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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 








AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 































Professional observation report 
Introduction
This report compares and contrasts teaching observation hours carried out in Further and Higher Education settings (observation records can be found in appendix) in order to identify and highlight specific skills relevant to both contexts which will inform the action plan found at the end. During my time on the PCET programme I want to gain as much experience as possible across both sectors to maximise future employment opportunities. 
The observed practitioners are identified in this report using pseudonyms X – for Further Education and Y – for Higher Education. Though these observations are of PCET practitioners in different subjects: UAL Level 1 and 3, 3D Art and Design (X)  and Level 4 Business Studies (Y) I have selected observation hours which include skills would be relevant to my practice (3D Art and design) in either sector.  
During these observation hours I have learned more about the importance of auxiliary roles in both sectors, these are vital roles within any educational institution and should not be overlooked especially in relation to potential employment upon graduating this course. I have also included observation hours from an auxiliary professional in each observation referred to as - Library Liaison (LL) and Security Industry Authority Professional (SIA) respectively.  

Before the lesson 
Both practitioners I observed asked me to arrive 30 minutes before the start of their sessions to explain the context of the lesson and the structure of the day ahead. This includes their approaches to their teaching strategies, and I gained some key insight into important practices in teaching outside the classroom. Having obviously experienced teaching from the point of view of a student and having some limited experience of teaching, I feel like I learned a lot about the overall day to day context of teaching in the moments outside of the classroom and in between lessons.  
The impact of contact hours on student’s performance and wellbeing is regularly studied through observational methods such as (Leek et al., 2024).  Though in addition to this I learned of the importance of secondary spaces in colleges and universities such as staff rooms provide not only vital non-contact places but also non-contact space (lisahunter et al. 2011). (note: Use of authors preferred neopronoun ‘it/non-identifying’ and not a typo) 
During my observation of teacher X the function of spaces away from learners became clearer. Not only in the context of resilience (Claxton, 2001), where I observed staff members discussing changes to the formative assessments which had come in recently to the UAL board and how they were adapting teaching strategies after they had recently changed from WJEC board’s BTEC qualification. I also observed the function of the staff room as a safe space to discuss sensitive matters which had come up such as safeguarding concerns or students who might need to be referred to student support. Especially those relating to the SIA drill and how my presence in the classroom as an observer may affect certain students with ALN. 
It may be because of these issues of confidentiality that I met Teacher Y before their lesson at the university’s coffee shop. A neutral third space where mostly matters relating to the day ahead were discussed. Though this could mark a difference in the increasing changes in work culture between the FE and HE sectors, with universities hiring more itinerant staff who tend to work between a number of campuses leading to less use of spaces like staff rooms despite negative impacts these are shown to have on both staff and students (lisahunter et al., 2011) 
Icebreaker 
Teacher Y started off the lesson with an icebreaker. In the break the followed she explained to me that this was to move around the class and mix them up more since they had all chosen to sit at the back of the classroom and were very quiet. Since many of the students in the class were not first language English the icebreaker did not involve any speaking, they were asked to line up in order of age from one side of the classroom to the other. The class were also a newer group only in their second session of the course so they weren’t familiar with each other, so it presented them with a way of bonding more as a group. (Chlup and Collins, 2010)
In contrast to this Teacher X did not start with an icebreaker, due to the differences in the FE and HE terms his class were on the penultimate session of their project before submitting it for summative assessment. The emphasis of the lesson was on maximising the time they to finish the project. The class knew each other well and rather than energising the class using an icebreaker would have only created a distraction. 
These examples have taught me more about when and whether it is appropriate to use an icebreaker in the classroom. 
Professional Standards 
The framework for professional standards differs between FE and HE and I observed different ways these are used in the classroom. The HE professional standards I observed with Teacher Y were stated explicitly at the beginning of the lesson adhering to the “Professional Standards Framework […] in higher education” or PSF (Advance HE, 2023) the standards laid out conform to D1 of the HE PSF encoded as follows: 
Arrive on time and be respectful of others -V1
Keep phones on Silent - K2
Bring required materials - A2
Work with others – V3
No Smoking or Vaping inside but Eating and Drinking is permitted - A4
(Advance HE 2023)
As mentioned above some of the class were not first Language English so the lesson started by asking everyone to communicate English (there were no Welsh speakers on the class) and PSF for HE is a UK wide framework leaving specific Welsh language policies down to individual universities. 
Professional standards are equally important in further education with Wales using the “Professional standards for further education teachers, work-based learning practitioners and adult learning practitioners in Wales” (Welsh Government 2023)  (abbreviated to FE PSF henceforth). There were clear rules of the classroom that all students seemed to be aware of already, rather than laying out professional standards in each lesson Teacher X’s college used a different system with each student making a Personal Learner Passport in an IT session and set themselves SMART targets as part of a continuously assessed dialogue with their tutors. This saves time in each lesson and allows for more time to be allocated to teaching, however it is unpopular with members of staff as it effectively moves this time from the classroom into unpaid hours that staff are expected to complete. 
The difference between these observations has shown me different ways to abroach professional standards and the trade-offs between the pro’s and con’s of each. 

Introducing lesson aims and outcomes 
Teacher X’s lesson started with a recap of the previous week’s session. Since this lesson is firmly rooted in the psychomotor domain the emphasis was on practical skill development (Dave, 1970). He started the recap by asking all students to gather their work and have a brief group discussion about how their projects were progressing and asking each other to contribute ideas about how they could improve their pieces in the time they had left. As they brought up suggestions, teacher X reminded them of tools they had at their disposal around the room. Once they were introduced to the equipment they were asked to come up with a plan for the rest of the lesson, considering factors like drying time for glue and paint, and how best to share access to limited resources. Since this was near the end of the project the aims and outcomes were clear, that the project needed to be completed and ready to assess by the end of the lesson. 
Conversely, this was at the beginning of term for Teacher Y’s class so the aims outcomes were introduced clearly on the board. The session was on ‘academic skills in the digital era’ placing it in the cognitive domain and using action verbs from the lower side of Bloom’s Taxonomy (Anderson and Krathwohl, 2001) to reflect the introductory nature of a lesson. Teacher Y’s approach was in line with the way aims and objectives are laid out by (Reece and Walker, 1992) 



Lesson Content 
Though the content of the lessons were very different both teachers told me they use the constructivist approach to teaching and it was very useful to see how this applies to both a practical hands-on lesson as well as an academic one.
Teacher X’s approach was to put collaboration between students at the heart of the lesson. Their project involved constructing a small sculpture from recycled materials like cardboards, polystyrene. While there had been some taught sessions involving skills like constructing three dimensional shapes from polygons along with introduction to mixed media to achieve different effects such as mixing powdered plaster with paint to add volume and texture to the chosen colour. He encouraged students to share these techniques with one another creating completely different effects. For example one student mixed some remaining green poster paint which they had used to paint their cardboard dodecahedron with plaster and used it as a filler to create highlighted vertices on their piece. This had an effect which made the sculpture look like it was glowing with a faint light bleeding from the edges of the shape. Utilising Vygotsky’s theories surrounding the MKO (More Knowledgeable Other) letting students assist each other through the ZPD (Zone of Proximal Development) (Rashid and Shah, 2016) this allowed them to cross pollinate ideas. Such as another student who had also started with a cardboards dodecahedron but wanted their work to have a more mechanical theme. Having painted their piece silver they borrowed some orange paint another student had left over and mixed this with plaster to make a texture with a matte finish in contrast to the reflective silver to represent rust. 
While the nature of Teacher Y’s lesson on academic skills couldn’t be further removed from a practical session, she also used the constructivist approach in line with Piaget’s assimilation theory (Kamii and Ewing., 1996), where new knowledge is built on existing knowledge. Starting off with an ipsative assessment of opening moodle and finding the module handbooks to test students initial familiarity with the technology. Though there were some issues with moodle and she had a backup plan of emailing the handbook to them. When some students struggled she asked others who had managed to complete the first task already to find help them out once again using vygotsky’s idea of the MKO (Rashid and Shah, 2016). Once everybody had access to the document she went through each section and broke it down using simple language and comparisons to things knowledge they might already have. Such as comparing using the library academic search engine to find the right source to searching on the internet to find a car, breaking down the relevant criteria for both examples and comparing them. Such as - How old is the source/ car? How reliable is it? Ect. Building new knowledge on prior knowledge following Piaget’s constructivist approach (Kamii and Ewing., 1996). 
Since Art and Design as a subject falls between the cognitive and psychomotor domains it was very useful to see examples of approaches from the constructivist school applied to both of these domains to bridge the gap and inform effective future teaching strategies.

Auxiliary roles 
While I had intended to observe one teacher in higher education and one in further education. During both the observed sessions auxiliary teachers were brought in to cover mandatory aspects of the course. With universities hiring fewer and fewer full time staff and less than 20% of these being teachers, (HESA 2021) I felt it was important to include observations of two auxiliary roles of PCET practitioners to prepare for what jobs will be available after graduating this course.
Security Industry Authority Professional (SIA)
In April of 2025 Martyn’s law came into effect meaning all Publicly Accessible Locations which meet certain criteria must carry out mandatory training for what to do in the event of a terrorist attack (Home Office, 2025). There are options of how education providers can carry out this training on the home office website but there are now a number of specialist teachers, police officers and security professionals delivering this training itinerantly at colleges and universities. There are several considerations to this role which come with the sensitive subject matter such as diversity and ALN (Dresser et al., 2025), research that the SIA I observed was clearly familiar with and worked it, they started the day by speaking with student services and putting in place separate arrangements for students who would find the drill upsetting. Along with detailing what the training would involve and asking if anybody wanted to step out before it started. The training itself was carried out in a manner that was respectful and practical way. It offered me an insight into emerging roles for PCET practitioners. 
Library Liaison 
Libraries will always be part of universities whether physical or digital repositories of knowledge, and teaching is increasingly becoming part of the Liberians work. Library liaisons teach an induction to every higher education class. In my observation of LL she took the class through how to access resources specific to each course along with crucially teaching media literacy. Her session also included how to adapt to emerging technologies like AI, the different ways it could and could not be used as part of research along with how to access referencing guides and use research tools on the Books and Beyond interface. This kind of part time teaching is an often overlooked key component in higher education.
Conclusion 
Education as field is changing rapidly due to dozens of overlapping political, economic and cultural factors. By observing 4 individuals, in full time and part time teaching roles across both further and higher education settings I feel like I’ve gained a more wholistic view of teaching and an understanding of which skills are required to progress in these areas. My current focus is my placement in an FE college and I have extrapolated SMART targets from these observations in order to improve my practice which are noted in the Action Plan below. 

	Smart Target
	Method
	Professional Standards
	Criteria
	Timeframe
	Priority level 

	Arrive at placement 10 minutes before the start of each day at placement. 
	Catch the earliest (8:15) bus 

( Due to strike action this will mean getting the train)   
	Demonstrate commitment to learners, their learning, safety and well-being  working with others to ensure learners are fully supported by 
	Consistently arrive at placement early enough to discuss the day ahead with other  staff members. 
	One year
	5/5

	Integrate each one of the Further Education Professional standards into relevant lesson plans across the upcoming term. For UAL Level 1 and 3 Fine Art – 3D

	Print out the Further Education Professional Standards and Blu-Tac it to the wall next to my desk. 

Since the next term is skill based practical sessions try to inform the selection of 
	Plan and deliver effective learning, teaching and assessment identifying, preparing, delivering and assessing learning programmes
	Make note on the printed sheet of all the professional standards which have been met already 
	Winter term at Afan College 
	4/5

	Become more familiar with the Higher Education professional standards especially the nomenclature relating to each one (V / K / A 1-4 ) by taking opportunities to cross reference these to 
	
Next to the FEPS keep the HE ones and compare them when preparing lesson plans. 
	Plan and deliver effective learning, teaching and assessment identifying, preparing, delivering and assessing learning programmes
	Compare FEPS to HEPS make a note of them if necessary.  
	Long term 
	1/5 

	Introduce clear aims and outcomes at the beginning of every lesson and recap them at the end. 
	Either use a PowerPoint  or board marker to clearly write the aims and outcomes of the lesson in on the board at the beginning of the lesson 
	Critically reflect on own values, knowledge and skills to improve learning
	Conclude every lesson by asking students to reflect on the aims and outcomes of the lesson. 
	One year

	3/5

	Create a Linked-In Profile in order to stay aware of the kinds of jobs which will be 
	Contact the Digi Center for advice on how to make an effective Linked in Profile  
	Build positive and collaborative relationships
	Start using linked in to network and find employment opportunities 
	Christmas
	2/5
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	Teacher

	Teacher X

	Date
	09/10/25


	Group
	Level 1


	Topic/Context
	UAL Fine Art – 3D


	Notes on the lesson:

	9:00AM Before Class 






9:30 Intro




























10AM 





















10:30 Break







10:45










12:30 – 13:30 







1:30













2:30














3:00
	Staff gathered in the staff room before the start of lessons and discussed plans for the day. There was a Terrorist Training Drill planned fr that day so they brought up what that entailed.

Many had been assessing the night before and were talking about difficulties with the UAL system. 

A staff member raised concern about a student’s neurodiversity needs in their classroom and asked if any other staff members had referred to them to study support already. 

Teacher recapped previous sessions which they had been working on creating 3D sculptures and looking at various construction methods for what they were trying to achieve. He explained that this was the last session on this project so they should try to finish it within the session.

Students were making similar work with very different themes. eg one student making a pentagonal tessellation inspired by a space ship/ robotic another using the same form to make crystalline geode filling it with polystyrene.

Followed by a group crit where they went around various techniques, they had used to achieve various effects and traded ideas on what might work well for others. As these techniques were discussed the teachers took them through equipment and materials around the classroom like an electrical polystyrene cutter they to construct these forms from packaging material. 

One student had made a glowing effect around the edges of their piece using plaster mixed with a light green paint, he explained to another that the same technique using a different material could make a rust effect 

The teacher then asked them to come up with a plan in stages for that they wanted to achieve in the session and provided support for ways to structure this. E.g how long paint would take to dry and how that would make certain stages more challenging to work around

Students start working on their pieces as the using the plan they came up with at the beginning of the lesson. 

One student was swearing very at their own work but when they started swearing at another student the teacher quietly came up to them and asked them to stop in a way that implied they had had this conversation before. The student was apologetic and tried to cut down, stopping themselves mid-way through a few times until they calmed down. 

Students continued to work on their pieces as the teacher came around to help. One student was working on a piece with a floral theme with a stem which they had figured out a way to articulate, though this had compromised the structure somewhat so the teacher brought some wire for them to re-enforce it. 

A discussion started among students on how to make a more realistic smoke effect from the chimney of their piece, one being more antagonistic than others, Teacher X then explained smoke is very difficult to represent in solid materials since it’s always moving and that their attempt was a good way to represent it. 

Before the break Teacher mentioned that there would be a Terrorist drill later that afternoon. 

Teacher introduced me to the class and advised me to get to know everybody’s names. And asked me to go around the class to help out, I went around helping them out with their work. Another student joined the class later who had not done much work previously and was trying to cut out some triangles to construct a tetrahedron, so he asked me to help her with this to get used to finding the resources in the class. 

Helping students out and discussing their work continued until lunchtime. 

Lunch 

During Lunch I was warned that the next class might be more disruptive since they were working on their sketchbooks. He had some formative assessments to do during the lesson so he was working on those with the students who had been selected for assessment. 

I was also tasked to carry on learning everybody’s names and this was a considerably larger class, so we went around the class getting names. They continued with their sketchbooks and then a member of staff came in and stated that the terrorist training drill was going to begin. 

We were moved into another classroom and received a presentation on what to do in the event of a terrorist attack. 

Turn off the lights, cover any windows especially the one on the door using materials available in the class then hide underneath tables in ignore anyone from outside no matter who they claim to be. 

Next the member of staff in charge of the training asked if any students did not want to take part in the drill and a few put their hands up and were led away by one of the welfare team for a separate kind of training. 

Next there was a simulated drill, where the alarm was raised and we instructed the students to hide under desks while Teacher X found some tape to cover the window of the door. We quickly found out that the windows wouldn’t close and I hid underneath a sink until as various people ran along corridors and knocks on the door came from people pretending to be the police. 

There was a quick debrief from the staff involved with the exercise and then back to lessons once students who did not take part in the drill returned. 

Lesson resumed as normal, I continued the session helping students with their sketchbooks/ research/ and other projects. While teacher X marked certain students’ formative assessments.

 




 


	What I have learned:

	









	
How to teach a practical lesson. 

Approaches to managing behaviour. 

How to use constructivist teaching in the psychomotor domain.

How different colleges integrate professional standards.

The role of auxiliary teachers in further education. 

What to do in the event of a terrorist attack. 


	Targets to improve my own practice (mapped to professional standards):

	
	
Vis. Action Plan.



















Appendix B 
Teacher Observation Form 
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	Teacher

	Teacher Y

	Date
	07/10/25


	Group
	Level 4 


	Topic/Context
	Finding and Using Information


	Notes on the lesson:

	9:00AM
Before class – 





9:30AM
Intro 


Icebreaker 











Introducing the Learning Objectives 




Professional Standards 










Assignment One 






















Assessment Overview





Components of the Assessment.  
















Report structure 






Component 3 – Reflective Presentation 






10:30AM



Formatting requirements 

Explanation of assessment criteria 


Examples 


Breakdown of how the assessment is marked 





10:45 AM – 11 AM 


Library Induction prep






Logging in to the HWB 











11:30

Academic Librarian Z Presentation 

Intro 

Library Anxiety 


Available support 

Introduction 


Info skills 

(Dealing with IT Issues) 
















Accessing the Reading List 













How to use the library 






















Information is everywhere 





Introduction to evaluating information 





Recap


How to search collections 









AI Research tool 






BOB (Box of Broadcasts)


Conclusion

12:50 



Debrief




	Teacher Y briefly explained the context of the day’s lesson and the group she was teaching. It is the second session of the module and the class is taught using a constructivist approach to help them understand how to find and use information.  The Academic Librarian from the library was also delivering a presentation today which I was welcome to also observe.

She greeted some students by name and joked about them all being sat at the back. She explained that I was here to observe the lesson and not to feel like I am observing them.

The class were asked to line up against one ng wall of the class and instructed to put themselves in order according to age. Without speaking to each other – this livened up the mood with a few laughs when people had got things wrong. They were then asked to sit in between the people they were in the middle of age wise. 

Theis re organized the class who had all come in early and sat at the back and shuffled them around towards the front of the class before the start of the session. 

She opened up the PowerPoint and introduced the learning objectives of the lesson based around using Library resources, CRAAP TEST 

Action verbs include Identify, Organize ect



Some of the class were not first Language English, so it began with asking everyone to communicate in English 
She complimented the class for arriving on time 
Be respectful of others
Keep phones on Silent 
Bring required materials 
Work with others 
No Smoking or Vaping inside
Eating and Drinking in the class was permitted 
 

Academic Skills for the Digital Era 

Started with an ipsative assessment – To Locate the Module Handbook. 
All students had devices, some were using phones and others on laptops. Lots of students were helping each other if they were struggling. 

Due to an IT error none of the students could not log in to moodle, she initially collected their names to pass onto the IT Team. And encourage them to visit the desk at the break. 

When it became apparent that one of the students could log in she provided an alternative method to access the module handbook through an email she had sent all students in advance.

She asked one student not to watch a video in class and to open the email.

Once all students had opened up the handbook she ran through the document briefly. Before a deeper explanation of the use of Generative AI. 

Next an explanation of the Assessment overview section of the handbook. Before a quick Q and A with the class to ask for examples of opportunities and challenges and then a discussion of the answers of whether they counted as challenges or opportunities. 

Each section of the assignment was broken down further into smaller pieces with questions that need to be answered in each section with smaller word counts for each question, providing the structure of the session. 

Ipsative assessment - she asks the class how confident they are using computers. Only two hands up. So she goes into a further explanation of the topic. Of how this might affect them in their work and why it’s important. Tying this back into the AI declaration and other digital tools that are included in the module and stating that they had a further session with another colleague on it approaching as well.





Explanation that this is not an essay this assignment is structured as a report. (Essays have no headings, Reports do)  Then an explanation of how this affects the assessment criteria.   
Next a further explanation of the importance of examples and scenarios. And a further link to where this fits in the structure of the assignment. 

She explains that these should be 3 slides about what they struggled with, what they felt confident with and what they have learned to move forward to the next assignment. They were also asked to present this to the class. She then explained how to access SEN if students did not feel comfortable presenting to the class. And shared some stories about how students with SEN in the past had overcome this and given a presentation to the class.   





She repeated multiple times ARIAL, Size 12, 1.5 line spacing! 

Teacher goes through the stages of the assessment criteria highlighting the guidance specific to assessment.


Using Kolb the teacher gives an example of what she expects in the report. 

She goes through how marks are allocated to which criteria and answers some questions from the class on how the marking criteria is allocated. Some students were asking about averages, and she re-assures them that since this is their first assignment they are expected to improve throughout the year. 


(BREAK) 


Teacher Y prepared for the library induction by asking all students to either use their own laptop or borrow one from the IT desk outside before the study skills person arrived to deliver a presentation on how to access resources at the library.  



All students were asked to log into the HWB. Teacher Y came around and helped those who were struggling to sign in. 

Getting some to visit the IT desk for additional support. There had been a burst pipe near the laptop safe so some of the students laptops had water damage. Once they were on the HWB she guided them to find the library tile and navigate to the search bar. 

Some were struggling to log into Eduroam so she explained how to use their student login to access the university Wi-Fi.
	
All these issues were resolved before Academic Librarian Z arrived.


 



Brief introduction to the Powerpoint presentation. 

She explains that feeling anxious about using the library is normal and that there are people here to help. 

She lists what support is available to access via the library.
 
She then explains how to contact her, her hours, courses which are available ect 

Ipsative assessment – she asks who has accessed the infoskills before and a few students have already. The slide has a QR Code on it with which they can access infoskills from their phones. 

Teacher Y explains that there have been problems this morning logging into moodle this morning but shares the alternative access method with Liaison Z 

There are some further problems with Liaison Z’s access to the reading list 

Teacher Y goes around the class helping some of the students to log into moodle while Liaison Z tries to remedy the problem with the link to the reading list. There are some issues with a new function of moodle which mean hey cannot access the course material. 


Since the reading list was not accessible via moodle, Liaison Z showed them an alternative method to access it using the library catalog. Using their own (visible) lists to find identify the resources and 

Good use of creative problem solving. 

Both Y and Z going around the class helping students to access the library catalogue, via my lists and then entering the course code. 

Z goes on to take them through the list and explains how to identify what kind of resources these are, the mechanics of how borrowing a physical book vs borrowing an Ebook works. 

And various ways to adapt the eBooks, using tools like read-aloud, changing the background color and how to use search functions. 

Followed by an explanation why publishers use these methods and how the university has to work within these frameworks 

Next how to save books and make private tabs to save materials they have been researching.  

Next an explanation of how to generate citations. And how to add external sites into their reading lists. 

A student was confused about how to include external sites and asked Liaison Z to demonstrate this again, she repeated the demonstration. 

During this demonstration the students’ wi-fi connection went down so Liaison Z came to her and instructed her through the process of adding an external reference. 

She continues going around the classroom helping students through the process. 

She explains the dangers of thought bubbles when getting the news from social media. 

She shows a diagram with different types of media accessible via the library and then goes into different contexts that these could be used in and the importance of criticality in finding information.
Brief introduction to CRAAP test and practical example of buying a laptop online, how to evaluate the quality of the information in this context. (Constructivist teaching strategy) 

An example of why weak sources or AI would not be appropriate if you were spending your own money on a laptop. 

An overview of what they’ve been through already and how to use the breadcrumb trail. 

Explanation of Keywords and how they work in context. Using the search function and how to narrow this down using search filters and how to save these search filters for further research. 

Mentioned that the catalog is an external resource using the 12th not the 13th edition of cite them rite. 

She emphasized the importance of exploration when learning tuse the search function “you can’t break it” is a great phrase. 

Explains the difference between PRIMO research assistant and chat GPT. 

Shows an example of how to search this using natural language. Explains the definition of an abstract in academic writing. and that these cannot be cited in your work. 

Gives examples of this tool as well and how to access it. This does not cover your TV license.

Other further resources linked at the end of the PowerPoint.

Teacher Y then links this back to the class and sets the. brief to complete Unit 1 and 3 based on this presentation ready for next weeks session 

Teacher Y thanked all students for their input and stayed to answer questions some of them might have. 

At the end of the lesson Teacher Y asked if I had any questions and said she was happy to send them over via email if I thought of anything else. 





 

	What I have learned:

	





	The difference between professional standards framework between higher and further education. 

How to use constructivist teaching in the cognitive domain.

The importance of introducing clear lesson aims and outcomes.

The role of auxiliary teachers in higher education. 

How to introduce students to academic writing. 


	Targets to improve my own practice (mapped to professional standards):

	
	
Vis. Action Plan. 
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