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Critically evaluate your creativity and enterprise dispositions in terms of the Entrecomp frame work and how you might develop these to the next level and demonstrate progression.

Introduction 
According to the NACCCE (1999: 30) creativity can be defined as an ‘Imaginative activity fashioned so as to produce outcomes that are both original and of value.’ This statement covers a broad area of what creativity actually is because creativity links into a wide variety of activities and personal learning styles. Creativity is a process in which the outcome generally has four characteristics, which are imagination, purpose, originality and value. The first characteristic is thinking and seeking out answers imaginatively. The second is when the activity is purposeful by ensuring that the outcome achieves the desired result of the problem in question. The third ensures that the process creates an original solution. The fourth characteristic relates to the value of the outcome in relation to the objective behind the process.

Costa and Kallick (2008) carried out research into what successful people’s dispositions were and identified habits of mind which included all the characteristics of what made these people successful. These dispositions aided these people in the decisions they made in everyday life and what they relied on when they didn’t know what the answer was, so they used these dispositions or skills to overcome the problem that faced them. Those dispositions help form expert problem solvers, thoughtful decision makers and creative thinkers who rely on their internal compass to solve the problem (Costa and Kallick, 2008). QAA (2012: 8) believe that enterprise can be defined as an ‘application of creative ideas and innovation to practical solutions’. This statement covers all areas of education; enterprise is a combination of creativity, problem solving and developing ideas. The QAA (2012) wants to place enterprise in education for pupils to create an idea and for them to see it through.

Benefits and Challenges of Creativity and Enterprise for a Teacher 
Teaching creativity is at the heart of pupils and teachers’ innovation, which first needs control, ownership and relevance for innovation to occur (Woods, 1990). These can be seen as the characteristics of teaching creatively by first enabling pupils to show their creativity and create a relevant learning experience (Jeffery and Craft, 2004). This was tried and tested in a school that implemented the NACCCE (1999) report into its ethos; the learners saw an immediate change of experience by the learning being more dynamic, captivating, appreciative and having a caring ethos which had a positive effect on pupils learning (Jeffrey & Woods, 2003).  However, schools have a lot of other issues to deal with, such as literacy and numeracy tests, Estyn inspections and new government initiatives.

Robinson (2006) believes that creativity should be just as important as literacy and numeracy as it will play a huge role in the ever-changing world as new jobs will be created that do not exist yet. He found that pupils are willing get the answer wrong when trying to solve a problem; without being wrong there would be no originality or creation of something new to solve the problem. However, the current education system stops pupils from getting things wrong and therefore stops creativity being cultivated in pupils. The current education system was created during the industrial revolution which focused on people’s academic ability and the notion that mistakes could somehow be used to improve learning was not present.  This notion has been embedded in the education system since, hence the idea of ‘getting it wrong’ as being a positive occurrence, leading to new learning opportunities, has not really occured. Donaldson (2015) also believes that creativity should also be at the heart of education, by placing creativity in the same level of hierarchy as literacy and numeracy. He has placed creativity into his four purposes for pupils to be creative and enterprising contributors. He wants the school experiences to be stimulating in order to spark imaginations, excitements and to cultivate creative thinking. He believes that pupils will need to have enterprising skills in order to thrive in the adult world by using the soft skills, dispositions and attitudes they have learned in school; this will enable them to contribute ideas in a team or create ideas individually (Donaldson, 2015).

Enterprise skills can develop pupils’ confidence through creative questioning and the encouragement to take risks; the pupils will need these traits for a changing world and to be ready for the new jobs that the future might provide (Hannon, 2006). Also, including enterprising skills in the lesson can help pupils develop team work and the ability to start and create original ideas. It can aid in pupils’ self-discipline by engaging with the tasks and finishing them within a set time; these traits are what employers want to see in future employees (CBI, 2017).  Enterprise education can provide engaging learning experiences, especially when pupils choose the area of learning they want to engage with. Having enterprise education doesn’t just give pupils a different educational experience but develops the abilities that they will need to have in their future careers (QAA, 2012).

EntreComp Framework 
The EntreComp framework (Bacigalupo, et al, 2016) is a set of competences which focus on entrepreneurship; it’s a reference for people who want to personally develop these competences. In the full EntreComp framework people can see what level they are currently are at and use the descriptors to be able to judge where to go next in their development. The framework can also be used as a reference for developing a new curriculum in education and training sectors. Moreover, it can be used for activities and programmes in different learning contexts to develop pupils’ entrepreneurship competencies. It aims to build a bridge between education and work in developing pupils’ skills to be able to thrive in the work place (Bacigalupo, et al, 2016). 

The EntreComp framework (Bacigalupo, et al, 2016) has 3 competence areas, which are resources, into action, ideas and opportunities. These 3 areas are broken down into 15 other competences. I will choose three competences and place myself into the three different levels, which are foundation, intermediate and advanced. From there I will see how I might progress to the next level to further progress in my professional development.

Disposition 1 – Creativity 1.2 
I have chosen creativity as one of my dispositions as I have reflected that I am at foundation level on the EntreComp framework, achieving only level 1 in all the different aspects on the full framework. The disposition is defined as being able to develop creative and purposeful ideas that have a meaningful value behind a solution to the challenges. Also, it is important to be able to utilise different innovative approaches to teaching by combining knowledge and resources to create a valuable outcome (Bacigalupo, et al, 2016). NACCCE (1999) can the see that creativity is an important disposition to develop as you need creativity to create new ideas and innovative approaches. When practitioners teach creatively by using materials and new approaches in the pupils’ learning, this has a positive impact on the pupils’ learning and motivates them to spark their own creativity. Moreover, practitioners using these imaginative approaches make the learning interesting for the pupils and this gets pupils excited for the lesson which increases the effectiveness of their learning (NACCCE, 1999).

In regard to the EntreComp framework, I have gone through the full framework and can see that I am at level 1 in the foundation section under the thread of creativity. Overall, I can develop multiple ideas and be able to create some value behind the pupils’ learning. In appendix 1, using the full the framework, I am curious about new approaches to teaching but cannot explore new ways that I can use this approach into my own practice. I can develop solutions to problems that arise during teaching but still need support from the mentor in how to overcome these problems. I do not yet have the ability to experiment with different techniques to overcome an issue. I find it difficult to see the value and impact of my teaching on the pupils’ learning and know how to correct this in putting in place new innovative approaches to my teaching. I can find the inspiration to be creative from different sources but do not know how to change these resources into new creative innovations. 

During placement, the mentor and I did end of week reviews based on what the mentor felt I needed to develop from the week past. We found that I needed to develop new and innovate ideas when creating my lessons (see appendix 2). In the summative assessment (see appendix 3), the best lesson I taught was where I worked independently and used a different approach that the teacher had not used before (see appendix 4). Upon reflection of the levels that I currently working at, I believe that I have the creativity ability, but I think it’s the confidence to see an idea for a lesson through. I need to start experimenting with different teaching approaches and materials to be able to see if they a positive impact on the pupils’ learning and if they do not have the desired outcome, I need to reflect and take the positive aspects out of the lesson to use in a new different way. Moreover, I need to start experimenting with different creative thinking techniques to generate alternative solutions and to incorporate them into my lessons. Different strategies for generating ideas could be using SCAMPER, or using a resource in a different way that it was originally meant for, using my divergent thinking to create many ideas and to fine tune those ideas in my convergent thinking. Also, to be able to use the materials that might not be having a positive impact on the pupils and transform them into a resource that is effective in their learning. 

Disposition 2 – Motivation and Perseverance 2.3 
I have chosen motivation and perseverance as one of my dispositions as I have reflected that I am at foundation level on the EntreComp framework and achieving level 2 in all the different aspects on the full framework. The disposition is being able to be determined to see through the ideas and be satisfied in the outcome, even if it is not the desired outcome. Also, being prepared to be patient in achieving the long term aims of what you want to achieve. Lastly, being able to be resilient when you are under pressure and when you have a temporary failure, to not to give up (Bacigalupo, et al, 2016).

In regard to the EntreComp framework, I have gone through the full framework and can see that I am at level 2 in the foundation section under the thread of motivation and perseverance. Overall (see appendix 5), I am motivated to create value through my teaching for not just myself but the children as well, but I need to start setting goals and to be driven in turning my ideas into action. I see tasks that I have to do on PTE as challenges and that I do my best to achieve these challenges and I can motivate others by encouraging them to overcome a challenge that faces them. On placement, there was a pupil, who had low self-esteem, and found the work difficult. I took the boy outside and told him that I would help him, that I knew he could do the work and I wanted him to give it a go. He went back into the class motivated and worked hard on the task (see appendix 6). I can recognise what motivates myself and pupils when on placement. Also, I am determined to achieve my goals but sometimes lose focus on what motivates me and lapse on goals when problems occur. During last placement, I had a few personal issues that affected my performance and my ability to keep motivated. This impacted on my work rate when completing all the tasks that needed to be done on PTE. However, I was open and discussed my issues with my mentor in a professional manner; this impacted on my motivation on PTE and enabled me to accomplish the goals that I set out.

On reflection of my levels, I need to be more resilient when it comes to personal issues and to understand what motivates me to be the teacher I set out to be. I need to start regulating my own behaviour to stay driven by ensuring that I have strategies in place to ensure I stay in the right frame of mind to able to achieve the benefits of turning the ideas I want to create into action. The strategies could be meditation, exercise or creating a timetable to make sure I am organised. Moreover, I need to ensure that I do not lose focus on why I became a teacher; this could be achieved by me writing down the reasons why I became a teacher, and this would ensure that I stay motivated when overcoming adverse circumstances.  Lastly, I need to set clear goals and not be afraid of delaying goals in order to achieve greater value.

Disposition 3 – Coping with uncertainty, ambiguity and risk 3.3 (500 words)
I have chosen coping with uncertainty, ambiguity and risk as I have reflected that I am at foundation level 1 on the EntreComp framework and whilst achieving level 2 in all the different aspects on the full framework. The disposition is being able to make decisions where there is an uncertain outcome; this can be from a lack of information that has been provided. Moreover, this competence focuses on how you can test ideas and reduce the risks of failing. Also, to have the skill to handle a situation that occurs quickly and being able to deal with those situations rapidly and flexibly (Bacigalupo, et al, 2016). NACCCE (1999) believe that creative development starts with a fine balance of teaching skills, giving the pupils the freedom to be innovative and for the teachers to take risks in their lessons. Also, to guide pupils to take risks and not be afraid to be wrong; as we have discussed earlier the process of being creative, this involves making mistakes to find an original idea (Robinson, 2006).

In regard to the EntreComp framework, I have gone through the full framework and can see that I am at level 1 and 1 aspect of a level 3 in the foundation section under the thread of coping with uncertainty, ambiguity and risk. Overall (see appendix 7), I am not afraid of making mistakes, but I feel that I do not have the confidence to see through the new idea which has the ambiguity and uncertainty of what the impact would be. I can identify risks in the teaching and evaluate the risks through testing out a new idea will create value. 

On reflection of what I need to do to progress in relation to my dispositions, I need to start evaluating the risks involved with incorporating the new teaching approach or material. Also, I need to take risks with these ideas and not be afraid of failure or not having the desired outcome. However, I need to ensure I calculate and manage the risk to ensure that the idea achieves its full capacity. During placement, the best lessons (see appendix 8) that I taught were the ones where I experimented with different approaches and incorporated new environments that the pupils had not experienced before. This was an example where I thought of ideas independently and took risks in my teaching; these risks paid off with the pupils enjoying the new experience.

Conclusion 
Creativity is an important aspect for the future as jobs that have not been created yet will need people to overcome challenges that do not exist yet. Creativity is a process of creating an original idea which needs to have imagination, purpose, originality and value (NACCCE, 1999). Donaldson (2015) and the Welsh Government (2017) see the importance of including creativity into the future of the Welsh education system. The new curriculum will include creativity and enterprise as a core aspect as pupils will need to develop these skills to be critical thinkers in order to meet the challenges of the future. Therefore, for pupils to be creative, the teachers need to show their creativity as this sparks pupils’ interest and creates a powerful learning environment where pupils can explore their own creative thought and develop this skill to enable them to meet the challenges of tomorrow. 
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52 - Knowledge and Understanding

Generally Harri demonstrated adequate personal subject knowledge. He found elements of Science difficult but developed his understanding of the scientific process

throughout the placement. Harri conducted personal research during the practie, following the progress of two children. Harri had an awareness of appropriate
learning and teaching approaches mirroring the class teacher's methodology. [ 1 (o0 1 o A ke S e i e g e

showed some understanding of how learners’ physical, intellectual, social, cultural and emotional development can affect their learning. He understood how a child's

emotional needs needed to be addressed before trying to teach them. He demonstrated an abilty to use ICT within the teaching and learning of subjects, using

websites and programmes suggested by the class teacher. These included a class noise meter, a variety of countdown timers and PowerPoint presentations.
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$3.1- Planning, expectations and targets

Harri demonstrated some evidence of planning for LNF in Science and Topic sessions, including writing for an audience and using data handling skills when recording
scientific results. Resources were generally used appropriately. Targets were generally of a whole class nature, linked to the learning objective of the session. Harri
demonstrated some ability to plan, with support, for a range of learning opportunities, including use of indoor and outdoor spaces. The forest area was used for his
observed lesson, although Harri admitted more experience of the area would have been beneficial to the children. Harri had an adequate awareness of the impact of

setting high expectations for pupils whilst planning learning activities, although this was not always followed up in sessions as some children did not attempt work to
short acted

the best of their ability and were allowed to do so for a prolonged period.

S He was able to identify his needs and the steps to progress with support.
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Tntroduction AFL-Think pair share, No
hands up, Traffic lights,

Tunge sounds coning into the classroom,
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What were we doing yesterday?
We were looking at ‘the ride of passage’as our.
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half, one half will look at acting out different scenes
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19m% | Advert- a word or phrase that changes the meaning
of an adjective, verb, o other adverb. How can you make my
Eg. the boy tumed around slowly. They usually end | sentence better?

with ly
What s he thinking?
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Scene 1(1:16)

‘The boy- disappointed, useless, inferior, fatigued.
‘The monkey-the monkey bounced from foot to foot,
vigorously.
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delighted, happily)

Main activities
“The class will be split into wo groups.
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portrayed. Two people will act out and the other will
narrate.

‘They willfirst choose two scenes, then discuss what
they are going to say, then they will act out the fwo
scenes and record them.

Group 2 (SLE) (individually)-The pupils will gt to
choose 2 scenes out of 6, they will write on the
sheet what emotions, thoughts and feelings there
are in the pictures,

ALN-they will just explain the scene, using the word
bank for emotions and description.

MAT-they will do emotions, thoughts and feelings
based from the scene they choose.

5mine

Plenary.
*spiralling plenaries used throughout.

T wil ask children share their favourite sentences,
encourage children o magpie idecs.
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$1- Professional values and practice

Harri demonstrated a growing level of independence as the placement went on. He showed engagement with pupils' learning, with some ability to discuss professional
matters with other adults.He dealt with personal issues in an open and professional manner. He showed adequate ability to reflect on their own practice and some
awareness of the impact his teaching had on learners. Initially, Harri had difficulties with behaviour management but demonstrated a willingness to accept advice from
his class mentor to address this and put into place immediately following the advice. This has been evident throughout the practice. Harri was aware of his strengths
and weaknesses and endeavoured to build on his strengths while also first negating then improving his weaknesses. This was particularly evident where he used
prepared PowerPoint presentations to reduce the amount of writing he would need to do on the board throughout a session. In his KS2 placement there were not

many opportunities to engage with support staff. In his FP placement Harri worked well staff and appreciated any advice and support offered. Harri engaged with

parents when it was appropriate sharing information about their children's behaviour. Harri initially participated i then led an after school basketball club.

demonstrated a caring attitude towards children, particularly those who were reluctant to work. He took a child out of class to talk to him individually about his issue'

the child to attempt the activi
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