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Element 2
 Explore the wide and complex spectrum of additional needs

This essay will explore the wide and complex spectrum of additional needs. Looking at the medical model and social model of disability, and how society has changed over the years to be more inclusive. Here are some of the key terminology and definitions that will be used thought this essay. An additional learning need is a term often referred to as ‘ALN’, this is a new term used to describe learning difficulties or disabilities that make it harder for a child to learn compared to children of the same age. (Snap Cymru 2024) This term is used to identify pupils who show a learning need compared to their peers. Special Educational Need focuses on four main areas which would indicate a significant area of a learning need. These areas are, communication and interaction, cognition and learning difficulties, social emotional and mental health difficulties and lastly, sensory and or physical needs. (SEN code of practice for Wales 2002 p34). You may find that some pupils will only have a need in one of these areas, while a pupil who has autism may have needs in all four of these areas.  Disablism is “discrimination or prejudice against disabled people.” (Scope 2024) which comes under the Equality Act 2010 (Government Equality Office 2015). 
When looking at barriers to learning, there are two different models used in society, one being more inclusive than the other. The medical model is one which blames disability or illness as the barrier to learning. ”The medical model looks at what is 'wrong' with the person, not what the person needs” (Scope 2024) An example would be a pupil in a wheelchair will not be able to attend school because there are steps into the building, or there is no point in teaching a pupil who is dyslexic as they cannot read. These are examples of the medical model for disability; they use disability to stop the pupil from learning, excluding them from the classroom and society. This reinforces disablism, as they have assumed the pupil cannot learn as they cannot read, or a wheelchair user cannot access the education system. This is simply not true. This is enforcing the medical model of disability using disability as the barrier to learning.
The social model is one which sees society as the barrier to learning. Society can break down those barriers by making adaptations to the classroom, building or teaching method, to ensure a more inclusive education. An example of this would be Doctor Sara Rhys-Jones, A clinical psychologist with Swansea Bay Health Board. “Doctor Sara Rhys-Jones has led the way in breaking down barriers and changing perceptions and attitudes to get to where she is today at Swansea Bay University Health Board. She became Britain’s first deaf clinical psychologist in 2003 and remains the sole person qualified in that profession in Wales.” (Swansea bay health board 2024) Sara was born profoundly deaf in a Welsh speaking family. At a young age and with support from her family and education, she did not let being deaf become a barrier. Her family removed that barrier by helping her to learn to lip read. Simple things such as sitting at the front of the class, the teacher facing her while speaking show how well the social model can work. A teaching assistant taking notes in lessons is also good practice as well as scaffolding to support a deaf child, such as Vygotsky theory. (Stevens – Pulbrook,2020). “The scaffold should be temporary; they support and develop the cognitive process” (Sherrington 2019 p22) As Sherrington states, this is temporary support, as we give the pupil the structure and tools to enable them to do this independently. Thus, taking down that barrier, and allowing the child to become inclusive in the classroom and society. 
By using the social model in schools today, schools are breaking down these barriers to learning. Within the Special Educational Need, Code of Practice Wales (2002) it states, “Differentiation can be addressed by considering the nature and variety of activity and the intellectual needs placed on the individual pupil.” (National Assembly Wales 2002) meaning that each pupil is unique, the way they learn will be unique. Differentiation must come from the class teacher who will endeavor to ensure it is at the correct level for the pupil. Such as, ensuring a larger font or different colour paper for one pupil, differentiated and in smaller simpler steps for another, or having a teaching assistant take notes for a pupil. This has since been updated to ensure it is done for each pupil whom may require it,  within the new ALN Code 2021  “Individualised and tailored curriculum offers to remove barriers to learning and enable all pupils to achieve” (Estyn 2023 p22) Every class teacher must ensure they can remove these barriers to learning to support every pupil needs. This can be a challenge within a busy class, which is why teaching assistants play a crucial role in ensuring the barriers that are in society for all pupils’ needs to be met. 
This essay explored the wide and complex spectrum of needs by looking at both the medical and social model of disability, how society can help break down these barriers of learning, making a more inclusive classroom. The medical model for disability uses disability to stop a pupil from learning, excluding them from the classroom and society, which in turn reinforces disablism. The social model for disability has ensured Doctor Sara Rhys-Jones leads the way in breaking down barriers, changing perceptions and attitudes in learning, to get to where she is today. Changes within legislation and local policy such as anti-bulling, positive behavior and inclusive education policies in schools have also ensured a more inclusive education system where all pupils' needs are met.  Today education in schools is accessible to all. Teachers and support staff have the duty to break down those barriers in society enabling an inclusive education. The pupil will feel they are included within society, ensuring that they feel safe and supported within their education. The social model ensures each pupil can become the best that they can be.
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Element 3 
Explore and summarise the additional learning needs of a pupil using a person centred planning approach. 

	
	
	



	
Section 1C: Profile (About me)

	
 What do people like about me? 
· I am polite
· My friends say that I am kind to them, I like to share my sweets
· I am friendly
· I am good at sports, football is my favourite 
·  I have a good sense of humour

What is important for me?
· Family- my dad and my sister. (mum passed away when I was 5) 
· Friends and spending time with my friends 
· Playing my computer games
· PE and sport, especially football.

What is important for me
· Consistent adult support in class, for reading, writing and spelling
· Highly differentiated curriculum, scaffolding work, one task at a time so I do not get overwhelmed. 
· Support that is both encouraging and challenging, an example statement, such as “I know the work looks hard, it is for everyone, but if you try it, you may surprise yourself”
· Counselling support for bereavement
· Support in exams, exams to be sat in a smaller room, extra time 25% a reader, and a scribe. 

How best to support me?
· Pupil needs to have work that is highly differentiated so that they can access with growing independence
· Pupil need to be encouraged gently to complete work. It is important for them to try first before being supported.
· Pupil needs time to process questions before answering. Extra time to complete work in class.





	Section 2A: Description of the child or young person’s additional learning needs (ALN)

	This pupil is a polite well-behaved pupil in this school A pleasure to have in the classroom. He finds all work difficult and require highly differentiated curriculum and consistent adult support. This pupil also has very low confidence, self-esteem and worries and often needs support to begin classwork. 
Cognition and Learning
This pupil is functioning at a very low level of ability and has weakness overall with cognitive abilities and academic attainments.

Communication and Interaction
This pupil has language communication weaknesses, in both receptive and expressive language skills. Due to his diagnosis of sever Dyslexia. These weaknesses are in line with their overall level of development. They also lack confidence verbally within the classroom. Although seems more confident with peers outside of a classroom. 







Element 4 
Discuss the potential support provided to your chosen pupil (utilising the key principles, approaches and policies that guide inclusive practice).



	Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B1.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	To improve reading and spelling age by reading more in school and at home, practising any errors in their work. This support is to be given by all class teachers, especially core subjects. 

	2B1.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B1.3) Should the ALP be provided in Welsh?
	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B1.5) Start date:
	2B1.6) End / Review date:

	Small group ALN English support class with a 1:1 TA support in these classes. (9 hours a fortnight) this will include support with reading and writing. Scribing only when needed for longer pieces of work or to catch up. 

	 No
	School 
	01/10/2024
	01/04/2025

	Focus on basic literacy skills. Once a week the pupil will attend with a small group to work on spellings reading and writing to see if improvement is made using the Units of Sound. This is to b

	No 
	School 
	01/10/ 2024
	20/12/2024

	No more than two spelling errors to be given in each class to be rewritten three times.
	No 
	School 
	01/10/2024
	20/12/2024

	2B1.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	Support to help them improve their basic skills in literacy and numeracy so that they can access the work in class more independently.

	Section 2B2: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	To start work without adult support in all lessons and not give up before trying. Teacher to differentiate work sheets and print off any large pieces of work from the board to prevent being overwhelmed by the amount of writing/copying to be done. TA class support present in all core subjects, History, Welsh and RVE. 
This needs to be encouraged to try all work in lessons before replying on the support of the teaching assistant for help.
 This is so that they can become more independent as they get older.


	2B2.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B2.3) Should the ALP be provided in Welsh?
	2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B2.5) Start date:
	2B2.6) End / Review date:

	Pupil to copy down date and title into their book independently, as soon as they get into class. Not expect the TA to do this for him (class teacher must have this on the board ready when entering the class) 

	No
	School 
	01/10/2024 
	01/11/24

	Highly differentiated work and adult support when needed.  This should be done firstly by the class teacher. (worksheets, handouts instead of copying from the board) 
The TA will also differentiate the work further by scaffolding the tasks to enable the pupil to know where to start. Prompting to move onto the next task when one task is complete. 

	 No
	School 
	01/10/2024
	01/01/2025

	2B2.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	

	Section 2B3: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B3.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	To understand that making a mistake is part of learning and not to be afraid of trying something new. We all make mistakes as this is part of learning. It does not mean to give up or rip the page out because it will not be neat and tidy.
 This is to be encouraged to give work a go in all lessons, before replying on the teaching assistant to help. The pupil needs to learn that mistakes are inventible, and this does not mean they are not progressing in learning. This is to help them become more independent as they get older.


	2B3.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B3.3) Should the ALP be provided in Welsh?
	2B3.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B3.5) Start date:
	2B3.6) End / Review date:

	Highly differentiated work and adult support when needed. This should be done firstly by the class teacher. (worksheets, handouts instead of copying from the board) 
The TA will also differentiate the work further by scaffolding the tasks to enable the pupil to know where to start. Prompting to move onto the next task when one task is complete.

	No
	School 
	01/10/2025
	01/01/2025

	Pupil to put one line through any mistake they have made. This is to show that the teacher that we know what the mistake was and how to correct it. This helps keep our books neat and tidy. Teacher to give praise and encouragement to do this.
	No 
	School 
	01/10/2024
	20/12/2024

	2B3.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	

	Section 2B4: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B4.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	To understand their thoughts and feelings after losing mum. He lost his mum when he was 5. Still not understanding why mum suddenly disappeared and really struggling with the loss. 
Pupil will have an understanding to why mum passed and how it is not their fault. It is okey to think about her in happiness as well as being sad. That life will go on and she will not be forgotten.  

	2B4.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B4.3) Should the ALP be provided in Welsh?
	2B4.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B4.5) Start date:
	2B4.6) End / Review date:

	6-week bereavement counselling with the school counsellor, then to be revied and another 6 weeks added if necessary. 
	 No
	School counsellor
	01/10/2024
	10/12/2024

	2B4.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
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e Struggling around the environment

e Spatial awareness

e Learning to access braille

e Social interaction and low self esteem
e body language and facial expressions
e text size and font, paper colour

e lighting in the classroom

A Specialist teacher ensures access to learning
and learning to access (McLinden, M, Douglas,
2016)

with them rather than to them. (Estyn 2022 p20)
Appropriate ‘adaptations' include producing braille
or large print copies for learners with visual
impairment, making use of learners’ special
interests to engage them in learning. (Estyn 2022
p8)
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Severe visual impairment/blindness is estimated to be 6/10 000

by age 15 years.
(Solebo AL, Rahi J2014)
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A high proportion of children have disabilities in combination with a recognised vision impairment.

(McLinden and McCall, 2002)

e 50% of child

@

ren and young people with vision
\mpa\'rment have ALN.

2 in every 1,000 children and young people up to
the age of 25 in the UK have a vision impairment

e The most common causes are:cerebratvision
impairment (CVI). Disorders of the optic nerve
(particularly optic atrophy), and disorders of the

retina. (Pollington2018)

Dweck’s growth mindset; Teach students how to
advocate for themselves by expressing their
needs, preferences, and concerns. (Willings 2024)
Maslow Hierarchy of need; After physiological and
safety needs are met, we need to create social
skills and feelings of belongingness (McLeod 2024)
Teaching that focuses on the need, rather than
trying to get them to conform to your standards of
expectations and achievement. A child-centred
education gains its roots from Jean Piaget

(1936) who believed that children learn best by,
doing. (Student centred world 2021)




