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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	To reference accurately in accordance with the UWTSD referencing guidelines (do not include book titles in essay text)
	Ensured to reference correctly, referring closely to UWTSD guidelines, and not including book titles in essay text

	Target 2
	In reflecting and identifying next steps for practice, refer closely back to the literature which informed your plans for action
	Referring back to literature when reflecting upon next steps for practice.

	Target 3
	
	





Part 1: Professional Learning Passport

Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	 The purpose of this bridging activity was to understand the use of AFL as a method to develop teaching and learning strategies.
In our meet day we investigated the 'Great Teaching Toolkit' by 'Cambridge Assessment'. This focused on four key elements.
1. Understand the content they are teaching and how it is learnt
2. Create a supportive environment for learning
3. Manage the classroom to maximise the opportunity to learn
4. Present content, activities and interactions that activate their students' thinking.
We also looked at literature as well as different AFL strategies which would inform our practice. 
	 This meet session was very beneficial, allowing me to make decisions about which AFL strategies would be most effective to use in the test phase. During the session I also thought about how I could relate the four principles from the teaching toolkit to AFL strategies.
Researching literature as well as group discussions on AFL strategies has developed my own knowledge on how to implement these strategies in the classroom. Finally, having witnessed my school mentor use AFL strategies like effective questioning, I intend to discuss my ideas with her to better inform my practice in the test phase. I believe engaging with the meet phase will ultimately benefit my teaching, as I gain knowledge on how to implement AFL strategies in the classroom.



Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	During the TEST phase I was expected to trial, reflect and develop my use of identified AfL strategies in a range of contexts. I had to aim to trial at least one strategy for each element of Assessment for Learning listed below:

· Sharing criteria with others
· Quality of questioning / Quality of talk
· Quality and use of Feedback
· Peer and self-assessment.
I focused on effective questioning which relates to quality of questioning, as well as using an assessment sheet for phonic recognition and writing. 

	I found the Test phase to also be useful in developing my AFl strategies in the classroom.

The assessment phonic sheet was chosen due to its formative assessment style; taking place in the middle of teaching and allowing for reteaching of phonics that the child was unsure of. I assessed the children one by one in an informal manner. Firstly, I showed each child phonic flashcards a to z and asked them to tell me the letter sound. I recorded their answers, giving them one tick if they could correctly identify the phonic sound. Then, I asked them to write the phonic sound independently, giving them another tick if they were able to do so.

My AFL strategy took place in the middle of the teaching and learning process, rather than at the end such as in summative assessments. I found this strategy to be highly effective as I was able to quickly identify which phonic sounds each child needed help identifying and writing, thus could give feedback and allow for reteaching tailored to each individual child. 

The first AFL strategy was chosen due to its formative assessment style; taking place in the middle of teaching and allowing for reteaching of phonics that the child was unsure of. I assessed the children one by one in an informal manner. This is backed up by Dylan William in his ‘Inside the Blackbox’- who says ‘Firm evidence shows that formative assessment is an essential component of classroom work and that its development can raise standards of achievement’

I also found the children enjoyed identifying and writing the phonic sounds due to my informal manner, with many seeing it as a game rather than as an assessment. This took place in my test phase, as I noted which phonic sounds each child was unfamiliar with. I went over said phonic sound at the time of their assessment, until they were more confident. Dylan William notes that ‘assessment becomes formative assessment when the evidence is actually used to adapt the teaching to meet students’ needs. This took place in my test phase, as I noted which phonic sounds each child was unfamiliar with. I went over said phonic sound at the time of their assessment, until they were more confident.
Also, in my future ‘short, sharp activities’ lessons to the whole class, as well as in phonic lessons, I placed emphasis on phonic sounds that the children were unsure of., using flashcards to aid my teaching. Thus, I used my AFL strategy to adapt my teaching to meet the students’ needs.
I also incorporated self-assessment in this AFL strategy through discussion before and after they had completed the task. Dylan William notes in his Inside the Black Box that feedback must include ‘recognition of the desired goal’. Therefore, before I started the assessment, I explained to each child that we were going to be looking at phonic sounds, to see how well they could recognise and write them. I told them that we want to be able to know and write all phonic sounds. I showed them the completed worksheet, asking them which phonic sounds they were having problems with. Despite their young age, being in reception class, I was surprised at how many of the children were able to independently identify which phonic sounds they were unsure of. I used my tick sheet to assist their self-assessment, showing them the phonic sounds that they needed help with. Together, we identified the ‘gap’ in their knowledge, and I spent the final part of the assessment going over the phonic sounds they struggled with to ‘close the gap’
The second AFL strategy that I implemented was effective questioning in the classroom, linked with quality of questioning and talk. I used effective questioning in all lessons, both at the beginning to assess prior knowledge, and at the end to assess learning and to ‘close the gap’ between what the children know and what they still need to know. 

An example of this comes from a scientific experiment lesson I taught. This lesson involved using milk, soap, and food colouring to emulate fireworks, with the fat from the milk reacting with the soap, and the food colouring allowing us to observe the chemical reaction. Throughout this lesson, I used open-ended questions like ‘What do we think is going to happen’, which required the children to explain their thinking rather than simply provide a factual answer. I noticed that the children responded well to open ended questions, taking delight in telling me their thoughts and ideas. With one child telling me he thought an explosion was going to take place.
In my research I found that ‘questioning is the driving force of developing thinking and assessment for learning in the classroom and that questions should be open ended and lead to discussion, which inspired me to use this in my lessons as an AFL strategy.
The importance of open ended questioning in the classroom is also stressed in ‘Assessment for Learning: Beyond the Black box’. Here, they state that teachers must be involved in ‘gathering information about pupils’ learning’ as well as encouraging pupils to think critically, both of which are achieved by using open questions – which both provide thinking challenges to learners and, through their answers, provide high quality feedback on the level of the learners understanding of the concepts being taught. In their view, effective questioning invites pupils to explore their ideas and reasonings, and to build new ‘understanding as they work their way to a solution that makes sense to them’ (1999, 23).

I also regarded Bloom’s taxonomy of questioning to aid my questioning style, and thus further the children’s learning.



Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	In the SHARE phase I was expected to report on two of the AfL strategies which I trialled during the TEST phase. 


I had to prepare a 5–10-minute presentation to illustrate my findings from the test phase in my school.

In the presentation, I described my two chosen AFL strategies, being phonic assessment sheets and effective questioning, as well as linking this to research. My research mainly focused on Dylan William 'Beyond the Black Box' and Bloom's Taxonomy of Questioning. 

	I enjoyed the Share Day and getting feedback from the Lead network mentors. I received positive feedback, with the mentors saying they thought my breadth of research was impressive, especially my linking of research to my AFL strategies.

They commented that effective questioning is a particularly useful AFL strategy, which has inspired me to continue using this as an AFL strategy in my future lessons.
I also found listening to the presentations of my peers to be useful. Hearing other AFL strategies, and their advantages and disadvantages, enabled me to broaden my knowledge of different AFL strategies, and decide which ones to use in future practice. One of the other student teachers talked about the implementation of afl strategies in a key stage 2 class, which I have noted as a strategy for me to use in my next placement.




DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? 
I feel Literacy is a particular strength of mine, having done my undergraduate and master's degree in Literary Studies. However, I wanted to expand upon my knowledge of storytelling and exploring books for children.  I wanted to be able to improve my storytelling skills, to fully gain the students’ attention and encourage them to be interested in reading. I also wanted to gain knowledge on how illustrations relate to storybooks, so I can transfer this knowledge to my future students. To do so, I undertook an Open University course on 'Exploring books for children: words and pictures'.  The course outcomes were to;  understand how images communicate meanings to the readers of children’s books understand the role of cultural knowledge in making sense of images understand how words and pictures can reinforce or contradict one another in a text, with interesting results recognise the work of some famous illustrators for children understand how the use of images in children’s books has changed over time and what it means to create books for the specific audiences of children and their careers. I wanted to gain knowledge on this to improve my teaching on children's books in my next placement in a key stage 2 class.  

Rhifedd / Numeracy
Evidenced by an asset? 
I wanted to upskill my numeracy skills, and my ability to teach numeracy, as it has been a weakness of mine previously. I really enjoyed teaching maths in my first placement in a Reception class, and received positive comments from my class mentor, however, I was worried I would not be able to implement this in my next placement class in Key Stage 2 as the maths curriculum becomes more complex.  To overcome this, I decided to undertake an Open University course on 'Teaching Mathematics'. This course involved pedagogical theory for the learning of mathematics topics including pre-requisite understanding, how learners access the important concepts, common misconceptions, and small steps that challenge learners. It also included learning activities which can be undertaken in the classroom and effective approaches to facilitate mathematics learning.   I have been completing this 8 week course and have completed weekly quizzes (as shown in asset).  I found this experience to be rewarding, as it has given me the skills and confidence to teach mathematics, which will improve my teaching in my next placement and outcomes for learners.  

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
With the move to online learning due to coronavirus, I wanted to ensure that I was competent with my digital skills and online learning. In particular, I wanted to be inclusive of students with specific learning needs. I needed to understand more about the technology available for disabled students for online learning. I completed an Open University course on 'Assistive technologies and online learning'. This involved studying some of the technology that disabled students use when accessing computers, looking at the tools and techniques that make it possible for disabled students to engage with online learning.  I wanted to gain knowledge on this so I would be able to assist any disabled learners in my first or second placement if online learning remains in place.  

5
Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? ☐
 











Safonau/ Standards

Professional Experience Template 1: Comparing different sized objects by direct comparison
Pedagogy Standard: Advancing: Real Life Authentic Contexts
What did you do and why?
This maths lesson consisted of comparing different sized objects by direct comparison. I planned this lesson to incorporate real life, authentic contexts as to engage the learners more fully, and to develop their understanding as they could see how the activity works with real life objects. I firstly recorded a video explaining the concept of comparing objects of different sizes by direct comparison, using items in my house like teddies, pencils, books, and boxes. I explained that we can compare objects sizes' by putting them side by side, with the bottom of the objects on the same surface. I directed the learners to find items around their own home that they could use to compare their size. 

This relates to pedagogy 'real life, authentic contexts', whereby the teacher 'demonstrates an understanding of the use of real life, authentic contexts for learning being provided as a natural part of the learning experience'. I believe that this has taken place in this professional experience, as I utilized real life, authentic contexts to further the pupils' learning of comparing objects of different sizes in a natural way. The QTS description states that this 'extends the learners' cultural, linguistic, religious and socio-economic experience and illustrates applications of concepts and abstracts in practice'. This has taken place in this lesson, with the learners' linguistic experience being extended as they relate objects in their house to the activity.  This was implemented to ultimately improve their learning as they can relate the concept to their own lived experiences.

Donaldson notes that 'is important that children and young people see the relevance in their learning to the world beyond the school gates and that opportunities are taken to forge links to that world'. This has taken place in this lesson, through my incorporation of objects from around my home to compare sizes, and with my direction for learners to find household items to further their understanding.


What have you learned?
I believe this lesson to have meet its intended outcomes, as learners were able to relate the concept of comparing objects of different sizes by direct comparison to their own experiences, using items around their home to compare sizes. I will definitely use real life, authentic contexts again in my practice due to its positive effects on learning. From this experience I have understood the importance of creating real life, authentic contexts in teaching from Donaldson's report, and with Mick Waters describing good teaching as bringing ‘the world into range’.

What next?
As a result of this, I will continue to incorporate real life, authentic contexts in the Reception class, as well as in my second placement in Key Stage 2. My next placement will hopefully be in school, rather than online, which will allow me to implement real life, authentic contexts even further. In Donaldson's report, he states that 'visits and visitors can help to bring abstract learning to life' and 'the application of learning can and should be demonstrated in talks, debates, plays, choirs and so on', which I will strive to incorporate in my next placement.





Professional Experience Template 2: Differentiation in writing letters to Santa Clause (Reception class)
Pedagogy Standard: Refining: Differentiation
What did you do and why?
In my reception class, I usually chose a common theme for all pupils in the class. In this example, the lessons were aimed around Christmas. My rich task this week revolved around writing letters to Santa Clause, linked to the curriculum area of 'Literacy, writing'. After choosing a common aim, I separated the pupils into 3 ability sets for the focus tasks, using the phonic groups my class mentor had already established. I differentiated the tasks so that the children had a suitable level of challenge for them, and to ensure that I met the educational needs of all pupils. The top set group had to independently write which toys they were asking for, with assistance from me sounding it out. The middle set had to underwrite, with me writing the toys first and the children copying. The bottom set group had to overwrite (trace) me writing of the toys.  I took the children one by one mostly for this task but had groups of 2 for the top ability set for time management.


As a result of my research into New Curriculum for Wales, I decided to differentiate the lessons to ensure that the pupils were suitably challenged and to set high expectations for each ability group (Donaldson, 2015). Donaldson (2015) views differentiation to be essential for learners to develop a growth mindset, which furthers their development and progress. For this reason, he decided to make challenge setting and differentiation one of his 12 pedagogy principles (Donaldson, 2015). Due to this research on the positive impacts of differentiation, I decided to differentiate the tasks for my nursery class to promote their development and progress.


What have you learned?
From this experience, I learned that differentiation is essential for pupils, so they can access the curriculum at a level that suits their needs. As the range of abilities in the reception class was so wide, with some children being unable to hold a pencil correctly, and others being able to write independently, differentiating the tasks to meet the needs of all pupils was essential. As a result, I challenged all pupils to promote their development and move their learning on (Donaldson 2015, Tomlinson 2014). I feel that differentiation was successful, and all children had been able to complete the tasks at a level appropriate to their abilities.

What next?
As a result of this, I intend to continue to implement differentiation across focus tasks as they are highly effective. Donaldson (2015) and Estyn (2017) regard differentiation as good practice in Wales, and therefore one could argue that it is essential. This is particularly the case in the Reception class as there is such a wide range of ability levels, so it is essential that I differentiate tasks in the Foundation Phase. This will be carried on in my second placement in where I will be teaching in a Key Stage 2 class also. Hopefully, through differentiation, I will set high expectations and challenge all pupils, and ensure that the tasks are suitable and achievable for the pupils (Donaldson, 2015; Tomlinson, 2014). I hope that this will promote their progress and development. One aspect I would change, however, is that I would take the focus task in small groups rather than one on one in the interest of time management, as it was quite time consuming to complete them individually.




.
Professional Experience Template 3: The Little Red Hen Lesson
Pedagogy Standard: Advancing: Four purposes
What did you do and why?
Throughout my placement I have intended to form my lessons around Donaldson's 4 Purposes, which are embedded in the new Welsh Curriculum. These 4 purposes consist of 'all young people will be 1) Ambitious, capable learners who are ready to learn throughout their lives; 2) Healthy, confident individuals who are ready to lead fulfilling lives as valued members of society; 3) enterprising, creative contributors who are ready to play a full part in life and work; and 4) ethical, informed citizens who are ready to be citizens of Wales and the world.

Whilst I have strived to incorporate these purposes in all lessons, I feel one of my recent lessons has achieved this fully. This lesson was for Reception age, with the week's theme being The Little Red Hen. I devised a writing activity, focusing on the story's moral of helping others. I asked learners to discuss the meaning of the story, and why it is important to help others. I feel this relates to Purpose 2; 'ready to lead fulfilling lives as valued members of society', and Purpose 4 'ethical, informed citizens who are ready to be citizens of Wales and the world'. I asked that the pupils write about ways they can help their family at home, with some overwriting, some underwriting and some independently writing, which relates to purpose one; 'ambitious, capable learners'. 

I created this lesson to fulfil all four of Donaldson's Purposes, which I believe it has done. Donaldson states that 'good teaching and learning maintains a consistent focus on the overall purposes of the curriculum'.  By embedding the four purposes in lessons, 'the intention is to release the creativity and energy of teachers to provide rich learning for children and young people' (Donaldson). I feel this has taken place in this lesson, with it incorporating cross-curricular elements that relate to the four purposes, and furthering learning.

What have you learned?
I think this experience is relevant as it relates to the professional standard of 'Pedagogy; Four Purposes for Learners'. It has met my intended outcomes, as my lesson incorporated all four of Donaldson's Purposes. 

Donaldson argues that 'good teaching and learning supports social and emotional development and positive relationships'. My lesson focused on the importance on being a good friend, relating to the purpose that learners are 'ethical, informed citizens who are ready to be citizens of Wales and the world. Additionally, he notes that 'pedagogy that supports social and emotional aspects of learning is important and approaches that support learners’ social and emotional well-being provide opportunities for the development of emotional intelligence and metacognition'. Therefore, due to the positive impacts upon learners, I will continue to strive to focus on developing positive relationships in future lessons. 

What next?
As a result of this experience, I will continue to incorporate Donaldson's 4 purposes as it is embedded in the New Curriculum for Wales, and it makes for a well-rounded, and engaging lesson. I will also continue to focus on developing positive relationships in future lessons.  This is due to research on its positive impacts on learners, with a 2013 OECD report suggesting that ‘… learning cannot – and should not – be understood as a purely cognitive activity: practitioners need to be aware of and responsive to students’ emotions and motivations for successful learning to happen… They need to feel competent to do what is expected of them and learn better when they experience positive emotions’ 




Part 2: Critical Reflection
A critical reflection (2000 words). Based on the evidence collected for part 1, identify one specific area for development and justify, with reference to literature, how you will develop this in future teaching.

(2001 words)
Introduction 
I have chosen to focus on digital competency as a specific area of development, with the aim of improve my future teaching techniques and furthering learners’ outcomes.  Digital competency was chosen partly because of the current climate; with the coronavirus pandemic leading to an increase in online teaching and learning. Due to this, I believe it is imperative for teachers and educators to be highly competent in using digital technologies and wish to upskill my own digital skills. In part 1, I embarked on research into assistive technologies and online learning; the technology that disabled students use when accessing computers and learning online. By understanding how to facilitate disabled learners with online teaching, the teacher can create an inclusive learning environment, helping all their students reach their potential. Not only do I wish I wish to develop my understanding of how to facilitate all learners with online teaching, but I also want to develop my own digital skills in order to incorporate digital aspects to future lessons, to improve learner outcomes. 

Critical Discussion of Chosen Aspect 
Krumsvik believes that digital competence is complex in the teaching profession as 
are two dimensions;  the  first  relating  to their  ‘ability  to  use technology in a seamless way to encourage students to mirror such personal use’ and   the second  being ‘pedagogical  in  its  focus’ (17). Teachers must be highly proficient with digital technologies, as well as be able to incorporate digital aspects to lessons in a meaningful way, with a focus on improving learners’ outcomes.  For this reason, it is essential for teachers to acquire a high standard of digital literacy.

 Whilst researchers in digital competency in the classroom have agreed that teachers need to have competent digital skills in order for their learners to be digitally literate, there is a lack of consensus on how this should look, resulting in what Aesaert deems a ‘tangled ball of concepts (133). There also remains discrepancies over how this should be portrayed to students. However, As Garry Falloon notes, significant research suggests that the ‘narrow focus on subject-related technical and information skills’ that takes place in some classrooms does not prepare students adequately with the life skills they need (Falloon 21). In his view, digital competency in the classroom must hold a more holistic approach, recognizing the ‘increasingly complex knowledge and skills’ students need to ‘function ethically, safely, and productively in diverse, digitally mediated environments’ (21). Therefore, teachers must integrate digital technologies into their lessons in a substantial and meaningful way to best improve learners’ outcomes.

 Due to the rapid development of digital technologies today, today’s workforce ‘requires individuals to be able to employ a variety of cognitive skills to solve problems in digital environments’ (Eshet-Alkali, Hamburger). Therefore, when preparing students to enter the future job market, it is the teacher’s role to instill adequate digital competency onto their learners; ‘both students and teachers must acquire a certain level of computer literacy to keep up with the growing digital societies’ (Nawaz and Kundi). This relates directly to Donaldson’s purposes for Wales, as referred to in the New Curriculum for Wales, specifically that children are ‘enterprising, creative contributors, ready to play a full part in life and work’, with being taught digital skills preparing learners for their future careers’. Therefore, the teacher is required to have a high level of digital competence. tra.5nsfer their skills to students and prepare them for future employment.

There is considerable evidence relating to improvements in learners’ behaviour when working with digital technologies, furthering this need for teachers’ digital competency.  An example of this comes from the Listening Programme, a digital 10-week programme designed to train children who lack the cognitive skills required to learn. As Underwood notes, the program has been shown to ‘not only improve listening skills but also to develop attentional skills necessary for a child to be integrated effectively into the classroom’ (23). Thus, the digital program has positive outcomes for both the individual and the class, as there is less disruption. Similarly, there is a plethora of scientific research into the effectiveness of technologies to help learners with psychological and neuro-developmental difficulties. For example, as noted by Becta, SmartBrain Technologies designed a video game to ‘improve visual tracking skills, hand-eye co-ordination, planning, attention to detail, concentration, memory and patience’ (Becta 5). Orlandi and Greco tested the effects of playing the game on boys aged 4 11 years who had diagnosis of ADHD. Their findings demonstrated that ‘a non-game playing group experienced a 47 per cent study drop-out rate from clinical support but that the experimental group had only 6 per cent study drop-out rate and several positive behaviour changes’ (qtd in Becta 5). There is also evidence that digital technologies have behavioural benefits amongst the mainstream school population, with Underwood noting that the ‘use of presentational software has been shown to aid less confident students in putting forward their thoughts and ideas to their peers (18).  These findings reveal the importance of teachers having a high level of digital competence, as incorporating ICT in the classroom is seen to have positive behavioural effects on learners, leading to an overall improvement in learner outcomes.

As Becta comments, research has suggested that teachers’ use of technology has benefitted learners’ outcomes through ‘increased performance, increased learner efficiency, greater learner engagement and more positive student attitudes to learning’ (5). An example comes from the ‘Impact2’ study, a large scale assessment of the effects of ICT in the classroom on learning across the curriculum. The study found a ‘positive relationship between students’ level of technology use to support and student-level ‘value-added’ scores’ (Becta 5).  In relation to primary students, positive impacts were found in Key stage 2 English, where the ‘average gain from ICT use was 0.16 of a national curriculum level (equivalent to a term’s additional progress)’ (Becta 5). 

Moreover, two key technologies have been introduced in UK classrooms: being interactive whiteboards (IWBs) and visualizers and integrative technologies collectively termed learning platforms (LPs) (5). Interactive whiteboards are described as being ‘easy-entry technologies’ because they ‘fit with many teachers’ current practices’ (Becta 5) and can be used easily in everyday teaching. LPS are more challenging, requiring greater effort by practitioners before they can be utilized effectively (Underwood et al 16). Thus, it is important for teachers to be digitally competent, to reap the benefits from such educational technologies and improve outcomes for learners. The effects of using these digital technologies have been found by the Primary School Whiteboard Expansion project (SWEEP) (Somekh 35). In their findings, ‘the length of time students was taught with IWBs was a major factor in student attainment across core subjects at Key Stage 2’, with there being positive impacts on both literacy and mathematics at Key Stages 1 and 2 ‘once teachers had experienced sustained use and the technology had become embedded in pedagogical practice’ (Becta 6). Attesting this the DfES Secondary interactive whiteboard programme evaluation, who found that the use of IWBs in the classroom had significant improvements in ‘student perceptions of the quality of learning and teaching’ (Moss et al 13). 

[bookmark: _Hlk66120334]However, as Baker argues, these benefits could have been produced by well taught nontechnology supported lessons (34). Thus, one is unable to determine if it is technology that has improved student attainment. Attesting this is Herman, stating that it is not possible to ‘control all the variables in the imperfect research environment of schools, so the evidence rarely allows us to state unequivocally that technology has had an efficient and effective impact on student achievement ‘(134). Despite this, the range of research surrounding the positive relationship between the use of ICT and improvements to learners’ achievements suggests that digital technology is beneficial in the classroom, even if its extent is difficult to obtain. For this reason, it is important for teachers to be confident using digital technologies in the classroom.

For a teacher to be digital competent, they must understand how assistive technologies help disabled students access the curriculum, with Cooper remarking ‘all educators must have an appreciation of how disabled students make effective use of the computer (111). As he notes, some students with disabilities ‘require assistive technologies’, and some need the way content is presented to them by the computer to be ‘appropriate to their needs (e.g., in terms of font sizes and/or colour contrast)’ (111). It is imperative that teachers have knowledge about disabled students’ use of technology to avoid the ‘assumption of limitation’ (111). Cooper states that educators may underestimate what disabled students can achieve through a lack of knowledge of ‘coping strategies adopted by disabled people or technological or human support available to them’ (111). Therefore, teachers must understand assistive technologies to make lessons accessible for all, and to improve all their learners’ outcomes.

Despite the many advantages associated with the use of digital technologies in the classroom, one must ensure that teaching remains education-led rather than being distracted by technologies. Julia Gillen remarks that this has been the case with ICT initiatives in British primary classrooms in the past; ‘the introduction of expensive, potentially valuable pieces of equipment are ‘technology‐led’ (i.e., it is introduced because it is available) rather than ‘education‐led’ (i.e., it is introduced because it is known to meet the professional needs of teachers and the educational needs of children better than existing educational tools)’ (Gillen). As Dawes comments, ‘earlier research on the introduction of computers to schools has shown that a technology‐led mode of introduction is very likely to create problems, especially regarding teachers’ take‐up of the technology as a pedagogic tool’ (181). As a result, it is imperative that teachers use digital technologies to complement their teaching, rather than regarding them as tools to replace existing pedagogical techniques.

Conclusion 

The critical discussion into the importance of digital competency for educators, and its positive impacts upon learners, has provided me with justification for developing my own digital competency. Moreover, my study into the positive relationship between the use of ICT and learner’s behaviour, attention, and achievement has implored me to strive to incorporate digital technologies in my future lessons. 

Specifically, I will endeavor to be a lifelong learner throughout my teaching career. I will take part in training courses relating to ICT in the classroom and will continue to educate myself in emerging digital technologies. As technology is rapidly evolving in our ever-changing society, I believe this to be essential to remain digitally competent. Due to my interaction with the literature of Cooper, I will also pay close attention to assistive technologies, to make my future teaching accessible and inclusive for all students. 

Another action I will take is to incorporate digital technology into my future lessons in a meaningful way. This will take the form of using the interactive whiteboard in lessons, using ICT games, and using apps like Class Dojo to set digital homework. I will ensure to use digital technology to support my teaching, rather than replace existing teaching techniques. This will be achieved by providing real, authentic contexts to the lesson, and using technologies to compliment teaching, rather than simply using technology with the belief that it alone will further learning. I have decided to make this priority after regarding Gillen’s research into previous ICT initiatives in UK Primary classrooms, and their potential to be mismanaged. 

Ultimately, I will strive to be digitally competent to transfer my skills onto my future students. The use of technology in the classroom has been seen to improve learners’ behaviours and achievements, as well as preparing them for the future job market, which is becoming increasingly digitally based.  Thus, being digitally competent is an essential component of being a successful teacher.
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