ECAD6008		Student Number: 1702377

Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. Identify one of these pedagogical principles as an area for development and justify the next steps in your development. 

	
	Targed/Target
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn….
What I have done in this assignment….

	Targed/Target 1
	Made a number of errors in use of in text citations.
	Used the link provided to use the resource for help and support with in text citations. 

	Targed/Target 2
	Further build on critical engagement with literature, look for opportunities to identify specific areas of similarity between different authors, as well as areas of disagreement. Use them to provide synthesis of key ideas. 

	Identified specific areas within the literature and used areas for disagreement. 















ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	


	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	The bridging experience has allowed me to try different assessment for learning strategies that I feel may work for the children within my class. The assessment for learning strategies had a positive effect on the children’s learning and the children were able to identify when they needed to be used without being told at certain points throughout the lesson. 
My involvement throughout the experience was to teach the class a lesson by incorporating the different assessment for learning strategies so they were able to identify and be in control of their own learning. The outcome I wanted to reach was to implement different assessment for learning strategies, so the children are in control of their own learning, and it gives me an opportunity to identify the different children who need support. I feel like this bridging links to the professional standard of listening to learners as it allows me to adapt my lessons and identify where learners are with their learning. After completing this bridging day, I decided to continue and identify different assessment for learning strategies to suit the individual learners and the class.


	What have you learned?

	The bridging days are important for my personal development as a practitioner as I identified different assessment for learning strategies I would like to try within the classroom. I also implemented these into practice and tried different ones where I was able to identify the different strengths and weaknesses and what strategies I thought worked well which I then continued to use within other lessons. I identified that several specific strategies only worked well with some children and others didn’t. I will continue to use these strategies within my own practice when moving around to different classes and schools for PTE 2. The share day with bridging allowed me to share and present my evidence to other practitioners where we shared ideas and if the assessment for learning strategies worked well or didn’t work well. 


	What next?

	From the bridging two experience there are several things I would like to develop in my own practice. Identifying different assessment for learning strategies that I have not yet tried within the classroom and implementing them into practice where I can identify the strengths and weaknesses and if they work well in the classroom. I would also like to continue implementing the different assessment for learning strategies that I identified and implemented into practice during these bridging days as they were successful throughout the classroom. I would like to achieve this by the end of part 2 PTE 1 where I can implement these strategies in KS2. To achieve this, I need to carry out research on different assessment for learning strategies and which ones I would like to take and implement into practice. I could observe the class teacher to see which strategies she uses and how they work well in the classroom, I can continue to use these and implement new ones to see how effective they are within the classroom. Observe the class teacher to see if her assessment for learning strategies are successful within the classroom. Implement my own assessment for learning strategies to see if they are effective within practice and if they are I will continue to use them throughout practice. Link to different literature and theories all around assessment for learning and how effective it is within the classroom. I will check I have reached this target by asking the class teacher for feedback. If she thought my assessment for learning strategies were positive or not. I will also use pupil voice and ask the children if they enjoy using the different strategies to reflect on their learning or if they prefer different ones.



	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	This experience allowed me to plan and teach a lesson while using blended learning. My role was to provide the children with different resources and imaginative techniques throughout the lesson. The lesson was based on handwriting and learning how to form the letters correctly using the new app. Throughout the lesson the children were able to use the whiteboard during the start of the lesson where they then moved on to their own IPADs to complete the activity. Further on from this the children implemented what they had learnt into other pieces of work in their writing books. This has shown the different types of techniques the children had the opportunity in using. My involvement throughout this experience was to provide an effective learning environment for the children and different imaginative techniques to support their learning. This has been done effectively as the children reached the learning objective and produce excellent work through using the different techniques. I feel that if these techniques had not been used before the children were able to complete the work in their books, then I don't think it would be as effective and have the same outcome. This experience links to the professional standard of blended learning as I was able to understand the selection of imaginative teaching approaches for the benefit of the learner. I provided the children with the opportunity t to use the whiteboard, the IPADs and writing in their books. The experience was successful, and the children met the learning objectives.

	What have you learned?

	The experience was important for my own personal development as I was able to understand and provide different imaginative techniques for the children to use throughout their own learning. These techniques were effective as the children were able to use all of the techniques which then allowed me to identify the improvement in their work. Through using these different techniques, the children were able to experience different techniques to support their handwriting, this allowed them to have improved in their handwriting when completing different pieces of work in their books. I identified in my reflection which ones were effective and which ones were not as effective. For example, all of the children were on the carpet using the main whiteboard at the same time which wasn't as effective as they had to wait for a turn. However, the IPADs were very effective as the children had one each and could work at their own pace. This is where I identified the most progress throughout the lesson. This experience allowed me to try different techniques in the classroom and provide the children with different imaginative techniques to use within their learning. Throughout this experience I also gave the children the opportunity to use the different assessment for learning strategy of 'talk partners.' The children worked in partners to demonstrate the different formation of different letters. This worked effectively and I will keep implementing this into different lessons throughout my practice. 


	What next?

	As a result of this experience, I would like to continue providing the children with opportunities to use different imaginative techniques and introduce different ways of learning to them as this proved to be effective throughout my practice in PTE 1. From this experience I will share what I have learnt with my mentor and reflect on my lessons to identify the strengths and weaknesses of my blended learning experience and what I could improve next time by implementing different techniques. 




	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	This lesson links to the real life authentic context standard as it is all about the seasons of the year specifically the season Autumn. The lessons were focused on the Autumn season and the changes that happen during this season. The first lesson was recognising the different changes that happen outside during the change from summer into the Autumn, so the children first spoke about all different seasons throughout the year and then went on to have a look at the different facts about Autumn by watching a power point and discussing with myself about the season. Once the children knew all the Autumn changes we went out on an Autumn walk where we found different objects that come out in the Autumn, we looked at the different leaves falling off the trees and the different colours, we talked about the weather and what happens to the temperature during the season  and we also spoke about what happens to certain animals during the Autumn season (getting ready for hibernation). This lesson allowed me to give the children an insight into what happens through the seasons by taking them and seeing these for themselves outdoors. Once this lesson was completed and all of the children met the learning objectives I went on to another lesson about Autumn where the children linked what they had seen outside to create their own Autumn poems. The children had witnessed leaves falling off the trees and talk about the different movements during our walk. The children then linked this to writing their own poem using the different words and colours they had seen to create their own Autumn Poem. 
My involvement was to provide an environment or take the children to a different environment to give them these experiences where they were able to link what they were learning about to real life contexts. I feel like this was done well as the learning objectives were met and the children had an understanding of the Autumn season. 


	What have you learned?

	This experience is relevant and important for my personal development as a practitioner and development for the children. The lesson allowed me to provide a real life contexts experience for the children, allowing them to have an opportunity to link their in class learning to the real life context of the topic. Throughout this lesson I spoke about the different seasons and allowed the children to link the Autumn season from watching the power point and identified these changes when completing their Autumn walk. These lessons link to the standards as a practitioner I was able to provide the children with the opportunity to go outdoors and identify the different changes while linking them back to their learning in class through writing their poems all about Autumn. The lesson was very effective, the children met the learning objectives and were able to complete the work to the best of their ability. The second lesson also differentiated, several of the children wrote their own sentences to create their own Autumn poem while other children had different words where they needed to cut and stick them in an order to create different sentences to create an Autumn poem. The use of differentiation in these activities allowed the children to complete the activities to the best of their ability which allowed each child to reach the learning objectives for the lessons. 


	What next?

	As a result of this experience because I feel like the lessons were successful and the children all met the learning objectives in future practice I will implement more real life experiences for the children allowing them to link their own learning whether this is indoors by bringing things into the classroom or by taking the children outdoors or to different facilities to provide this opportunity for them. In future practice I would like to reinforce different assessment for learning strategies to allow the children to reflect on their own learning. They were able to talk to myself to tell me about their own poems and what they have learnt about the season Autumn so next time I would like to introduce talk partners to allow them to talk to their peer about them and peer assess their work. 





	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	This experience is where I planned a maths lesson using cross curricular themes throughout. The maths lesson was planned around the week’s topic of symmetry. The aim of the lesson was for the children to understand the term symmetry means the same on each side. The learning objectives for the lesson was to recognise that each pattern needs to be symmetrical and for the children to recognise the horizontal line of symmetry. The lesson links to the standard of cross curricular as it included maths and expressive arts. The maths it linked to was the symmetry part of the lesson, my role within this part of the lesson was to involve the children at first to discuss symmetry and introduce what it is to them. Following on from this I played a game as a whole class on the whiteboard to match the symmetrical shapes using the horizontal line of symmetry. The activity for the children once they had taken part in the introduction was to create their own symmetrical pattern using the butterfly, this then linked to the cross curricular aspect of expressive arts as the children were being creative throughout the use of symmetry. The children were able to create their own designs as individuals and work alongside others, while being to apply techniques in their creative work. The lesson was effective, and the children were engaged and interacted well with the activity, this meant that the learning objectives were achieved. My involvement meant I provided cross curricular activity for the children linking to more than one area of learning, in this case it was maths and expressive arts. 


	What have you learned?

	This experience is relevant to my professional learning as it links to the standard cross curricular. It allowed me to use more than one area of learning within my lesson and provide an effective learning environment for the children allowing them to experience more than one area of learning. So, if I didn't include the creating their own patterns then the children would only have experienced one area of learning, however because I provided that activity alongside the investigation of symmetry at the start it means the lesson is cross curricular with maths and expressive arts. All the children were engaged with the learning on the whiteboard and understood the horizontal line of symmetry. Following on from this several children were able to create their own symmetrical patterns using different techniques effectively. The lesson also allowed me to use the assessment for learning strategies I had been testing out during my bridging days, this was the use of talk partners. As my plenary for the lesson I asked the children to talk to their partner to discuss the different shapes they had used to create their own symmetrical patterns using the horizontal line of symmetry. 

	What next?

	As a result of this experience, I would like to continue to plan cross curricular lessons with several cross curricular themes in them allowing the children to experience different areas of learning throughout. Even though this lesson was successful, and the children were engaged within the lesson I would like to implement behaviour strategies and reinforce the ones the teacher already uses more effectively throughout the lesson. I would also like to have given the children more time to play the game on the whiteboard to widen their understanding of symmetry. I will share what I have learnt from planning and teaching this lesson by reflecting on my own practice and how the lesson went for the children. Continue to plan cross curricular themed lessons giving the children more opportunities for cross curricular learning.



ECAD6008 Assignment: Part 2

Introduction 
Overall, aim of this assignment is to reflect on my own practice in planning, preparing, and teaching lessons alongside discussing a “Pedagogical” principle as an area for development and justifying the next steps in my own development. The pedagogical principle I have chosen to talk about is assessment for learning and different assessment for learning strategies which were tested out during the bridging days. Therefore, I am continuing to implement the different assessment for learning strategies in my own practice. 
Assessment is known as the different processes of reporting, using, and gathering information about the child’s achievements in developing knowledge and skills. Thus, allowing assessment for learning for the teachers to identify where the children are within their learning and development, what they intend to do to get the children where they need to be and what the effective way is to do this. Assessment for learning allows the practitioner to seek and interpret evidence to fulfil the needs of the child. (ARG, 2002). Additionally, all practitioners need to familiarise themselves with the different types of assessments that can be used to interpret where the children are and where they need to go. 
There are three different types of assessments which can be used within the classroom. Firstly, initial assessment, which is also known as baseline, this identifies the different stages the children are at with their knowledge and understanding which goes on to identify what needs to be put in place for learning in the future. The next type of assessment is summative, this is regularly seen as tests and formal exams. This type of assessment will allow the practitioner to identify how much the child understands. Finally, the third type of assessment is formative where children are continuously assessed so the practitioner alters planning based on the different needs that need to be met. (Black and William, 2001).
Therefore, within the classroom environment practitioners use assessment for learning. Assessment for learning is used by teachers and children within the classroom to initiate what stage the learners are at in their learning, what needs to be put in place to allow them to get to where they need to be and identifies where they need to go next. Initially, assessment for learning is the procedure the teacher and learner works through to collect evidence for them to identify those three factors; knowing where the children are at that point in their learning, where they need to go next and what to put in place to allow the learners to reach that point. (Assessment Reform Group, 2002)

Literature Review
This assignment allows me to identify four different types of assessment for learning and focus on the techniques used within the classroom. From my own practice I have selected ‘Assessment for learning’ pedagogical principle as it was mainly the most effective principle out of the four.
Initially, assessment is used day to day in the classroom and if implemented correctly it can have a positive effect on the children’s learning and development. As Cowan (1998) states
“Assessment is the engine that drives learning”.
Assessment in the classroom allows the individual children to identify their strengths and what they are finding difficult, allowing them to take responsibility for their own learning. Nevertheless, without assessment within the classroom it could create a negative effect on the individual children’s learning and development. As a practitioner it is important to ensure assessment for learning is a positive experience within the classroom as it could stimulate low self esteem and frustration in the current situation, these factors could be then presented in later life. (Hedge, 2000)
As a result, assessment for learning principles are associates of assessment within the classroom. These four principles can be identified as sharing criteria with others, quality of questioning/ quality of talk, quality and use of feedback and peer and self-assessment. Throughout the children’s learning and development, the practitioner will implement the use of all four principles allowing the children to assess their own learning in a multiple of ways. 
Firstly, the effective principle sharing criteria with others is implemented in practice to support children’s learning and development within the classroom. Throughout practice learning objectives and criteria are put in place so the learning for the children is structured and simple to understand what needs to be achieved within those lessons. According to Marshall and Drummond (2006) learning objectives within the classroom are put in place to support the children’s learning and development throughout different topics within different lessons. However, following on from learning objectives there is then success criteria’s put in place by the practitioner to identify specific knowledge and skills throughout the lesson. The outcome of the learning objectives and success criteria is to support the teacher and the students to be able to identify their strengths and areas to improve with that specific lesson and individual skills. 
Also, the learning objectives within the lesson are discussed with the children at the start of the lesson to ensure they understand what the aims of the lesson are. Throughout the lesson the practitioner will refer to these learning objectives allowing children to identify the skills and to analyse and assess their own learning throughout the lesson. This allows the children to identify what they are currently working at and what needs to be worked on before the end of the lesson to reach the learning objectives allowing them to stay focused and to assess their progress throughout. (Harris, 2007)
However, while the learning objectives and success criteria allow children to take control of their own learning and development within the classroom and allows them to stay focused there are also negatives to this. Children use success criteria and learning objectives throughout their learning which connects them to their individual needs. Through using the different assessment for learning strategies within the classroom especially learning objectives and success criteria’s it allows the children to be critical thinkers and to critically assess their learning thus linking the assessment and the learning process together. (Dann, 2002)
In addition to, the next assessment principle is Quality of questioning and talk. Practitioners use this principle frequently in practice as it is a key aspect within the children’s learning and development. Throughout this assessment strategy it is essential there are questions asked effectively by the practitioner or other peers to allow the learner opportunities to compare between the process and the matter; this being who, what, when, how and why. Furthermore, how questions are assigned to the children has an impact on their learning process as it allows them to think in different ways providing correct or positive answers to the teacher or their peers. The peers, the learner and practitioner asking the questions build a positive relationship between them. (Clarke 2001). 
Correspondingly, Black and William (1998) state questions that encourage the learners to respond are seen as ‘good’ and effective questions to promote their learning and development within the classroom. Questions and discussion must inspire the children to contribute to their own reflection on learning, this is essential to encourage learners to identify their strengths and areas to improve. On the other hand, providing enough time for learners to think about and answer the questions is an extensive factor as there is not enough time provided by the practitioner for the children to think and answer the question. As practitioners there must be active thinking time implemented to ensure the children consume enough time to think, reflect and feedback; this is how they acknowledge their strengths and areas to improve in future learning. (Fisher, 2005) 
Quality of questioning and talk is also linked to the theory blooms taxonomy and his hierarchy of children’s understanding. According to Rudnicki (2018) the blooms taxonomy allows the practitioner to comprehend what level intellectually each individual student is at and to what level they can work towards. This links to the quality of questioning and talk as from asking questions and the children given time to think, reflect and identify their strengths and weaknesses it allows the practitioner and learners to recognise what levels they are working at and what needs to be put in place for them to reach the next level or to further their understanding, knowledge, and development. Alford, Herbert and Fragenheim (2006) suggested, the theory of blooms taxonomy is an effective tool for practitioners to use within practice. The theory will allow the practitioners to encourage higher cognitive thinking, promote discussion with learners and the practitioner and assess their own learning and progress to further their understanding and development. 
Subsequently, the third assessment principle is the quality and use of feedback in the classroom. When feedback is used within the classroom it isolates specific information to the children of what could be or should be completed in order to succeed. Hattie and Yates stated children are provided with beneficial feedback from their peers and teacher, however this feedback is often inaccurate when provided by their peers. (Hattie and Yates, 2014). 
According to Hattie (2012) feedback in the classroom is crucial to support children’s learning and development, this feedback needs to be effective to ensure the learning, needs and development of each individual child is met. Firstly, it is essential the feedback children receive from the practitioner is focused, purposeful and significant to previous learning enabling the children to make connections within their learning. This supports the children’s development throughout different stages of their learning as they can identify the limitations resulting in appropriate goals put in place to initiate each individual child’s progress. Consequently, if feedback is focused, engaging, and provided accurate to the level the children are working at it can allow them to identify successful approaches and strategies to suit their own learning; providing them with opportunities to progress in their own learning and development to suit their needs. Hattie (2012) stated if there is a shared experience between effective construction and feedback the children will be involved with successful learning in the classroom allowing children to progress further with their learning and development in the classroom. According to Hattie and Timperley (2007) and Black and William (2009) it is crucial for teachers to support the children effectively within the classroom by offering feedback on their learning. By offering and providing feedback for the children they will be able to identify different areas in their learning that may need support and guidance while giving them a target to work towards.  Additionally, for the feedback to be effective to each individual child’s learning and development the practitioner must allow time for the children to read and understand their feedback in order for them to process it and act on it as soon as it is given so the feedback with then be seen as effective, allowing the children to progress in their learning and development. 
The fourth and final assessment principle is peer and self-assessment. Peer assessment is a formative type of assessment, this is where the learners are continuously assessed by the practitioner. Peer assessment is engagement between learners to identify where they are at with their learning, by observing and evaluating the quality of each other’s work. This can be done through their writing, orally or presenting their findings to one another. (Topping, 2009). Initially, providing the children with opportunities to peer assess has several advantages; they can assess their learning through several tasks within the classroom allowing them to recognise what they are good at and what they need to work on to improve. Furthermore, the main positive factor of peer assessment within the classroom is the children’s improvement in their reasoning. However, peer assessment allows the children to acknowledge several different skills they can do or need to work on, for example collaborating as a team and improving their cognitive skills. (Bouzidi and Jailet,2009).  
Additionally, According to Hedge (2000) Peer assessment may have a negative effect on the children’s learning and development within the classroom. If the children receive negative feedback from peers or themselves then this could lead to a lack of engagement in classroom activities, low self esteem and frustration. However, children are most likely to receive positive feedback from their peers although this could be biased based on the factor the children are friends and don’t want to cause an upset. This could also have an opposite affect as the children will not receive the correct feedback which will lead to them not putting correct targets in place for themselves and others within the classroom, influencing their learning and development. 
One strategy used within the classroom to support peer and self-assessment is the use of talk partners. Using talk partners within the classroom allows the children to identify, explore and implement new strategies and ideas into their own learning sharing these ideas with their peers. (Barnes, 2008; Mercer & Dawes 2008) This type of strategy is used so children have the opportunity to talk freely to their peers allowing them to explore different ideas and to evaluate their own strengths and weaknesses within their own learning and development. 
Additionally, Clarke (2014)  proposed within a classroom environment the simplest assessment for learning strategy to implement was talk partners. This is seen within the classroom as practitioners often use the talk partner assessment for learning strategy without realising, they have implemented it into their practice. As this strategy is already implemented within the classroom without officially recognising then the practitioner will be able to adapt the assessment for learning strategy when needed to support the children’s learning and development. 
The assessment for learning strategy talk partners can be implemented in many ways within the Foundation Phase through to Year Six in Key Stage Two. Practitioners may use this type of assessment for learning strategy in Foundation Phase on the carpet when introducing a new topic, asking the children to talk to their partner about what they already know or what they would like to find out allowing the children to assess each other’s learning. The practitioner may also introduce the strategy when in their focus groups asking the children to talk to their partner about the answers they have given or are going to give allowing them to again assess each other’s learning based on talking to their peers. Another way the children can assess each other’s learning through talk partners is in P.E lessons where they are able to learn different skills as individuals where they then as partners demonstrate the skills learnt to one another where they provide feedback for their peers, allowing them to provide strengths and areas to improve in their learning and development. 
Furthermore, throughout Key Stage Two the practitioner may introduce the assessment for learning strategy in different ways, within the classroom the practitioner may implement a seating plan where the children are sat next to children of a different ability to them. This allows the children to provide feedback to different ability children, this can be seen as a positive experience for the children as they are able to scaffold each other. However, by mixing the ability of children to implement the assessment for learning strategy talk partners it can also be seen as negative impact on the children’s learning and development within the classroom as it could lower the children’s self-esteem proving to have a small impact or none at all on the children’s learning. (Hattie, 2009)
Conclusion
Finally, to conclude as a practitioner I can identify how assessment for learning needs to be included in day-to-day tasks with the children to provide a positive learning environment for each individual child. Assessment is part of the professional standards that student teachers and Newly Qualified Teachers use in Wales. In addition to this both professionals are often assessed against these 32 different standards throughout their practice. As professionals, meeting these standards allow individuals to identify effective practice in reflection to the new Welsh curriculum. (Welsh Government, 2018)
As a practitioner I will be continually using assessment throughout practice, essentially it is important to consider how I will use assessment in the classroom effectively by providing different strategies for the children depending on the way in which they learn. Firstly, it is important that I identify what assessment is in the classroom and how it can be implemented effectively. In the review of literature, it is significant for me to reflect on if assessment is implemented correctly in the classroom, then it can have a positive effect on the children’s learning and development.  Hedge (2000) discusses how assessment benefits the children within the classroom the positive and negative effects it has on the children’s learning. The literature identifies how the children identify their strengths and areas to improve through assessment, however, it can also stimulate low self esteem and frustration with the children if it is not implemented correctly. As a result of this, when implementing assessment and different strategies into my own practice I will ensure they are implemented correctly within the classroom. I will provide the children with enough time to gain an understanding on how to assess themselves and each other, providing them with a positive experience of assessment and the different strategies. Additionally, this will have a positive effect on the children’s learning and development within the classroom. 
Furthermore, throughout the literature review I identified and studied the four different assessment principles that are used within practice to ensure the children use different types of assessment effectively within the classroom. In further practice I will ensure to implement the four different assessment principles: sharing criteria with others, quality of questioning and talk, quality and use of feedback and finally peer and self-assessment. It is important to use the four different assessment principles in practice, so children are engaged with their learning and have different experiences to further their learning and development effectively. In the literature review Black and William (1998) state questions that encourage the learners to respond are seen as ‘good’ and effective questions to promote their learning and development within the classroom. Questions and discussion must inspire the children to contribute to their own reflection on learning, this is essential to encourage learners to identify their strengths and areas to improve. Furthermore, in future practice I will ensure to use the assessment principle quality of questioning and talk effectively, providing the children with effective questions and allowing them to ask multiple questions and encouraging talk to ensure they are reflecting on their own learning. This will allow children to discuss their strengths and areas to improve within their own learning and providing feedback for their peers.  
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