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Student Self Evaluation Form 
 
This section repeats in brief the common assessment criteria detailed on previous pages. The extent 
to which these are demonstrated by you determines your mark. Using these criteria, tick the box that 
best indicates the level of achievement you feel you have achieved with regard to each of them.  
 

Common Assessment 
Criteria Applied REFER D C B A 

 OUTRIGHT FAIL UNSATISFACTORY SATISFACTORY GOOD VERY GOOD EXCELLENT 

1. Subject Knowledge 
and Understanding 
(which includes using research-
informed literature and 
knowledge and understanding 
of the subject) 

   
 
 

		 
 

 
 

✔ 

  

2. Intellectual Skills 
(Analysis) 

   
 

		 
 

 
 

✔ 

  

3. Pedagogic and 
Professional 
Applications 
(Practical Application and 
Deployment) 

   
 
 

		 
 

 
 

✔ 

  

4. Key Transferable 
Skills 

   
 

		 
 

 
 

✔ 

  

 

PLEASE COMMENT ON AREAS IN WHICH YOU FEEL 
THAT YOU HAVE PERFORMED WELL  

PLEASE COMMENT ON AREAS YOU FEEL THAT YOU 
NEED TO DEVELOP 

 
 
Analysis of learner’s current level of development. 

 
 
I feel that I could have included more forms of evidence 
in order to fully utilise the benefits of using the mosaic 
approach. 
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Introduction 
 
This document will set out a detailed analysis of one child’s holistic development. In order to 

do this detailed and specific data needed to be collected on one pupil using the Mosaic 

Approach (Clark, 2005). This allowed for the data collected on the pupil to include an aspect 

of pupil voice and their perspective on themselves as a learner. This meant that a range of 

data collection methods were utilised in order to build a full picture of the child, therefore 

allowing for ‘next steps’ in learning to be suggested. These suggestions for the pupil’s next 

steps are built upon specific evidence, classroom strategies and learning theory.  

 
Context of the study 
 
The school which was the subject of this study is a village school which caters for 318 pupils 

aged between three and eleven years old. The majority of pupils who attend reside in 

surrounding villages, however some travel from other areas. The area is described by Estyn 

(2012:1) as being economically advantaged, with approximately 4% of pupils being eligible 

for free school meals (FSM). It is also reported by Estyn (2012:1) that very few pupils who 

attend the school come from an ethnic minority background, whilst no pupils speak Welsh as 

a first language. 20% of pupils are identified as having additional learning needs (ALN) (Estyn, 

2012:1). The majority of pupils with statements of special educational needs attend a 

specialist speech and language facility housed within the school. Within the school, the 

researcher was responsible for a Year 5/6 class with 33 pupils. Within the class there were 

two pupils identified as having ALN and two pupils identified as being more able and talented 

(MAT). There were no children in receipt of FSM at the time of carrying out this research. The 

learner who is the focus of this study is a Year 5 pupil.  

 
Ethical Considerations 
 
From the outset it was important for the research to be carried out with due regard for 

ethical principles. Assistance in identifying ethical principles was sought from the British 

Education Research Association document, Ethical Guidelines for Educational Research 

(2011). Written consent for the collection of supporting evidence was acquired from the class 

teacher. Assent was acquired from the focus child in the presence of an impartial witness, in 
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order to obtain their views on taking part in the study. Evidence obtained of both consent 

and assent can be found in appendix 1. There was no pressure applied to the pupil in 

question and they were made aware their participation in the study was voluntary. Particular 

attention was drawn to the fact that the pupil was able to withdraw from the research 

project at any time without having to give any reason, due to the fact that the norm in school 

is for pupils to complete any activity they are given. The researcher felt that it was important 

for the participant to be fully aware of the voluntary nature of the task. Care was taken to 

ensure that any data collected was anonymous and didn’t contain any reference to the 

participant’s name, age, gender or school. The data, once collected, was stored securely in 

both physical and virtual environments to ensure that loss didn’t occur, which could have 

breached confidentiality guidelines. 

 
Methodology 
 
Care was taken when reviewing and selecting methods to ensure that the method of data 

collection was appropriate and aligned to the aims of study. It was the initial view of the 

researcher that using more formal methods of data collection such as interviews and 

questionnaires would not have benefitted the study’s aims as they are often more researcher 

led, with only questions chosen by the researcher being included. This is reflected in the 

ideas of Veale (2005:254) who advocates the use of participatory methods when conducting 

research involving children, stating that when used correctly methods should aim to facilitate 

the production of knowledge, rather than gather it.  

 

One research method chosen was observation. The selection of this method allowed for 

naturalistic qualitative data to be collected. The researcher faced challenges when observing 

in the school environment, partly due to the large number of observable events which occur. 

It was important for the researcher to remain selective during observations, in order for the 

findings to be relevant and related to the aims of the study.  

 

To ensure that the data collected was as reliable as possible, the researcher had to consider 

the role which would be adopted during the collection process. To aid and guide thinking in 

this area, Gold’s (1958) research into observer roles was consulted. This allowed for the 
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researcher to consider the role which would be played in the research and the impact that 

this may have on the study. A diagram illustrating the continuum proposed by Gold (1958) 

can be seen in figure 1. 

 

 

Figure 1 

The researcher placing themselves towards the left of the continuum suggests that they are 

an intrinsic element in the activity taking place, whilst the right of the continuum displays 

characteristics of isolationism from the situation being studied. The researcher decided on 

taking the position of complete observer when collecting research using this method. This 

decision was taken partly since the researcher was not an established member of staff at the 

setting. This allowed for an observatory role to be adopted relatively easily. In addition to 

this, having minimal prior knowledge of the pupil being observed allowed for an unbiased 

viewpoint to be adopted during data collection. Using observations as a method of data 

collection meant that relevant behaviours were able to be directly recorded by the 

researcher rather than being gathered through interviews or questionnaires.  

 

Interviews were carried out with the focus pupil and their teacher in order for the researcher 

to better understand the child’s current level in different aspects of school life. Interviews are 

described by Boyce and Neale, (2006:3) as being when a researcher conducts a dialogue 

“with a small number of respondents to explore their perspectives on a particular idea, 

program or situation.” It was important for the researcher to consider this definition 

throughout the course of the research, as if the interview was to move away from it’s specific 

defined purpose, it may not be effective in helping to deduce conclusion which relate to the 

aims of the research. This point of view is echoed by Oppenheim (1992:66-67), who states 

that when the purpose of an interview is detracted from, either through its form or content, 

that the value of the research finding is likely to be considerably lower than if this had not 

been the case. Equally, Oppenheim (1992:66-67) argues that interviews similar in nature to 
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conversations are more likely to be influenced by researcher bias, criticising their use in 

research. This is in contrast to the aforementioned view of Veale (2005:254) who writes in 

support of participatory methods, such as conversational interview. Similarly, Laing, (1967, 

cited in Cohen et al 2007: 349) supports the view that interviews should take the form of a 

“shared construction of knowledge”. In light of these viewpoints, the researcher decided to 

align closely with Veale’s (2005) view, whilst taking consideration of Boyce and Neale’s, 

(2006) definition to ensure that discussions remained relevant to the child and their holistic 

development. 

 

These research methods were combined with other forms of evidence such as samples of the 

pupil’s work and baseline assessments from school in order to form a well-rounded, holistic 

viewpoint on the child’s development, from which recommendations for developments could 

be made.  

 

The use of the mosaic approach meant that a number of different forms of research could 

take place, whilst also taking into account the viewpoint of the child. This approach could be 

seen to be preferable when compared to traditional methods which, it could be argued, 

judge and objectify children. A more emancipatory position is achieved through seeking 

children’s views and involving them in research regarding them. However, some authors 

suggest that the benefits afforded to the researcher and child through using such 

participatory methods are shallow and create a polarising distraction from the disadvantages 

of the method (Kesby, 2000; Cooke and Kothari, 2001; Pain, 2004). An example of a potential 

pitfall of the methodology is discussed by Burke (2005), and illustrated through the specific 

example of child-directed photography as a form of evidence. Although children partaking in 

the method are given free choice regarding what they can photograph, the writer suggests 

that they may feel the need to photograph what they think the researcher will find 

interesting, therefore struggling to explain exactly why the photograph is significant to them. 

Furthermore (Gallacher and Gallagher, 2008) write that often in school setting, imposed 

limits and constraints are placed upon children who take part in studies which employ 

methods such as these. For example, being instructed not to take photographs of people’s 

faces and to complete the exercise within a certain time frame. This implies that pupils can 
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participate in some ways, but not in others; placing these restrictions on pupils seems at odds 

with the aforementioned emancipatory and intended child led nature of the research.  

 

Having considered research it was the researcher’s view that as far as practicably possible, 

the focus child would lead the research, in line with the participatory method of the mosaic 

approach. However, some limits would have to be placed on the research on order for it to 

take place within the school day, as well as to ensure that the intended aims of the research 

were being met. 

 

When presenting an analysis of the learner and the findings of the research, the researcher 

felt that it was important for the pupil’s holistic development to be considered. Through the 

range of data collection methods employed, the researcher was able to look beyond the 

purely academic development of the focus child. To assist in the inclusion of these aspects 

within the report, the author has chosen to use Nottingham’s (2013) ASK model of pupil 

development as a frame. A diagram illustrating the model can be found in figure 2. This seeks 

to discover and analyse the attitudes, skills and knowledge of the focus child. Using three 

areas of focus allows for a rounded and holistic view of the development of the child to be 

formed. 

 

 
Figure 2 (Slideshare, 2011) 
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Analysis of Learner 
 
Through this section the writer will analyse the attitudes, skills and knowledge of the learner, 

presenting elements of the data which was collected to support conclusions. Next steps will 

be recommended for each of the three areas, in order to support the child’s development. 

 
Attitudes 
 
The attitudes that the pupils holds towards school were accessible through a number of 

different data collection methods. Through observations the researcher was able to witness 

the visible manifestations of this aspect of pupil development. These observations showed 

that the learner was curious and had a distinct appetite for learning. An example of this 

include the willingness to search for new words using a dictionary and thesaurus without 

prompting to improve their work. This was observed on multiple occasions over the course of 

observations taking place, suggesting that the pupil is autonomous in some aspects of their 

learning. Ahmadi and Mahdavi-Zafarghandi, (2013) write about learner autonomy and 

described it as, the ability of a child to take charge of their own learning. This would suggest 

that the learner has been set and met targets set by the class teacher, who has scaffolded 

the pupil in order to reach this stage. During an interview which was conducted with both the 

pupil and their teacher the issue was discussed, with the pupil stating that it had been their 

target from September. Both parties agreed that the setting of this target had improved the 

pupil’s attitude to learning as they felt that they were more in control of their work. 

 

However, other elements of the attitudes dimension which are suggested by Nottingham 

(2013) were not as apparent in the child’s observable behaviour. ‘Open mindedness’ and 

‘resilience’ are two traits which are thought by Nottingham (2013:3) to be present in 

‘outstanding learners’. Observations suggest carried out indicated that there is limited 

evidence present to suggest that the participant was open minded or particularly resilient at 

the time of the research taking place. Key examples which suggest that this area needs to be 

developed includes that the child was observed working on their own during a collaborative 

task, when other people came to assist or attempt to contribute, their offer was rejected. It 

became immediately apparent to the observer that the learner was not open minded to 

other people’s views. When this issue was brought up in discussion. 
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The participant stated that they prefer to work on their own than with a partner. When 

questioning the reasons for this the participant stated that they didn’t understand other’s 

ideas and should could often think of their one which were ‘better’. When continuing 

observations on the child it could also be seen that other people’s opposing viewpoints often 

frustrated or angered them. This allowed the researcher to investigate research surrounding 

the issue of self-regulation and resilience.  

 

 

Figure 3 (Berk and Roberts, 2009:474) 

 

 

Figure 3 shows Selman’s (1971) model of stages of perspective taking. Upon consideration of 

the observed behaviour and attitudes displayed by the participant, it could be argued that 

the child has not yet progressed to the level of being ‘self-reflective’. This is supported by the 

fact that the child thought their ideas were ‘better’ than other people’s, suggesting that they 

haven’t yet developed the ability to view their own thoughts from another person’s 

perspective and vice-versa. 
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Next steps 
 
The learner already has a curiosity and eagerness to learn, however this could be developed 

further in line with Donaldson’s (2015:29) recommendation that the Welsh curriculum 

should aim to produce ‘ambitious, capable learners’. Providing experiences where the 

teacher is no longer an imparter of knowledge, but rather a facilitator of learning could, in 

the view of (Meyer et al., 2008) increase the motivation and confidence of a child to learn. 

These are both key factors which could positively affect the attitude of the learner. The areas 

which are in need of development can be seen to centre around issues relating to socio-

emotional needs. These could be addressed through the implementation of approaches in 

the classroom which aim to promote metacognition and self-regulation, which when broken 

down, allow pupils to develop their own strategies for planning, monitoring and evaluating 

their learning (Education Endowment Foundation, 2018a). Strategies such as this are said by 

The Education Endowment Foundation, (2018a) to have a high effect based on an extensive 

body of research. Self-regulation can be seen in Nottingham’s (2013) ASK model as being an 

important factor in developing attitude. One example of a metacognition and self-regulation 

strategy that could be implemented is ‘growth mindset’ which Hochanadel and Finamore, 

(2015) write is proven to facilitate the achievement of long term goals, both academically 

and socially. The use of the growth mindset strategy in the classroom may yield many 

benefits. Figure 4 shows how a fixed mindset can lead to observable behaviours such as 

avoiding challenge, ignoring feedback and feeling threatened by the success of others. 

Whereas, the employment of a growth mindset could lead to the pupil embracing new 

challenges, learning from feedback and finding inspiration in others’ successes. Deploying a 

strategy such as growth mindset in the class may assist the pupil’s development in terms of 

Selman’s stages of development through allowing them to compare their learning journey 

and thoughts to those of other people.  
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Figure 4 (Class Teaching, n.d.) 

    
 
Skills 
 
The skills of the pupil are the second focus of the research. As can be seen in figure 2, 

Nottingham (2013) provides four examples of the types of skills that could be shown by the 

pupil. An assessment of these skills shown by target pupil were accessible through a number 

of different aspects of the methodology. Firstly, the social skills of the pupil were assessed via 

observations. As referred to in the analysis of the pupil’s attitudes, their open-mindedness 

and resilience are elements which require development. These could be seen to overlap, or 

directly feed in to the pupil’s social skills. In order to obtain a deeper understanding of the 

pupil’s social connections within the class a social test was conducted which aided in the 

researcher in the creation of a class sociogram. A portion of this sociogram with names 

obscured for reasons relating to confidentiality can be seen in figure 5. 
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Figure 5 

As can be seen in the sociography the pupil has a narrow social ‘triangle’ with two other 

pupils reciprocating positive social connections to them. There are however unreciprocated 

social connections between them and another pupil, whilst the pupil and another have a 

reciprocated disliking for each other. Although there are other pupils in the class who also 

have a mutual disliking for each other, this tended to be the exception, rather than the rule 

through the results. Once this information was available to researcher, observations carried 

out in the classroom corroborated the findings of the sociogram. In a conversation with the 

pupil and their teacher the issue of social connections and friendships was addressed. It was 

agreed amongst both parties that although the pupil did have two ‘best friends’ that 

expanding their social circle might be beneficial to the child’s social development. However, 

research conducted by Berndt (2002) exists to show that young children often have 

difficulties in recognizing the specific social qualities that should be present in high-quality 

friendships. By the time children reach adolescence, Berndt (2002) suggests that stronger 

friendships are more likely to be formed. This could be seen to be linked to the 
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aforementioned model of Selman’s (1971) stages of perspective taking which can be seen in 

figure 3. Level 3 of the model states that children begin to be able to take an objective 

viewpoint of their behaviour towards others, reflecting more developed social skills. The fact 

that this level is thought by Selman (1971) to be active between 10-15 would reflect the 

social situation in the class whereby some pupils have highly developed and complex social 

networks, whilst others’ are more limited in scope.  

 

It could be argued that the limited development of the child’s social skills, somewhat limits 

their opportunities to display communication skills. In play situations within their circle of 

friends, communication is level with age related goals which are specified by Baker and 

Burnham (2010:12), with an expanding vocabulary being transferred between the classroom 

and playground context.  

 
Next steps 
 
As can be seen from a combination of the child’s attitudes and skills, a priority for a 

practitioner would be to develop the social and communicative skills of the child. There was a 

consensus in interviews between the researcher, pupil and class teacher that increasing the 

scope of the child’s social circle would be beneficial for their development. To assist in the 

development of these skills, an individual development plan could be implemented for the 

child. This would take the form of a person-centred plan which would present small, 

achievable steps for the child to take in order to reach an overall goal (Kirklees Council, 

2013). Research conducted by (Domitrovich, Cortes and Greenberg, 2007) suggests that 

children who follow a social skill-based person-centred plan in the form of a PATH for a 

period of 9 months, had a higher level of social skills and eventually became more socially 

competent than peers of a similar age. This would include specific interventions aimed at 

increasing the awareness of social issues to the child, such as social problem-solving 

activities. It is important to recognise that the outcome of this study is based on a small 

sample size of 10 classrooms, however interventions such as this are said by the Education 

Endowment Foundation (2018b) to have a moderate effect based on extensive evidence in 

the area. In addition to this the practice is endorsed by Welsh Government (2015) who state 
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that the approach can benefit pupils in other areas, such as supporting learning more 

effectively and supporting pupil transition across key stages. 

 

Evidence exists to suggest that oral language interventions which place an increased focus on 

the use of verbal language in the classroom can have a positive effect on pupils’ range of 

vocabulary, as well as comprehension and reading skills (Education Endowment Foundation, 

2018c). Undertaking activities in class such as modelled reading and discussing texts with 

children can fulfil this purpose. It is the view of Hill, (2015:103) that modelled reading in class 

can provide pupils with support in their development of ‘vocabulary, syntax, listening 

comprehension, print engagement and reading behaviours’. This practice directly relates to 

Vygotsky’s (1978) theory of the zone of proximal development (ZPD), (which can be seen 

figure 6) and Bruner’s (1978) theory of scaffolding. The chosen text would fall outside of the 

zone that the pupil could successfully undertake with guidance. 

 

 

Figure 6 (Wikimedia Commons, 2012) 

This would allow the teacher to hear desired verbal and reading behaviours which acts as a 

form of scaffolding for pupils to imitate during guided reading sessions, which fall within the 

child’s ZPD. This would gradually allow the pupil to increase their vocabulary, verbal 

communication skills and experience success reading a variety of more advanced text types 

independently. 
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Knowledge 
 
Literacy – Level 4b 

The final area of analysis is the pupil’s knowledge, which is described by Nottingham (2013) 

as being comprised of elements such as facts, figures, concepts and ideas. Observations 

conducted by the researcher, samples of work and assessments of their understanding all 

provide a basis for assessing their current level of development and recommending next 

steps in order for them to progress.  

 

Samples of pupil literacy work which can be found in appendix 2 show that the child is able to 

construct a narrative piece of writing using a variety of ambitious vocabulary. Relevant 

images and captions are included in the piece which serve to support the reader’s 

understanding of what is being read. Basic grammar such as full stops and capital letters are 

used accurately and consistently throughout all pieces of written work and punctuation is 

beginning to be used within sentences. Paragraphs are placed in work; however, their use is 

undeveloped and inconsistent at times.  

 

Next Steps 

In order to support the development of the areas which need addressing, a practitioner could 

introduce a self/peer assessment strategy in the classroom. Bos and Vaughn’s (2002) SCOPE 

(spelling, capitalisation, order, punctuation, expression) strategy could be used to aid pupil 

understanding of the technique. This could be achieved through peer-assessment, a practice 

which is supported by the NFER (2012) who state that when used effectively, the strategy can 

increase teacher effectiveness and pupil performance through involving pupils in their 

learning. A challenge to its use in the classroom could be pupils remembering what to check 

for in their peer’s work, however to remedy this, posters explaining the process could be 

placed on the wall. The outcome of interviews indicate that classroom posters and displays 

are already used by the pupil to assist them in their work. Additionally, the pupil could be 

partnered with a more able peer for this activity to help ensure that punctuation errors are 

quickly addressed. 
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Mathematics – Level 4a 

Samples of the pupil’s mathematics work can be found in appendix 3 which support the 

National Curriculum level judgement seen above. The child is beginning to use one step 

equations and replacing unknown values with letters their calculations, whilst simple 

formulae are described using words. Angles are beginning to be drawn and measured to the 

nearest degree, however further development is required in order to collect more precise 

measurements. Equivalent fractional and percentage parts of increasing complexity can be 

calculated; however, methods are inconsistently applied when denominators are numbers 

other than 100. Strategies are being developed solving problems relating to the four 

operations, however when interviewing the pupil and their class teacher it was apparent that 

multiplication and division methods need further development in order for them to be 

applied consistently. 

 

Next steps  

In order for this pupil to progress in this area of learning a number of interventions could be 

introduced to aid their knowledge and understanding. Evidence exists that the utilisation of 

elements of expressive arts, specifically physical movement in traditionally academic 

subjects. Mullender-Wijnsma et al., (2016) reports that physically academic maths lessons 

can significantly improve outcomes. In areas where the pupil is struggling to apply concepts 

precisely such as the measurement of angles, activities which incorporate active movement 

and the creation of angles using bodily shapes could prove to aid their development and 

understanding. In order to improve the pupil’s use of multiplication and division methods and 

interactive intervention focussing on rapid recall of multiplication facts could be used. 

Research conducted by Bauer, (2013) shows that short multiplication practice sessions using 

a range of both pencil and paper and interactive computer-based methods, all improved 

multiplication recall and led to pupils achieving a wider proficiency with mathematical facts. 

Implementing a strategy which involves the use of technology could improve the accuracy of 

multiplication and also increase the child’s motivation. 
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Welsh – Level 4c 

National Curriculum level 4c has been applied to the pupil’s Welsh knowledge and skills, 

samples of work used to form this judgement can be found in appendix 4. The pupil is able to 

write short sentences based on their experience using familiar vocabulary and develop their 

sentences into a paragraph showing progression. A sense of form is beginning to be 

developed when writing for different purposes, however this area needs to be refined in 

order for the vocabulary used to be consistent with the form chosen by the pupil. 

 

Next steps 

In order to support the progress of the pupil a practitioner could choose to utilise writing 

frames to support the use of appropriate vocabulary when writing for different purposes. 

Wickham, (2002) suggests that the use of writing frames in English language lessons can raise 

levels of student attainment. Through interviews conducted with the pupil, it was found that 

they find the use of the strategy useful when completing pieces of longer writing in literacy 

lessons and would find their use in Welsh lessons useful. 

 

Science – Level 4a 

National Curriculum level 4a has been assigned to the pupils Science knowledge and skills. 

Evidence supporting this decision can be found in appendix 5. The pupil is able to find 

relevant information from a variety of sources and use the information to plan a scientific 

enquiry. SI units can be used and a systematic approach to planning/recording data is 

achieved. The pupil is able to distinguish the difference between dependent and independent 

variables. Basic success criteria can be formed which are relevant to the investigation taking 

place. The pupil communicates the findings of a study using appropriate methods such as a 

bar graphs. The pupil is able to decide how successful an investigation has been by referring 

back to success criteria and link the results to familiar, but dissimilar situations. 
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Next steps 

In order to support the child’s development in this area of learning, the practitioner could 

develop the child’s enquiry skills in other forms of sciences processes. For example, if the 

child is able to conduct a fair test enquiry, the focus could be shifted to developing systems. 

Research conducted by Guest, (2004) suggests that undertaking different forms of scientific 

enquiry within continuing units of work aid the development of scientific understanding. The 

enquiry process may also aid the pupil’s transferrable literacy and numeracy skills, as well as 

allowing the opportunity for the child to apply their enquiry skills to new situations.   

 
Conclusion  
 
As can be seen from the above analysis, there are a number of learning experiences that 

could be provided for the learner in order for them to progress in their academic and social 

development. On a personal level, the process of collecting a range of data through the 

mosaic approach (Clark, 2005) has given me an appreciation of the many factors that 

contribute towards the holistic development of children. Analysing the data set and assessing 

the learning of the focus child has enabled me to develop an appreciation of the importance 

of assessment for learning whilst teaching. Assessing the learning of this child has enabled 

me to suggest strategies that could be put in place to support the learner in areas which 

need developing. As a result of this investigation I will aim to embed aspects of the mosaic 

approach in my practice in order to ensure that the holistic development of every child in my 

class. 
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