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You need to complete two reflective journal cycles.  Each cycle should attempt to demonstrate specific learning about the practical implementation of the SKIP-Cymru programme in your setting. 

Your reflective account should link your experiences with relevant literature and key theories relating to early childhood physical development.  Each cycle should clearly demonstrate progressive developments in your knowledge, understanding and skills in relation to the implementation of SKIP-Cymru.  It should also identify factors that have assisted or inhibited your development and ways in which you can incorporate or prevent such factors in future experiences.  
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	What do you consider to be the best aspects of this work?
	Gaining an understanding of the importance of Physical Literacy and how I can support it in school. 

	Which aspects do you consider could have been improved in this piece of work?
	More time to research. 

	What have you found most satisfying whilst undertaking this submission?
	Watching the children enjoy their SKIP sessions and make steps towards becoming proficient in their FMS.
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Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet, add your name and details, and paste the whole of this assignment document into the front of your assignment

· Submission is a single word file, clearly labelled with your name and module code
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned
· Pagination (your assignment should have page numbers) 
· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)
· Assignment is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct referencing following the Harvard style, as described in the Palgrave study skills book ‘Cite them Right’.
· Correct spelling using UK English
· Correct use of punctuation
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my assignment out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 
Failure to follow these guidelines will cost you marks!
Reflective Journals

I felt very excited when my SKIP resources turned up, as I knew I was about to start using an exciting initiative to help me facilitate children’s physical literacy, health and wellbeing. (The New Curriculum for Wales, 2002), recognises good health and wellbeing as a key enabler of successful learning and enables learners to develop the behaviours, habits and dispositions, which will support their health and wellbeing in a rapidly changing world. 
I began by planning my SKIP programme into my teaching week, bearing in mind,
“A child with more access to physical activity will have more opportunities to develop her FMS, whereas a child with limited opportunities for physical activity will have correspondingly lower motor competence.”  (Gallahue, Ozmun and Goodway, 2012: 188). (Sodden and colleagues, 2008) highlight the importance of Fundamental Motor Skills to engagement in lifelong physical activity. 

I delivered my sessions to my sixteen reception children (4 years/48 months), with the help of my Learning Support Assistant, three times a week for a duration of no more than 30 minutes a session.  The equipment was also available in my continuous provision, so the children could revisit and practise their FMS skills during their play. “Play is not only a means of relaxation in children – it is their main medium for learning and has implications for all aspects of development.” (Geraghty, 1995:194). Allowing the children to revisit these activities, during my sessions and in their free play meant the children were strengthening their neural pathways.  “Repeated movements help strengthen the neural pathways that run between the brain and the body.  This network of connections will form the main system of communication between the individual and outside world.” (Blythe, 2005:5).
I utilised the school hall to carry out our sessions and gardens, due to the size and space it provided.  I planned activities to develop the children’s locomotive and manipulative skills, with a focus and reflection on the children’s over all locomotive skills and two manipulative skills throwing and catching.  
I referred to Newell’s Constraint Model as a reference to the three constraints I needed to be aware of when planning my sessions.  Environment, Individual and Task. 
[image: Image result for newell's constraints model]
Newells’ Constraint Model, (1986)


Reflective Journal 1 
Firstly, I wanted to create a baseline for my SKIP sessions to assess the children’s body awareness and spatial awareness. I started the session with an open ended activity, by giving the children the opportunity to move around the hall freely.  Immediately the children ran around together in an anticlockwise circle, without using the space of the hall.  Many of the children bunched up, resulting in pushing and shoving.  Together, we spoke about keeping our distance, with regard to keeping safe and I introduced the notion of a space bubble and for them to visit all of the hall.  Most children understood this concept and began keeping their distance from their peers.  However, the children eventually gravitated to move in a circular, follow the leader type, direction.  This made it difficult for the few others to practise the space bubble approach, as they continued to follow their peers, especially those who were less confident about moving in a large space. 
 Spatial awareness is described by an occupational therapist Sian Eckersley, as a “complex cognitive skill that children need to develop at an early age” and that “spatial awareness does come naturally to most children but some children have difficulties with this skill and there are things that can be done to help improve spatial awareness”. (Eckersley, 2012). (Blyth, 2005:17) also describes balance as supplying the brain with information regarding body position in space.
To encourage and develop the children’s spatial awareness, I proceeded to place spots on the ground during these sessions, to create structured space. The children naturally began to navigate themselves in different directions.  It also helped the children become more aware of their personal space.  Likewise, I set up an obstacle course for the children to develop their balance and confidently practise and develop their sensory integration. “The child’s inner drive makes him very active and he learns to do many, many things with his body.  His adaptive responses are more complex, and each adaptive response expands the child’s capacity for sensory integration.” (Ayres, 2005).
Over the first few sessions, the children enthusiastically played the ‘Mr Men’ game and the ‘Busy Bees’ game, practising their running, hopping, skipping, galloping and jumping.  They moved forwards, backwards, sideways, showing tall and short shapes, with good understanding of the language being used.
My observations showed the children at different developmental stages for their locomotive skills. Stage 3 and 4 were observed in running, with the majority at stage 3, presenting a low guarded arm opposition. A couple of the boys where at the Proficient Stage of 4, demonstrating pumping arms. 
This correlates with the age related changes in the FMS of children (Gallahue, Ozmun and Goodway, 2011), which suggests that by 48 months boys would reach stage 4 and girls are still at the emerging stages of running at stage 3, taking longer to reach the proficient stage at around 60 months (5years).
“Running emerges in a relatively short time frame in early childhood years.  As such, parents, teachers, and coaches should provide plenty of opportunities for young children to practice running and receive feedback on their technique.” (Gallahue, Ozmun and Goodway, 2012:228).  It would suggest that the children in my class have had plenty of opportunities to practise their running.  While hopping, I mainly saw stage 2 hoppers with a few children still at stage 1, this may suggest a lack of strength, coordination and balance, which is needed for hopping as identified by Gallahue, Ozmun and Goodway (2012:237). Stage 1, with some stage 2 was observed in jumping, suggesting this was a skill that needed developing.  Therefore, I included a river to jump across into my obstacle course. Interestingly, I observed some stage 2 skippers with a few of the girls in the glass, which compared to the age related diagram  (Gallahue, Ozmun and Goodway, 2012), would generally be reached by 66 months.  This would suggest these girls have advanced contralateral pattern, dynamic balance, coordination and leg strength for their age. Gallahue, Ozmun and Goodway, (2012: 231).
Reflecting on these session, I went about developing my first Skip garden ‘Treasure Chest’, alongside the obstacle course, to encourage and develop the children’s locomotor skills, (especially hopping).  The children soon used this garden independently, with feedback and feed forward when necessary.
“Motor development theorists often refer to locomotor skills as phylogenetic.  That is these skills are not culturally determined but are common to the “phylum” or species of human beings.  Along with this perspective is the notion that they develop more “naturally” and with less need for formal instruction and feedback.” (Gallahue, Ozmun and Goodway, 2012:223).

Journal 2 
This reflective journal focuses on the children’s manipulation skills. 
After concentrating on observing and developing the children’s locomotor skills and allowing the children to continue to practise these skills during the obstacle course and the ‘Treasure Chest’ activity, I began observing the children’s throwing and catching. 
“Throwing is one of the most functionally useful FMS…Like throwing, catching is also a commonly used skill in sports, games and lifetime activities”. (Gallahue, Ozmun and Goodway 2012:191 & 203).
Referring to Newells’ Constraints Model, over arm throwing in the hall would not be suitable and therefore I decided this skill would be developed later on in the outdoor environment, where I could put up targets on the walls and fences for the children to hit. Therefore, I opted for an underarm throwing activity, which allowed the children to develop their stepping with opposition.  Moving in opposition is important as it helps our brain develop and grow. It sends messages across the mid-brain to both sides of the body.  (Skip Cymru, 2016). 
It also lent itself to helping those children who were still developing their spatial awareness. (Eckersley, 2012), described activities, such as throwing beanbags into hoops (target games), as suitable remedial exercises for spatial awareness difficulties, judging distance and placement. 
On observation, all children used their preferred hand, when throwing beanbags into a hoop. However, some children remained stationary while throwing and some children stepped using the same foot. To help with stepping and oppositional step and throw, I placed hoops for the children to stand in and encouraged them to step out of the hoop while throwing the beanbag. I also used stickers on the opposite foot to help the children develop their contralateral step. Some of the children showed very good spatial awareness and good technique and I challenged the children to throw further by increasing the distance of the target. Consequently, this led to a very low throw, replicating the throw seen in bowling.  To correct this, I placed a barrier between the children and the target, to force a ‘rainbow’ throw. 
The ‘Egg Game’ was set up to observe the children’s catching, showing a range of stages from Stage 1, delayed arm action, Stage 2, ball hugging, to Stage 3, scooping.  Again referring to Newells’ Constaint Model (1986), I differentiated the activity accordingly.
For all children I used larger balls “Early work by Smith (1970) supported this view, indicating larger balls were easier to catch” (Gallahue, Ozmun and Goodway 2012:209). This was also supported by (Payne, 1985; Payne & Koslow, 1981).  I also used bright balls that were of contrast to the lighter walls of the school hall “Another factor that influences catching is a ball colour and background. “Morris (1976) found overall blue and yellow balls were caught more readily than white”. (Gallahue, Ozmun and Goodway 2012:209).
I asked the children at stage 1 to practise rolling the ball back and forth to each other, to develop their eye tracking. “Children need to possess several skills in order to be able to catch the ball including eye-hand coordination, the ability to track an object with the eyes…”  (Gallahue, Ozmun and Goodway 2012:203). After plenty of practise at rolling the ball between themselves, I then asked the children to practise their catching using scarves and paper balls, as the speed of these items are far slower and allow for more successful catching. “Research has found that as viewing time decreases so does the success of catching an object (Whiting, Gill & Stephenson, 1970)”. (Gallahue, Ozmun and Goodway 2012:209).
Stage 2 children used a range of big, brightly coloured balls. However, there were lots of dropping of the ball.  It occurred to me that this could be a result of the sender.  The ball was not necessarily being thrown to the ‘X’ zone and thrown at different speeds.  The catcher had better results when I then threw the ball, as I had control on the speed and destination. To develop this activity further I plan to mix up the stage 2 catches with more proficient throwers and catches.  Subsequently, this could also challenge the stage 3 catches who will have to track the ball being thrown to them at different distances, speed and direction. 
The children working at stage 2 and 3 enjoyed playing the Egg Game and the stage 3 children were getting very good, therefore, I was able to increase the distance to develop their catching.  I also introduced a smaller ball to develop their ‘scoop’ to a catch with their hands.  
[bookmark: _GoBack]On refection of delivering the SKIP programme to my class, I have helped the children to develop their FMS, identified by (Gallahue, Ozmum and Goodway, 2012), as serving the building blocks for efficient, effective movement.  I made these activities fun, interesting, engaging and progressive. “Children are designed to enjoy activities that challenge them to experience new sensations and develop new motor functions.” (Ayres, 2005: 14).  I also used my research to develop my understanding of the importance of Physical Literacy, when, “In an age of labour-saving devices and electronic toys for children and adults, when physical exercise is increasingly an additional ‘task’ rather than being a normal part of everyday living.” (Blyth, 2005:3).  
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