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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base.

Introduction.
The purpose of this assignment is to demonstrate knowledge and understanding of the process of completing a school development plan (SDP), whilst also highlighting the contributing factors that bring the plan together. In addition to this, focus will be given to one particular aspect from within the school development plan linked to a local English Medium Primary School based in a small village in South Wales. The school is situated in an area with high unemployment and is considered to be disadvantaged, with 51% pupils eligible for free school meals, which is significantly higher than the national average of 21%. The school will be referred to as ‘School X’ throughout this assignment and its identity will remain anonymous to follow the guidelines outlined within the British Educational Research Association documents (BERA, 2018). 
The aspect that will be reflected on throughout this assignment is to ‘Improve teaching and learning so that pupils further develop their phonic skills and use this knowledge to read accurately and fluently,’ with this target being highlighted as the number one priority for the school over the forthcoming year. 

Literature review.
According to the Department of Education (no date), a school development plan (SDP), is a strategic plan that is used to highlight and develop certain areas of improvement within schools. The structure of the SDP is based on the notion that schools are best placed to identify any areas of improvement that are needed within their own school, as well as ways in which change can be implemented in order to best improve outcomes and experiences for pupils. In addition to this, the purpose of the SDP is to bring together schools’ individual priorities, the measures and resources needed to raise standards, as well as the key outcomes and targets each school strives to achieve. Alongside this, the SDP also needs to demonstrate how staff will be provided with professional development opportunities in order for them to be able to meet the school’s priorities and targets (Education Authority, 2020: Welsh Government, 2014). Furthermore, the Welsh Government (2022a), offers that the main objective of school improvement is to enable schools to give all pupils the best possible learning outcomes and experiences, regardless of their background or circumstances, in order for ambitious standards to be achieved by all. The Department for Education (2016, cited in Smith, 2018) adds to this further by stating that in order to counterbalance the effects of social justice, the role of a school is to provide all pupils with an education that will provide them with equal opportunities, enabling them to experience the same chances to succeed in life, now and in the future. This can be related to the four purposes from within the Curriculum for Wales with all schools offering every pupil the opportunity to develop the characteristics behind each of them (Welsh Government, 2022a). 
A typical improvement approach undertaken by the majority of schools follows the school development plan cycle which starts with the vision of the school and then follows four stages in order to address how they can raise standards and improve learner outcomes (Welsh Government, 2014). These four stages will be discussed further in the following section. A school development plan typically covers a period of at least three years and should be seen as a live document which is regularly revisited in order to reflect a school’s progress in meeting its priorities and targets through using the latest performance data available to them. Alongside this, the SDP should be used as a common reference point for all staff and governors, as well as being the single reference point whereby local authorities and regional consortia can easily see a school’s planned improvement objectives (Welsh Government, 2014). The governing body must consult with a variety of stakeholders in relation to a school development plan, including, headteachers, pupils, and parents or carers, and even though they hold overall responsibility for the SDP, it is the headteacher that will collaborate with staff and the governing body to produce the final SDP. In addition to this, the headteacher will also be responsible for implementing the necessary actions and strategies needed in order to bring about the improvements within each individual school (Welsh Government, 2014: 2022b). 
The National Literacy Trust (2017b) states that underdeveloped literacy skills can potentially affect a person's life at every stage of their development. As a child this could result in them not succeeding in school, job limitations could be an issue when progressing to adulthood, and finally not being able to support your own child when becoming a parent. This intergenerational cycle can play a significant role in a person’s outcomes, whilst also making a fairer, and more just society difficult to achieve. 
According to the Education Endowment Foundation (2023), the teaching of phonics helps to develop pupil’s knowledge and understanding of the relationship between written symbols and sounds, enabling them to make the connections between the sounds (phonemes) and the written spelling (graphemes) that represent them. In addition to this, the process of teaching phonics enables pupils to decode unfamiliar words through sounding out letters and blending them together to form words, building on pupils writing skills along with their reading skills (National Literacy Trust, 2017a). This method of teaching phonics is known as a synthetic approach, whereby the sounding out and blending of phonemes is introduced at the beginning of the programme in order to help develop pupils’ word reading skills, whereas with an analytic approach, blending occurs much later on in the programme (Johnson and Watson, 2007, cited in Glazzard, 2017). The Education Endowment Foundation (2023) suggest that the teaching of phonics in a synthetic way is a vital component of the development of early reading skills, particularly for pupils from disadvantaged backgrounds, as the structure is matched to their current level of skill. This allows for any identified gaps to be addressed promptly and form the basis of any subsequent interventions that may need to take place in order to best suit individual pupils. Similarly, Johnson and Watson (2005, cited in Glazzard, 2017) state that pupils from areas of deprivation, similar to the location of School X, were able to overcome social disadvantages through showing improvement in their reading and spelling skills, above their chronological age by taking part in a synthetic based approach to learning phonics. 
The Curriculum for Wales (Welsh Government, 2019) highlights the importance of a whole school approach to effective teaching and learning of reading, with phonological and phonemic awareness being seen as important cognitive skills when pupils are learning to read. In order to best support this, schools should have a clear procedure in place, similar to the approach that has been undertaken in School X, which places emphasis on the systematic development of phonological and phonemic awareness, to enable pupils to build up a knowledge of skills in order to become fluent readers. 

Developing an action point. 
When beginning to bring together a school development plan (SDP), the process starts with a clear vision of what a school wishes to achieve, as well as setting the context for the whole SDP. The school needs to ensure that the vision is clear to all, motivational and achievable, as well as being underpinned by practical strategies in order to enable school improvement to take place (Welsh Government, 2014). 
The process of self-evaluation is the starting point for piecing together the improvement priorities and targets within in a school in order to best support the learning experiences and outcomes for all pupils, as well as identifying any areas of strength. Progression, attainment, and well-being should be at the forefront of all schools’ evaluation and improvement planning, linking in with specific Areas of Learning from the new curriculum for Wales, alongside helping pupils to progress in ways that can help them develop and build skills towards becoming the core of the four purposes (Welsh Government, 2022c). Furthermore, through the self-evaluation process, schools are able to analyse and reflect upon pupil progress and performance and use this information as a basis for sustainable improvement planning, with progress being assessed against set targets or milestones (Welsh Government, 2014). In addition to this, Kyriakides, and Campbell (2004, cited in Demetriou and Kyriakides, 2012), suggest that the engagement with self-evaluation when devising a SDP has two main purposes, which are to improve the quality of the school, as well as to improve the quality of teaching and learning. 
School X was able to successfully identify strengths through their self-evaluation process through highlighting consistently good teaching from majority of staff members, which reflected in their data showing that more than 72% of pupils in all classes were above in the recent National Reading Tests. However, the SDP from School X also states that all pupils, especially the more vulnerable with little support at home, are developing their phonics skills slowly and are making limited progress in reading. This resulted in School X highlighting on the SDP that further collaboration was needed with families linked to the school in order to further engage them with encouraging reading at home. The self-evaluation section from within the SDP goes on to say that teaching approaches to reading can be inconsistent throughout the school and improvements need to be made in this area in order to address the impact on pupil progression. This has resulted in a whole school approach being introduced in order to achieve the priority target the school set which was to improve teaching and learning so pupils can further develop their phonic skills to read accurately and fluently. School X used the qualitative data from their most recent Estyn report to assist them in addressing the action point of improving pupils reading skills (Estyn, 2017).
According to Welsh Government (2014), the strategic planning stage of the SDP is a continuous cycle in which a school reflects upon its performance, identifies priority areas for improvement, as well as developing strategies to address them, and review the progress made and the impact it has had within the school environment. The strategic plan will highlight the journey that a school needs to go on and will show a clear purpose that is shared and understood by all parties involved. Welsh Government (2022a) states that the most effective way of developing a strategic plan is to ensure all school partners and stakeholders participate in the process, with everyone demonstrating their commitment to school improvement. The SDP from School X shows that stakeholders participate in the monitoring and reviewing process of the SDP, however it was highlighted that only members of the senior leadership team were responsible for the development of the plan. There was great detail provided in School X SDP with regards to addressing the requirements of strategic planning. The success criteria were clear to see, and was related to both staff and pupils, as well as highlighting their chosen strategy to help them achieve their priority target (Estyn, 2022). The SDP stated how all staff would be receiving professional development training in order for them to best support the pupils, as well as linking with how the school would be collaborating with the community to further support staff and pupil development (Welsh Government, 2014: 2022a).
The making improvement and action stage from within the SDP cycle is clearly demonstrated within the SDP from School X, through evidence that the phonics strategy they chose was implemented in September 2022. In addition to this, staff responsibility was a common thread throughout the SDP, with reference to whole school training linked to the chosen strategy, as well as non-negotiables being agreed which clearly identified how pupils would be taught during planned phonics sessions. However, the SDP states that due to staff absences, alongside extracurricular activities being undertaken within school, specific phonic group teaching has often been replaced with whole class sessions which have impacted on the improvement of reading fluency linked with pupil progression. This has resulted in a ‘floating’ member of staff being made available to cover the phonic sessions if and when needed. As suggested by Welsh Government (2022a), high quality leadership was highlighted within the SDP as links were made with the Literacy, Language and Communication lead within the school, as well as collaboration opportunities with partner schools. Furthermore, regular timescales were implemented throughout the SDP, relating to when assessments would take place regarding the chosen phonics strategy, alongside the Salford reading and National reading tests associated within the school environment. These assessments enable School X to track pupil progression within their priority target area and implement any interventions that may need to take place.
According to Welsh Government (2014) an SDP should be regularly monitored during the cycle and formally reviewed and revised at least once a year. The SDP from School X shows its strengths in this area as it clearly states three specific timescales throughout the year in which impact of strategies is monitored, reviewed, and measured to ensure that the school is on track within its journey, as well as pupil progression and attainment being at the forefront of the revision. In order to support pupil progression further, six weekly phonic assessments are conducted with pupils as a way in which to see how they are developing with their phonics and reading skills, and to highlight any target areas that need to be developed further through extra support and interventions. 

Reflection and evaluation.
The phonics programme that School X chose to implement as a whole school approach was the Read Write Inc (RWI) scheme. The school was able to invest in this programme due to gaining funding from the local authority as a result of the impact of Covid-19 in order to navigate the challenges posed by the pandemic as well as offering further support to address learning recovery and pupil progression in school. The school was able to provide all staff with the necessary RWI training which enabled them to quickly embed the programme within all year groups in the school. However, on reflection, only two members of staff are trained to conduct the six weekly assessments with all pupils from within the school, which is extremely time consuming and can result in assessments overlapping, in turn affecting pupil progression. Therefore, a practical recommendation would be for the school to research into training additional staff members in order to support the current staff with the conducting of the assessments. This would allow for the focus to return to pupils learning and progression as outlined by Welsh Government (2014: 2022a). The SDP states that the implementation of RWI across the school has had a positive impact on pupils learning and progression, with 62% of pupils successfully moving up a group, with 39% of them moving up more than two groups. For the pupils whose progress has been slow or remained the same, interventions are put in place whereby those pupils will receive 1:1 tuition from trained members of staff in order for them to progress with their reading skills. However, the Education Endowment Foundation (2023) offer that with phonics programmes, such as RWI, they can fall under the umbrella that one size fits all approach, which could result in further negative impact on pupil progression if the approach is not suitable for individual pupils needs. As part of the RWI programme, School X has invested in a variety of books based on different characters and storylines in order to try and encourage pupils of all ages to engage with reading both at school and at home. This has proven to be successful within the school has pupils have the choice of which book scheme they would like to follow, allowing them to demonstrate pupil voice within this area of development. 

Conclusion. 
As outlined in the introduction, the purpose of this assignment was to focus on one aspect of a school development plan, reflecting on the development of the target within the school environment. Through the completion of this assignment, I have been able to gain a deeper understanding of the processes involved with the creating of a school development plan and the individual stages that need to be addressed in order to complete the SDP. The knowledge that I have gained has enabled me to develop my professional learning further which can be linked with the continuing professional strand from within the Professional standards for teaching and leadership (Welsh Government, 2019). 
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