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	Learning Outcomes tested
(from module syllabus)
	Assessment Criteria: To achieve each outcome a student must demonstrate the ability to:

	

• critically reflect upon teachers’ professional responsibilities in working closely with parents governors, local authorities and agencies which support schools and the wider community

• synthesise and analyse performance data accurately to inform decision-making, illustrating a comprehensive understanding of national requirements relating to progress within the statutory and non-statutory curricula 

• identify, apply and evaluate appropriate formative and summative assessment strategies, and critically reflect on the effectiveness of selected strategies in their own classroom practice 
 
• reflect critically upon their own learning, drawing upon relevant theories and personal experience





















	

· Discuss the intended professional data collection justifying its suitability and purpose;

· Support the discussion by referring to a range of relevant literature;

· integrate theory and practice with regard to the pedagogic context;

· Discuss the ethical issues that should be considered during the assessments 

· Write a well-structured piece of work in a coherent writing style
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	Common Assessment Criteria Applied
	Grade 
awarded

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
Extent of research and/or own reading, selection of credible sources, application of appropriate referencing conventions. Extent of knowledge and understanding of concepts and underlying principles associated with the discipline.
	

	





	

	
	

	2. Intellectual Skills (Analysis)
Analysis, evaluation and synthesis; logic, argument and judgement; analytical reflection; organisation  of ideas and evidence
	

	





	

	
	

	3. Pedagogic and Professional Applications (Practical Application and Deployment)
Deployment of pedagogic methods, materials, tools and techniques; application of concepts; formulation of innovative and creative solutions to solve problems.  Attributes in professional practice: individual and collaborative working
	

	





	

	
	

	4.Key Transferable Skills
Deployment of appropriate media; presentation and organisation.
	

	





	

	
	





	Assignment Grade (Assessment grades are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	

	
	Up to 1 week late
	D Max
	

	
	Over 1 week late
	Fail
	



	Level 7
	Assessment Criteria Descriptors for Primary PGCE with QTS
This format emphasizes the holistic nature of judgements to be made by markers. Equal weighting is given to each section. Plagiarism or non-submission will result in F (0%) grading. 

	Assessment Criteria
	Fail - grade E
	Weak pass– grade D
	Pass – grade C
	Pass – grade B
	Pass – grade A

	
	Poor 
	Weak Pass
	Satisfactory 
	Good
	       Excellent 

	Overall judgement 
	Poor understanding, unsystematic, incomplete and/or inaccurate 
	Understanding of main issues demonstrated
	Satisfactory understanding demonstrated with satisfactory analysis
	Good understanding of basic principles and relevant evidence, with a coherent and logical argument
	Highly thoughtful answer informed by wider reading, showing clarity of thought, personal insight and some originality

	Subject Knowledge and Understanding

(Conceptual)



(Reading)
	Basic misunderstanding, misconceptions, or misinterpretations - Some superficial knowledge in places
	Main concepts understood with limited evidence of critical insight
	Sound understanding of concepts and critical engagement with ideas
	Good understanding of key concepts; knowledge of wider implications; critical engagement
	Engaged critically and systematically with the main concepts and theories: excellent engagement

	
	Poor and/or inappropriate literature, lacking accuracy, unsound, limited/dated range of sources 

	Satisfactory range of reading overall although this may be limited in some way
	Satisfactory range of reading drawn from the recommended list and other sources
	Good range of relevant literature from a variety of sources beyond recommended list
	Clear evidence of independent thinking informed by a selective range of reading from a variety of sources

	Intellectual skills

(argument)


( professional data collection: research design/data collection )

(presentation of findings/analysis)


(critical /reflective evaluation)

	Little sense of an argument lacks coherence.
Generally descriptive or anecdotal
	Argument is balanced with some differing viewpoints presented.  Some questioning of assumptions
	Argument presented shows satisfactory evidence of critical and analytical reflection.
	Strong argument developed.  Good evidence of critical and analytical reflection
	A well-structured critical argument is presented with evidence of synthesis of viewpoints

	
	Professional data collection is inappropriate/ flawed /not discussed
	Professional data collection is mainly suited to purposed; beginnings of critical considerations
	Professional data collection is suited to purpose and considered critically.
	Professional data collection well suited to purpose, justified with clear identified focus 
	Professional data collection logical and sophisticated; comprehensive understanding of appropriate techniques 

	
	Findings presented with little or no framework or discussion; or discussion of findings is descriptive. Few conclusions are drawn or conclusions drawn are inappropriate.
	Findings are presented with basic analysis and some limited but appropriate conclusions
	Findings presented with some analysis and criticality with justified conclusions
	Findings presented in a critical and analytical framework. Thoughtful conclusions, firmly based upon the evidence presented
	Findings presented in a critical and analytical framework. Insightful conclusions, firmly based upon the evidence presented

	
	Little or no evaluation attempted; no or limited reflection 
	Evaluation and reflection is present but  may be limited
	Satisfactory critical evaluation of study; satisfactory reflection
	Good critical evaluation of study; good reflection
	Critically reflective evaluation of work informed by excellent reflection.

	Pedagogic and Professional applications
(linking theory to practice)

(professional reflection)


(working in  a group)


(ethical conduct  where appropriate)

	Little or no evidence of engagement or superficial engagement and understanding with respect to the pedagogic and professional context(s)
	Some engagement and understanding with respect to the pedagogic and professional context(s)
	Sound engagement and understanding with respect to the pedagogic and professional context(s)
	Good evidence of integration of theory and practice with respect to the pedagogic and professional context(s)
	Excellent integration of theory and practice with respect to the pedagogic and professional context(s)


	
	No evidence of reflection 
	Some evidence of reflection  whilst beginning to make links with own practice and thinking
	Satisfactory evidence of critical reflection  whilst beginning to make links with own practice and thinking
	Good evidence of critical reflection whilst making links with own practice and thinking
	Demonstrates an excellent level of understanding of critical reflection as a learning process

	
	Inability to work with others or works within a group but lacks self direction or group responsibility

	Responsibility for  planning and developing courses of action; shows awareness of group responsibility
	Initiates and occasionally leads tasks/processes for won work and where appropriate for others.
	Chooses goals and can self-direct; able to co-operate within a group and can take the lead
	Accepts accountability for determining and achieving personal and/or group outcomes

	
	Ethical issues not or superficially considered 

	Some awareness of ethical issues
	Appropriate ethical issues raised and discussed; bias/prejudice not noted
	Good, clear understanding of ethical issues; awareness of bias and prejudice
	Ethical issues have been addressed effectively; bias/ prejudice discussion includes attempts to nullify this

	Key/Transferable Skills 
(presentation)

(spelling, punctuation and grammar)



(structure)




(referencing techniques)

	Poor presentation of written work 

	Presentation of written work is weak

	Satisfactory presentation of written work 
	Good presentation of written work
	Excellent presentation of written work

	
	Significant errors in spelling, punctuation or grammar 
	Some errors in spelling, punctuation or grammar
	Spelling, punctuation and grammar are satisfactory; few errors in written language
	Spelling, grammar and punctuation are good; very few errors in written language
	Excellent standard of written language. No or very minor errors in written language 

	
	Poor structure with unclear writing style 
	Structure is present but may be underdeveloped, writing style is mostly coherent
	Satisfactory structure with  coherent writing style


	Good structure with a coherent writing style

	Effective structure and highly coherent writing style which fully engages the reader  

	
	No use or limited use of protocols and conventions including Harvard referencing 

	Some following of protocol and conventions of Harvard referencing 
	Satisfactory use of Harvard referencing protocols and conventions 
	Good use of Harvard referencing protocols and conventions 
	Harvard system used accurately, consistently and effectively with all sources






	Student Self Evaluation Form 



	Common Assessment Criteria Applied

	
	
REFER
	
D
	
C
	
B
	
A

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	
	
	
	
	
	

	
	
	
	
	/
	
	

	2. Intellectual Skills (Analysis)
	
	
	
	
	
	

	
	
	
	/
	
	
	

	3. Pedagogic and Professional Applications (Practical Application and Deployment)
	
	
	
	
	
	

	
	
	
	
	/
	
	

	4. Key Transferable Skills
	
	
	
	
	
	

	
	
	
	
	/
	
	


This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 
	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	[bookmark: _GoBack]I think that I was able to gather a great amount of data and have used it to support my theory on the child’s learning and for their next steps. I have tried to read beyond the recommended reading to support my work. I have aimed to look at pedagogical approaches to improving children’s learning. 



	I think that I need to back up my theory with more references and additional reading. I also believe that I need to work on my analytical skills as I think that I was not critical enough of my findings. 



	Student’s Name
	Bethan Thomas
	Date
	29th May 2018

	Student’s Signature
	B.Thomas
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Within this assignment, I will aim to analyse one target child’s data gathered through observations, interviews and pupil voice, whilst complying with ethical guidelines when working with children through considering the importance of anonymity and pupil views. Additionally, once the data has been analysed I will set the next steps for the children’s learning in an attempt to help them progress further. 

The school I am conducting this assignment is a large community school, situated in the Bridgend area. The school has approximately 542 children aged three to eleven years old on roll with 23% having Additional Learning Needs and 5% with Free School Meal entitlement (Estyn, 2011). The class I have been placed in works through Foundation Phase approach where the children have one focused, independent and Teaching Assistant led tasks. The class has morning rotation of literacy or numeracy activities and then have a topic based afternoon. This integration of the Foundation Phase approach has been advocated by Donaldson (2015, who highlighted that this will make learning stimulating and will unify learning and progression. 

The child I have chosen is eight years old and is currently in Year three. The child appears to be a popular member of the class and has been placed in the middle ability group for both Maths and Literacy. When speaking to the child, he has an interest in playing with his Xbox, board games, reading fact and fiction books. The teacher also disclosed that this child has difficulty with staying on task and completing work set by the teacher. I will consider this when conducting this research to discover if this is affecting the child’s learning opportunities. 

Data collection

For this assignment, I will aim to gather qualitative data through observations, sampled work, photographs and pupil interviews, to establish the child’s current knowledge, learning styles, attitudes to learning and how I can improve their learning. Data collection is important for teachers to make decisions, monitor children’s attainment and progress, whilst planning for improvement on children’s learning (Cromey, 2000). Kirkup et all, (2005) identified that use of data has been found to help with tracking pupils, recognising those who need additional support and target setting. For this reason, I will use this assignment to establish the importance of monitoring pupil progress to improve learning. Sutton and Austin (2015) advocated that qualitative research helps the researcher to understand the feelings, thoughts and behaviours of the participant and why they occur. 

The use of observations is vital for establishing what children do and how they develop, whilst seeing theory in practice (Sharman, Cross and Vennis, 2004). WAG (2008) advocated the importance of using observations to gather an understanding of the child’s strengths, weaknesses, needs, pupil progress and next steps. The aim of observing my target child is to establish their subject knowledge and how it can be further developed. Palaiologou (2016) stated that observations allow you to concentrate on the behaviour of the child and respond to the evidence. Miles Gordon and Williams Browne (2008) supports this theory and states that observations allow you to establish current learning and behaviours. 

I will also use pupil voice within my data collection as it is vital to respect children’s views when it is in the interest of the child (UNCRC, 1989). I will look at the pupil’s views on what helps his learning to progress and improve this knowledge. Estyn (2016) have established that using pupil voice helps schools to develop and improve their school environment. Söderback et al. (2011) stated that children’s viewpoint should be represented in research, especially as their views are heavily influenced by social and cultural aspects of life (O’Reilly & Dogra, 2017). 

Furthermore, I will be using the Mosaic Approach which considers the importance of using pupil voice as well as observations, photographs and discussion where the child’s views are considered (Clark & Moss, 2011). Also, I will investigate the influences on my target child’s learning through the ASK model (Nottingham, 2013). This approach looks at the children’s skills, attitudes to learning and their knowledge. This will allow me to get an understanding of the child as a learner and consider limitations. 

By using the mosaic approach, it will give my observations focus and will allow me to consider the role of pupil voice in children's learning and opportunities. Moreover, it will consider a child-led approach which will help me to see what children believe to be beneficial to their learning. The Foundation Phase (2015) believes in a child led approach, however, Key Stage Two department in my placement school are trying to incorporate this approach to align with the new curriculum, where children are in control of their learning (Donaldson, 2015). 

There are benefits to using the Mosaic Approach (2011), such as using pupil voice gives the research a different perspective through the various data gathered (Greig et al., 2013). The approach focuses on the child’s strengths rather than weaknesses (Clark, 2004). Neaum (2016) advocated that using this approach gives the researcher, a holistic insight into the child which can inform the teacher’s pedagogy. Additionally, using interviews help us to gather information from people who know the child best. 

There are limitations to the Mosaic approach, using pupil voice and interviewing children. Some children may act or perform differently than normal, moreover, the researcher could influence the children’s behaviour or answers (Cowie, Huser & Myers, 2014). Clark and Moss (2001) identified that this method is time-consuming as you need to gather a variety of data. Moreover, Szarkowicz (2006) identified that observations take time to write the notes and interpret. This shows that I need to use the time wisely and use every opportunity to observe the child and gather the data. Additionally, using this multi-method approach can bring challenges such as the practicality of gathering information (Brodie & Savage, 2015). Furthermore, Brodie and Savage (2015) found that using this method may be a negative experience for the children and may make them feel nervous about participating. 

I will also take into account the ethical issues I may face when conducting this assignment. BERA (2011) stated that when conducting research, certain elements must be taken into consideration, such as each participant should be treated with respect and should be made to feel comfortable when being observed. To ensure this happens, I will inform the student that if they feel uncomfortable, they can withdraw themselves, and I will keep them informed of everything which involves them. I will also consider the age of the child and their understanding by talking to the child before I observe them. Moreover, I am aware that it is important that I do not influence the child in any way, by not asking leading questions and I will use language appropriate to the child. UWTSD (2017) advocated that the researcher should ensure anonymity is paramount and privacy is valued. I have considered this, by referring to the child as Child A and will not disclose the name of the school or any information which can be traced back to the child or school. Additionally, I will intend to follow the school’s safeguarding policy which ensures that the child is protected from harm.


Analysis of learner 

From looking at child A's baseline, he is considered to be a Level 2 with possibilities of moving to Level 3 (appendix 1). From the conversation with the teacher, Child A's attitude to learning is low. He needs to be constantly encouraged to finish tasks and gets distracted by other children which, leads uncompleted work in his book. From further observations, the Child A can be easily distracted when sitting on the carpet and when working at his table. When asked about what he thinks about his learning, he stated that he does not like Maths because it is hard but he loves reading and writing.  

I have noted from general observations and work quality that Child A produces more work in topic-based lessons compared to Maths and Literacy. Also, I have found that he enjoys more hands-on and experiential learning. This is advocated in the Foundation Phase curriculum (2015) and Donaldson’s Successful Futures (2015), where children are expected to have first-hand experiences and activities which help to consolidate their knowledge and learning. The class I am placed in have taken on the Foundation Phase approach of more experiential learning.

Learning walk
To understand what helps Child A to learn, I asked him to go on a learning walk to establish where he learns. He uses an iPad to document these places and explain why they help them to learn. 

Child A’s first place he identified was the computer suite as this is where he can find information and make rainforest music. Additionally, Child A identified that the laptop and iPad area also supported his learning as he could use the iPads for apps such as Doddle Maths which helped him with developing new skills (appendix 2,3&4). Jenkins et al (2006) have stated that technology can help children to gain knowledge and skills which may be difficult to obtain without time being spent on iPads and laptops. From my own research, Child A is using technology to expand his knowledge by using various apps and programme. This is also a priority in Donaldson’s Successful Futures (2015) who acknowledges that children need to be involved in a technological world in order to fit in with the jobs that are now being developed.

The outdoor area was identified because there is lots of space to work and it helps him to be more independent. However, he stated that they do not always use this area and he wishes that more lessons were based outside. This correlated with one of my observations as I found that Child A was more enthusiastic and engaged when the lesson was outside (appendix 5). Outdoor learning helps to “boost brain function, improve mood and increase learning” (Blakemore & Frith, 2005:134). This suggests that using the outdoors would benefit all of the children. 

Child A also identified the reading area in the classroom. He stated that because he loves reading, and this area is perfect for him as there is a huge choice of books which are interesting and encourage him to read, which has helped him to become a good reader (appendix 6). 

From the learning walk, it is clear that Child A is aware of what areas support his learning and he is able to explain his choice. I have learnt that Child A wants to learn outside more and that the outdoors helps him to become an independent learner.

Maths

Child A’s attitude to Maths is that it is hard and that he does not like to do it. However, he has shown that he can use skills and prior knowledge to support his work. When looking at Child A’s mathematical work, Child A appears to display good mathematical knowledge which contradicts his views on maths. His work on number patterns displayed that Child A can identify a pattern and can establish the difference by counting on and place them in ascending order. I also noted when Child A used number facts to answer word based problems by recalling number and multiplication facts. Child A was also able to help one of his peers with a question by talking through the steps to solve the question. This has implied that Child A has a good knowledge and confidence of multiplication as he could support his peers. 
 
Additionally, I observed Child A’s ability to tell the time using five minute intervals. The Literacy and Numeracy Framework (2013) states that children should be able to read a 12-hour digital clock to the nearest five minutes. Child A displayed this when using time in real life context. However, when revisiting this subject two days later, Child A appeared to struggle to answer some of the questions (appendix 7). This shows that the child has an understanding of time intervals, but he still misunderstood how to add a small amount of time. However, I observed that the first sheet had clocks displayed on them, whereas, the other sheet only had the timings on them. This may have confused the child and this should have been addressed by using physical clocks.  
  
When looking at using coordinates and developing map reading skills, Child A was able to show that he could use two and three digit coordinates to locate animals on a map. Surprisingly, Child A found it difficult to locate the point on the map without reference to where we were at the time. An example of this was when we had to find location C, he knew it was to the right of location B, but could not work out where that was in the playground. This showed that he still needs to practice this skill in order for them to become experienced and gain an understanding of this subject (Prince, 2004). Moreover, Child A’s ability to use coordinates could have been influenced by the two tasks he conducted on coordinates prior to my lesson (appendix 8&9). This suggests that Child A became familiar with the context because he already had experience but had no consolidated this knowledge.

Child A is also being assessed through the Big Maths CLIC and SAFE tests. From further analysis, I have found that Child A has the highest score in the class every week. This indicates that Child A is able to complete challenging mathematical questions and that his mathematical skills if he has had some experience of subjects related to the questions (appendix 10). However, when given a question on fractions, he did not answer it and looked for additional support from an adult. 

Literacy
Oracy 

When observing Child A’s communication and oracy, he is able to convey information well and present to the class which was shown during his Australian animal presentation. Child A was clear and spoke in a formal tone with appropriate language, which translated all of his research efficiently and in depth. This could be due to the fact that he carried out in-depth research or that he is able to organise his information well. 

Unsurprisingly, this ability to speak clearly and concisely is transferred through all of the speaking, that Child A does. When Child A was reading a Welsh poem, he was able to read the poem carefully, pronouncing the majority of the words accurately. Furthermore, I have noticed from various conversations with Child A that he is confident in his knowledge which is shown through his language. However, Child A lacks the knowledge of subject-related terminology, which can be shown during a discussion regarding rainforest animals’ habitats. Child A was able to explain that the animals have homes but did not know the terminology of habitats. This may be due to lack of experience of this subject or that he does not have this knowledge of the language.

Moreover, Child A has shown that he can listen effectively through his ability to recall the majority of information given verbally. However, I have also noticed that Child A can get distracted and become vacant when a teacher is talking. This could be a sign that Child A has a short attention span or that the information is not interesting for the child. Rinne (1997) stated that a student’s attention span can vary each day and hour, which can make it difficult for a teacher to sustain their interest. Even though this is outdated, Child A was able to tell me that he gets bored easily, especially if the teacher is just talking at him and not involving him, which leads to him talking to others. Sprenger (2007) noted that if we want children to learn, we need to know what triggers their attention.


Reading

When reading with Child A, it was apparent that he is an experienced reader and had clearly read a variety of books due to his range of vocabulary. I noted that the books he had been given were not challenging enough for him as he was reading them quickly. When I spoke to child A, stated that he had been reading books by authors such as David Walliams and Roald Dahl. This displayed to me that Child A had an interest in reading books and was capable of widening his own reading ability by reading for pleasure. This supports Zimmerman (1990) theory of self-regulated learning as Child A is taking control of his own reading ability through reading books beyond his age range. 

Child A is now bringing in his own books to school to read which he is enjoying more. This experience has shown that reading with children on a regular basis, helps with identifying aspects which are affecting their development and well-being. Brassell, (2006) advocated that children with access to reading material, have progressive language and develop intellectually, socially, culturally, creatively, cognitively and learn good literacy skills (Bailey 2014). 

Additionally, I noted that Child A reads every night and is also reading additional reading materials such as factual books. According to Merisuo-Storm and Soininen (2014), home reading helps children to develop positive attitudes towards reading. Whilst Sanacore (2006) advocated that children reading at home helps with developing the habit of reading for pleasure. This is evident for Child A who reads a variety of books at home. Child A is currently reading about the rainforest to help him with our new topic, and he is able to recite several facts, showing that he is retaining this information and is curious to know more about the topic. Evidently, it is clear that Child A has an interest in reading books which are not part of the syllabus and is being supported parents who are buying him books which will interest him and widen his vocabulary. This is evidently helping Child A’s reading ability. This concept supports Bruner’s theory (1961) which supports children as active learners who use discovery and curiosity to learn.


Writing

When looking at Child A’s written work, he is starting to display his ability to write for different purposes and use relevant contextual language. He was able to write for a research project and writing a persuasive letter and has started to show that he can adapt his writing styles with support. However, Child A handwriting and presentation can be disorderly and cluttered which means that it can be difficult to read (appendix 11). 

When looking at Child A’s written work, he is attempting to extend his sentences such as his opinion as well as the animals’ thoughts to persuade the recipient in his persuasive paragraphs. Additionally, he attempted to use a range of vocabulary and sentence starters, given by the teacher. Child A was able to find some of his own, but mainly used the ones given to him, and usually continued to use the same vocabulary. He did struggle to use persuasive language such as commands and rhetorical questions and lacked the inspiration to write. He continued to ask if his work was enough and did not improve his writing. This may due to Child A lack of experience writing persuasively but I felt that his attitude was he just needed to write something and would not put in any effort.  

I have noted that Child A does need to work on his spelling and understanding of phonemes. When completing our spelling activities, Child A was great at spelling ‘ee, ea and y’ words throughout our outdoor activity, however, he found it difficult to distinguish the phonemes in ‘stream’ and ‘teacher’. Also, he tends to spell phonetically e.g. ‘writeing’ or ‘eeting’. Surprisingly, his ability to spell using ‘Hwb J2e spell blast’ was great as he was spelling difficult words like ‘applicable’ which exceeds his spelling age on the game. This does suggest that Child A may struggle with distinguishing between different phonemes unless they are clear.

Topic

As previously stated, the class I am placed in has topic-based afternoons instead of individual sets of lessons. This meant it was difficult to assess the Child A on his knowledge and skills in different lessons. However, Child A has displayed a cross-curricular approach of using maths and literacy through topic related work and has shown that he can use a topic to influence his writing when he conducted a research project into Amazon rainforest animals. Child A used skills such as gathering information and reading various sources in preparation for a fact file. 

Child A also completed a science experiment where he had to plan, conduct and record his experiment. I discovered that Child A could make a confident prediction which could be explained in depth (appendix 12). Furthermore, this task used timings and presenting data which are some of the maths skills for Year three. However, Child A did not write about his findings due to him not finishing this task. This shows that Child A is not developing vital skills because they are not completing tasks which encourage them. 

I have also found that Child A is able to show good listening skills and oracy skills during our PE sessions. Child A was able to listen to instructions given by myself and relay information back to his team. Child A also voiced that he likes doing PE outside as it is fun. 

Next Steps 

After information was gathered on Child A, I have found him to be a best fit of level 3 for his maths and literacy. For Child A’s learning and development to progress further, we need to establish next steps which will give him targets to improve, in the hope of helping his skills, knowledge and attitudes to learning. I think that Child A needs to have more experience of working outdoors as he clearly is more engaged and focused. Moreover, I think that the use ICT and group orientated tasks have an effect on Child A’s learning and he has identified this for himself. For this to change, we need to incorporate Child A’s interests into his work. 

Reading

Child A has shown that he can respond to different texts and show an understanding of the key points. Moreover, his reading is accurate and fluent and he is exceeding his reading expectations by reading beyond his age range. For Child A’s reading to move on, he needs to read a range of texts and start to infer and deduct information to gather its significance. He needs to start to make predictions on fiction stories as he is only able to tell you what he has read.  Child A should continue to read factual books as it is helping him to gain more knowledge and is supporting his work. Child A also needs to read more advanced books for his age as this will allow him to develop his language and reading skills. Furthermore, I would encourage Child A to read things beyond books such as instructions and newspaper articles such as First News which is appropriate for children. My reason for this is reading leads to children having a wide knowledge of vocabulary and helps them to become better writers (Pieper, 2017). McGilloway (2012) also found that we need to encourage reading for pleasure by providing reading material which intrigues the child to read.

I have noticed that Child A has an interest in using iPads and laptops and with the success of Doodle Maths, I think that we should use Giglets which is a programme that engages children and make it more accessible for children to read (Giglets Education, 2018). This programme has interactive stories with animations and sound effects which test comprehension, higher order thinking and has different activities linked to the book (Giglets Education, 2018). I believe that Child A would respond well as it combines reading and ICT which he enjoys. This approach of perfecting Child A’s reading skills is advocated by Donaldson (2015) who believe that children reading skills help with imagination, language development and introduce them to new concepts. Also, this will help Child A’s teacher as it tracks the pupils’ progress. 

Writing 

For Child A to improve his writing, he needs to be given opportunities to write in different contexts. I have observed Child A writing persuasively, however, he has shown that he lacks terminology linked to this subject and as a result, he became confused with what to include in the paragraphs. For this learning to move forward, he needs to look at different types of writing and the difference between them all. Child A also needs to use more adventurous vocabulary which can be done by using a thesaurus. 

Additionally, Child A needs to improve his handwriting and presentation of his work as it can be difficult to understand which means his structure of writing suffers. For this to improve, Child A should have regular handwriting practice. This could be a set challenge each week or five minutes at the start of the day. Furthermore, I would ask the child’s parents to practice this at home so that the child has consistent handwriting. Sassoon and Briem (2010) found that where a child sits; if the pencil is sharp enough and where the paper is placed, all have an effect on handwriting. I think that I will look into this further and assess if this makes any difference to the child’s work. Furthermore, Child A needs improve his presentation, I think that if his handwriting improves, it will have an effect on his presentation. However, I think that regular practice using paragraphs, punctuation and grammar will help him to focus. This could be achieved by having set lessons on different aspects of writing which could link with his quality of writing. Moreover, I think that the child needs to be reminded of the presentation rules of the class to ensure that he knows the teacher’s expectation of work presentation.



Oracy

For Child A to enhanced his oracy skills, he needs to be given different opportunities to perfect his speech and language. Barrett (1999) suggests that children need to learn language for different contexts and should understand to change their language to suit the context. Vygotsky (1978) argued that children develop language through social exchanges not just through exposure to the language. I believe that this will link to Child A’s learning as he stated that he learnt best through working with others. I would like to see him participate in group discussions and debates where speaking and listening is vital. This would allow Child A to communicate his ideas, convey his main points and make comments, whilst listening to others and using subject-related vocabulary (WAG, 2016a). WAG (2016b) stated that children at the age of eight should be able to hold conversations at an adult level, use complicated sentences and understand sounds in speech.

Maths 

Child A has shown that he has good mathematical knowledge and is able to apply this to develop his skills. For Child A’s skills to further develop, he needs to develop through the mastery approach. The mastery approach has been developed in places such as Singapore, for students to become mathematically able to master mathematical concepts accurately and are able to apply these skills to anything (ncetm, 2014). This will support Child to use his own methods of solving mathematical problems which will encourage independence in his work. It will also encourage him to work on his reasoning, problem-solving, accuracy and look at maths in more depth to gain strong subject knowledge (TES, 2018). 

Likewise, he needs to do more problem-solving questions which apply to real life context. The Education Endowment Foundation (2017) devised a programme which encourages teachers to teach maths through real-life context. This programme was aimed at teaching children at GCSE level, however, this could be adapted to children in KS2 to understand how maths can be applied in context. From seeing Child A’s Big Maths CLIC tests score which involves using times table, he appears to be confident. To ensure that Child A is developing, he needs to practice using his 6 and 7 times table to be able to answer more complex questions. Child A could be set a challenge of learning his times tables and can be tested by the teacher.

Conclusion

To conclude, this assignment has taught me how vital assessing children’s learning and attainment, can affect my teaching and ability to support the child’s progress. I have found that using a baseline allows a teacher to assess the children’s current attainment and can allow you to plan for further development in children’s learning. Also, by assessing children, teachers can identify children’s misconceptions and if a child has learning difficulties and how interventions can be put in place to help them to learn and develop. 

The use of the Mosaic Approach was great for including the child in establishing their learning and what supports them. It allowed myself to conduct observations, use photographs and work sample which helped with target setting. Even though the approach is targeted for early years, it was simple to adapt to my target child, and I would use the data gathering process again to assess children. 

The ASK model allowed me to use observations and work samples as an indicator of the child’s skills, knowledge and attitudes to learning which may be affecting the children’s learning opportunities. It also allowed me to identify any key information which may be affecting learning taking place. 

For this research to move forward, I think I will put the next steps in place and assess if it has any effect on the child’s learning outcomes and work ethic.  If the learning does not move forward, then I will review this again and look for more guidance. 
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