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This essay will identify aspects of a global education system with features of analysis with, a particular focus on education in a developing world country of Uganda, Africa. An exploration examining governmental roles on international organisations which include Africa and United Kingdom (UK). Attention for access to education for all and demonstrations of a global sustainability with an increased understanding of knowledge with key aspects adhered. A further discussion will identify global educational barriers concerning equitable provision for under eighteen year olds with impacts of a child’s right to an education respectively.  Analysis with theoretical approaches will also be compared with policy frameworks, statistics and reports for both locally and globally. Relevant literature concerning Education for Sustainable Development and Global Citizenship (ESDGC) will also be addressed. 
Education is described as a necessity, it encompasses the realms of society, and apart from being the most essential quality of all humans, “it is an important symbol of freedom and helps in leading a good life” (Asha Bhavan Centre 2015) for all. This description integrates humanity into the passing on of knowledge which is seen as critical evolution for the human race. Moreover, without an educated person, with rationalised decision making, humans cannot achieve status within the globalized society. Additionally, “Education is a vital human right and plays a key role in human, social, and economic development” (globalpartnership.org 2019). However, if a child or adult has Additional Learning Needs (ALN) and or Special Educational Needs and Disability (SEND), these too have a right to be educated. Every child needs to be included within education, irrespective of displaying ALN/SEND therefore, this describes their global citizenship within society of which they are accounted. Thus, “The United Nations Convention on the Rights of the Child” (UNCRC) is a comprehensive, compiled list of statements regarding a child’s right within a global capacity and these ‘rights’ relate to all children up to age eighteen. These statements also have additional strands which include rights for adults. “The Convention applies to every child without discrimination, whatever their ethnicity, gender, religion, language, abilities or any other status, whatever they think or say, whatever their family background” (UNICEF 1991). “UNCRC is also the most widely ratified human rights treaty in the world, of all United Nation member states, except for the United States of America (USA)” (UNICEF 1992). Nevertheless, it is apparent that USA has adopted the structure for children’s rights which have forged principles with UNCRC. However, Africa also presents their own charter, this is known as, “the African Charter on the Rights and Welfare of the Child” (ACRWC).
It appears that Wales protected ‘children’s rights’ with historic evidence suggesting that the Article statements seem to have the foundations from the Warnock report (1978). Indications are, “The Report was to change radically the educational picture for children with disabilities as most of the recommendations became enshrined in law in the Education Act 1981” (Oxford Reference 2019). Consequently, evidence from such historical reports and Education Acts seem to holistically platform, “Article 28, To recognize the right of the child to education” (UNICEF1990) and “Article 29, Education must develop every child’s personality, talents and abilities to the full” (UNICEF 1990). How relevant are these right’s in today’s democratic society which faces barriers and challenges on a global perspective? Nevertheless, these rights for children are not fully adhered, and it seems that some sub Saharan countries deny education for its children. To assume that children universally need these rights, holistically, O’Neill (1998 cited by Ekundayo (2017 p: 144) disputes the reasons for these fundamentals. His opinion appears contentious, and centred around that if improving the lives of children are to be made, then the onus for improving any child’s life, and remains the commitments are justified for parents, teachers and the society where the child resides. Contrasting this debate, Ekundayo (2017 p: 144) argues, misinterpretations, the symbolism and foundations of children’s rights, with further suggestions that it typecasts rights as the opposite rather than the principle of all relationships and duties. Therefore, African cultures and society’s perception of children’s rights appear similar in theory. However, African children’s rights seem unconvincingly worded with a different structure with few similarities to UNICEF’s. Furthermore, adult and parental responsibilities display supremacy roles over children in relationships determined in African cultures. Nevertheless, children without adult influences within their lives are then forced into becoming a generation of authorative figures. This status quo of a majority of African children remains serious, with factors due to the uniqueness of their “socio-economic, cultural, traditional and developmental circumstances, natural disasters, armed conflicts, exploitation and hunger” (Ekundayo, 2015). On the other hand, “each culture and subculture judges human behaviour according to its own norms and values”. “Maslow’s theory of motivation, is widely accepted throughout theoretical frameworks, which grounds the development of other theories” (ResearchGate 2016). Moreover, opinions suggest globally, everyone requires Maslow’s Hierarchy of Needs but this academic finding persuades readers into thinking ‘outside the box’. ResearchGate (2016) state, “the theory is not applicable in many parts of Africa” and evidence suggests demonstrations that, “Maslow’s theory might be considered seminal work, the theory is not applicable to many African contexts owing to the huge differences in ideology” (ResearchGate 2016). This gives thoughts that Maslows theory of wants and needs has different meanings within an African society, but westernised cultures, for example, the UK, believe in Maslow’s principle, it is embedded throughout policies within educational establishments to contrast those of Uganda. This has potential for considerations of a child’s mental health and physical maturity, therefore, will need superior safeguarding for such reasons. 
Examples of children being exploited within an African society, in a position of authority, is when HIV is present within their family and the wider community structure. As a consequence, epidemic proportions of children looking after their siblings, disabled, elderly and infirm relatives have great influence, “a child who can head a household should be capable of being a right-holder” (Ekundayo 2017 p: 145). According to the World Health Organization, Uganda (2016), “Uganda Population HIV Impact Assessment (UPHIA) indicating that the total number of adults and children of all ages living with HIV in Uganda is estimated to be approximately 1.3 million”. In reflection, the UK data calculates, “it was estimated that there are 101,600 people living with HIV” (National Aids Trust 2019). Data proposes that, “a total of 93,385 people, including 356 children aged under 15, received HIV care in 2017” within the UK (National Aids Trust 2019). These figures represent, infected people that approach a professional care plan for HIV, thus indicating a gradual increase from 2008 to 2017, this is a rise of 54% of people accessing HIV care within UK (National Aids Trust 2019). Uganda’s published figures of “0.5% in children under the age of five, while among those aged 5 – 14 years, it is also 0.5%” (World Health Organization, Uganda 2016). Conversely, it appears that UK statistics give an overall analysis for children with HIV up to age fifteen, nonetheless, it states in Uganda that they have data for up to age fourteen which is also spilt in two sections. Therefore, statistics for both parties are indifferent but show similarities. 
Uganda’s government prides itself as a policy holder of the Universal Primary Education (UPE) policy (1997). UPE is Uganda’s Governments main programme for achieving poverty reduction and human development. The UPE policy was also introduced to broaden the knowledge of its citizens for greater understanding and familiarise inclusive education. This incorporates education improvement strategies in accordance with legislation of UNCRC. The UPE demonstrates commitment, and therefore, was, “extended to allow all people that wanted to access primary education to do so” (UPE 2006, p: 2). On the other hand, the Ugandan Government seems to have an appreciation for school improvement, this is validated with the perception of a somewhat inclusion policy. Attention is required for this particular overturn which is of great importance to accommodate all learners and this explicit policy will permit vulnerable children of society to develop and reach their full potential.
Children in Wales supports ALN/SEND, “the ‘social model’ of disability, means that we consider disabled people on their abilities rather than their disabilities”. (Children in Wales 2014).  “This contrasts to the ‘medical model’ of disability which considers people to be disabled by their impairments” (Children in Wales 2014). According to Fredrickson (2015), it seems that Wales complies with this theory of both medical and social models and it is seen as a person’s strengths and dignity. This theory should feasibly justify inclusive education for children with ALN. Hughes (2010) reflects on the medical model and states, “instead on trying to fix disability and illness, the ‘capabilities’ approach focuses on expanding on human abilities to accomplish life goals” Hughes (2010). Links within Wales and Uganda have been made for a greater awareness of Autistic Spectrum Disorder (ASD) within ALN as a dedicated practitioner who graduated in 2015 from The University of South Wales. Sembatya (2015), “currently works as an Autism Specialist at GEMS Cambridge International School in Kampala Uganda”. His main purpose is to teach the parents the required skills needed for supporting ASD children. During his studies at, “the University of South Wales, he was able to learn about some of the evidence-based interventions that can be used to help children and young people with autism” (University of South Wales 2015). Sembatya (2015) states, “Autism is one of the most challenging conditions in the world, with no known cause or cure". 
                      "These challenges leave communities such as those in
                       Uganda with very few people knowing about autism, who
                       are left with no choice but to rely on traditional or non-
                       evidence based approaches to define, diagnose and manage it”.
                       (Sembatya, F 2015, cited by (University of South Wales 2015).

UPE also offers protection for disabled people, and under their legislation, guidance can be sought. UPE state, “about 9% of school aged children with disabilities attend primary schools in Uganda, this compares with a National average of 92% of non-disabled children” (DISU 2016). Likewise, if Uganda can implement an all-inclusive education with meaningful and dignified educational understandings, then the achievement for equitable inclusive teaching will produce best outcomes for all within the “2030 Sustainable Development Goals” (DISU 2016).
However, this policy is held in high regard, it is noted that the quality of teaching standards and the needs of learners need to be addressed with significant improvement. Central to this statement, “teachers absenteeism is high in Uganda” (UPE 2006 p: 2).  According to UPE, apparently, more than 60% of teachers are not in the classroom teaching, and this issue is seen in over half of all Ugandan schools. This point could be argued for the reasons that suggest why Ugandan children do not fully complete their education.  It also suggests why children lack proficiencies needed to reach attainment levels to become well educated individuals throughout a lifetime.  Moreover, one in four school age children that are meant to attend a primary school will progress onto a secondary school education. Consequently, “less than half, 40% of students are literate” (UPE 2006 p: 2), due to the fact they have not been sufficiently educated. However, “children with disabilities are largely excluded from formal schooling, because of shortages of special needs teachers and facilities” (UPE 2006 p: 2). Adolescents face many barriers and challenges for an enriched education. Such barriers are faced globally, however, Ugandan adolescents may experience an “early marriage, teenage pregnancy, abuse at schools and school fees” (UPE 2006 p: 2). Other unfortunate contributing factors adolescents face is, corporal punishment (canning). This abuse is still an undisclosed issue within Ugandan education and ll the more deplorable is the statistic of sexual abuse. “Approximately 24% of Ugandan children have experienced sexual abuse in schools (UPE 2006 p: 2). 
With particular attention on education in Uganda facing varied challenges within today’s society, educational systems place high regard within their government policies for which, impacts for provision, which entails that it is a basic human right to be educated. With educational strategies in place, Uganda is prioritising the reduction and recovery to resolve their poverty issues. “Government is dedicated to providing equitable access to quality and affordable education to all Ugandans” (globalpartnership.org 2019). In light of this statement, it is fair to say that precedence of education within Uganda is reflective of the diverse needs of its nation, with this in mind, it is the education of future generations in today’s climate.  
                      “The education sector in Uganda is constrained by
                       many challenges. These include a high level of teacher
                       and student absenteeism, weak school level manage-
                       ment structures, inadequate availability of learning 
                       materials, and large class sizes. A major issue is also the
                       availability of teachers in disadvantaged areas and
                       a lack of accommodation for teachers in rural, hard to 
                       reach areas”
                       (globalpartnership.org 2019).

The Education Sector Strategic Plan (ESSP) was introduced in 2003 and this framework is for the provision for all educational policies, their analysis and budgeting. Three critical concerns needed to be addressed throughout this framework, these include: firstly, Primary schools, “were failing to provide sufficient Ugandan children with literacy, numeracy and basic life skills”, secondly, Secondary schools, “were not producing graduates with the skills and knowledge required to enter the workforce or pursue tertiary education”, and lastly, further and higher education, “were neither affording students from disadvantaged backgrounds access to tertiary education nor responding adequately to the aspirations of a growing number of qualified secondary school graduates” (globalpartnership.org 2019). 
Historic connections with Uganda has meant that Britain was not fully in control of the country. However, “the colonial boundaries created by Britain to delimit Uganda, grouped together a wide range of ethnic groups with different political systems and cultures” (cia.gov 2019). Therefore, “the British Colonial Office in 1905, Uganda was never fully colonised, as non-Africans were not allowed to acquire freeholds”. In addition, “these differences complicated the establishment of a working political community after independence was achieved in 1962” (cia.gov 2019). Uganda later joined “Intergovernmental Authority on Drought and Development that was founded in 1986 to deal with issues related to drought and desertification in the Horn Africa”. This was then later succeeded and created by, “The Intergovernmental Authority on Development (IGAD), during 1996” (United Nations Economic Commission for Africa (2016). IGAD’s projected aims are contributions, and these accompaniments are the efforts of the “member States to achieve, through increased cooperation: food security and environmental protection, peace and security, and economic cooperation and integration in the region” (United Nations Economic Commission for Africa (2016). Evidence from IGAD suggest that this organisation is a forerunner of United Nations Development Programme (UNDP) Strategic Plan, 2018-2021. UNDP envisage, “to help countries achieve sustainable development by eradicating poverty in all its forms and dimensions, accelerating structural transformations for sustainable development and building resilience to crises and shocks” (United Nations 2017).
In principle, UNDP will endeavour to maintain the progression over the coming years, retorting to the ever change of developmental backdrops and the ever changing needs of their partner countries. United Nations are striving to develop and build upon their unlimited knowledge to assist countries to accomplish support the “2030 Agenda and the Sustainable Development Goals” (United Nations, 2017 p: 1). In light of this, Uganda and other nations agree to use this as a ‘stepping stone’ in achieving the ultimate sustainability and development goal 2030.  By incorporating these strategic plans within its directive, it is foreseen that they are “strongly committed to its mandate to eradicate poverty” (United Nations, 2017 p: 2).
It seems that Uganda is displaying improvements and addressing sustainability developments. “Uganda scored 54.9% higher than the sub-Saharan Africa average of 52.8%”, and although this appears just a small increase, it is showing that they are making progress with strategic directions. The data displayed is by a “recent United Nations Sustainable Development Solutions network on Sustainable Development Goals (SDG) index report” (Africa Health 2019). Furthermore, “Ugandans are living better compared to their counterparts in Sub Saharan Africa. This is a result of Uganda making significant strides in attaining the SDGs” (Africa Health 2019). 
In contrast to Uganda’s education for implementing and supporting SDG, it appears that the Welsh government within the UK is at the forefront and Wales appears to be making great strides within Education for Sustainable Development. A document was created to explain the standards required to support the education system concerning Education for Sustainable Development and Global Citizenship (ESDGC). Sustainable development is a key environmental issue and it is thought of as essential learning for ensuring that progression into adulthood, children will be fully equipped for the future and ready to become ethical, informed citizens of the world. 
To conclude this essay, a discussion has taken place to gain a greater understanding of the importance of education globally. Describing education or to educate, means, it integrates humanity into the passing on of knowledge which is seen as critical growth for the human race. Education is sought as a human right, ALN and SEND children also have a right to be educated. UNCRC compiled a list of rights which incorporates Articles 28 and 29. These are both dedicated to education with specific aims. Without discrimination, ethnicity, gender, religion, language and abilities, these are ratified internationally for the protection of children except within the USA where they have drafted their own. Comparisons have been made in today’s democratic society which faces barriers and challenges on a global perspective regarding education and inclusion for children, especially those with ALN/SEN.  Holistic approaches within education are proved contentious in sub Saharan Uganda and O’Neill disputes that children’s rights within Uganda are necessary. He expressed various reasons for this but in his opinion, Ugandan children are denied an education. Ekundayo had differences of opinion on this and stated that if the rights of the child are to work, then African citizens should follow the African charters rights. Cultures have a positive influence in understanding and justifying their similarities. However, to complete the thoughts of the rights between both countries (UK and Uganda), it seems at the heart of the aims, safeguarding children is of high importance. 
A detailed focus on a particular barrier within Uganda and Africa is the exploitation of children. An example of this, is children without families for supporting them during their former years due to HIV. This is significant because the virus is endemic and to factor in parental death or impairment these children will become their ‘own parent’. However, in light of barriers within education for children, Uganda has put in place new policies and directives with frameworks. This is for the provision for all educational policies, their analysis and budgeting. 
A reflection within the Welsh government complies with medical and social models of disabilities and it has been noted to identify best practice of inclusive education within the UK, with also historic evidence that supports these findings which later produced a comprehensive inclusion policy for the UK. Further disability and ALN awareness are becoming more apparent with graduates learning their ALN craft within the UK which they then spread awareness for improving social understanding and acceptance of disabilities. 
Increasing support from international funding objectives, United Nations installed expansion plans to accelerate sustainable development. Continued support to accomplish the 2030 agenda, African nations seem strongly committed to eradicate poverty which is an underlying factor. Furthermore, recent advances has seen that they are addressing sustainability developments of a global capacity. Small, but significant data increases suggest their strategic plans within SDG are honourable and the continuation of improvement results is that Ugandans are living better compared to their counterparts in Sub Saharan Africa. Summarising the UK’s implementation of ESDGC, key objectives and aims continue to ensure that children will flourish within education systems and that they become ethical, informed citizens of the world.      
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