The 40 hours of teaching was conducted between the period of September, 2025 and March, 2026. The module taught was LCDB 7008 Vision for the Future – Critical Literature for doctoral students. This module is part of the Doctoral programme at Level 8. 
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[bookmark: _Toc226723510]Appendix - Teaching observation – PPT file on Cultural Heritage Management – Intangible cultural heritage

[image: ] 

[image: ]





[image: ]

[image: ]









[image: ]

[image: ]











[image: ]

[image: ]











[image: ]


[image: ]











[image: ]

[image: ]











[image: ]

[image: ]












[image: ]

[image: ]









[image: ]

[image: ]















[image: ]

[image: ]






2

image2.png




image44.png
Group Activity

Guideline
l) You are the manager of Destination Marketing Organisation
|) Select ONE intangible cultural heritage; and

if) Adopt Unique Selling Proposition (USP) concept to promote it to
tourists

Requirements

» Allowed 30 mins

»2-3 students per group

»Please prepare a powerpoint file
»5-min presentation.
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Appendix B
PGCert tHE OBSERVATION FORM

Prifysgol Cymru
Y Drindod Dewi Sant
University of Wales

Trinity Saint David

Details of the Observation

Observee Helen Lee

Practice Advisor / Expert peer observer ScotJames

Date of the Observation 29/10/2025

Campus / Location Swansea

Date, Time, Duration 20/10/2025

Subject Speciality Consumer Behaviour and Motivation
Type of activity Online lecture

This observation will contribute to the participant’s portfolio of evidence to satisfy the
assessment of the PGCert tHE and should be undertaken by an experienced academic
colleague or professional colleague. Observation by a fellow participant on the programme is
not permissible as a means of authenticating practice.

Teaching/Support preparation [A1: Design and plan learning activities]

Preparation, selection and organisation of content
|Aim and Objectives

IThe topic of Consumer Behaviour and Motivation is part of Marketing”. The module is intended for|
Istudents of business majors. The course is designed to provide students with core concepts,|
frameworks and tools used by marketers when analysing, interpreting and predicting consumer|
responses to marketing efforts, and the opportunity to apply these in marketplace situations.

IThe topic of Consumer Behaviour and Motivation aims to equip students with core concept and relevant
theories for analysis and evaluation of consumer response to marketing efforts in business landscape|
ISpecifically, the course aims to strengthen students’ theoretical foundation through adoption of

theories.

Upon completion of the lecture, students should be able to :
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a) explain the concept of consumer behaviour
b) explore the consumer decision making process

c) adopt the Stimulus-Organism-Response (SOR) Model in business context

[Organisation the content

IThis teaching observation s a tutorial session. Students have attended the lecture in which the concept
lof consumer behaviour was discussed. To recall students’ memory, the concept of consumer|
Ibehaviour and factors influencing consumer behaviour was recapped. On the other hand, power point]
imaterials of this this topic are ready for students on learning platform prior to this session.

|Schedule

» Re-cap of last week

» Objectives (Learning Outcomes)
Approaches for teaching delivery
Consumer decision making process
Stimulus-Organism-Response Model
Exercise - Game (Individual)

Group Discussion (Group)

Sharing and Feedback session

Q&A

Reflection

Wrap-up

YV V V V V V V V V V

Next Week

Teaching pedagogy (“Gamification-Experiential learning-Group Support” Approach)

IThe lecturer adopts Gamification-Experiential learning-group support during the teaching delivery.|
IGamification such as online polling and interactive game is adopted to test students’ level of|
understanding towards the subject matter; Experiential learning is the learning approach in which|
students acquire knowledge through direct experience and reflection. That is learning by doing. The|
third approach is learning through group support. Group activity is purposively designed to foster g
sense of team work. Students can learn through group communication, collaborative working and|
lcommunication.

IChoice of teaching/learning methods.

IThe session is delivered with a combination of traditional classroom teaching, digitalised tools|
(Menimenter, Teams) and interactive methods including Teams, group support to achieve the intended|
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learning objectives. To draw students attention to the class, a soft music is broadcast in the beginning|
lof the class.

Comments

IThe session is well-prepared and clearly organised, with materials made available to students in|
ladvance. The content follows a logical flow from recap to reflection, allowing students to build on prior|
knowledge and apply new concepts effectively. The aims and objectives are clearly stated and aligned|
with the module outcomes, focusing on both theoretical understanding and practical application.

IThe session plan offers a good balance of activities, including individual, group, and reflective tasks|
that support engagement and deeper learning. The mix of traditional delivery and digital tools such as|
Mentimeter and Teams enhances interaction and accessibility. The use of gamification, experientia
learning, and group support is appropriate for the topic and encourages collaboration and criticall
thinking.

|Overall, the session demonstrates strong preparation and purposeful design. Students are provided
with varied opportunities to participate and apply learning in context. A possible improvement could be|
lto highlight more clearly how the activities link to assessment tasks, helping students connect their|
learning to module requirements.

Teaching [A2: Teach and/or support learning.]

Lesson plan and ppt material prior to the class

Lesson plan is provided to students so that students are well-informed of the schedule,|
PowerPoint materials are available on a shared platform for students’ downloading.

Highlights of the lecture
[The class kicks off by having a re-cap of last lecture so that students could recall their memory..

continuity with other sessions — This section is a continuation of the lecture last week. This|
session is a tutorial session which emphasises the application of the concepts covered in the|
lecture.

[Students’ prior knowledge Student should have learned about the definition of consumer|
behaviour and levels of consumer decision making — Routinised decision making, Limited|
decision making Extensive decision making.

Clarity of presentation. - Tutor tries to ask questions to ensure students’ readability and level of|
comprehensiveness .

|Attitude to the subject matter -Concept on subject matter explained through live examples,|
For instance, students are encouraged to think of the examples from their home countries.

Use of appropriate reinforcement -The lecturer designs a wrap-up session before the end of]|
the lecture to reinforce students’ learning.





image12.png
Technique and Aids:General apparatus —board, data projector, use of handouts. Was effective
communication achieved? Was there good student-teacher rapport? Were the|
laims/outcomes achieved? Appropriateness of teaching/learning methods.

In summary, the Teaching pedagogy (“Gamification-Experiential learning-Group Support” Approach is|
ladopted with the aid of the teaching tools. The pedagogy is found to be effective in enhancing students’|
learning. The effectiveness is reflected in students’ responses to the questions, the quality of|
presentation and students’ sharing.

Comments

The lesson is well-structured and builds effectively on the previous lecture, providing good continuity|
lacross sessions. The lesson plan and PowerPoint materials are shared in advance, helping students|
prepare and follow the flow of activities. The recap at the start supports recall of prior learning, while|
the focus on application helps students connect theory to practice.

The lecturer presents content clearly and checks student understanding through questioning, ensuring|
key concepts are grasped. Real-life examples, including those drawn from students’ own experiences,|
imake the topic more relatable and engaging. Communication is clear and supportive, creating a|
positive learning atmosphere and strong rapport with the class.

The combination of gamification, experiential learning, and group activities keeps students actively|
involved and promotes collaborative learning. Teaching aids such as PowerPoint, digital tools, and the|
whiteboard are used effectively to support understanding. The wrap-up session reinforces key points|
land helps consolidate learning. Overall, the session is interactive, purposeful, and aligned with the|
intended learning outcomes.

Effective Learning Environments [A4:Develop effective learning environments and approaches
to student support and guidance.]

General class atmosphere,

level of participation,

attention, and interest.

Student attitude and ability to carry out classwork.
Were learning problems identified and overcome?
Awareness of individual needs.

Attitude to students

Comments

The class atmosphere is positive, supportive, and engaging. Students appear comfortable participating|
land are attentive throughout the session. The combination of interactive activities and group work helps|
Imaintain interest and encourages active involvement from a wide range of students.

The lecturer demonstrates a friendly and approachable manner, creating a safe environment for|
students to share ideas and ask questions. Individual differences are acknowledged through group|
discussions and personalised feedback during activities. When learning difficulties arise, the lecturer|
provides clear explanations and additional examples to support understanding.
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|Students show a constructive attitude toward classwork and collaborate effectively during group
lactivities. Overall, the learning environment promotes inclusion, motivation, and confidence, enabling|
istudents to engage meaningfully with the subject matter and achieve the intended outcomes.

|Assessment [A3: Assess and give learners feedback]

i.e Formative/summative assessment examples , Question and answer technique. Other evaluation
lprocedures, class management, instructions to students005C.

|Comments

|After group presentation, lecturer provide feedback and encourage peer feedback for continuous
improvement.

|Core Knowledge

Subject knowledge
Teaching methods
Student learning
Learning technologies
Evaluation

Teaching effectiveness
e Quality assurance
|Comments

IThe class atmosphere is positive, supportive, and engaging. Students are attentive and willing to|
participate, showing confidence in sharing their ideas. The mix of interactive activities and group work|
helps sustain interest and encourages collaboration across the class.

IThe lecturer maintains a friendly and approachable attitude, creating a safe space for discussion and
lquestions. Individual needs are recognised through personalised support and feedback during|
lactivities. After group presentations, the lecturer provides constructive feedback and encourages peer|
feedback, promoting reflection and continuous improvement.

|Students demonstrate a good attitude toward classwork and actively engage with the learning tasks.
Overall, the environment fosters inclusion, motivation, and confidence, supporting meaningful
participation and learning for all students.

Professional values

e Respect for learners

e Promote participation

e Evidence informed approaches

e Wider context of HE
Comments

IThe lecturer demonstrates clear respect for learners through an approachable and supportive attitude,
lencouraging all students to contribute and express their views. Participation is actively promoted|
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through questioning, group work, and opportunities for peer feedback, ensuring that students feel
\valued and included in the learning process.

ITeaching practices reflect an evidence-informed approach, drawing on recognised learning theories|
lsuch as experiential learning and gamification to enhance engagement and understanding. The lecturer|
lalso acknowledges the wider context of higher education by fostering critical thinking, collaboration,|
land cultural awareness, helping students develop skills relevant to their future academic and
professional pathways.

[Examples of good practice:

e The lecturer creates an inclusive and supportive learning environment where students feel
confident to participate and share ideas.

e Astrong blend of teaching methods—such as gamification, experiential learning, and group
activities—keeps students engaged and caters to different learning styles.

e Constructive feedback and opportunities for peer feedback after group presentations promote
reflection and continuous improvement.

e Clear alignment between session activities and learning objectives supports student
understanding and progress.

|Action points:

e Continue to strengthen links between tutorial activities and assessment tasks to help
students see how their learning contributes to their overall module outcomes.

e Explore ways to further differentiate tasks or examples to support students with varying levels
of prior knowledge or confidence.

Observer ...... Scott James Date 29/10/2025

|Observee Helen Lee......... Date : 27/10/2025

PGCert PARTICIPANTS

|On completion of the peer observation reports for each module, compose a short reflective
paragraph on your observation experiences for inclusion in your portfolio along with the
lobservation sheets.
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Appendix B PGCert tHE OBSERVATION FORM -PSF 2023

Prifysgol Cymru
Y Drindod Dewi Sant

University of Wales
Trinity Saint David

Details of the Observation

Observee Helen Lee

Practice Advisor / Expert peer observer Jaliya de Silva

Date of the Observation 10/04/2024

Campus / Location Online

Date, Time, Duration 10/04/2024 - 10 minutes
Subject Speciality Heritage Tourism

Type of activity Lecturing

This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment
of the PGCert tHE and should be undertaken by an experienced academic colleague. Observation
by a fellow participant on the programme is not permissible as a means of authenticating practice.

Teaching/Support preparation [A1: Design and plan learning activities/programmes]

j.e. Preparation, selection and organisation of content. Choice of teaching/learning methods.
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Comments

The microteaching session exhibited a consistent and well-organised structure, which was one of its
primary merits. The session commenced with a review of the origins and cultural significance of
heritage sites, establishing a foundation for the subsequent presentation. Each segment functioned
cohesively, enhancing a coherent and logical narrative that maintained audience engagement
throughout.

The lecture effectively utilised visual elements, including slides that illustrated significant cultural
andmarks and tourist interpretative strategies. The visualisations enhanced comprehension and
were adapted to accommodate the participants' varied learning preferences. The incorporation of a
brief interactive session, where participants analysed promotional materials from an actual heritage
site, provided practical value by linking theoretical concepts to real-world industry practices.

Teaching [A2: Teach and/or support learning.]

.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge. Clarity of
oresentation. Pace. Attitude to the subject matter. Use of appropriate reinforcement. Ending the
session —summary, future work etc. Technique and Aids: General apparatus — board, data projector,
use of handouts. Was effective communication achieved? Was there good student—teacher rapport?
Were the aims/outcomes achieved? Appropriateness of teaching/learning methods.

Comments

The microteaching presentation on Heritage Tourism demonstrated a well-organised structure and
effective delivery. Helen Lee initiated the session with a succinct overview of the historical origins and
cultural significance of heritage tourism, effectively establishing the tone and offering essential
context for the subsequent discussion.

The presentation progressed seamlessly from one point to another, establishing a logical and
cohesive narrative that sustained the audience's attention consistently. Visual aids were utilised
effectively, incorporating carefully selected images of significant heritage sites and interpretive
methods. The materials improved comprehension and addressed diverse learning preferences among|
the group.

The session featured an impactful interactive activity in which attendees analysed a real-world
heritage tourism campaign. This engagement enabled participants to link theoretical knowledge with
oractical application, thereby enhancing the learning experience. Helen Lee conducted a session that
effectively enhanced the group's comprehension of heritage tourism.
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Effective Learning Environments [A4:Support and guide learners/V1 Respect individual
learners/diverse groups of learners]

i.e General class atmosphere, level of participation, attention, and interest. Student attitude and
lability to carry out classwork. Were learning problems identified and overcome? Awareness of
lindividual needs. Attitude to students.

IComments

The use of verbal delivery, visual support, and interactive tasks resulted in excellent overall
lcommunication. The session's initial learning objectives were met, as participants demonstrated
their comprehension through active participation.
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|Assessment [A3: Assess and give learners feedback for learning]
i.e Formative/summative assessment examples , Question and answer technique. Other evaluation
lprocedures, class management, instructions to students.

IComments

Helen Lee made effective use of the question-and-answer technique throughout the session, actively
lencouraging participation and fostering an engaging, interactive learning environment.

|Core Knowledge

The microteaching session demonstrated strong subject knowledge, with the presenter
delivering accurate and relevant content supported by current examples. The teaching
methods employed were varied and well-chosen, including a blend of direct instruction and
interactive questioning that encouraged active participation. As a result, student learning
was effectively facilitated, with learners visibly engaging with the material and contributing
meaningfully to discussions.

The thoughtful integration of learning technologies, such as visually rich slides and short
video clips, enhanced clarity and appealed to different learning styles. A brief evaluation
activity at the end—such as a reflective question or a short quiz—helped consolidate the key
takeaways and allowed the presenter to gauge understanding. Overall, the session reflected
strong teaching effectiveness, balancing content delivery with interaction and reflection. In
terms of quality assurance, the session was well-structured, aligned with learning objectives,
and showed clear planning and professionalism.

IComments

Great! Here's a structured and professional peer feedback paragraph that incorporates all the
lelements you listed, tailored to a microteaching session. You can adjust the subject or presenter as
Ineeded:

[The microteaching session demonstrated strong subject knowledge, with the presenter delivering
laccurate and relevant content supported by current examples. The teaching methods employed were
varied and well-chosen, including a blend of direct instruction and interactive questioning that
lencouraged active participation. As a result, student learning was effectively facilitated, with learners
Vvisibly engaging with the material and contributing meaningfully to discussions.

[The thoughtful integration of learning technologies, such as visually rich slides and short video clips,
lenhanced clarity and appealed to different learning styles. A brief evaluation activity at the end—
lsuch as a reflective question or a short quiz—helped consolidate the key takeaways and allowed the
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presenter to gauge understanding. Overall, the session reflected strong teaching effectiveness,
balancing content delivery with interaction and reflection. In terms of quality assurance, the session

as well-structured, aligned with learning objectives, and showed clear planning and
professionalism.

Would you like this adapted for a specific presenter or topic?

Professional values

The presenter showed clear respect for learners, creating an inclusive and supportive environment
where all participants felt comfortable to contribute. Opportunities to promote participation were
embedded throughout the session, including open-ended questions and group discussions that
encouraged learners to share their perspectives. The content and teaching strategies were grounded
in evidence-informed approaches, reflecting current pedagogical thinking and best practices in
higher education. Furthermore, the session was mindful of the wider context of HE, addressing
themes such as employability, critical thinking, and intercultural awareness, which are increasingly
important across university curricula.

Comments

Respect for learners: Helen Lee demonstrated clear respect for learners by fostering an inclusive and

welcoming atmosphere. This contributed to a positive learning environment where students felt

comfortable engaging and expressing their views.

Promote participation: Active participation was effectively encouraged through a range of

instructional strategies, including questioning techniques and collaborative activities that supported

tudent interaction and engagement.

Evidence-informed approaches: The session reflected the use of evidence-informed teaching

practices; however, the inclusion of explicit references to scholarly literature or pedagogical theory
ould further enhance the academic underpinning of the session and demonstrate deeper critical

engagement with educational frameworks.





image20.png
Examples of good practice:

|Action points:

Helen Lee clearly articulated the objectives of the microteaching session at the outset, providing
learners with a clear understanding of what they were expected to learn or achieve by the end. This
helped set a focused direction for the session and supported learner engagement. She also
incorporated interactive elements such as group discussions, Q&A sessions, and practical activities,
fall of which were effective in promoting active participation and encouraging learners to apply their
knowledge in real-time.

For Observee
|Write a short statement to address area of activity [A5]. Describe how this observation will
lenhance your practice

Examples of Good Practice:

Helen Lee clearly articulated the objectives of the microteaching session, providing participants with
la clear understanding of the intended learning outcomes. She also incorporated a variety of
interactive elements, including discussions, Q&A sessions, and hands-on activities, which effectively
lpromoted active participation and learner engagement.

|Action Points:

|Continue to refine time management strategies to ensure that all planned content and interactive
lelements are fully covered within the allotted timeframe, allowing for both content delivery and
participant reflection.

|Observer Helen Lee Date 10/04/2025
|Overservee Jaliya de Sllva Date 10/04/2025
IPGCert PARTICIPANTS

|1On completion of the peer observation reports for each module, compose a short reflective
lparagraph on your observation experiences for inclusion in your portfolio along with the
lobservation sheets.
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PGCert tHE OBSERVATION FORM-PSF 2023

Prifysgol Cymru
Y Drindod Dewi Sant
University of Wales

Trinity Saint David

Details of the Observation

Observee Ms. Ffion Cumberpatch

Practice Advisor / Expert peer observer Helen Lee

Date of the Observation 20/02/2026

Campus/ Location 1Q002B, IQ Campus

Date, Time, Duration 1:00- 2:00 pm

Subject Speciality Marketing and Logistics

Type of activity Lecture

This observation will contribute to the participant’s portfolio of evidence to satisfy the
assessment of the PGCert tHE and should be undertaken by an experienced academic
colleague or professional colleague. Observation by a fellow participant on the
programme is not permissible as a means of authenticating practice.

Teaching/Support preparation [A1: Design and plan learning activities/programmes

i.e. Preparation, selection and organisation of content. Choice of teaching/learning methods.

|Comments

Fion (The observer) exhibited a well structed teaching plan with learners in the beginning of the|
lclass. The structured plan is well aligned with the stated learning outcomes. The information is
iclearly shown to learners.

IThe delivery of content is aligned with the stated outcomes and is fit for L5 standard.

Fion effectively made use of the audio-visual aid to facilitate her teaching delivery such as well-
designed powerpoint files, relevant images incorporated to draw learners’ attention.
|Specifically, a precise and concise text as key message to support learners.
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LI'eaching [A2: Teach and/or support learning through appropriate approaches and
environments.]

i.e. Beginning class, introduction, continuity with other sessions, students’ prior

knowledge. Clarity of presentation. Pace. Attitude to the subject matter. Use of appropriate
reinforcement. Ending the session - summary, future work etc. Technique and Aids: General
apparatus — board, data projector, use of handouts. Was effective communication
achieved? Was there good student-teacher rapport? Were the aims/outcomes

achieved? Appropriateness of teaching/learning methods.

Comments

FC exhibited a high quality of teaching to support learning through learner centric approach and

positive learning environment. For the learner centric approach, Fion started with a re-cap of
ontent delivered in the previous lecture to recall learners’ memory. Based upon learners’ leve
f understanding, she further adopted live examples to illustrate the concepts.

Fion’s ppt slide contained images that are relevant to the subject matter (UPS and marketing).
pecifically, the precise and concise key messages incorporated to facilities learners’|
understanding towards UPS and marketing logics.

Her learner centric teaching approach was consistently demonstrated through frequent teacher-|
learner interaction and learners’ active sharing in the class. Apparently, a good teacher-learner]
rapport is a catalyst contributing to her success of the learner centric teaching approach..
Additionally, Fion’s clarity of presentation effectively facilitated learners’ cognitive engagement.

For the learning environment, Fion cultivate a positive learning environment. Learners were|
encouraged to share their answers. Learners actively respond to Fion’s questions. Fion’s|
repeated positive reinforcement on learners’ answers stimulate learners ‘ motivation.

In the end of the lecture, Fion wrapped up and related the concepts, illustrations and examples
to the stated learning outcomes.

In summary, Fion’s teaching pedagogy was effectively demonstrated in a good teacher-learner|
approach. Specifically, Fion’s established rapport with learners and positive reinforcement
contributes to effective teaching and learning.

Effective Learning Environments [A4: support and guide learners /V1 Respect individual
learners/diverse groups of learners]

i.e General class atmosphere, level of participation, attention, and interest. Student attitude
and ability to carry out classwork. Were learning problems identified and overcome? Awareness
of individual needs. Attitude to students.

Comments
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-ion changed the class room set up to U-shaped set up to facilitate interaction. The class
atmosphere was found positive and warm. Learners entered in time and they had casual chats
before the class. Full attendance was shown.

Majority of leaners attended the class with smiling faces. Warm and causal chats kicked off the|
lass. Learners were attentive to the class. Learners were free to seat with other learners they]
vanted. Fion exercised an effective teaching practice through encouraging learners to share their|
iews, asking learners questions when a new concept was introduced (e.g. unique selling point)
o monitor learners’ learning progress. Specifically, Fion paid extra attention to those who stayed
Jjuiet throughout the class and encouraged a few of them to share. Through positive
einforcement, those learners were encouraged to share their views.

Assessment [A3: Assess and give feedback for learning]

.e Formative/summative assessment examples, Question and answer technique. Other
valuation procedures, class management, instructions to students005C.

~omments

\ formative assessment was exhibited. Fion consistently adopted question and answer
echnique to evaluate learners’ understanding towards the subject matter (e.g. USP). When
1sking student a question, Fion guided learners in a structured manner to meet the intended
earning outcomes.

Core Knowledge

e K1 How learners learn, generally and within specific subjects
e K2 approaches to teaching and or/supporting learning appropriate for subjects and
levels of study.
K3 Critical evaluation as a basis for effective practice.
K4 Appropriate use of digital technologies / resources.
K5 requirements for quality assurance, enhancement and implications for practice

~omments

-ion adopted an learner centric approach ith positive reinforcement (K2) to support learners .
'he said approach was found an effective teaching pedagogy to deliver the knowledge (USP)
vithin marketing domain (K1) according to learners’ level of study (L5). Alongside Fion’s
ffective teaching pedagogy, Fion exhibited an appropriate use of audio-visual aids to facilitate
he teaching delivery. (K4). Besides, Fion adopted a formative assessment approach with
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guestion and answer technique to evaluate learners’ study progress (K3). The teaching
pedagogy was well demonstrated incorporated with quality assurance elements to align with
the stated learning outcomes. Specifically, learners were encouraged to share their comments
the topic, the class. Fion consistently related her teaching, illustration, sharing to the stated
learning outcomes throughout the course.

Professional values

e V1 Respect forindividual learners /diverse groups of learners

e V2 Promote engagement and learning and equity of opportunity for all to reach their
potential.

e V3 Use scholarship, research or professional learning, or other evidence informed
approaches as the basis of effective practise.

e V4respond to the wider context in which higher education operates, recognising
implications for practice.

e /5 Collaborate with others to enhance practice.

Comments

In Fion’s class, the U-Shaped seating arrangement is designed to respect individual learners
(V1). Learners were free to pick their seat. Additionally, the said seating arrangement facilitated
learners’ interaction contributing to engagement (V2).The cultivated a positive learning
engagement and facilitated collaborations (V5). Additionally, Fion’s positive reinforcement
encouraged learners to explicit their views. When tackling learners’ questions, Fion adopted
evidence-informed approach to tangibilise the concepts (V3) and further expand the answers to
the wider context containing implications (V4).

Examples of good practice:

Embrace and respect diversity : Fion adopted a learner centric approach to respect learners
through seating arrangement and positive reinforcement.

Learners’ support : Fion’s positive renforcements encouraged learners’ cognitve engagement

Effective technique for evaluation : Fion consistently adopted question and answer technique to
monitor learners’ study progress.

Action points:

Just keep up the good practices.
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For Observee

|Write a short statement to address Area of activity [A5] .Decribe how this observation will
lenhance your practice.\

Fion consistently adopted an effective student centric approach to support learners to align
with the stated learning outcomes. Her well-designed seating environment strengthened
istudents engagement. Her positive reinforcement to learners’ answer effectively supported
learners. Throughout the class, Fion adopted a question and answer technique to monitor their
learning progress. Specifically, Fion adopted evidence-informed approach to facilitate learning,
lcontributing to the implications in higher education context.

Observer ....... Helen Lee..........ccceuueeennnnnns Date 20/02/2026

Observee ...... Ffion Cumberpatch...ccceeecenenanes Date 20/02/2026

PGCert PARTICIPANTS

|On completion of the peer observation reports for each module, compose a short reflective
paragraph on your observation experiences for inclusion in your portfolio along with the
lobservation sheets.
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Survey Set-up
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A link to the recording can be found here:

Recap: Doctoral College Qualtrics Training (online) 09 December | Meeting | Microsoft Teams
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University of Wales
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PG Cert tHE--TEACHING LOG (Add rows as needed)
Wing Han Helen Lee Student Number: 2321773

Student name :

Theoretical perspectives- Teaching

Session Details No of Practice Advisor’s

Date (Teaching/Tutorials/Support?) Hours Signature

08 Oct 2025 LCDB 7008 Visions for the future : | 5 LT vl
Theoretical perspectives - Teaching

15 Oct 2025 LCDB 7008 Visions for the future : | 5 CTowyved
Theoretical perspectives - Teaching

22 Oct 2025 LCDB 7008 Visions for the future : | 5 CTowyved
Theoretical perspectives - Teaching

29 Oct 2025 LCDB 7008 Visions for the future : | 5 CTowyved
Theoretical perspectives - Teaching

05-Nov 2025 LCDB 7008 Visions for the future : | 5 LT owye
Theoretical perspectives - Teaching

12-Nov 2025 LCDB 7008 Visions for the future : | 5 (T ownsol
Theoretical perspectives - Teaching -

19-Nov 2025 LCDB 7008 Visions for the future : | 5 CTowyved
Theoretical perspectives - Teaching

26-Nov 2025 LCDB 7008 Visions for the future : | 5 CTowyved
Theoretical perspectives - Teaching
Sub-total = 40 hours

03-Dec-2025 LCDB 7008 Visions for the future : | 5 CTowyved
Theoretical perspectives - Teaching

10-Dec-2025 LCDB 7008 Visions for the future : | 5 CTowyved
Theoretical perspectives- Teaching

07-Jan-2026 LCDB 7008 Visions for the future : | 5 CTowyved
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14-Jan-2026 LCDB 7008 Visions for the future : | 5 LT ool
Theoretical perspectives- Teaching

Sub-total = 20 hours

Total
Hours =

A

Student’s signature

Practice Advisor’s signature LT ownsed

Practice Advisor’s Supporting Statement

Tam pleased to confirm that Wing Han Helen Lee has successfully completed 60 hours of teaching on
the Level 7/8 module LCDB 7008: Visions for the Future — Theoretical Perspectives. Throughout this
period, Helen has demonstrated outstanding professionalism, deep subject knowledge, and a
consistently enthusiastic approach to supporting doctoral-level learners. Her sessions were
thoughtfully planned, pedagogically sound, and delivered with clarity and confidence. She engaged
learners effectively through critical discussion, reflective activities, and inclusive teaching practices
that created a positive and intellectually stimulating environment. Helen’s commitment to high-
quality teaching, her responsiveness to students’ needs, and her ability to communicate complex
theoretical ideas with accuracy and enthusiasm make her a highly capable and promising educator. I
fully endorse her practice and development on the PG Cert tHE.

1 appreciate that this form does not ordinarily require a supporting statement; however, Helen’s
contribution to the doctoral programme has been so substantial and impactful that I felt it both
appropriate and important to include one.
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Schedule

»Re-cap of last week

» Objectives (Learning Outcomes)
»Approaches for teaching delivery
»Concept on Intangible cultural heritage
» llustration by examples
»Exercise 1 - Game (Individual)
»Group Discussion (Group)
»Sharing and Feedback session
»Q&A

» Reflection

»Wrap-up

» Next Week
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Approaches for teaching delivery

Experimental
Learning

Source : The author
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* Re-cap of last week
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LEARNING OUTCOMES

After studying this session, you should be able to
* Explain the concept of Intangible cultural heritage
* Exemplify the Intangible cultural heritage in tourism context

* Adoptthe Unique Selling Proposition (USP) in promotion of
tourist heritage products.

I 7 777 e
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What
Customers
want

What your
Competitors
do well
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Examples

R wew cowaros ciercanos Q Findastore

CAREERS Find a Job v Working at Starbucks ~ My Jobs ~ Q

Expect more than coffee.

From the beginning, Starbucks set out to be a different kind of company. One
that not only celebrated coffee but also connection. We're a neighborhood
gathering place, a part of your daily routine. Get to know us and you’ll see: we are
so much more than what we brew. We call our employees partners because we
are all partners in shared success. We make sure everything we do is through the
lens of humanity—from our commitment to the highest-quality coffee in the
world, to the way we engage with our customers and communities to do

CULTURE AND VALUES business responsibly.

Your personality. Our heritage. OUR MISSION
The perfect blend.

To inspire and nurture the human spirit - one person, one cup and one
(' ® Watchvideo ) neighborhood at a time.

OUR VALUES
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Examples
There are 3 specific attributes that are an integral
part of your USP. These include:

» the benefits that customers have,
» the uniqueness of your message,
» and how much it targets their pain point.

If you skip one of these, you may not get the results
you’re looking for.




image37.png
What is the unique message of Nike in
UspP?

a) US-based company

b) Just Do It
¢) Sport shoes
d) The logo
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Characteristics of heritage
tourists

To understand demand and market attributes,
marketing and management specialists have
segmented tourists according to four sets of
characteristics:

Demographic  Psychographic = Geographic Trip planning
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Intangible cultural
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Intangible cultural heritage

* Refers to living cultural expressions, knowledge, and skills that
communities pass down through generations, such as oral
traditions, performing arts, social practices, and traditional
craftsmanship.

* Unlike physical monuments, this "living heritage" is not about

exclusive or exceptional value, but thrives on being recognized
and maintained by the communities themselves.

* The UNESCO 2003 Convention for the Safeguarding of the
Intangible Cultural Heritage aims to protect these traditions
through measures like documentation, research, and promotion.

(UNESCO, 2024)
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Categories of intangible heritage

*Oral traditions and expressions

*Performing arts

*Social practices, rituals, and festive events
*Knowledge and practices concerning nature
and the universe

*Traditional craftsmanship
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Sake - Intangible cultural heritage of Japan

Sake - Intangible cultural heritage of Japan

Turkish Coffee
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