Introduction
Curriculum is hard to define. So much so that people working within curriculum-based jobs have trouble coming up with a definition (Wiles, 2009, p.2). The general definition focuses more on the subjects taught within education, however, any given curriculum is much more than that. Curriculum is an amalgamation of different experiences had within education, this includes a more academic based view including subjects taught and extracurricular activities; whilst also including non-academic activities and the hidden curriculum. (Wiles, 2009, p.2). The higher education curriculum is largely a product based curriculum with students receiving an undergraduate or postgraduate qualification at the end of their study.
Part of the hidden curriculum is Inclusivity. Inclusivity is very important in today’s society as the UK becomes more culturally diverse (ECU, 2013 cited in Hutchings, 2018) and aims to be more universally accepting of people who are different. Inclusion within an educational context can be defined as every person learning together in a mainstream environment (ALLFIE, 2018). Current inclusive practice within the education system (when focusing on disability) can actually be better defined as segregation due to students being kept in special needs facilities and special needs schools and not integrated with non-disabled students (providing they have the correct level of additional support) (ALLFIE, 2018). It is extremely important for any curriculum to be designed in a way that allows for success for all
‘The basic principle that can and should be universally responded to is that it is attitudes, barriers and other forms of discrimination within the system rather than individual characteristics or deficits that are the cause of disadvantage’ (Morgan & Houghton, 2011).
This paper will focus on critically analysing the strategies in place that promote inclusivity within the UK higher education curriculum. It will focus on three main strategies:
· Inclusive practise
· Widening participation
· Differentiation
Higher education (along with further education) generally has a greater level of diversity that schools. This is partly due to more people being able to attend as there is not a small bracket of age requirements. Also, some people travel across the world to go to a specific university where this is less likely to happen with primary and secondary schools. This means that higher education facilities have a greater responsibility to promote inclusivity within their establishments. Fortunately, there are certain policies that have been put in place by the UK government that force higher education facilities to be more inclusive.
The Equality Act 2010 (UK Gov) is a piece of legislation that protects people that exhibit what they call “characteristics”. These characteristics include:
· Religion or belief
· Sex
· Sexual orientation
· Marriage and civil partnership
· Pregnancy and maternity 
· Race
· Age
· Disability
· Gender reassignment



To be inclusive, the university has to understand the different levels of diversity across the student population and use this knowledge to root equality into university life (Thomas & May, 2010). This understanding can then be used when designing courses and modules so as not to leave any particular group out or cause unintentional offence. 
There are four distinct diversity dimensions that can be further broken down into areas with potential for a lack of inclusion. These are outlined below:
	Educational
	Level of entry qualifications; Skills; Abilities; Knowledge; Education Experience; Life and Work Experience; Learning Approaches.

	Dispositional 
	Identity; Self-Esteem; Confidence; Motivation; Aspirations; Expectations; Preferences; Attitudes; Assumptions; Beliefs; Emotional Intelligence; Maturity; Learning Styles; Interests; Self-Awareness; Sexuality; Gender.

	Circumstantial
	Age; Disability; Paid/Voluntary Employment; Caring Responsibilities; Geographical Location; Access to IT; Transport; Time; Entitlements; Financial Background; Marital Status.

	Cultural
	Language; Values; Cultural Capital; Religion and Belief; Country or Origin/Residence; Ethnicity/Race; Social Background.


									(Morgan & Houghton, 2011).


Inclusive Practise
One strategy that is in place to promote inclusivity is called Inclusive Practise. Inclusive Practise is a strategy aimed at the educators rather than the establishment. Inclusive Practise is a pedagogical approach to inclusivity that allows all students to access the course content, take part in the sessions and to be able to complete the required assessments (Equality Challenge Unit, 2013 cited in Hutchings, 2018). Thomas & May (2010) advised that research has found that the marginalisation that happens across the higher education curriculum tends to be affected by class, gender, sexuality and disability, with the hidden curriculum also being not as inclusive as it could, or should, be.
When designing courses, the university should anticipate that certain students may have barriers to learning. Removing the barriers or amending the course to be more inclusive has shown that students have better engagement with the course and have access to more course materials when needed (Gibberd, 2018). Some examples of this would be advising a student with reduced or poor vision to gain access to the course materials in braille or a text to speech translator. Another example of this is ensuring that if you have someone in your class who is in a wheelchair that any activities are wheelchair friendly.
Language is a big part of inclusive practise and can be categorised into language used and language spoken. Language used within a classroom environment, even at university level, should be respectful of others and unoffensive. There are certain phrases that you may hear from overseas that are not used on a day to day basis in the UK. An example of this would be the phrase “people of colour” which is used in America when identifying anyone who is not Caucasian. This phrase, however, is not commonly used in the UK and therefore may not be acceptable to people who may feel marginalised by that phrase. 
At times, something that is done to include one group often benefits everyone in the class. For Example, it has long been thought that good practice if you have students with dyslexia in your class that placing the notes and slides online first allows them to familiarize themselves with them beforehand. This would also benefit students with language barriers, but also anyone who wishes to read up on the session before attending (Morgan & Houghton, 2011).
Learning styles impact on higher education learning a lot and is important when discussing inclusive practise. The whole point of working towards a degree is to prove you are able to work at a higher level than those without a degree. An inclusive curriculum should understand these different styles of learning and should reflect in the opportunities provided for alternative learning (Perry, 1970). The curriculum should be designed in a way that both encourages and champions different learning styles.
There are certain facilities that the institution can offer in order to promote inclusivity. One of which being institution-led lecture recording. This will allow students to listen to lectures in their own time in case of any missed points or to reintegrate with the session if there was something they did not understand. This would also aid with blind students wanting to look back at lecture notes after the fact. The institution-led aspect of this will allow them to control the recording so there is less chance of plagiarism using the intellectual property of the lecturer. This also could have positive implications on the content within the lecture as the lecturer knows they are being recorded (JISC, 2016). There have been some case studies completed that show a great number of downloads on lectures with over two million downloads at The University of Manchester alone (JISC, 2016). There is also, of course, the option to allow student-led recording. However, this may leave certain students feeling marginalised due to not having the equipment necessary for such a task.
Widening Participation
	Widening participation is a strategy used by higher education providers to target group of people who typically are under represented within the student community. Generally, this extends to women, people from low socio-economic backgrounds, mature students, those from minority ethnic backgrounds, people living in remote areas and people with disabilities (Tight, 2014). Universities are free to offer to whichever of these groups they feel would benefit from it the most, therefore being inclusive but only partly.
	Edinburgh University (2018) offer widening participation to those with low socio-economic backgrounds and those from low participation schools and neighbourhoods. They advise that the strategy helps to prepare people for university, ensure success, improve employability, open the opportunity for postgraduate study and life-long learning.
	This policy has been in place in the UK for a long time and has shown such success that it has survived the devolution of the UK Government and is policy in Wales, Scotland and Northern Ireland as well as England (Tight, 2014). UK Government statistics show a clear increase in children from a low socio-economic background entering higher education between 2008/2009 to 2016/2017. The statistics use the provision of free school meals to identify those from a low socio-economic background. In the 2008/2009 academic year, the statistics show that 17.4% of people who were provided free school meals at school attended higher education by the time they were 19 years old. By the 2016/2017 academic year this had risen to 25.6% (UK Gov, 2018). The statistics also show a drastic increase between the 2011/2012 academic year and the 2016/2017 academic year when looking at job attainment within 6 months of graduating. They show the percentage rise from 67.0% to 76.1% within this time (UK Gov, 2018).
	Coventry University (2018, cited in Armstrong, 2018) shares their policy on widening participation:
"This agenda is a philosophical position taken by the recent government to re-structure Higher Education and is based upon notions of equality. The aim of this agenda is to offer opportunities to groups within the population, who are under-represented in Higher Education, notably those from socio economic groups III-V; people with disabilities; people from specific ethnic minorities."
	Once students have entered higher education with help from widening participation there is always a chance that without continued support, they will not complete their studies (Mullen, 2010). An example of this would be the social pressures that higher education puts on a person. If you are attending higher education for the first time it can be daunting, and some people may not enjoy that environment and without the correct support in place, they may miss lessons or drop out completely.
Differentiation
	Differentiation is a pedagogical strategy that celebrates individuality within a class. It allows for different students to be able to access the same course in different ways. Differentiation uses people’s differences to tailor their learning experience to them so that everyone in the class has the chance to succeed within higher education (Tomlinson, 2001).
Differentiated classes are "responsive to students' varying readiness levels, varying interests, and varying learning profiles” (Tomlinson & Kabfleisch, 1998, cited in Lawrence-Brown, 2004. p.37). Most differentiation strategies tend to focus on SEN students or students with additional learning needs.
In order to create an inclusive classroom environment utilising differentiation there are 3 main steps that should be followed:
1. Promoting active learning
· Hands on experience 
· Multi-sensory activities
· Real life concepts
(Lawrence-Brown, 2004).
2. Connect the subject with the students via:
· Their interests (Warner & Cheney, 1996)
· Their communities (Gladdens, 2002)
· Their experiences (Hollins & Oliver, 1999)
(all cited in Lawrence-Brown, 2004).
3. Incorporate multiple intelligences and learning styles such as:
· Kinaesthetic
· Audio
· Visual 
(Lawrence-Brown, 2004).
	Promoting active learning using the above options would allow for a greater understanding of the lesson for someone with additional learning needs as they would not only be able to relate the learning to real life but would be able to learn in an alternative way if the regular academic route is difficult for them. Connecting the subjects to the student’s interests, communities and experiences would also allow them to relate the learning to real life, but also may provide better context if they struggle to understand the concept of the learning outcomes. Incorporating multiple intelligences and utilising different learning styles would also take away the monotony of learning in one particular way and open learning opportunities to those who may struggle with the regular teaching method.
	Students that require additional support through differentiation tend to be intellectually capable (due to them reaching the level required to attend a higher university course) but the difficulties they have with learning can be complex (Lawrence-Brown, 2004).  This, naturally, can affect not only their attainment within the course but also the motivation required to complete higher education. There is immense pressure or higher education students to do well, this pressure is slightly different from the, mainly parental, pressure that comes from their previous schooling. This is due to the lack of additional funding, the financial aspect of higher education, peer pressure and pressure from the higher education facility for their students to do well. It is extremely important to maintain the standard of learning for students with additional learning needs to allow them to succeed within higher education (Lawrence-Brown, 2004).
	When designing a differentiated course, the designer must not presume that any number of students will be on the same learning path. There needs to be specific measures in place to support students who require additional support (Tomlinson, 2014). These do not necessarily have to be students with special educational needs, but anyone who requires any form of assistance due to a lack of understanding of the current teaching method. An example of someone requiring assistance with learning due to special education needs would be someone with learning difficulties. By the very definition, someone with learning difficulties has difficulty learning. This does not mean that they have any intellectual issue and may generally be at an intellectually similar level to all other classmates, but they would have difficulty understanding the lesson and the learning method. An example of someone without special educational needs that would still benefit from a differentiated classroom would be someone who learns at a much faster pace than those around them. Not providing these students with additional learning and a different route to the learning objectives could possibly hinder them in learning. This may also lead to lack of motivation due to them knowing or completing all the work and having nothing to do.
	A differentiated classroom would also promote self competition rather than peer competition (Tomlinson, 2014). If a student is fully aware that they are receiving additional help, at times, this can be embarrassing to them. The last thing that a student in this position needs is to be compared to someone who may not be at the same point in learning as they are.  Teachers who teach in a differentiated class often ask students to self compete, allowing them to compare their old work with new work once more learning has been completed, whilst at the same time keeping that air of competition still around. This may motivate students to try harder in tests and coursework assignments as they would want to do better and improve on their previous works.
‘There is no single right way to create an effectively differentiated classroom; teachers craft responsive learning places in ways that match their own personality and approach to teaching’ (Tomlinson, 2014).
Conclusion
	There are a number of strategies that promote inclusivity within the higher education curriculum. These strategies are deigned and utilised to aid students that would otherwise have a harder time adjusting to, or accessing, higher education. These strategies are of utmost importance to the communities they help, but that’s not to say that more can not be done. Realistically there will always be problems with being fully integrated as there are so many different reasons for someone being marginalised from a particular thing, whether that is education or not. However, the strategies that are currently in place are showing clear change within the higher education community, thus proving themselves useful in the fight for inclusion within higher education.
	There are some limitations with the strategies. The higher education curriculum can call for these policies to be put in place but ultimately, they need to attract the people they are targeted at. 
If the UK government creates a truly inclusive curriculum this will greatly reduce the need for individual adjustments, providing a more harmonious and balanced learning environment for all. To do this seems impossible, however, the policies and strategies are clearly working so if they are all included on the same programmes there is a less chance of lack of success due to the many avenues of additional support available. 
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