Curriculum Development and Enhancement

An assessment of the impact non-Welsh speaking teachers have on the pupils learning and speaking Welsh.
The background to my research is complex, but Geography is an encompassing subject and a comprehensive gathering of almost all the other curriculum subjects. The breadth and depth of Geography is therefore suitably ‘positioned’ as a subject to embrace the Welsh language and promote it through a variety of teaching and learning methods. The research proposes to investigate whether a non-Welsh speaking teacher can deliver lessons using Welsh commands, then evaluate the impact this English-speaking teacher can have on pupils Welsh oracy skills. The research is coming from the point of view that bilingualism can be used as an aid to support literacy in the English language.
The Welsh language can trace its origins to the early Indo-European family tree (University, 2018) from where all of today’s modern languages can be traced. This is the central point of this essay, to demonstrate how the Welsh language fits into the subject of Geography, though the study of human geographical topics including migration, population and global interconnectivity that I believe can successfully envelop the Welsh language too. 
These personal views are shared by many, but most importantly shared by the very people who are trying to make the historical language of the United Kingdom a very credible, current and modern national language of Wales. The Welsh language has suffered at the hands of pro-English language speakers for centuries, arguably the most notable was the ‘Treachery of the Blue Books’ (Lingen & Jellynger C. Symons & Vaughan Johnson, 1847), three volumes of work ordered by Mr. Williams and undertaken by the governmental department ‘The Committee Of Council of Education’. Over 171 years later, there is an apparently unstoppable movement to reaffirm the national language of Wales, supported and lead by the Welsh government. Starting in 1988, the Education Reform Act securing Welsh language as a compulsory subject in key stages 1, 2 and 3 in 1990 and then key stage in 1999. After that the momentum really started with the publication of Welsh-Language Technology and digital media action plan, 2013, then the government passed the Well-being of Future Generations (Wales) Act in 2015 shortly followed by Welsh-medium Education Strategy & Welsh Language Strategy: action plan, both in 2016. 
Whilst this list is not designed to be exhaustive, but rather serve as a flavour to demonstrate how fast the upward motion of the Government of Wales is securing the language, culture and history for all. Next came the document ‘A living language: a language for living – Welsh language strategy 2012 to 2017 finally Welsh Language Strategy annual report 2018, which provides the results of the strategy done between 2012-2017, all of which can be found on the Gov.Wales website. To summarize, the report has essentially addressed the areas where Welsh language can be fitted into everyday life through suggesting programmes that support and financially aid public sectors, families, businesses, sporting events and festivals etc. to become bi-lingual and pro-Welsh in a positive manner that becomes part of normality for a person living and working in Wales. 
The key point to make after that brief Welsh history lesson is the drive behind improving and securing the place of Geography for key stage 4 (KS4) pupils who we, as a department, want to choose as one of their optional GCSEs. Making choices about their education should be through an informed process and investigating promoting Welsh language within and through the medium of Geography which fits in, in a timely manner to the current changes being placed on the Welsh curriculum.
The Welsh Government Commissioned Professor Donaldson to investigate the current Welsh curriculum with the aim to rewrite and re-invigorate it and encouraging schools to become productive as well as safe learning environments. A place where pupils feel valued and get the full value out of their education system.  The new curriculum is currently in the development stage where the six areas of learning and four purposes are informing schools on different directions through two main areas of pioneering; curriculum and New Deal (Donaldson, 2015). The six areas of learning will be used as curriculum organisers, these are; Expressive arts, Health & Well Being, Humanities, Languages, literacy & communication, Mathematics & Numeracy and Science and Technology under Recommendation 5 page 39. The concept appears to organise a way for the school curriculum to be developed alongside a child’s wider learning experiences into an improved teaching and learning experience built on the symbiotic relationships of ‘like’ subjects. That would suggest an opening for expansion and development of pedagogy and ‘best practice’ methods, through-out each area of the curriculum (Estyn, 2012). Writing a ‘Humanities’ curriculum, scheme of work (SOW), individual topics and lessons will enable the sharing of other commitments such as Literacy as part of Recommendation 6, P42. This returns the point to an earlier aim of Donaldson on promoting and including the Welsh language and culture in all aspects of the curriculum, this is how the Welsh language can be embedded into everyday school life, and once it has become established then its effect on literacy can start to be measured properly.
The Donaldson report recommends the purposes of the curriculum be grouped into four separate and distinct categories, see below. 
‘The purposes of the curriculum in Wales should be that children and young people develop as:
 ›	ambitious, capable learners, ready to learn throughout their lives
 ›	enterprising, creative contributors, ready to play a full part in life and work
 ›	ethical, informed citizens of Wales and the world
 ›	healthy, confident individuals, ready to lead fulfilling lives as valued members of society’.
Under these ‘headings’ there is the opportunity to really create the types of Geography/Humanity lessons, with commands in Welsh language that, under the banner of sharing literacy responsibility can work towards literacy strand…… which no longer has to be the sole obligation of the Welsh department. 
This is a crucial point in time to be on the right side of history, to create and implement robust new strategies now so that making Welsh language a priority is not done by ‘chasing our tails’ but at the forefront of the new curriculum. There are three key dates scheduled for the future,  (Government, 2018) 1st is for the new curriculum to be available in April 2019 for feedback, 2nd for it to be finalised by January of the following year and 3rd it will be rolled out to every school in Wales by 2021. At any point during the next three years, the Welsh language can be securely implemented. The concern remains though, that it will be an after thought as it seems to have been previously due to subject pressures coming from the senior leadership team.
The Successful futures document identifies the need for pedagogical practice to be a critical part of pupil progress within the four curriculum purposes (see above).  The principles out lined in the report have been pivotal in how I form the pedagogical practices within my lessons. Specifically, to model Welsh language as part of my personal teaching practice through appropriate targeting of practical rather than incidental Welsh. This is a conscious aim to support the Welsh language through Geography in context. Whilst investigating this for this paper, I discovered that there is substantial and repeatedly confirmed evidence that learning a second language can generally, support the literacy needs of bilingual pupils, in both their primary and secondary languages (Donaldson, 2015) (Bialyslok, September 2017 2nd rev. ed.) (Bosemark, 2004) (Durgunoglu, 2000).
Literacy in context: The government body Ofsted states quite clearly that literacy “is more than the mechanics of reading, writing, speaking and listening” (Ofstead, 2013). In secondary education, literacy is considered so important that it is now embedded into every subject through specific and individual ‘strands’. Schools are measured against literacy standards set by the Government and assessed by governing bodies such as Estyn, Education Resources Wales (ERW) and Organization for Economic Co-operation and Development (OECD).  Literacy is promoted outside of the school sphere and into the familial home of the pupils, where there is a drive to encourage parents and carers to engage with their children by reading as many different types of texts as possible, learning new vocabulary and through taking an interest in their school subjects, homework and progression.  Communication is the most common method of promotion, and includes meeting with parents during parent’s evenings, school reports, parent/mentor one-to-one meetings and notes in pupil’s planner or letters. Pupils are openly encouraged to improve their literacy through access to the library in both digital and book format, through literacy focus points during lessons and doubling up of the literacy strands across the curriculum. 
The aim, it seems, is to put Wales in a good position to be able to compete with other countries in the Programme for International Student Assessment (PISA) scores. Currently Wales is under performing in the three measured subjects of Science, Reading and Mathematics compared to the rest of the United Kingdom, and extremely low in the rankings after Japan and New Zealand for example (Government, 2017). It is one of the crucial reasons why the Welsh government bought in Professor Donaldson to review the Welsh education system (Government, 2017). The PISA scores are fundamental to driving improvements to Wales education system. It can be used as the platform from which the Welsh language can be driven into one of the top priorities of every classroom teacher. 
Bilingualism to support literacy. Bilingualism in Welsh needs to be given the same weight, kudos and priority as any other language in our increasingly multilingual world.  The European Union recognises 24 official languages and Welsh is not one of them (Union, 2018). Instead, Welsh is credited as being a ‘minority’ language. Perhaps this is why finding anecdotal evidence of Welsh language supporting literacy has been difficult to find, and that to make adequate investigatory comparisons has to be done through other languages. And yet the European Union promotes learning one or more languages from a very early age and has made it one of their goals to encourage multilingualism in its European citizens. This evidence backs up the point made that Welsh language needs to be treated in the same way, with equal priority as other minority languages.
An in-depth study into bilingualism, multilingualism and literacy was undertaken by the National Institute of Education who published the results of an extended research project in 2014, (O'Brien, 2014). The research was conducted in Singapore, a multilingual city that has chosen to use English, as much of the world has, to be the language of instruction. This suggests that most citizens of Singapore will have a home language and English as a second language. This is supported by Maher (1995), who identifies this with a further clarification, stating that specifically politics needs a common language. In the global interconnected world of politics and business, English dominates as the global language for communication in areas such as making alliances, trade and treaties with other countries. 
The positive effects of bilingualism on literacy rates, specifically reading skills, was addressed in a paper written by Yeganhe and Malekzadeh (2014). The inquiry took a study group of sixty female secondary school students split into two groups, monolingual and bilingual. The test was given strict parameters – 12 sixty-minutes sessions in eight weeks, it was intensive reading over a very short space of time. The authors do acknowledge the limitations of their testing, and where they have referenced other papers that support bilingualism for literacy, they have also included studies that have shown a null or contradictory opinion. These results should be questioned further as to why these studies do not show a positive result, such as who commissioned the study (looking for bias), and the way second language was acquired, i.e. did it have a specific purpose, was progression a priority? The papers mentioned, all had the Dutch language as a common denominator, does this mean there is an issue regarding teaching and learning of Dutch and a second language? These questions are useful to keep in mind when examining the purpose of teaching Welsh as a priority for Welsh culture and identity as well as improving literacy rates to help Wales compete in the PISA rankings. 
A study in a predominantly English-speaking Canada, also confirms the findings of the Iranian and Singapore studies, in that bilingualism improves cognitive ability and improved literacy and vocabulary.  In her study of “Second language acquisition…” Ellen Bialyslok (2017) addresses the importance of Bilingualism in Canada, due to increased migration of multilingual peoples into the country. The report also supports the findings of the other studies in that many students may have more than one language that serves different purposes, variations in home languages and English as a second language. 
The basis of using reading as the learning medium has highlighted an important point for my research, that reading can be the cornerstone to learning a new language because a pupil may not have the connections to use verbal or written Welsh outside of the school environment. This has important implications on pedagogy in the classroom and can be used to formulate lessons in such a way that Welsh is promoted efficiently through Geography. This in turn, shows two separate purposes to reading, first is for knowledge and entertainment – the most common aspect of reading, and the second to understand reading and writing structure to develop their language skills. This study shows that students only really embraced the grammatical side of reading when they were taught to read intensively, through this, they could almost ‘see’ patterns in sentence formation.  However, evidence is starting to accumulate that bilingualism significantly improves grammar, due to an increased metalinguistic ability and, an ‘absorption’ of grammar through constant exposure of a second language (Bialyslok, September 2017 2nd rev. ed.) (Yeganeha*, 2015). 
Another online article, with a page dedicated to analysing the pros and cons of raising a bilingual child, specifically targets parents of babies, growing up in a bilingual or multilingual family (Bosemark, 2004). As with previously mentioned articles, there is the link to improved metacognition, literacy and social skills. The wording of the article has a more ‘emotional’ emphasis as opposed to an academic slant to its approach, when addressing the pros and cons, however it still deserves a place in the research because of the carefully considered cons. The positives show nothing new or startling, however this paper is focused on providing the best possible information to parents so that they can make an informed choice on their infants becoming bilingual. The writer gives a very balanced reply to the ‘misconceptions’ over bilingualism, such as confirming that learning language may take longer, but as there are double the words this would be logical. Secondly, the child will mix their words between the two languages, this is true, but it also happens when a child learns one language and that it is all part of the learning process. The author attempts to alleviate a concern that raising a bilingual child will create extra work, when parenting is hard enough, but as for the child so too for the parent, it will become second nature. And lastly, the issue of literacy is signposted as a potential negative, and yet there is some flexibility in how much the parent may want their child to learn and it is ‘OK’ for a child to have oracy skills even if the do not learn the full breadth of writing and reading skills. And this brings the point full circle to the essence of the report. A non-Welsh speaking teacher who may understand some verbal Welsh but is perhaps unable to fully comprehend written Welsh, can have a positive effect on their pupils. Firstly, by accepting that it is going to take time, both for the pupil and more importantly for the teacher. The length of time needed for a teacher to learn, become comfortable and then proficient needs to be factor when writing this intervention into the Geography (or other) department lessons and scheme of work. Secondly, the issue of mixing languages could be a potential issue in the classroom, however there are several strategies that could be used to overcome this, such as wall displays, a Welsh speaking child as a Welsh monitor and a ‘learning together’ environment, where the teacher shows that it is acceptable to make mistakes and models how to learn from them. And finally, communication with parents and carers on the positive aspects of bilingualism for literacy could become another tool in the teacher’s pencil case. If the parents are successfully brought on board to support the needs of their child; the Geography department can help some parents engage in speaking Welsh too, and as with in the classroom, communication in, about and on Welsh language will become a routine inclusion that could no longer face the opposition that it currently does (Donaldson, 2015).
The findings of the above article, echo and are supported by research undertaken in Washington DC by the Department of Education, Office of Bilingual Education and Minority Languages Affairs (OBEMLA) in 2000 (Durgunoglu, 2000). This office appears to have the same function as the Department of Multilingualism of the European Union (Union, 2018). The authors conclude with the same results as the other articles in this review, that bilingualism supports literacy. But it also confirms my personal belief that having and using a second language should be seen for the asset it is rather than the hinderance it is perceived as (Donaldson, 2015) (Bosemark, 2004). 
Improved PISA scores and a better education system could be a financial boon for the Welsh economy, with Welsh speaking citizens in all industries that will come from being at the fore-front of the new curriculum. The evidence in the peer reviewed journals included in this paper and the websites used shows bilingualism supports literacy, literacy supports reading, reading is one of third of the importance of the PIAS scoring. As mentioned above, Geography is the fundamental subject that can lead the way forward, the opportunities within the topics for including Welsh language, improving Welsh and English language literacy thus supporting other subjects and feeding back into the four purposes of the Donaldson review is a very positive cycle, see figure 3.

Figure 3: The Bilingual, Literacy, Academic improvement cycle.
Bilingualism, the difference between academic and social. There is a clear divide between academic language and interpersonal cognitive skills (O'Brien, 2014) where a second language is learnt for two different purposes. The first being academic learning for educational purposes (pass tests) and the second is learning for social inclusion.  There is a concern that there is potential for overlooking the realistic timescale of learning Welsh to an adequate level to be used in the workplace. Investigating bilingualism has provided quantifiable evidence that realistically it takes in excess of 1000 hours to become reasonably proficient at a language because for every hour learning in the class, requires a further two hours of personal study (Michigan-Flint, 2018). This suggests that a pupil reaching the end of their compulsory Welsh education at key stage 4, has learnt enough Welsh to be able to “interact with a degree of fluency and spontaneity that makes regular interaction with native speakers quite possible without strain for either party” (Europe, 2018) making them attractive to colleges and employers. The levels of learning hours are summarised in the table below (University, 2018). 
	CEFR Level
	Cambridge English Exam
	Number of Hours (approximate)

	C2
	C2 Proficiency - previously known as Cambridge English: Proficiency (CPE)
	1,000—1,200

	C1
	C1 Advanced - previously known as Cambridge English: Advanced (CAE)
	700—800

	B2
	B2 First - previously known as Cambridge English: First (FCE)
	500—600

	B1
	B1 Preliminary - previously known as Cambridge English: Preliminary (PET)
	350—400

	A2
	A2 Key - previously known as Cambridge English: Key (KET)
	180—200


Figure 1 – 5 stage English language assessment table
The proficiency at a language for the purposes of social versus academic subject required highlighted in the paper (Bialyslok, September 2017 2nd rev. ed.), where the author specifically mentions problems created for pupils who have limited academic language. The report suggests that this because, overall, bilingual pupils have a reduced vocabulary compared to monolingual children, even though their ability to apply literacy skills such as language structure and metalinguistic awareness is much stronger in a bilingual child. However, language processing skills of bilingual and multilingual children can advance their ability to stay attentive for verbal and non-verbal commands. This is testable hypothesis, an important strand in this research that can be undertaken in school and should be followed up with strategies that can assist monolingual pupils to become more attentive in classes they become bilingual, through the correct intervention.
It is easy to see how this bilingual skill would be useful in a classroom full of fourteen-year-old Geography students whilst trying to teach them about meandering rivers, when they want to think about anything else! One significant further point in this paper that links directly to my research is that language formation and literacy can be a ‘smoother’ process where two languages have a similar structure i.e. English/French compared to English/Chinese (Bialyslok, September 2017 2nd rev. ed.). The Welsh language, being a precursor to the original British languages (see figure 2) should, in theory be reasonably easy to adopt. Whereas, there is a struggle between English and Welsh because they come from two separate families of the language tree and are structured very differently. This theory may have been tested and provide suitable results to support this claim and should be considered when planning Welsh language intervention into Geography for the long term.
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Figure 2 – the Proto-Indo-European language tree
Using strategies from the English as an Additional Language (EAL) department. Mentioned above is how a person learns a second language for academic and social purposes. With migration across Europe, there has been an influx of a variety of languages and for the school that means that there are children whose first language is not English. This highlights the diverse range of pupils and the variety of adaptation the school needs to do to meet the needs of these pupils. The Donaldson report (2015, pp 59) directly links the current Welsh language provision with a prevailing perception that Welsh is more of a hinderance than a help, that lack of confidence correlates with a lack of engagement from pupils. 
Familial influence of the first language and language spoken at home is mentioned in the paper written by Yeganhe and Malekzadhe (2014) and (Bialyslok, September 2017 2nd rev. ed.) the reports quoted in their paper indicate that bilingualism is less significant where the first language is in a “lower position”. It seems there is a link between improvements to literacy where home language and second language are treated with equal reverence (O'Brien, 2014). Notably in cultures that have several languages that serve different purposes, there is a significant drop of literacy in all of them, (Yeganeha*, 2015). 
Therefore, I am proposing that the current strategies used in schools to support children with English as an additional language, should also be used to support Welsh as an additional language. When an EAL pupils is registered in an English medium school they are given an assessment score from Stage A –  E, A is a limited knowledge and understanding of the language to E, although the system being used in school is different to the European CEFR levels (see Appendix 1) (Europe, 2018). (At the time of writing I was unable to find the original source of the A-E grade levels used in schools). Currently, testing for Welsh acquisition is difficult because Welsh provision for key stage 1 and 2 does not appear to be consistent between primary schools, year seven pupils I have worked with seemed to have had different levels of exposure to Welsh in their primary schools.  As part of my research into how Welsh language learning is tested in Primary I spoke to a member of staff in Dunvant primary school to enquire if year 6 pupils have Welsh tests as they do with language and sciences, but it was confirmed that they do not. This suggests that there is no set level of Welsh language acquisition of primary school aged children, making the ‘minority language’ test crucial to developing Welsh in secondary. I am not suggesting though, that primary school children have compulsory testing of Welsh language. What I am suggesting is a similar structure for testing Welsh, rather than taking a whole year seven cohort and providing a blanket delivery, and individualising Welsh language provision which matches pupil’s literacy needs. On speaking to the EAL department of my current school, the EAL teachers reported earlier findings that it can take at least two years for a pupil to learn conversational Welsh and up to ten years for full academic understanding in a language. This point would need to be officially followed up with research and referenced that the school have used, currently not available at this time. However, the resources available that translate subject specific topics into other languages looks robust and extensive. The worksheets used in class have been designed to create progress and there are many levels available that a pupil can progress quite quickly. They also support the written work with internet websites such as ‘Google Translate’. There is an EAL file for Geography within the school that is bilingual, English to Chinese, Bengali and Farsi and others.  The sheets give key words and terms in both languages for the pupil to access the English term as well as their own language. The sheets also contain the images which are annotated bilingually (see Appendix 2), these provisions are similar to how Geography related words are taught in Welsh language lessons, and, I believe, the exact strategies that should be used in the Geography department. This would take time to include and should have its place in the Geography/Welsh/Literacy learning cycle. Within the school, the EAL department provides support to the Geography team by providing a list of other ‘access to learning’ strategies such as, suitable seating plans, suggested planning that targets gaps in education and using the pupil’s knowledge from their own countries (Appendix 3). These strategies are not new to a teacher, but how they are applied to pupils learning Welsh within the Geography department will be a new concept.
These policies underpin the concept of backing ‘wider skills’ that pupils require for their adult life. Learning Welsh to an academic level will assist with work and life opportunities that may not be otherwise available. A cursory investigation into jobs that require Welsh speaking sheds light on the differing industries now asking for Welsh speakers, from the service industry to the industrial sector and in education too (Indeed, 2018). The Humanities area of Learning and Experience uses the concepts of people, place, time and belief (Donaldson, 2015) a subject that teaches human Geography, as mentioned above, is well suited to supporting Welsh language and literacy in context. It can be used to broaden the Welsh language in an environment which is set up for absorption of new information. My personal pedagogical practice supports recommendation 22, whereas I am not having to ‘re-new’ focus, but rather to go into teaching with this as a top priority. Lesson plans, schemes of work and daily interaction with pupils are designed to attach a positive value to all areas of the Geography subject and can be extended to Welsh by purposefully engaging them to interact in the aim of meeting recommendations 29 and 30. 
Teaching and learning is about progression and lessons, schemes of work, homework, projects etc which are all designed to build upon a current skill level and to increase it. This is a perfect opportunity for the Welsh department in English medium schools to work with other the Geography subject leader to create progression steps of Welsh language into all areas of Geography and Humanities as suggested above. This could be through an all subject curriculum-based learning through progression and a whole school approach towards changing the value and perceptions of Welsh, creating an environment for learning and confidence. On a local level, assessment of Welsh by the Welsh department from data collected through end of topic assessments and national testing can be compared to data collected before an introductive initiative. Assessments of the data sets should provide measurable evidence of the effectiveness of a whole school approach and identify areas for improvement and/or development. However, as with all changes to the curriculum and pedagogical practice on a local and national level, it will need to be given adequate time and opportunity to become established and productive. But as with much of the education system it is subject to changes of headship and senior leadership staff, and national threats from parliamentary changes and this could interrupt and hinder every aspect of the changes needed for it to work. 
School Policy and Practice. The school is very keen to embed incidental Welsh into the teaching and learning role. This is evident in the staff handbook of policies and practices where there are set procedures for starting and ending lessons using Welsh narratives that demand some sort of response form the pupils. There are mandatory Welsh lessons for NQTs and PGCE students during after school training sessions organised by the Welsh department, with the aim to help new teaching staff to become comfortable with speaking the Welsh language in their peer group before taking it into the classroom. On the surface it is all rather positive, but this survey will not be addressing how the staff feel about using Welsh language or how they implement it into their lessons. One of my central aims in this report is to compare the provision school puts in place for English as an Additional Language (EAL) pupils, to how Welsh is perceived and taught as a second language. It is my opinion that teaching Welsh can and should be approached in the same way we approach and teach English as a second language. It is also my opinion that we have Welsh speaking members of staff who are desperately undervalued for their Welsh language skills, they are in the perfect position to champion Welsh in the school. Even supposing the Welsh speaking members of staff would be happy to speak Welsh at all opportunities regardless of the time and place, there will be opposition. There will be instances where other members of staff could be extremely resistant to the idea of speaking Welsh to pupils or even other members of staff despite the positive effects it would have (Donaldson, 2015). This brings in a wider and more complex issue of individual wants and needs, personalities, choices and beliefs, which will not be discussed in this report, but it is advisable to pursue this direction should a larger scale study go ahead. Granted that the individual needs of a reluctant staff member should be taken into consideration, if the school policy states that all members of staff use the policy to introduce Welsh phrases that require a pupil response into their lessons, then that is what should be done for the intervention to be prosperous.  Factors including pupils age, background, life etc is also taken into consideration by the authors of the papers used in this investigation (Maher, 1995).
Methodology and Ethics. At this point it is important to describe the methodology used for this paper. Ultimately this type of research serves a purpose, in this case to see how effective a non-Welsh speaking teacher can be on the Welsh oracy skills of their pupils. To evaluate the effectiveness requires a certain amount of data collection. To address the type of data that needs to be collected to make the results valuable, I researched a range of data collection and comparison methods. To begin, I started by looking at what the result should show, of which there are three main outcomes; 1) no change in the pupils understanding, 2) small improvement and 3) a marked difference. These results will need to be collected through some form of marking.  If done correctly, marking is a key component in a pupils progression of learning, it should be used as a tool for informing the teacher on the current level of understanding of a particular topic (Elliot, et al., 2016). Marking is one of many opportunities in the teacher toolkit, to respond directly to a pupil in the form of written feed-back, the most commonly used types used (Elliot, et al., 2016). However, marking comes with time sensitive complications that can reduce the impact and positive effect that marking should have. For this research question, I have decided to use a ‘before and after’ type of marking. The before (intervention) questions should provide a base line with which to analyse the pupils current level of understanding when the teacher speaks Welsh commands to them. After the intervention period, the pupils will be required to answer the same set of questions again, their answers will be analysed and compared to the initial results to see if there was either no change or some improvement. Should the results show an overall improvement of understanding, the study will not measure how much of an improvement has been made in detail. It will also not be able to consider the level of Welsh the pupils should understand at their stage of learning. As part of the investigation, I requested the grades of the pupils in the two test classes, but unfortunately the information was not forthcoming at the current time.
Direct Impact Reflection Time (DIRT) was not considered at this time this because the test and the results did not require this type of intervention, however it could provide valuable feedback to see if pupils have improved in their Welsh oracy skills should they have had to analyse their own learning. The pupils could have reflected on what and how they learnt whether they were understanding spoken Welsh and able to respond appropriately or deciding to use the language themselves because they were growing I confidence. This confidence building certainly fits in with the four key priorities of the Donaldson review. Whereas this type of exposure to Welsh language is not to be graded, it is my frim belief that performance outcomes and grading within their Welsh language subject would improve in the long run. For this to be successful, every teacher must be an active part of this teaching method. At this point of the study, it is too soon and too small to create an environment where pupils become comfortable having Welsh spoken at them, so they can respond in Welsh, so would not require any formative feedback. Despite that, a summative assessment of encouragement could go a long way to promote Welsh language use of the pupils. If a school was to adopt this method to create a suitable environment for Welsh oracy, then comfort and recognition of set phrases can lead to understanding, trial and error, corrections and improvements. Deriving the evidence from the literacy reports above, there is a high possibility that this environment of Welsh can help support literacy needs in English. That is not to say that it will fix or even support all the diverse literacy needs of a range of pupils, but it can have specific strands to support within the curriculum, just as strands are covered in more than one subject area to ensure overall coverage. Having said that, unless a more rigorous testing method was employed to test Welsh oracy of the pupils then the value cannot be truly measured. Therefore, I would suggest that each member of staff starts with a basic 5 phrases to use repeatedly during a 25-hour teaching week. The phrases would need to basic so that they are easy for the teacher to remember, can be added to lesson plans and schemes of work without increasing teacher workload and most importantly - easy to say. The purpose is to reassure pupils that speaking Welsh is not such an insurmountable task that they will quickly gain confidence through small, accessible successes. Very soon the teacher would become quite proficient at these five, and the pupils would come to expect to hear them in their lessons and would naturally start to respond appropriately, either in action or language.  
Regarding the literature research for this paper, I have chosen a very select parameter of research factors. These included looking for previous studies on the same topic as this paper, this proved to be a difficult task, either because there have been very few investigations done such as mine, papers have not or have yet to be published or there are papers inaccessible to myself, amongst other reasons. For this reason, it was a logical step to research similar interventions in bilingual languages from outside of Wales. There is an abundance of papers written on bilingualism, and the majority appear to present the benefits of bilingualism.  However, I have not actively looked for research papers that provide an opposition to the benefit of bilingualism because the papers chosen had already provided details of restrictions, contradictions and other negatives either within the research that they have already collected or the analysis of the data. Thus, each paper has presented a balanced view of the results of the research, as far as practically possible. 
Another part of the research not undertaken, was to show how the individual psyche and personality can affect the results. It is important to mention this because an individual’s background, early teachings about bilingualism, the society, personal ideas and ideology, could all impact on the outcome of the results. Further in-depth research into this question would, I believe, benefit from considering all possible outside influences in order to understand the finer reasons as to why a person could be reluctant to speak bilingually. There is a strong case that most of their reluctance can be attributed to a lack of confidence, either in their own ability, in their position in their peer group and/or an overwhelming feeling of not wanting to humiliate themselves in-front of other people.  
Experience gained in the school environment, has shown me that few pupils are willing to speak a second language out-loud in front of the class. Those who do, are usually with peers in a higher ability class and where even the social structure is slightly different than the lower ability classes and the environment is ‘easier’ for oracy in a second language. In the classes I have worked in, I have witnessed pupils exhibit uncertainty and often anxiety and hesitation in their ability during language oracy assessments even though the rest of their work shows a good level of understanding. To reiterate, this not the case with all pupils but without a doubt it is worth investigating fully in a further study. 
Limitations of this report included purposefully not investigating the pupils current graded Welsh in the curriculum subject in reading, writing or oracy. Nor was it determined how much the pupils knew of the Geography subject in Welsh, i.e. I did not look to find out what Geography words they knew in Welsh because the results would have had no impact on this investigation. However, there was a possibility that they have been able to guess or work out some of the phrases through a number of cognitive literacy processes the pupils already possess. This could have had an impact on the results if the pupils recognised written terms rather than in the context of spoken communication. Another consideration would have been a pupil copying from another, for whatever reason therefore their comprehension of the phrases may not be complete This could be an excellent source of information for implementing a school-wide progression strategy for learning Welsh across the curriculum. 
Evaluation. The participants were two groups of year nine pupils aged 13 to 14 of a similar academic Global Grade in Geography. Mixed gender groupings, special educational needs are similar in the two groups and are also evenly placed between the groups. The control group has 28 pupils and the test group has 29. I have chosen Year 9 specifically because they are in the middle of their compulsory 11-16 education. They are two years away from their Welsh education in primary school and two years away from their Welsh GCSE’s. The hours used for Welsh instruction, total four per group between 16th April and 11th May 2018, this is due to scheduling arrangements and suitability of participants. There would have been more hours available for data collection had I chosen year 7 or 8 but I believe the year group, due to its unique position, can offer a glimpse into how receptive these pupils are to learning Welsh. At this point, I do not believe that even if pupils knew learning Welsh would improve their literacy levels, they would engage with it any more than they currently are.
Pre-test. Pupils were provided with a document listing ten phrases in Welsh. Under test conditions, pupils had to fill in their details and write the English translation for the Welsh phrases, which I spoke aloud to the class. There were a couple of Welsh speaking pupils in both classes and I asked them to correct my pronunciations if necessary, this happened for two phrases, Pwy sy’n cofio? and Beth yw/ydy hwn? I proceeded with the test, much in the same way a primary school teacher would call out words for a spelling test. It only took about five minutes to complete the test and the pupils will be re-tested before the 11th of May. 
Data Analysis – Pre-test
9YN – 29 pupils. Test group
	PHRASES/RESULT
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	Correct/%
	40
	90
	100
	0
	20
	55
	0
	0
	0
	45



9GW – 28 pupils. Control group
	PHRASES/RESULT
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	Correct/%
	50
	100
	100
	0
	15
	60
	0
	0
	10
	45



The ten test commands/phrases were used during Geography lessons at suitable opportunities. I discovered that there were fewer opportunities to use certain terms such as ‘Pwy sy’n cofio?’ and ‘Beth yw/ydy hwn?’, I found that these questions needed to be worked into the planning more than the other phrases. All the pupils knew the term ‘ble-mae’ and almost all knew ‘pam?’, therefore I used them less during the test lessons and ‘ble mae?’ Still scored 100% and ‘pam?’ actually increased to 100% understanding, I believe this was due to the nature in which the word was used, repetition and an absorption and understanding picked up from their peers. Hands up phrase ‘Dwylo I fyny’ scored lower for the test group than the control group in the pre-test, and the results reveal that the test was successful with a 50% rise in correct answer. As with ‘pam’, the control group scored higher post-test for ‘hands up’ again probably for the same reasons as before.
Data Analysis – Post-test
9YN – 29 pupils. Test group
	PHRASES/RESULT
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	Correct
	90
	100
	100
	15
	70
	60
	20
	15
	75
	60



9GW – 28 pupils. Control group
	PHRASES/RESULT
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	Correct
	55
	100
	100
	0
	15
	60
	0
	0
	20
	45




Discussion and conclusion.
The test type of pre-and post-assessment worked well within the limited sphere. Eight out of the ten phrases were applicable to the age group, their current level of Welsh communication in the classroom within the Geography subject. The groups were comparatively well matched for the test and level of connection between myself and the two groups was similar too. The results show a possible small improvement to understanding of some Welsh phrases, which is encouraging. 
One weakness was having more teaching and contact time with one class than the other, therefore I chose these as the control class to reduce the possibility of over exposure of the phrases making the results biased towards a positive correlation. Other weaknesses included limited number of lessons and my own learning progression of the Welsh phrases and how to implement them into my lessons as an added responsibility to learning to teach. 
Within the scope of my personal teaching practises, the intervention was successful, and I will use the same methods for promoting Welsh languages with all classes I teach. My proposal of using five phrases a week is reasonable, and I am sure will be easier to achieve than ten used for the test period. During my teacher training and the intervention period, I have experienced ample opportunities to support Welsh as a second language and not just limited to the classroom. There are opportunities during outdoor learning, assembly’s, trips, enrichment activities and extracurricular activities, confirming my belief that Welsh can be learnt by all in the education environment, through active learning or symbiosis. The results, albeit small, do show a positivity towards improved Welsh oracy understanding form the phrases and questions I used. Using current EAL intervention strategies that can be fitted into the Geography SIP and DIP is well within the bounds of responsibility for improving Welsh in the subject. Discussion and sharing of resources between the Welsh and Geography department is also reasonable and progressive. And bilingualism in such a fundamental subject, which geography is, is exactly where Wales need to be to compete in the PIA rankings and fulfil the recommendations of the Donaldson report.
To perform this intervention for it to have value and worth, there are several targets which could be set, including;
1. A progression of target groups identified and tested, starting with a small number of classes, judge the success, evaluate and re-adjust then a gradual roll-out through all the subjects and year groups.
2. The Welsh department and subject leaders would need to meet and discuss areas that need targeting for improvement that will balance with subject specific words.
3. A safe and positive environment created by a ‘whole staff on board’ approach.
4. A simplified but standardised way to test results within subject that can be fed back to the Welsh department without creating un-necessary workloads, testing and data collection.
5. Implementation as a part of the School Improvement Plan (SIP) and Department Improvement Plan (DIP).
6. Cross referencing Welsh intervention policy with the new curriculum.
Test questions/phrases and answers.
	Welsh questions/phrases
	English translations
	Understanding indicator

	Dwylo I fyny
	Hands up
	pupils put hands up

	Pam?
	Why?
	give explanation

	Ble Mae?
	Where is?
	pupil provides answer

	Pwy sy’n cofio?
	Who remembers?
	pupil provides answer

	Edrychwch ar y bwrdd gwyn
	Look at the white board
	look at the white board

	Gwrandewch os gwelech yn dda
	Listen please
	class should quieten down and listen

	Beth yw/ydy hwn? 
	What is this?
	they say what it is that I am pointing/referring to

	Trїa eto/ Triwch eto 
	Try again
	they repeat task

	Bwrdd gwyn
	White board
	Pupils use the white board

	Ydych chi’n barod?
	Are you ready?
	Pupils say yes or no
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Improved English literacy 


Welsh language bilingualism
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Graph to show improvement to Welsh oracy comprehension of Year 9 pupils.

9YN Test group. Pre-Test	Dwylo I fyny	Pam?	Ble Mae?	Pwy sy'n cofio?	Edrychwch ar y bwrdd gwyn	Gwrandewch os gwelech yn dda	Beth yw/ydy hwn?	Tria eto/ Triwch eto	Bwrdd gwyn	Ydych chi'n barod?	40	90	100	0	20	55	0	0	0	45	9GW Control group. Pre-Test	Dwylo I fyny	Pam?	Ble Mae?	Pwy sy'n cofio?	Edrychwch ar y bwrdd gwyn	Gwrandewch os gwelech yn dda	Beth yw/ydy hwn?	Tria eto/ Triwch eto	Bwrdd gwyn	Ydych chi'n barod?	50	100	100	0	15	60	0	0	10	45	9YN Test group. Post-Test	Dwylo I fyny	Pam?	Ble Mae?	Pwy sy'n cofio?	Edrychwch ar y bwrdd gwyn	Gwrandewch os gwelech yn dda	Beth yw/ydy hwn?	Tria eto/ Triwch eto	Bwrdd gwyn	Ydych chi'n barod?	90	100	100	15	70	60	20	15	75	60	9GW Control group. Post-Test	Dwylo I fyny	Pam?	Ble Mae?	Pwy sy'n cofio?	Edrychwch ar y bwrdd gwyn	Gwrandewch os gwelech yn dda	Beth yw/ydy hwn?	Tria eto/ Triwch eto	Bwrdd gwyn	Ydych chi'n barod?	55	100	100	0	15	60	0	0	20	45	Welsh command words and phrases used for the test
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