‘Describe a learning event which has happened during your classroom observation. Reflect upon what took place, connecting events to theories of learning and teaching. Make recommendations about how you could improve your own practice in the light of this, and produce a digital poster to illustrate how you would use all of this information to develop the elements of an effective learning environment.’ 
[bookmark: _GoBack]Introduction
The purpose of the assignment was to observe a critical event and reflect upon the situation connecting it to critical theory. In order to achieve this, an observation of a learning event was undertaken at a school during bridging days. Opportunities were given to gain further research and engagement into theories of learning and teaching of the particular event. These theories would underpin the different areas of development and a discussion will be given on how they address the needs of an individual. A critical argument will be given in regards to both a constructivist and humanistic approach and how both theories are involved within the observation undertaken.
 In addition to this, the theoretical discussion will address how theories are influenced throughout a classroom environment and the impact they can have upon learners. This will be done through an observation. This will lead into an investigation into the benefits and disadvantages of what was observed; allowing time for reflection of the observation. It would also allow the chance to address recommendations on what to do in similar situations in future teaching practises. Furthermore, an academic poster was designed to show a visual representation of an ideal learning environment, which led to a justification of the reasons for each area. 
With reference to BERA (2018) it was ensured that this observation was anonymous; guaranteeing that any participants who are indirectly involved are unidentified This is in line with the Data Protection Act (2018), with regards to confidentiality. The observation undertaken was carried out in a small community driven primary school situated in a very small town. School B is a pioneer school and works closer with the Welsh Government and other schools to support developments being made with regards to learning. School B has a high intake of children, with a total of four hundred and eighty-one pupils on roll between the ages of three to eleven, this includes a total of seventy-five pupils in part time nursery, as a result of this there are sixteen single year classes (Estyn, 2018). 
The average figure for children in receipt of free school meals in Wales is 19%. In spite of this, School B has a higher than average percentage rate than other schools in Wales, with a total of 21% of learners having free school meals. Furthermore, it is evidenced that there are a minority of pupils who have statements for having a special educational need (Estyn, 2018).
 Nevertheless, the observation undertaken focuses upon a child who has an Autistic Spectrum Disorder (ASD) in a reception class. Fortunately, it is evident that early intervention was put in place which has played a significant role in the development of this child; this is highly effective (Bono, Daily and Signman, 2004). This observation led to a reflection of the event and the wellbeing of the individual involved, enabling a critical discussion of his behaviour throughout this observation. A learning environment was designed to suit the needs of a child with ASD. It is important to identify the difference of the layout of a learning environment for children with ASD to those without. An example of this would be having a quiet area designed with soft furnishings to ensure that they feel safe and secure (Gaines et al, 2016).
Part one
The learning event I chose was about a child in a reception class who has ASD. The reasons for choosing this event was because the interaction and reaction Child A had with members of staff was interesting. Also, observing his work ethic was captivating, as he matched cards and used numicon to count to ten. Therefore, I was intrigued to see how School B supported inclusive practice. In order to structure this reflection of my observation I am following the Rolfe et al (2001) reflective model guidelines, to address all aspects of the observation.
The observation method used was a narrative observation.  A narrative observation was the most appropriate observational method I could use for this task. This model allowed me to write freely and observe a Child A with very little interaction required, so my presence did not hinder the result of the observation. This observation method only allowed me to observe for a short duration (Sharman and Cross and Vennis, 2004). This was ideal as I was only present in this class for the morning. Tassoni (2007) states that although observations are a beneficial way of seeing a holistic picture of a child or children, it can be difficult to witness all aspects of a child, therefore, you should only focus on one aspect at a time.  According to Barber and Paul-Smith (2012) a successful observation occurs when you observe a child in different areas and times. This was proven to be difficult for this particular observation due to time limitations at School B. This was slightly disheartening, as I would have gained more knowledge by staying in the class longer. However, WAG (2008a) states that observations do not have to be a continual approach and can happen once.
Child A has ASD, as a result of this he has a one to one teaching assistant (TA) who supports his needs on a daily basis. According to Eldevick et al (2009) every child with ASD should be supported through interventions as an additional support system. This is something which was evident during some of the observation. Child A was distressed. At one stage as he could not find his TA, due to her being out at a meeting. Unfortunately, his TA did not inform him of this. As a result of this he displayed signs of frustration through making verbal grunt like noises and clenching of the fists.  This shows that Child A was on the verge of ‘melt down’ behaviour (Canavan, 2016). Which was viewed to be problematic. As a result of this the class teacher called his name and invited him into a play area to distract him. Transcript of the conversation is as stated below:

Teacher: Child A, Child A, look what I have found!
*no response from Child A*
Teacher: Child A, shall we play with these cards? Look, a square….circle…triangle…
*Child A walks over*
It could be seen that the teacher was attempting to defer the situation and was able to distract Child A by matching the cards herself. This resulted into Child A becoming intrigued and looking to see what the teacher was doing. This technique had a positive impact on the child’s emotional state. Child A continued matching these cards alone, yet he did not want any interaction with the teacher, as he kept moving the teacher’s hand out of the way to demonstrate he wanted to play solely on his own. Although, he did not want the teacher to leave his side as when she moved to a table nearby, he went and pulled her back down beside him.  
Child A organised these cards into categories and matched each card up, he went on to pull out some more cards out of another box and continued the process again. With Child A’s TA still not present, Child A will occasionally look around to see if she was coming, he did this frequently for the first five to ten minutes. After a period of time Child A was too preoccupied in matching cards that he forgot about his TA not being present. It could be seen that Child A has formed an attachment with his TA here. Throughout this observation Child A stayed in a confined area whilst the rest of the class was having carpet time. However, as soon as the children were dismissed, most children went into the role play area; this was an issue for Child A as this is where his quiet area was.
Unfortunately, it was apparent that this area was not beneficial for Child A to go to when he needed time out. Without hesitation, he left the area as soon as other students went in there and stood next to the class teacher; yet did not communicate at all. Fortunately, the TA came back to the classroom at this specific time. The TA being back was a sense of security for Child A. He ran straight up to her and gave her a hug, and rubbed his hand on top of hers. It was a display of affection and a relief that the TA is back. This shows that Child A has formed an attachment with his TA (Bowlby, 1969).After this incident, Child A stayed by the TA and did one to one numeracy work with numicon. Child A was able to order the numicon without any support and knew how to make ten using different numicon, yet he would regularly look at his TA for reassurance that he was doing it right. 
 It was evident that Child A needed constant reassurance and distraction when he is showing that he is frustrated. This could be that a child with ASD may need to be distracted before they reach verge of melt down, in order to keep their emotional state in a content place (Canavan, 2016). This could be with the child’s TA or with the class teacher. Although evidence indicates that the child would predominantly choose the TA. I think in order to ensure that a child with specific needs feels safe and secure, it is important to have their own area for them to use. This can be an area in the class or a small tent which is provided for them. This was evident throughout this observation as Child A went into the role play area as this area was: quiet, confined and empty. It is vital to ensure that you meet the needs of all learners within the class and consider different techniques to support all learning. This is something I would take on when I have my own class and if there is no quiet space available, I would use distraction techniques to try keep the child calm.
In order for this to be achieved, the layout of the classroom needs to be adapted to support all learners, and ensure that if there is a child in the class with a specific need, then the classroom is inclusive for their needs. This can be through a specific area and/or resources which the child likes, perhaps they could have their own special box. This is something which was not evident in this observation. It could possibly be due to lack of resources and/or space. Finally, I will ensure that as a teacher I will have a positive working relationship with the child, in hope to defuse the situation more quickly. This would ensure the child does not feel unstable without the TA present. It will also enable the child to work effectively in the class alone.

Part 2 Theory
It is important to note that all teachers, regardless of the duration of their career all have important techniques of approaching specific classroom behaviours (Grigg, 2015). This is evidenced throughout the observation undertaken. With regards to the observed event, it was clear that Child A enjoyed being within this learning environment. Evidence suggests that Child A enjoyed using numeracy resources and matching cards, rather than the support of the TA.  Piaget supports this as by stating that environmental factors play a significant role within a child learning rather than the teacher (MacBlain , 2014). This indicates that it is important to have effective resources in order to engage the learning of students. This is something to consider in future classroom practice. However, according to Malaguzzi as cited in Edwards, Gandini and Forman (2012) argue that the environment is defined as the ‘third teacher’; in addition to the teacher and the child. Additionally, the environment encourages learners to be creative and active participants within their learning. This is supported by Donaldson (2015) proposal that children should be encouraged through creativity. Therefore, by having an effective and inclusive environment will reinforce it.
Ensuring that a learning environment is designed effectively to support the needs of all students is vital. This is particularly important for those with specific needs such as ASD. Gaines et al (2016) argues that having a well-defined classroom can reduce the anxiety levels of a child with ASD, with regards to sensory overload. This will reduce the need of displaying poor behaviour as a result of frustration. However, it has been argued that this is not always the case. Whilst the organisation of a class may be important for children with ASD, it is not always first priority. Sensory overload does need to be considered amongst routines and planning of the day (The National Autistic Society, 2017a). If routines are not put in place it could result in the child becoming increasingly overwhelmed and frustrated. This is something which needs to be addressed from the start in order to support the wellbeing and emotional development of the individual. The National Autistic Society (2017b) states that children with ASD may not display signs of frustration which could lead to meltdown behaviour. Nevertheless, there is an inconsistency with this argument as this was not what was displayed during the observation.
It was evident that Child A was displaying signs of meltdown behaviour (Canavan, 2016) as a result of his TA being out of the room. This was shown through clenching of fists and making grunting noises. As this child’s vocabulary was limited. This is due to there being some communication difficulties with some children with ASD. It is advised that when communicating with children with ASD, that you are short and concise in what you say (Stefanski, Braun and Mitchell, 2011).  This will help with their understanding of what you say. With regards to Child A, it was identified that he had formed an attachment with the TA. This attachment was significant to him, as he was regularly looking for her. 
According to Bowlby (1969), attachment happens when a relationship between a caregiver and a child has been formed. A positive attachment can occur when a child feels safe and secure as a result of their primary caregiver. Although, it is argued that attachment only occurs when a child forms an innate bond with the parent, primarily the mother. Kerns and Richardson (2005) points out that the primary care giver does not necessarily have to be a biological parent; it could be an additional family member or a teacher. 
Through discussion with the teacher it was noted that Child A is supported with outside agencies too. This is in line with Government policies, such as the ‘Every Child Matters’ documentation (Cheminais, 2010). However, it is clear that Child A has formed a secure attachment with his TA. This indicates that when the authoritative figure (TA) leaves Child A becomes distressed, yet when the TA comes back, Child A is content. This indicates he feels safe when the TA is present (Ainsworth, 1970). Furthermore, Bowlby (1988) states that attachment behaviour can occur if a child’s emotional wellbeing is affected negatively through separation or fear. This was witnessed when the TA left the learner without giving an explanation of where she was going. 
However, despite Child A being distressed due to his TA not being available, when the teacher intervened and used several distraction techniques to distract him, it was clear that Child A was able to find a coping mechanism. Bono, Daily and Sigman (2004) supports this as they suggest that children who have ASD become more receptive through attention from different people. This could have a profound impact on their wellbeing. Ensuring a child's wellbeing is supported is vital within the new aims outlined by Donaldson (2015) in the Successful Futures document.
This is an indication that although at first his basic needs were not being met, after a period of time Child A became relaxed whilst working with the teacher. This can be linked to the humanist approach. This theory focuses upon an individual’s wellbeing and states that students should take responsibility of their own learning. It outlines the importance of an individual’s emotions, feelings and their creativity in their personal growth (Bastable, 2014). This is connected closely to Maslow’s Hierarchy of Needs (1943).
Maslow’s Hierarchy of Needs (1943) suggests there are five stages and in order for a child to progress through the stages, they need to be fully satisfied in the lower end of the hierarchy first. It starts with the physiological and safety needs at the lower end of the hierarchy, which leads into the sense of belonging section; which is influenced by friendships and family. In the upper quartile is the individual's self-esteem and confidence, which leads finally onto the individual's ability to be creative and their morality. 
At first, Child A was in the safety stage. As a result of the TA not being present, he developed a sense of fear. This was noted throughout the observation. However, through additional support of the teacher she was able to initiate and support Child A through distraction. As a result of this he felt more secure, through matching cards and being supported in the roleplay area.  Therefore, as a result of this, he started to become satisfied in the ‘safety’ section of the hierarchy. This was further supported when the TA arrived back into class and both staff members continued to ensure that Child A felt safe. Therefore, he could progress through to the other stage. Rogers (1959) who is another humanist theorist also suggests that although Maslow’s Hierarchy of Needs is of great importance within the humanist approach. Rogers (1959) argues that in order for an individual to grow, they need the support of the environment. As it should provide children with authenticity and allow them to be empathetic and accepting individuals.
With reference to Child A being confined in a small area Gaines et al (2016) states that a child with ASD requires a quiet and soothing area which is situated within a learning environment. This is something which was witnessed. Nevertheless, this should only benefit this particular individual and should not be used by other children. This is supported by Abraham and Flora (2010) as they state that a child with ASD may feel threatened if another child invades their personal space, which will have a profound effect upon their wellbeing.  
 This was witnessed during the observation as Child A did not have their own confined area. When other children came into the role play area Child A left instantly.  This could be as a result of Child A feeling threatened as it was no longer his personal space.  However, it can be seen in this observation there is a constructivism approach too. Constructivists apply their own previous knowledge to a situation and they are active participants in their own learning, predominantly if the activities are interactive (Fosnot, 2013). 
This is supported by Bandura’s social cognitive theory as cited in Gruber (2012) who suggests that an environment needs to be effective and support the needs of all persons within it. This can have an impact upon the child’s behaviour and their social interaction. This is evident throughout the observation as it was clear that with the limited space provided for Child A he became unresponsive to peers and staff. This was shown when he vacated the role play area when his peers entered. This could be related again to Maslow’s Hierarchy of Needs (1943), as the child is no longer feeling safe and stable. He was beginning to show signs of fear and frustration, so he is reverting back and forth within stage two of the hierarchy. 
It was clear that Child A preferred to work alone throughout all his activities. This was witnessed when he played matching cards alone; not wanting support from the teacher. This supports Piaget (1962) as cited in Jarvis (2005) who suggests that children are lone scientists and their environment is the sole reason for their progression throughout the developmental stages and that teacher interaction is not required. Yet children are experiential learners and they will learn through their own doing. Vygotsky (1896 - 1934) as cited in Bergin and Bergin (2014) has challenged some of Piaget’s theory, arguing that children need some form of adult intervention to enhance their cognitive development therefore, they are not lone scientists.  This was witnessed when Child A was playing with the numicon, even though he did not want the TA to model the numicon activity he was looking at her for reassurance. He saw the TA at this stage as a more knowledgeable other and his self – esteem would have improved through the reassurance of his TA. This links back to the humanistic approach and Maslow’s Hierarchy of Need (1943) with regards to his self-esteem.
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Part 3 Ideal learning environment.
With reference to Donaldson (2015) ‘Successful Futures’ documentation, he proposed that a classroom environment should enable a well-balanced, inclusive education for all learners. He states that in order to achieve this he suggested that there should be six key areas of learning and that learners should learn through real life experiences. This is something in which I have incorporated within my ideal learning environment.
It is clear that to have an effective learning environment, it needs be organised and be easily accessible for the learners. This can have a profound impact upon a child’s behaviour and their learning (Miller, 2003). Each area is organised and defined enabling students to have the opportunity to be experiential learners using each area freely (WG FPF ref). The learning environment I designed is for a Foundation Phase classroom, primarily for a reception/Year 1 classroom. I have produced an inclusive environment for all learners. Inclusion is evident when children are all learning in a mainstream setting regardless of their needs (Rouse, 2009). In order to achieve this I have designed a ‘quiet area’ for these learners. 
According to Gaines et al. (2016) having a well-equipped and designed classroom for children with ASD is vital. This could be a small confined area within the classroom, which has soft furnishings, and calming; natural colours; as this will reduce the child’s anxiety with regards to sensory overloads. However, Miller (2003) states that although the classroom environment layout is important, it is not the only factor which contributes to a child’s wellbeing or behaviour. In spite of this, I have incorporated a quiet area next to the digital area in order to ensure that the noise level is kept to a minimum. The natural and neutral colour scheme and each area having a purpose to encourage and support children’s learning is in agreement with the work of Reggio Amelia (Cadwell, 2016).
This is something which was not identified within my observation.  Child A’s quiet area was set in the role play area of the Reception classroom. This did not support this child’s well – being.  Therefore, to ensure I support inclusion, if I have a child who is ASD in my class I will ensure I have a quiet area for them to visit when required. This area is in a quieter space of the room and is the correct size to meet the needs of the child. It will have soft cushions and head phones for the child to use whilst on the iPad doing a directed task. There will still be set routines in place regardless of where the child is. 
According to Pitler, Hubbell and Kuhn (2012) ICT is assessable within a classroom and at home.  It improves learners understanding of a particular subject as they are able to research using the internet and use different apps in order to facilitate their learning.  As a result of this, there will be approximately ten iPads available and two computers within this area, fully equipped with computerised microphones and headphones alongside a green screen back drop; which can be put up as and when required. These are great tools to increase a child’s oracy skills (WG, 2013). Software will be on both computers and iPads, which will influence a holistic approach to a child’s learning and development. It will introduce cross curricula activities for each individual to use. Such as, 2Simple which has the Simple City package. This is a good resource which introduces and supports creativity, literacy, numeracy and science within technology. This is an essential resource which could be used for continuous/enhanced provision within the classroom to develop the students learning further. Other sources will be: PicCollage, Popplet, Phonic games and Puppet Pals. All of these are well used sources which can influence the cognitive development of the learners. It will influence their oracy and reading skills within the literacy framework (WG, 2013).  These activities can also be done in pairs which support their social development too (WAG, 2008b).
Using ICT is a great opportunity to encourage learners to become active participants in their own learning. However, this is not always supported as Younie, Leask and Burden (2015) argue that although technology is being driven more throughout schools today, teachers need to have the skills and mind-set to continue to challenge students outside of using technology. Teachers should be prepared effectively for the future of technology.
As evidence suggests that although students are able to use ICT to research and practice certain areas of learning that they need to be able to communicate these ideas also. The ICT will be used cross curricula and encourage students to use throughout all aspects of learning. The use of challenge cards will be used to introduce independent and cooperative learning throughout all sessions. Also, in coherence with Donaldson (2015), this will not only allow children to be ambitious and capable of specific digital tasks, it will also develop their understanding of the basics of ICT, such as, using a mouse, keyboard, touch screen and searching on the internet. It will also be supporting their digital competence. It will encourage all learners to become digital citizens within todays’ society.  

To influence constructivism throughout the classroom environment, I have designed the classroom to reinforce children to be cooperative and work together, in order for them to have plenty of opportunities to make their own choices and have a significant role in their own learning (Gruber, 2012). There will be focus tasks available for the teacher and TA. This will enable members of staff to assess and use these tables for focus activities, such as writing, drawing and group discussions. This is something which will support all aspects of their learning, yet it will also encourage their social skills through discussions (WG, 2013). In order to achieve a constructivist class, there are different areas which encourage this such as: roleplay areas, science and investigation areas, creative area both indoors and out and finally through literacy and numeracy areas.

The role play area is designed to be used as a enhance provision activity; its focus will be primarily be for developing the student’s communicative language and their social skills. It can be changed in accordance to the theme of the year. The post office role play (which can be seen on the poster) allows children to learn from first hand experiences. These are important with developing a child’s learning (WAG, 2008b). This is supported by the Rumbold Report (1990) as cited in WAG (2008b) which states that play needs to be structured and planned for, yet include a fun element for children, so this can enhance their language and creativity. Again, this is supported by Donaldson (2015) as he proposes that children should be creative contributors within their learning. This role play area will develop all three strands of a child’s literacy skills: oracy, written and reading (WG, 2013). It will be fully resourced in order for the children to develop each skill and this will introduce new skills, and it allows learners to learn through first hand experiences. 
Many areas are open so it reinforces free flow for children to use each area effectively. There are both Literacy Language and Communication and Maths areas, available for the children to undertake challenge activities. The Maths area will not have any table; this will ensure children aren’t restricted to tables all the time, and will experience working on different levels (Hastings and Wood, 2002). This can be through different resources such as: multilink, bowling; 3D shapes. This will encourage experiential learning which is supported by Piaget (WAG, 2008b). This encourages a fun and stimulating way of learning.
With regards to the new curriculum, Donaldson (2015) has proposed that learners should be encouraged to be creative and enterprising contributors within today’s society. Although, this does not necessarily mean being creative through arts and craft. This can be introduced through writing skills and numerical understanding or through specific topics. However, being creative does encourage children to use different materials to design and make certain projects. A creative table will be available for this to happen.  It is important for children to have the opportunity to create things, or paint. This will develop their fine motor skills, and encourage children to experiment using different materials and colours. This is vital in a child’s development as they are not only enhancing their physical development but their cognitive development also (WAG, 2008b).  Additionally, this area can be a continual activity for the students as they can use the creative table as a follow-on activity from a lesson they have learnt previously. 
Outdoors is a vital part of children’s development and can influence their creativity too. The outdoor area within my ideal environment will have a vegetable garden in order for learners to learn about healthy eating and the benefits of fresh vegetables. Children will have the opportunity in groups to grow their own vegetables. This supports Donaldson’s (2015) proposal that learners should be healthy confident individuals.   The outdoor area will also have a ‘Muddy Kitchen’, this area will be fully equipped with kitchen utensils and I want this in my outdoor area because it reinforces the learner's physical development through the use of fine motor skills and imaginative play. It allows the learners to be messy and role play in the natural environment. In addition to this it encourages problem solving and can support real life experiences, such as measuring water to make their favourite meal or something similar (WAG, 2008b).
Conclusion
To conclude it is evident that there needs to be greater efforts to ensure that the learning environment is designed to meet the need of all learners. Inclusive practises are becoming more popular, with learners with specific needs learning amongst their peers in mainstream settings (UNESCO, 1994). Extra support of interventions and/or quiet area provided for learners with ASD will enhance their emotional wellbeing and encourage them further academically (Gaines et al, 2016), in coherence with Maslow'’ Hierarchy of Needs (1943) and the wellbeing of the individual. This will reduce the opportunity of melt down behaviour if a child feels withdrawn or fearful (Canavan, 2016). This is something which will be taken into consideration with regards to future practice. 
Furthermore, in regards to the layout of the learning environment, it is important to follow the guidelines outlined within the current curriculum and with the proposal by Donaldson (2015). It is important to ensure that there are challenges put in place to facilitate the students learning and that the activities have an opportunity for cross curricula activities to take place. This will provide a better opportunity for the learners to be active participants within their own learning. This approach is supported by the constructivist theory, in which Piaget is a strong believer. As learners shape their own learning through experiential learning. Therefore, it is vital that learners have a say in their own learning (Donaldson, 2015).
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