ECAD7003

	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Greater critical engagement with the limitations of research methods applied and the significance of these In your context 
	This is not applicable to this assignment however I have applied more critical engagement with literature throughout this work. 

	Targed/Target 2
	Ensure you sustain an academic register. 
	I have attempted a more academic approach to writing. 

	Targed/Target 3
	Revise the correct use of the comma. 
	The use of the comma has been revised. 





How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.  

[bookmark: _GoBack]This essay will be based upon how a school develops a particular aspect of their school development plan (SDP). The school whose development plan I have chosen to write about is a multicultural inner-city primary school in South Wales. This school is high performing green school, with a one point five form entry and over sixty percent of their pupils able to speak English as second language. The school in which the SDP belongs was my placement school for my first professional teaching experience. Therefore, I was given the opportunity to have a deeper insight into the aspects of development written in their school development plan and ways in which they are working towards meeting their targets. The area of development in which I will be focussing on in this essay will be developing a consistent approach to teacher and pupil questioning. This essay will include a literature review which displays my theoretical understanding of the aspect in which I have chosen to focus on. It will also include a developing action point of the particular aspect of the school’s development plan and a reflection and evaluation which will evaluate what the school has done/working towards, with literature based criticality, this will then go onto a summarising conclusion which consolidates my learning from writing this essay and how my learning will inform my future practice.  
A school development plan is an individual school’s strategic plan for improvement (Escobar, 2019). A school development plan is generally seen to set out the actions a school will need to take to improve outcomes for learners, following an inspection or self-evaluation of yearly performance (Arnold, 2016). It is believed that a school development plan has become an integral part of all efforts towards school reform, however, there are very little studies which wholly examine the mire effectiveness of a SDP (Escobar, 2019; Fernandez, 2011). This is thought to be due to the SDP being used to an individual school’s discretion, may that be effectively planned and followed or loosely planned and less effectively followed. 
The school development planning is a major driving force in order to achieve improvements in the quality of teaching and learning, and participation of stakeholders in school management (Escobar, 2019). A SDP plays an essential role in shifting the emphasis of school activity more directly onto school improvements that lead to enhancing area(s) of teaching or student-learning and school performance (Escobar, 2019). The purpose of the SDP is for the schools to set out targets and identify methods of how they will achieve such targets (Welsh Government, 2014). A well planned SDP can help to organise priorities and set out the funding, facilities and resources available to the school. The Welsh Government (2018) has stated how an effective SDP must also clearly set out how the school intends to involve their staff in the development process, in order to meet such targets and priorities. Naz (2015) goes on to discuss how countless studies have been conducted in order to assist head teachers in how they are required to plan, manage and facilitate the improvement of their schools. It is recommended within government guidelines that an SDP should be set out three years ahead, and by doing so the development plan should be easily accessible and hold sufficient detail in order to enable action plans for years one, two and three (Welsh Government, 2014). 
Dalin (2004) highlights that from around nineteen ninety five, there were some challenging and excitable reforms to education systems in the United Kingdom and around the world, regarding how best to improve such education systems (Mourshed et al, 2010). Governments had embarked on substantial programmes of reform in an attempt to develop more effective school systems and raise levels of student learning and achievement (Ehren, 2017). In the United Kingdom, likewise with other countries, development planning is an ever evolving way of benefitting learners’ educational experiences and outcomes (Dalin, 2004; Hatton, 2001). All schools are now required to comply with the requirements of the Education (School Development Plans) (Wales) Regulations 2014. Every school in Wales was to adjust and adhere by these regulations by first of September of two thousand and fifteen (Welsh Government, 2014). 
Estyn’s annual report for two thousand and twelve to two thousand and thirteen concludes that self-evaluation and planning for improvement could be improved in just over a quarter of the schools in Wales which were inspected. Therefore, by two thousand and twelve, many schools already had robust self-evaluation and effective school development planning processes in place (Welsh Government, 2014). Therefore, there are currently still a number of schools spending considerable time preparing sufficient progress reports and SDPs based on such reports. Despite the actions towards self-improving endeavoured by many schools, local authorities are often seen to limit the freedom on which a school has on taking responsibility for their own improvement (Hadfield and Ainscow, 2018). As a result, this can lead to a sense of dependency on outsiders to lead improvement, rather than allowing for independently self-improving schools (Hadfield and Ainscow, 2018; Escobar, 2019). 
Nevertheless, The Welsh Government (2018) has set out a four stage impact cycle to set a clear vision on what the school should aspire to achieve through self. These steps include, Self-evaluation (generally undertaken at the end of a school year), strategic Planning (prior to the beginning of the next school year), making an improvement/action (priorities and targets set for years one, two and three) and reviewing the impact (once the target is achieved). 
The area of this particular primary school’s SDP which I will be focussing on is developing the consistent approach to effective teacher and pupil questioning. There are various methods used to increase class participation, however according to Godfrey (2011), the most important method to ensuring engagement and participation is the use of effective questioning techniques. Structuring a classroom based on frequent participation is essential in assessing and enhancing each child’s learning experience; without interaction between the teacher and the students, education is greatly impeded (Myhill and Dunkin, 2005). 
Cooper (2010) highlights the importance of ensuring that questioning in the classroom is of good quality as he states that the questioning process is an essential part of instruction in that it allows teachers to monitor student competence and understanding as well as increase thought- provoking discussion. Frequently, a lesson is composed of countless questions that often require minimal effort and low-level thinking to answer (Cooper, 2010, p. 192). It is important that teachers present questions to students which encourage reasoning and that allow them to draw from their prior knowledge rather than accepting “yes or no” responses (Critelli and Tritapoe, 2010). Effective methods of questioning lead to new knowledge being retained and when practiced well, questioning can be an undeniably powerful approach to teaching (Myhill and Dunkin, 2005). 
As a crucial feature of Assessment for Learning (AfL), questioning technique plays an important part in student learning (Sarahareh et al, 2014). In a classroom which regularly practices AfL techniques, questioning technique is not merely a pedagogical tool to elicit evidence of students' understanding but questioning is also a means to improve their understanding. Effective classroom questioning underpins AfL; However, research into AfL raises significant doubt about the efficiency of teachers' questioning during AfL (Saradareh et al, 2014). Therefore it is clear that having an effective approach to teacher and pupil questioning in a school setting is of much importance. 

Planners need to consider several factors when choosing strategies for school development. This particular School Development Plan demonstrates school targets surrounding a range of areas of the school context including overall progress, care support and guidance as well attitudes to learning. I have decided to focus on a target written which is being to ensure that there is a consistent approach to teacher and pupil questioning across the school. This School Development plan allows for a the development of action on this particular target area. The SDP is written for the time frame of September 2019 until July 2020 and so this target should be successfully met during this timeframe. Despite this school writing their SDP for a one year timeframe, it is written in guidance by the Welsh Government (2014) that SDPs should be drafted for targets to be met at least three years ahead of time. This allows for the SDP to contain sufficient detail to enable actions and address priorities to be selected and implemented (Welsh Government, 2014). Therefore, this school’s school development plan doesn’t follow the government guidance on SDPs. Nevertheless, this particular SDP is laid out in an overall organised and simplistic manor with five different areas across the school being highlighted with smaller targets under each area. This, therefore, does comply with the guidance set out by government which recommends that a SDP should be accessible and used as a common reference for all staff and governors involved in the improvement process.  

When planning for an effective improvement plan, school leaders must self-evaluate and  make a judgement on the school’s effectiveness, knowing what is going well and what is not going as well through means of data analysis (Adelman and Taylor, 2007). At this stage, there should be a review of current performance in comparison with performance trends. Any concerns in line with these comparisons can then be placed within a performance concern and identification of root causes of this concern before setting performance targets and objectives (CCSD, 2018). The self-evaluation and planning stage of the SDP is commonly done at the end of the school year. However, this approach means that students will not benefit from any adjustments or modifications in the plan until the beginning of the following school year (CCSD, 2018). This literature reflects this school’s SDP. The process of planning towards a more consistent approach to questioning throughout the school began at the end of the school term and implemented at the beginning of the next school year. This does, however, allow for plenty of time to go into the planning process of the SDP over the summer. According to Duke et al., (2013), the areas of improvement may be driven by changes to the intake of families served by the school, key issues highlighted by school inspections or even changes to statutory requirements, such as to the national curriculum. It is clear to see that many targets in this SDP are in place in accordance to the upcoming changes to the new curriculum in Wales. However, this particular target was highlighted by in-school observations carried out by the school’s senior management team in the last half term of the school year. Thus, this area was set as a target to work upon from the beginning of the next school year. 

Schools have the ability to self-evaluate and effectively set their own targets, however involving parents, pupils, staff and other stakeholders in improvement planning can be key to raising school attainment (Saxana, 2014). It can be seen as a natural process to continuously reflect on practice in order to improve and develop within the classroom, however some schools have recognised the need to consider a wide variety of information and include all stakeholders when evaluating school priorities. According to Saxana (2014), the involvement of broader community with school leads to higher academic performance and school improvement. And where stakeholders are involved in supporting learning, students may feel more encouraged to attend school more regularly (Saxana, 2014; Duke et al, 2013). Stakeholder engagement is considered vital to the success of a school as it can improve the communication and public understanding as well as allowing for the incorporation of the expertise of the community to inform improvement. This particular SDP lists all stakeholders involved in evaluating the area and meeting the particular target, in this instance, these include all staff, students and the senior leadership team. 

From this planning process and construction of the SDP, the school has developed a structure and timescale in order to meet the target of developing a more consistent approach to teacher and pupil questioning. The school in which this SDP belongs was the school in which I was given the opportunity to carry out my first professional teaching experience. Thus, I had the chance to experience the work towards meeting this target first-hand. I also had the opportunity to discuss the target thoroughly with senior management and work alongside school staff towards meeting the target. As a result of reading the SDP alone, it is easy to recognise that this school has thoroughly planned every step towards meeting this target. This is of upmost importance as government guidelines state that SDPs should readable and clear in what the school aims to achieve (Welsh Government, 2014). The success criteria is detailed and states exactly what teachers, staff and pupils must do in order to reach the target. Also the action area of the SDP includes a simplistic and accessible step-by-step guide towards meeting the target. This reflects the level of planning process which went into this school development plan. Action plan steps include staff conducting research on questioning, decisions on the consistent approach to questioning, and an update of teaching and learning policy documents when a competent approach to questioning is agreed. A final action point includes monitoring the use of the questioning approach through observation. These action points are clear and sound simplistic and achievable. Nevertheless, there has been a timescale in which each action point must be met, however there has been no time allocated for the staff to carry out these action points. Bashiruddin (2018) highlights the demand for continuous education reform despite the extremely busy timetable of a school teacher. 

During my time at the school, I was able to see the foundation phase team coming together during their time (which was meant to be allocated for lesson planning) to work towards researching questioning techniques. This then left the foundation phase team without lesson planning time. In addition to this, it was clear to see that the staff were lacking clear instruction on what they were looking for as the target was for a whole school questioning approach but were only working as a foundation phase team. I therefore believe allocation of certain time or inset days should have been allocated in order for the school staff to work towards the development of the questioning approach as a whole. If a school training day is not available, then after school team twilight sessions could have been arranged in order for the whole team to be updated on the same information towards meeting the target, thus limiting confusion and providing a sufficient arrangement to meet the target. 

Upon reflection, despite the government guideline suggesting a SDP should be upon a three year timescale, this SDP has proven that the one year timescale was sufficient enough to meet the target of  a consistent whole school approach to teacher and pupil questioning. The specific timescale provided for each action point planned proved that this target was achievable within the year. From conducting this essay, the importance of a well-constructed and detailed school development plan is of much importance to the reform of practice and meeting of individual targets. This essay has highlighted the importance of stakeholders in school development, this is especially displayed when a target involves a whole school approach to school reform. As per government guidance, a target is generally met successfully when effectively planned prior to action (Welsh Government, 2014), and this has been proven through how this school has written it’s school development plan and is working towards targets within this school development plan. This essay has highlighted the importance of ensuring that effective self-evaluation regularly takes place in school, as individual teachers as well as a whole team, in order to ensure any areas of teaching and learning which need development are highlighted and drafted into a SDP. Therefore I will ensure regular reflection and self-evaluation is a regular occurrence in future practice. 
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