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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or group of learners based on an observed critical incident.
Introduction
Within this assignment the aim will be to identify learning steps for teaching situations to occur from an observed case study that will allow reflection. This assignment will take a critical approach to evaluate the classroom-based case study for an observed critical incident that occurred within a school setting. It will aim to provide a definition of what a critical incident is, look to discuss the importance of critical incidents within education and provide an overview of the setting in which the observations occurred. Then, the critical incident that was observed will be linked with the four purposes which have been outlined by the Welsh Government. The assignment will break down two aspects of the critical incident in a literature review before moving to the evaluation and conclusion. By the end of the assignment the critical evaluation should assist in identifying the potential next steps that could be taken to help develop the learning and teaching practices for myself a student teacher who is embarking on a program of Initial Teacher Education through the process of reflecting.
A critical incident is a significant event within a learning environment which can be seen as a major positive or negative experience within a teacher’s career (McGarr and McCormack 2016). However, Tripp (2012) believes that even the routine and smaller events can be critical incidents, as these are the events that a teacher can remember or recall when thinking about something that they felt good or disappointed about. Furthermore, Shapira-Lischinsky (2010) supports Tripp’s thinking by suggesting critical incidents are not necessarily the sensational moments, but more so the minor everyday incidents that happen in every school. 
By considering what Tripp states about recalling something from a lesson, it allows for Critical reflection to occur. Critical reflection is defined by Eales-Reynolds, L. et al. (2013) as a tool to help transform an individual’s perspective. However, the use of critically evaluating and performing reflective practices in the field of education has been an important component in the professional development of teachers within the past few decades (Zwozdiak-Myers, 2012). According to Aubrey and Riley (2019) taking part in reflection gives an individual the opportunity to explore the experiences and interactions they had, it allows them to consider their actions and their attributes to gain an insight into an activity or lesson before moving forward. Furthermore, according to Osterman (1990) the concept of reflective practice began back in 1971 when Argyris and Schön put forward the idea that to help reform education, practitioners must think about how they work. Whereas Harrison and Lee (2011) defined reflective practice as being something that must be active and purposeful to allow exploration and discovery to take place. Harrison and Lee (2011) go on to state that the use of this process help connect the actual experience and the chance to learn from the experience itself.  Therefore, by being a teacher who takes part in critical reflection it provides opportunity for the individual to critically appraise their practical experiences, which in turn allows them to continually improve ongoing practices by gathering the information and knowledge they have acquired by going through a reflective process (Heyler, 2015, p16).

Teachers who critically reflect have a disciplined way of thinking when making connections between their experiences and how an individual can use these experiences to continue to learn personally and intellectually (Rodgers, 2002).  This is important, as being able to continuously critically reflect is considered helpful when developing and promoting professional growth, as this is included within the Teaching Standards (Welsh Government, 2019). Furthermore, from a student teacher’s viewpoint, the use of critical reflection provides a skill set that assists them to identify and construct links between traits of high-quality teaching when out in the field observing and gaining experience (Brooke, 2012).  This process is required according to Saric and Steh (2017) if new teachers want to succeed, as the role of a teacher has changed from one that simply delivers subject content, to a role that involves being the motivator, challenger, evaluator and reflector.  This is further supported by Cole (1997) who states that no matter which reflective model or techniques a teacher uses to reflect on their experience, the ability to attain skills to practice reflection as a teacher allows the individual the opportunity to see alternative approaches to deliver their lesson materials.  



Context of School and Class
To allow the school and class who are being observed within this assignment to have anonymity, the school will be referred to as School X, this ensures that the British Educational Research Association (BERA) guidelines are being followed. BERA (2018) state that both institutions and individuals have the right to privacy, confidentiality and anonymity throughout. 

School X is located within a suburban area. The school is located between two suburban communities, North of the school is an economically disadvantaged council estate, whilst South of the school is a more affluent area with a new up market housing estate, that has been built within the past 5 years, resulting in a greater population within the surrounding location. The school itself has approximately 650 pupils attending. These learners’ range between 3 to 11 years old, although there is also a private nursery linked within the school that takes on 2-year-olds and acts as a day care for the nursery pupils in the afternoons. School X also has a Specialist Teaching Facility (STF) for students in Key Stage 2.  According to information provided by the school and Welsh Government (2021a), within the whole school there are 18 pupils with statements, 4 with Individual Development Plans, 13.4% of the pupils receive Free School Meals and 17.4% of the attendees are learners with English as an additional language.

The class I was designated for both days of the observation was a Year 5 class that had a class size of 21 pupils, however on the days of observation the attendance was 20. Within the whole year group the total number of pupils when in full attendance is 67 and within this number there were 9 pupils across the year group receiving free school meals and 4 of them were within the class I observed.

Linking a critical incident to Donaldson’s Four Purposes
The critical incident that has been decided to be investigated after consideration once the observation days had concluded can be found in the Appendices as Appendix A. The focus of this incident took place first thing in the morning as the children were entering the classroom. As the children entered their class all the desks had been moved to create space for the morning activity which involved all three classes entering one working environment. With 67 children coming into one class the tables had been moved and blocked the children’s checking-in board located at the back of the class. As the children entered, they repeatedly asked their teacher how they could check in and where they should sit. The teacher every time faced with this question reassured the children they would still get the chance to share their feelings, but on this morning check in would be done orally during the registration.  Furthermore, the teacher lead the check in by asking in Welsh “Sut wyt ti heddiw?” ensuring the children had an opportunity to practice their Welsh oracy skills in the process.

According to Gatley (2020) the four purposes within the Curriculum for Wales are a factor that sets the curriculum apart from its predecessors due to the explicit aims it sets out. When Donaldson came forward with the Four Purposes that these goals would “guide all future decisions about national and local educational priorities and underpin all teaching and learning in Wales” Dauncey (2015). As stated by the Welsh Government (2022) the Four purposes are the starting point and aspirations for curriculum design that will result in pupils becoming ambitious capable learners, ready to learn throughout their lives, enterprising creative contributors, ready to play a full part in life and work, ethical, informed citizens of Wales and the world and healthy, confident individuals, ready to lead fulfilling lives as valued members of society.

When considering the four purposes after the observation, the one purpose that really stood out compared to the other three was the aim of becoming healthy, confident individuals who are ready to lead fulfilling lives as valued members of society. The reason this purpose stood out was when looking deeper into what makes up the purpose, the Welsh Government (2015b) say the curriculum will develop healthy, confident individuals who are building their mental and emotional well-being by developing confidence, resilience and empathy, as well as being able to form relationships based upon trust and mutual respect.  When considering the observation that took place it seems as if this purpose is the most prominent. By creating an environment where the children were showing concern as to how they would be able to demonstrate how they felt in the morning demonstrates that the pupils trust and mutual respect is already starting to if not has blossomed within the class. The check in also allows the individuals a chance to share their feelings with peers and staff, this demonstrates they are aware of their mental and emotional well-being by being able to describe their feelings with a range of Welsh vocabulary. The choices of feelings were mixed from the use of “Dw i’n hapus”,“Dw i’n bendigedig ” and even “ Dw i’n cyffroes”. By using a mix of feelings it demonstrated that they were in tune with how they felt, whilst also attempting to grow their Welsh language skills, it was also clear that the purpose of being ambitious learners and ethically informed citizens of Wales was also coming across through this check in and registration session.

The following section of this document is going to review literature that is related to the critical incident that has been reported in Appendix A; the focus of the literature review will be around the areas of Well-being and how it can impact on learning, and the use of verbal communication in additional language development. 

Well-being
Children’s well-being and controlling and understanding of their feelings has a fundamental impact on their development, so much so that with the introduction of the Curriculum for Wales, the Welsh Government (2021b) are seeking for pupils to be provided with whole-school approaches to promote good healthy emotional and mental well-being to allow for positive relationships to develop in their learning environments. According to Norwich et al (2022) an increased focus on well-being and in particular mental health provisions within schools is coming from the identification of growing mental health problems amongst children. This suggestion can be supported within Wales with Hatherley (2022) reporting research results for the Senedd that three children per classroom on average has a mental health diagnosis whilst 50% of mental health issues manifest by the age of 14 whilst they are still in full time education. Furthermore, Howard et al. (2017) identifies that it is important to remember that children and young people are susceptible to the same mental health problems adults face.  By being able to provide a moment for well-being and a daily check-in opportunity to share feelings as mentioned in Appendix A, allows practitioners to identify how pupils might be thriving or feeling overwhelmed which lets the class teacher know how secure their social-emotional development and mental health is during different parts of the day (Laevers and Declercq, 2018).

However, Konu and Rimpela (2002) suggest that although having well-being as a focal point in class can be important, if a pupil feels they do not have good relationships with peers and staff, then the possibility they might not be content enough to share their feelings could arise.  This is further suggested by the Organisation for Economic Co-operation and Development (2020) who allude that children who do not feel safe and happy are less likely to thrive if they do not feel like they are in a caring setting, where they do not feel secure, this then impacts on their ability to look after their well-being and social-emotional skills.  This is further supported by Freitas and Leonard (2011) who considered Abraham Maslow’s hierarchy needs which states that an individual cannot meet the highest level of self-actualization regarding well-being if previous needs are not met, one of these needs are the feeling of being loved and having a place of belongingness. 

Although, when considering the feelings of an individual feeling loved and cared for Oved (2017) puts forward the proposal that within modern society the need to feel love from family, friends and peers could also be considered a prerequisite of allowing an individual to achieve their basic needs. Furthermore, Kendrick et al. (2010) suggests that the impact of meeting or not meeting these social needs to achieve Maslow’s love and belonging could lead to a lack of oxytocin being produced and released into the body, which Fineberg and Ross (2017) suggest the release of oxytocin will help regulate learning when individuals interact socially. This is supported by Sarnyai and Kovács (2014) who states over four decades of studies suggest the impact oxytocin has on learning can be seen to improve the memory process and allows consolidation and retrieval of information to happen. This means that by meeting the social needs and being in a state where oxytocin can be released into a learner’s system will ensure their mind is in the correct state to recall and consolidate the learning that is about to occur.
When considering the critical incident that occurred in Appendix A and how it related to the well-being of the pupils involved, the aspect of considering the need for routine within the classroom could be considered.  According to Rawlings, Allanson and Notar (2017) even though every classroom and teacher has different dynamics, the need for routine is required to ensure students can feel safe within a structured environment. Arlinghaus and Johnston (2018) state that the importance of routine in children’s lives, whether in the form of bedtime routine, family life routines or classroom routines can all impact the development of an individual’s social and academic success.  Furthermore Hou, Ben-Ezra and Goodwin (2020) state that the use of regular routines for children and young adults can act as a buffer to counteract any impacts of stress that an individual feels, especially since the impact the recent pandemic has had on learners’ mental health. This is supported further by Meherali et al. (2021) who suggests that recent studies found that the Covid-19 pandemic was a contributing factor to children having significantly affected behaviours and emotions, with depression and anxiety being more prominent post pandemic compared to other periods of time when research looked at the impact of other pandemics across the world. 
Furthermore, Bates el al. (2021) suggests that the lack of routine that came with the pandemic and home schooling could be a fact for these increases in children. This is further suggested by Koulouglioti et al. (2014) who state that by maintaining routine like the one witnessed within the check in, the ability to provide a similar structure to the one they are used to will protect a child’s mental health throughout the changes. However, Rose (2016) does state although leaving routine and comfort zones can cause stress and anxiety to occur, the benefit of experiencing a different daily routine could be seen as a positive if the individuals are able to use the stress they feel and put it into positive actions in other learning areas, this in turn can allow the individual to reflect and grow from these new experiences which can also be beneficial on their health and wellbeing by being resilient and determined.
Verbal communication in additional language development
The opportunity to take part in conversations is a primary tool for language development within classrooms (Bond and Wasik, 2009), it is also an important technique used to allow oral language to grow, which can have positive impacts on social, emotional and mental health during school years and adulthood (Dobinson and Dockrell, 2021). This is supported by Massey (2013) who states the acquisition of languages best comes through the social interactions children experience with other children and adults. Furthermore, the ability to develop understanding and put language into a social process helps when acquiring language (Gibbons, 2015), which as a result allows the person talking and developing their language the opportunity to make the correct move in response to the familiar question they have been asked (Cook, 2008). According to Bruner (1982) if practitioners are to have learners becoming involved in language development, it is important that they partake with the use of social functions where they can interact, Bruner refers to this as “the instrument of patterned human interaction”. This concept of Bruner’s is further supported more recently by Mahan (2022) who states that the use of developing second language acquisition is beneficial when a teacher or more able peer can help assist in the learning process by slowly transferring their knowledge to another student through conversational skills.  However, if this approach was to be used by teachers to scaffold language development it is important to remember not every teacher will have the same level of confidence with the second language so relying on the teacher as a strong support for an individual’s language development might not see the same results depending on the confidence each teacher has using the second language (Hamidi and Bagherzadeh, 2018).
The use of verbally speaking and practicing Welsh in the example of Appendix A could be seen as a good teaching tool due to the Welsh Governments commitment to the Welsh language. By 2050 they hope to have one million Welsh speakers and according to Welsh Government (2017) education of young people will be key to achieving their vision, and the use of digital technologies will be central to achieving it within education to build bilingual learners.  However, Hodges (2021) argues that the use of second language Welsh is not being adopted by new speakers orally, as the prevalent form of communication in 2016 and 2017 for new Welsh speakers was via text and social media messaging due to face to face communication feeling unnatural. Furthermore, failures of gaining the ability to speak the Welsh language when learning can result in a lack of understanding of when to use the language within the correct context (Lewis, 2010). However, the opportunity to use the language in class with face to face conversation during a check in provides learners with a fundamental opportunity to use the language skills they are developing (Newton, 2016, p231). Also, the ability to copy and mimic the language from a teacher is a fundamental learning technique for developing second language skills (de Guerrero and Commander, 2013). These social interactions with the use of dialect, allows for a two-way process to begin, where the learner can gain an understanding of how the language should be used in the real world and provides meaning and understanding (Lantolf and Pavlenko, 1995). This is further supported by Johnson (2004) who suggested that the chance to use small conversation interactions for the second language learning, such as the Welsh used in Appendix A, provides a vital collaborative experience in which the learner can learn from the teacher how and how not to use the language correctly. This is further supported by Loewen and Sato (2018) who state when comparing a range of studies, the impact of children learning second languages through social interactions picked up the language and how to negotiate it more effectively than those who did not learn through social interactions.
Reflection and Next steps
The use of reflection within the modern teaching environment is considered a crucial tool for teaching and therefore has a wide variety of approaches that can be used and are recognised by peers (Clarà, 2014).  The use of reflection provides teachers with opportunities to question their techniques. Reflective practice is also the process which allows teachers to continuously learn throughout their careers (Mathew, Mathew and Peechattu, 2017). Teachers tend to also use reflection as it allows them to think through professional problems they face through the day, so they can consider their actions in more detail than they did at the time (Welsh Government, 2015a). This makes reflection a greatly constructive tool in education as it allows professional development.  Now that the Curriculum for Wales has been implemented, reflection is seen as being vital by the Welsh Government (2018), who have placed professional development within their Professional Teaching Standards, due to reflection allowing teachers to extend their knowledge by allowing them to progress their pedagogy with time. This could be achieved via research, reading or taking part in observations.
When considering the critical incident involved in Appendix A, it is worth remembering that the use of check in sessions within the class involved was a part of their daily routine. However, due to the change of the class’ morning routine and the concern some members of the class showed at not being able to share their feelings, this saw the teacher reassure them that they could partake in an oral check in. It is important to state that although this is what was observed for the crucial incident, it was difficult to gain understanding as to why the concern for a change in routine occurred and if there was any reason why these children were quite concerned about the potential loss of opportunity to share their feelings. For example, the handful of children could require a routine to help them focus through the school day, or there might be a select few individuals who visit the pastoral team and have trouble coping with change to a routine.  Nonetheless, these potential causes of their concern were not highlighted to me, so I can only consider them as potential reasons for the concern and the way the teacher decided to make check in into an oral and Welsh check in. 
The reflective model I have decided to reflect with after this observation is Gibbs (1988) reflective cycle. The reason I chose this model over the wide selection available is due to it being a model I had previously come across in my undergraduate studies and it also allowed me to take into consideration how I felt about what I had observed. This model firstly required myself to describe what I observed, then process my feelings on what I had observed, make an evaluation of the positives and negatives of the event, analyse and gain understanding of the incident and finally come up with a conclusion and an action plan. 
When I reflected on the critical incident I witnessed, it highlighted the significant role that well-being now has within the modern classroom. It showed me the importance that this simple routine, the children have in the mornings, of putting their name next to a display showing their feelings as they came to school was an important part of their daily routine. Due to these sorts of acts not being in place when I was in school, the concern showed for the potential loss of a check in and then the reassurance that the children could still tell the teacher and class how they felt really did show me the importance of creating a positive environment, an environment where the role of the teacher is not just to teach the lessons, but to also act as the pupils’ personal emotions coach by seeing how they feel every morning and to be someone they can confide in. This has allowed me the chance to consider, when I get the opportunity to be in a classroom setting, how I would try to implement a routine or system for the pupils to be able to share their feelings and would it be more beneficial for it to be something subtle like a display on the wall the children can use, or a more personal approach where they share during the registration periods. To conclude and move forward, I hope to have the opportunity to compare different approaches to see how different classrooms and teachers allow for this sharing to occur and discover an approach for a positive wellbeing endorsed learning environment.
This opportunity to visit School X has informed me of the importance of reflection and the opportunities it provides for professional and personal development. Moving forward, I hope by having this opportunity I will now feel more comfortable and confident to use reflection to inform my teaching practices and from the outcomes I hope to be able to draw attention to where I need to strengthen my skills, knowledge and understanding.
Conclusion
As previously stated, the teaching standards in Wales identify the importance of teachers being able to develop professionally. With the introduction of the Curriculum for Wales having taken place, having the opportunity to make observations, research and reflect on a chosen critical incident has been an intriguing process to gain an understanding of how beneficial these opportunities can be to improve the practices of teachers. By observing as a bystander within the class, it has allowed the chance to observe the classroom environment from afar and observe how the dynamics of a classroom, the pupils and the teacher all work intrinsically. The use of observation allowed myself to gain an unbiased outlook on the practices of an experienced teacher in their class surroundings and consider the way they handled situations. By going away after the observation, it allowed research to occur and consideration of why the practitioner felt the importance to stick to the routine and continuing with a well-being opportunity, whereas others may have just left it out, the chance to research uncovered the benefits of well-being. By having the chance to partake in this occasion, it has allowed further understanding to be gained on why the Welsh Government wish to have their teachers be reflective professionals and moving forward I hope the skills learnt will impact upon my personal and professional growth positively.
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Appendix A

	Date and time, year group: 
Monday 26th September 2022, Year 5, 08:50

	Where and When: Context of the observation – subject/AOLE, general classroom context:
AM registration for Year 5 class ranging from 9-10 years old. Class of 20 for the morning session. Sat on the carpet due to the tables being set back to create room to fit in the rest of the year group for once the first lesson began.



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work) During AM registration, due to the classroom being set up ready for an art session in lesson one, the checking-in board was unavailable to the pupils to check in with how they felt first thing in the morning. As a result, the teacher incorporated check in with the morning register.  As a result, check-in went from placing their name on the board to orally checking in. The teacher would ask “Sut wyt ti (child’s name)” and the child would reply “bore da, dw i’n hapus/ cyffroes/ bendigedig etc”. This allowed the children to still express their feelings and what they got up to on the weekend whilst also having the opportunity to use their Welsh oracy skills. For the children who were unsure of the use of using the correct Welsh, their fluent Welsh speaking teacher helped by scaffolding the correct sentence pattern to assist the child by offering sentence starters such as “ Dw i’n ….”.



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
Emotional literacy and Mental health, Social, physical and emotional development and Languages, Literacy and Communication:
The opportunity to share their feelings first thing in the morning, the opportunity to practice and grow their Welsh speaking skills helps with Welsh and LLC


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
Children had just entered the classroom for the first time, the children were confused due to a new class layout. The new layout blocked the checking-in board, and this resulted in numerous questions of “how can I move my check-in peg?”. The teacher reassured the pupils they would still be able to check in but check it would be performed verbally today during the registration where they can share their thoughts and feelings with their fellow peers.  Children showed a lot of enthusiasm towards this change of routine.
4 members of this class are being visited and working alongside the pastoral team within the school.





Appendix B



Record 2
	Date and time, year group:
Monday 26th September 2022, Year 5, 10:15

	Where and When: Context of the observation – subject/AOLE, general classroom context
Whole year group are having a visit from an artist. The AOLE’s being covered within these lessons included Expressive arts, Humanities, LLC and the digital competency framework.




	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work) 
During this session all 3 Year 5 classes had amalgamated to partake in a whole year art session with the visiting artist. The artist asked one child to come up to recite a poem whilst another child who volunteered filmed. During the filming the child being filmed was very quiet, so the guest speaker tried to coax the child to project their voice and present themselves formally for the camera. The use of humour to demonstrate kept the classes engaged and the two children at the front of the group kept attempting to project their voice.



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
The opportunity to consider the use of building confidence of speaking in front of groups, 
Building confidence and developing speaking skills and the confidence to speak in front of groups and peers.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
The environment was very busy and the first task of the week on a Monday morning. The child involved volunteered and seemed eager to be part of the filming.  The guest speaker was giving very clear and direct directions on how to project their voice and asked the teacher at the back to listen out for improvements.












Appendix C


Record 3
	Date and time, year group:
27th September 2022, Year 5 8:40-9:10

	Where and When: Context of the observation – subject/AOLE, general classroom context
Year 5 classroom, first thing in the morning, Health and Well-being and Languages Literacy and Communication 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
As the pupils of the class were greeted in the morning, the class teacher had already set up the children’s handwriting books at their seats with a selection of 20 letter formations and words that consist of common letters formed together and some words that link to their topic of “ Against the odds” this topic is looking at politics and elections so todays words included words such as manifesto, election and candidates as well as letter formations such as man, ch and elc.
Whilst the children came in and independently got on with the task, the teacher also had instrumental string music of modern songs playing softly within the background.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
Promoting independence by placing the task on the board and trusting the class to sit down and get on with the task that’s out for them.
Health and Wellbeing- the use of music as a calming tool to set the tone for the learners.
LLC- and consolidating learning- providing time to improve their handwriting whilst also consolidating their learning by revisiting words they have already come across through their topic already. 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
The classroom was already set out with the handwriting books and the task was on the board, the class teacher did not need to tell the pupils to get on with the task, they came in put their bags in their boxes, visited the check in board and calmly started the handwriting task. All the time this happened the teacher’s laptop was playing calming music via YouTube in the background. When asking the children if this is something they do weekly they informed me that “Tuesday is handwriting day, we come in and works and patterns will be ready for us, and we do it on our own.” I asked another group of pupils if the music is always played or is it just today, they replied” The music is played a lot, its normally calming because it helps keep the calm morning mood.” Another pupil told me “I think Miss picks this music because if it was pop or rock music we would be too energetic in the morning. However one group of boys told me “They don’t really bother with the music, it could be there or not they are not really aware of it having an impact on the way they feel”.






	
	
	



