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Introduction
This paper explores human rights and inclusion in an educational setting, it discusses potential barriers that could impede pupils learning and participation in the classroom and considers learning needs and the effects that related policies, legislation, and practices can have on the learning environment.
The Welsh Government (2016) defines inclusive education by stating that all children and young people from any culture or with any disability, including those with additional learning needs (ALN), should be treated without bias and given the same access to opportunities as the pupils without unique requirements. These views are echoed by The Alliance for Inclusive Education (2023). 
According to UNICEF (2023a) children have the same human rights as adults, however as children are considered to be more vulnerable than adults they also have their own specific rights to protect them from harm or wrongdoing, and the United Nations Convention on the Rights of the Child (UNCRC) (1989) sets out a fifty-four article agreement to protect children and young people, children being defined in article one of the UNCRC agreement (1989), as people under the age of eighteen years old. The agreement has been ratified by 196 counties around the globe but notably not by the United States of America (United Nations, 2023).
UNICEF (2023a) believes that children’s rights are fundamentally important and states: “The healthy development of children is crucial to the future well-being of any society” (UNICEF, 2023a) suggesting that impacting child development negatively could be detrimental to the general society in future years, and that specific child rights are imperative to ensure positive child development (UNICEF, 2023a).







The Welsh Government (2020) introduced a new system to support children with learning needs, it replaces the Special Education Learning Needs (SEN) and the Learning Difficulties and/or Disabilities (LDD) system with the Additional Learning Needs Act (2018), with the purpose of achieving a more inclusive and unified framework for educational institutions across Wales. However, the English system has not changed and uses the Special Education Needs and Disability code of practice (SEND) (Department for Education, 2015). This paper will use both acronyms SEND and ALN depending on the reference papers in question. The ALN Act (2018) defines someone with additional Learning Needs as: 
A person has additional learning needs if he or she has a learning difficulty or disability (whether the learning difficulty or disability arises from a medical condition or otherwise) which calls for additional learning provision
                                                                                                    (ALN Act, 2018)

Barriers Pupils with Additional Learning Needs May Face

Bullying/Harassment
According to the Anti-bullying Alliance (2023) pupils with Special Education Needs and Disability (SEND) are notably more likely to be bullied than pupils who do not qualify as SEND students. Furthermore, the organisation believes that pupils with autism and learning disabilities are most at risk. The Anti-bullying Alliance (2023) states that: thirty-six per-cent of pupils with SEND difficulties experience persistent bullying compared with twenty-five per-cent of pupils who do not exhibit SEND difficulties, the article suggests that children and young people are most affected, with primary school pupils who exhibit SEND challenges being twice as likely to endure persistent bullying than their counterparts without SEND (the Anti-bullying Alliance, 2023).
Victims of bullying can show symptoms in the form of poor concentration levels, irritability, insomnia and even complaints of headaches and stomach aches (Vanderbilt and Augustyn, 2010). Furthermore, bullied children have been associated with an elevated risk of self-harming at the age of twelve years (Fisher et al., 2012).






School Funding
The National Education Union (NEU) (2023) suggests that there is an ongoing SEND funding crisis which is affecting schools across the United Kingdom, stating that: “The Government is failing children with special educational needs and disabilities” (NEU, 2023). The NEU (2023) believes that there are 390,109 pupils with an Education Health and Care Plan (EHCP) which has seen an increase of ten per-cent since 2019 and over sixty per-cent since 2015. The NEU (2023) believes that the system cannot manage the increase of pupils with EHCPs, and because of this more than 1200 SEND pupils are not attending schools. The NEU (2023) analysis stipulates that a further 2.1 billion pounds is needed per year to address the shortcomings, a statement that is echoed by the National Association of Head Teachers (NAHT) (2022) who achieved a survey of more than 11,000 school leaders. The survey served to ascertain whether budget cuts would be made for the school year 2023-2024 and the response to the survey suggested that a large number of budget cuts would indeed take place, including a thirty-five per-cent cut to the SEND/ALN budget (NAHT, 2022). As previously stated, ALN is the acronym for Additional Learning Needs which is new legislation in Wales and replaces SEN and LDD (Welsh Government, 2022). Furthermore, the NEU (2018) believes that funding for SEND pupils is already too low stating that Special Education Needs Coordinators (SENCO) are overrun and must work extra hours which they are not paid for, to ensure their pupils are not neglected.
Accessibility 
Many children with ALN may require extra help regarding accessing the learning environment (Mencap, n.d.); for example, some pupils with learning difficulties are fully mobile, however, some could have more profound physical disabilities and may use specialist equipment to assist with mobility, therefore wheelchair access routes or walking supports and aids could be needed if they are to attend lessons successfully (Mencap, n.d.). Furthermore communication barriers may arise and many pupils with learning disabilities can find it difficult to express themselves effectively and could rely on non-verbal communication like body language, facial expressions, or sign language to understand the context of a situation, these pupils could require access to specialist technology and/or software to aid their learning (Mencap, n.d.). Moreover, they may need access to a support team from their educational institution and could have a heavy reliance on them (Mencap, n.d.).





Health
There are also health concerns to consider, physical health but also mental health, as Mencap (n.d.) suggests that some children may need specialist support during learning activities to cope with epilepsy, oxygen administration or food consumption. Mencap (n.d.) suggests that pupils with learning disabilities are at greater risk of mental health problems than those without, and recognising signs of mental unwellness may be more challenging in children with profound learning disabilities (Mencap, n.d.). These concerns regarding children with profound learning disabilities are also raised by the Nation Health Service (2022).
Under the Equality Act (2010) schools must make reasonable adjustments for pupils with access, health and/or harassment issues, or the school could breach one of the act’s nine protected characteristics and face prosecution (Equality Act, 2010).

Inclusive Education 
The Welsh Government (2016) has a vision of inclusive education, believing all pupils should feel they fully belong within the school community and equal opportunities should be given to all. The Welsh Government (2016) also suggests that pupils would benefit from a knowledge of their child rights stating that: “The Welsh Government’s vision is that all children have access to their rights, as set out in the United Nations Convention on the Rights of the Child” (Welsh Gov., 2016, p.5).
But what are the views of practitioners who could be implementing an inclusive education? Well, Knight et al. (2022) achieved a survey of more than 250 practitioners teaching across Wales, fifty-six percent of which were teaching at primary schools with the rest teaching at secondary schools, special schools, and further education institutions, the practitioners taught in all twenty-two local authorities across Wales and the survey, amongst others posed these questions: “What  are  the  benefits  of  including children with ALN in the classroom?’ and ‘What are the difficulties of including children with ALN in the classroom?” (Knight et al., 2022, p.10).
Knight et al.’s study (2022) suggested that the practitioners had a good understanding of the ‘ideal’ concept of inclusive education and defined it well. Furthermore when commenting on the benefits of inclusion, they suggested that pupils could become more tolerant and understanding of the diverse Welsh community.





And regarding pupils with Additional Learning Needs (ALN) being integrated into the mainstream classroom, many of the surveyed practitioners believed that the ALN pupils would benefit, suggesting that they could see their peers as good role models and potentially improve their literacy skills and behaviour issues (Knight et al., 2022). However, in contrast to this opinion some practitioners articulated several potential problems, the first being that pupils with ALN sometimes exhibit aggressive, disruptive, and even violent behaviour, and practitioners believed this could hinder their ability to teach effectively while having a negative effect on academic achievements for the class as a whole (Knight et al., 2022). They also suggested that there is a lack of funding to support the inclusion of ALN pupils into the mainstream classroom, the practitioners believing extra staff and resources would be essential to support their learning needs. Furthermore specialist training could be needed as some of the practitioners did not feel confident in situations with pupils that have more severe cases of ALN, they also stated that they would need more preparation time to plan for these potential challenges (Knight et al., 2022).

Pedagogy to Overcome Potential Barriers for ALN Pupils
The National Association of Special Education Teachers (NASET) (n.d.) produced a report to aid practitioners with strategies to overcome potential learning barriers that pupils with ALN may face. The report consists of three components, the first being academic instruction, then behaviour interventions, and finally classroom accommodations. The NASET (n.d.) suggests that Pupils with ALN learn most effectively in a structured academic environment, so they understand exactly what is expected of them, and this may also benefit pupils with more severe cases of ALN as they can exhibit issues with schedule changes. The NASET (n.d.) also recommends a clear and concise pedagogy with regular reviews of previous lessons to reinforce the learning objectives. The NASET (n.d.) suggests that practitioners should use assistive technology to help them overcome learning barriers, believing computers or projector screens should be made available. However, the NASET (n.d.) states that regular dialogue with pupils could prove an advantageous way to ascertain what their needs are. And for pupils with behaviour difficulties, the NASET (n.d.) believes that positive reinforcement of good behaviour by verbal praise or a reward system would be most appropriate. 





They also suggest that: removing distracting objects, rearranging the classroom to suit the needs of pupils with ALN, by perhaps sitting them near a class role model or even making adjustments to the ergonomics of the classroom furniture, could improve concentration levels, behaviour issues, and the academic performances of pupils with ALN difficulties. 
It seems that the NASET (n.d.) adheres to the social model of disability, this model “seeks to remove unnecessary barriers which prevent disabled people participating in society” (Parliamentary and Health Service Ombudsman, n.d., p.1).  The theory being that any disabilities a person may have is not the problem, but in fact external factors are to blame, for example not offering alternative options such as braille, large texted books or access options (Parliamentary and Health Service Ombudsman, n.d.).


Rights-Based Education
In 1991 the United Kingdom of Great Britain and Northern Ireland ratified the United Nation Convention on the Right of the Child (UNCRC) (United Nations, 2023) and Professor Sally Holland the former Children’s Commissioner for Wales welcomed the reforms being made in the Welsh education system since Professor Grayham Donaldson’s Successful Futures report in 2015. However, Holland (2018) believes that more can be achieved regarding the integration of children's rights into the new curriculum for Wales (2022), reflecting that, while the current curriculum (2022) includes elements of children's rights, values, and principles, it is not mandatory pedagogy within the framework (Holland, 2018). 
Holland (2018) defines human rights stating that: 
Human rights are the basic freedoms and protections to which all people are entitled. They are rights that everyone has whatever their nationality, place of residence, sex, national or ethnic origin, colour, religion, language, sexual orientation or any other status. We are all equally entitled to our human rights without discrimination. 
                                                                                            (Holland, 2018, p.5)






Holland (2018) believes because of the British ratification of the UNCRC in 1991 that the Welsh Government has a duty to include children’s rights education in the new curriculum for Wales (2022) and should create a unified framework for practitioners to follow. The former commissioner also suggests that children’s rights education is fundamentally important, and it actively encourages cooperation, inquiry, and evaluation of their own attitudes and behaviours, creating an understanding and respectful learning environment. Holland (2018) believes this change in attitudes could prevent bullying and discrimination and encourage participation. Discrimination is prohibited conduct under the Equality Act (2010) which public authorities in the United Kingdom must comply with or potentially face prosecution (Citizens Advice, 2023).
[bookmark: _Int_vZ8Fz45y]Furthermore Holland (2018) believes as well as students exhibiting increased empathy for others, that a rights respecting education will improve social and emotional well-being, which could help public bodies meet their requirements regarding the Well-being of Future Generations (Wales) Act (2015). This legislation aims to promote seven well-being goals: 
• A prosperous Wales
• A resilient Wales 
• A healthier Wales 
• A more equal Wales 
• A Wales of cohesive communities 
• A Wales of vibrant culture and thriving Welsh language 
• A globally responsible Wales 
                                            (Well-being of Future Generations (Wales) Act, 2015, p.3)

With the purpose of improving the well-being of Wales as a whole, by improving the well-being of its residents. The legislation suggests that the law is needed to effectively engage the challenges Wales is facing now, but also in the future (Well-being of Future Generations (Wales) Act 2015). 






According to Holland (2018), the Welsh Government has committed to working towards the integration of the UNCRC agreement (1989) within the Welsh curriculum, although the former commissioner welcomed this response, she believes there is a need for progressive work around the children’s rights-based content. Holland (2018) suggests that children’s rights should be fully embedded across the four purposes of the new Welsh curriculum (2022), with a cross-curricular method of pedagogy put into practice that underpins all curricula activities.
Rights-Based Education in Practice
A recent report by Estyn (2019) covered Ysgol Gynradd Gymraeg Llwynderw, this primary school has adopted the Rights Respecting Schools (RRS) policies and the Estyn (2019) report suggests that it is having a positive effect.
Gynradd Gymraeg Llwynderw school is situated in the west of Swansea City and had 355 pupils enrolled as of 2019, the school identified twelve per-cent of its pupils with having ALN difficulties, which is lower than the national average of twenty-one per-cent (Estyn, 2019) or one in five learners (SNAP Cymru, 2023). The school experienced a series of complaints from concerned parents regarding their children with ALN, they believed their children were being treated unfairly which was having a negative effect on their well-being, moreover a survey showed that less than fifty per-cent of pupils felt safe during school hours. Following this survey, the school's staff and governors worked closely with parents and pupils to ascertain what was needed to improve the well-being of pupils. It was decided that adopting the RRS (Rights Respecting Schools) policies could improve their well-being (Estyn, 2019). UNICEF (2023b) believes that as a direct result of Schools following the RRS policies, they will achieve happier, healthier, and more respectful pupils, while also improving their safety. 
After implementing the RRS policies Ysgol Gynradd Gymraeg Llwynderw found a significant improvement regarding pupils' well-being and reported an increase in attendance levels. A further survey revealed that 100 per-cent of parents now believed that their children were safe during school hours and that their well-being was significantly improved. Following this the school received a gold award from the RRS initiative (Estyn, 2019).







Similarly, Saltley Academy in Birmingham England and Hafod Primary School in Swansea City Centre reported improvements after adopting the RRS policies. Saltley Academy fell into ‘special measures’ after an Ofsted inspection, but just four years after adopting the RRS policies they achieved a ‘good’ Ofsted inspection, with the improvements being largely accredited to the RRS policies adopted by the school (UNICEF, n.d.). Hafod Primary School has a particularly diverse community and believes that the RRS policies work conjunctively “to develop pupils’ understanding of the lives of other children” (Estyn, 2018), creating a harmonious learning environment (Estyn, 2018).

Conclusion 

It seems that the Welsh Government has a deep concern regarding the well-being of its nation and its occupants, suggesting that a happier, healthier, and inclusive Wales is a more prosperous Wales (Well-being of Future Generations (Wales) Act, 2015). Since 2015 the Welsh Government has made some significant changes to policies and legislation with the ALN Act (2015), Well-being of Future Generations (Wales) Act (2015) and a vision of inclusive education with a focus on human rights. However, Holland (2018) suggests that more could be achieved and believes that the UNCRC’s policies (1989) should be made mandatory pedagogy for schools through legislation, thus helping to overcome the barriers pupils with ALN may face (Holland, 2018).
However, many practitioners have raised concerns over a fully inclusive learning environment and suggest it could be detrimental to the academic achievements of all learners involved (Kight et al., 2022). The NASET (n.d.) set out a series of strategies to help practitioners overcome the barriers they may face in an inclusive learning environment, but perhaps addressing the training and funding concerns raised by some practitioners could be more productive (Kight et al., 2022). 
Some schools with diverse communities or experiencing difficulties have reported good outcomes after adopting inclusive and rights-based policies. And with one in five learners having ALN challenges (SNAP Cymru, 2023), can Wales afford to not include them?
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