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	Pages: 3-10






















Component 2: How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. 

Introduction

This report aims to critically reflect on the actions, impact and evidence relating to one aspect of a School's Development Plan (SDP). The school discussed will remain anonymous and will be identified as School X. This ensures that the ethical and confidential purposes of the British Educational Research Association (BERA) guidelines (2018) are adhered to.

School X is a small English-medium primary located in a prosperous area in Swansea (Estyn, 2016a). Fundamentally, School X consists of "one-hundred, and ten learners aged three to eleven years old", and "2.1% of these are eligible for free school meals" (Welsh Government, WG, 2021a, p.1). This is remarkably lower than the Welsh average (WG, 2020c), suggesting that School X receives very little funding from the Pupil Deprivation Grant (WG,2015). Furthermore, "13%" of learners in School X have an Additional Learning Need (ALN) (Estyn, 2016a, p.1), and this is 9.2% less compared to the average in Wales (WG, 2019a). School X has a low percentage of learners from different cultures or those who speak an additional language, including Welsh (Estyn, 2016a). The national average of Welsh speakers in Wales is "29.1%" (WG, 2021c, p.1); however, School X's figures are significantly lower than this. 

This report will critically reflect on “Priority One” of School X’s SDP, which caveats the implementation of “well-being and positive attitudes towards learning (WBPATL)” through a whole-school approach (School X, 2021, p.12). The rationale behind this priority is a consequence of the previous Estyn (2016a) report, placing well-being as “adequate” and a target to develop (p.6) in order to support learner progression and achievement. Well-being is a National Mission (NM) priority (WG, 2020b). Perhaps it is more prominent due to the “consequences of Covid-19” (School X, 2021, p.12) and the emergence of the Curriculum for Wales (CfW) and Future Generations Act (Wales) (FGAW) (2015) (WG, 2016a). The CfW recognises learners’ well-being as an aspect of importance, designating it as an Area of Learning and Development (AOLE) (Donaldson, 2015; WG, 2020a). Considering this, School X has started to make progress to develop WBPATL within their SDP. This will be examined critically throughout. 
Literature Review 

Estyn identified the need to raise educational standards in Wales, with one quarter of Welsh schools having insufficient self-evaluation plans (WG, 2014). Thus, suggesting that inadequate schools could negatively impact learners' progress and achievement (Department of Education, ND). The “Education (School Development Plans) (Wales) Regulations Act 2014” (The National Archives, N.D, p.1) stipulates that Welsh schools need to transform and comply with a more “robust strategic planning approach” that is accessible to all stakeholders (WG, 2014, p.1). 

The SDP must incorporate “evidence-based data and wider intelligence” to help reflection and improvement (WG, 2019b, p.1). Considering this, schools should become learning organisations (SLOs) (WG, 2022a). They should implement not only the “four main objectives of the NM” (WG, 2020b, p.20) but consider Estyn’s “post-inspection actions (PIAP)” (WG, 2014, p.11), learner assessment/tracking data, learner voice, well-being and deprivation statistics, as well as national tests (WG, 2022a). Yet, for SDPs to be successful, collaboration is essential from both internal and external stakeholders. This can orchestrate a shared vision, establish priorities and strategic actions (Estyn, 2017a). 

Despite this, Masunga (2014) states that some external stakeholders, such as governors and parents, may be unknowledgeable with regards to the school and national priorities (WG, 2014). However, the Senior Leadership Team (SLT), as the more knowledgeable other (Vygotsky, 1978), should mentor and enlighten governors and parents regarding these concerns. Indeed, Estyn (2017b) concurs and suggests that governors should be active participants within SDPs, aiding SLTs to identify strengths, improvements, by analysing and reviewing data regarding learners’ voice, progress, attendance, and attainment results (WG, 2014). Nevertheless, with the SLT mentoring others, there could be potential bias with them persuading their ideas on what they want for the school, and this may not necessarily be what the learners require. However, Estyn (2016b) and WG (2019b) deliberate that individuals will be accountable for their actions. Hence all parties must abide by the legislation.

Yet, biases could be prevented from a leadership that is strong and motivational (WG, 2016b). Within planning, SLTs who welcome honest feedback and constructive data can support improvements for the benefit of all (Organisation for Economic Co-operation and Development (OECD, 2014). This, too, has been recognised by the OECD (N.D, cited in WG, 2020b) that strong leadership is required to reform education in Wales. Perhaps, to prevent biases and inaccurate SDPs, additional training from the Local Authority (LA), “Challenge Advisors” (WG, 2014, p.3) and observations of effective practice (Estyn, 2017a) can be undertaken. WG (2014) stipulate that all stakeholders need to develop a “sense of ownership” (p.10) of the SDP by collaborating effectively to support the school and learners towards improvements (Thompson, 2018; Armstrong, 2015; Day and Sammons, 2014),

Considering School X’s SDP, the chosen focus is WBPATL (School X, 2021). Health and Well-being (H&WB) are the nuclei of the CfW (WG, 2020a; Donaldson, 2015), FGAW (WG, 2016a) and the United Nations Convention on the Rights of the Child (Unicef, ND). It is stipulated that “one-in-six children” have a mental health condition (WG, 2022b, p.1). This alarming statistic needs to be addressed as children with emotional, psychological, and social impairments are more likely not achieve academically and have these impediments in their adult life, impacting on their progress and achievement (Otto et al. 2021). This, in turn, opposes the FGAW and CfW. Therefore, within the SDP, well-being should always be a priority. 

The OECD (2015) state that “psychological, physical, cognitive and social” (p.1) factors constitute to a learner’s well-being. Within the psychological strand, Welsh schools are responsible for providing learners with a “sense of belonging” (WG, 2022c, p.1) to their school and community. This could include the school vision, cultural acceptance, school uniform, positive friendships, learner voice and community projects (Le Penne, 2017; Donaldson, 2015; OECD, 2017). 

Indeed, Maslow (1998) would agree, stating that belonging is essential for all humans. Critically reflecting on Maslow, King-Hill (2015) deliberates that all learners are diverse; therefore, the need for belonging might not be a significant priority for some. Nevertheless, it is evident from Bronfenbrenner (1979) that a positive relationship between the school and community can benefit the learner, giving them a voice, confidence, and identity, thus the feeling of value and belonging (WG, 2022c; McLaughlin and Clarke, 2010). 

In addition, schools must aid learners and their staff's resilience and well-being through a whole-school approach involving internal and external agencies (WG, 2021b). However, considering outside agencies, Mind (2021) suggest that Covid-19 has affected waiting times for psychological therapies. Lengthy waiting times was also evidenced within School X. Despite this, Banerjee et al. (2016) suggests that well-being interventions such as daily check-in, play-therapy, mindfulness, role-play, circle-time, and Nurture Groups can be holistically incorporated into classroom routines. Nevertheless, professional training is required to promote well-being and resilience as a whole-school approach (Estyn, 2019). Thus, encouraging learners to develop a growth mindset (Dweck, 2015) can support their resilience towards the four purposes (Donaldson, 2015).

Action Points

The student-teacher conducted an informal meeting with the Deputy Head-Teacher to aid the evidence within this report. Considering School X’s SDP, its vision is coherent, prioritising well-being as a whole-school approach (School X, 2021). Learner-friendly mottos support the vision, providing "motivational and achievable" (WG, 2014, p.7) well-being targets within the classroom setting. These mottos are depicted as forest animals (School X, 2021), which are used to highlight the four purposes (Donaldson, 2015) and the growth mindset theory (Dweck, 2015). For example, resilience is portrayed as "Stick at it squirrel" (School X, 2021, p.12). These symbols impact learners, as they acknowledge these targets and refer to them on completion of their tasks. However, it was witnessed that, at times, some learners did not feel empowered to acknowledge their target. A suggestion to overcome this is for learners to be constantly reminded of the growth mindset mottos to enhance their well-being.

As evidenced within the meeting with the Deputy Head-Teacher School X (2022), the school’s self-evaluation process is a collaboration of “staff, governors, parents and learners" (School X, 2021, p.4). They meet during evaluation days at the start of the term to identify what needs to be improved and how they will do it (Deputy Head-Teacher School X, 2022). For example, well-being was placed as a priority for School X because it was highlighted as “adequate” by Estyn (2016, p.6), and also it is a national priority due to the impact of Covid-19 (WG, 2020b). Observation of quantitative data relating to School X’s attendance revealed that the school’s rates were 50% lower than local and national benchmarks (Estyn, 2016). Klein et al. (2020) would convey low attendance rates in affluent areas are usually due to family holidays. During Professional Teaching Experience Three (PTE3), a learner with her family left the school for a month. Notably, this learner was very anxious on return, suggesting that her absenteeism left her feeling isolated from her peers, thus impacting her well-being. 

Actioned within School X’s SDP was the “appointment of H&WB lead to implement the framework” (School X, 2021, p.12). WG (2014) would agree, stating that a designated person ensures staff are mentored and are provided with high-quality resources and training to support both learner and staff well-being. However, Estyn (2019) deliberates that supporting H&WB can overburden one appointed leader. Therefore, to prevent accountability on one individual, the responsibilities lie within the whole school team (WG, 2019b). The SDP evidences that, during INSET days, the H&WB lead promotes "emotional coaching training as a whole-school approach and embeds the forest animals into assessment for learning" (School X, 2021, p.13). Consequently, this ensures a whole-school approach to well-being is conducted.

Within the strategic planning stage, it was evidenced that all stakeholders (staff, governors, parents, and learners) are committed to the school’s improvements to well-being over a three-year cycle (School X, 2021). This was declared in not only the minutes of the school council (SC) meeting, but also within the governors’ meetings (School X, 2021). The impact on the actions is measured by a Red (not complete), Amber (on-going) and Green (completed) (RAG) system (Dickens, 2020). Within the SDP, the RAG revealed green, demonstrating that School X had successfully appointed a H&WB leader (School X, 2021).

The H&WB lead, alongside stakeholders analyse their well-being data through “governors meetings, staff training days and fortnightly SC meetings" (School X, 2021, p.4). Estyn (2016) evidenced that School X has an effective SC that has "developed a charter to improve the well-being of the fellow learners" (p.6). Clark et al. (2005) would deliberate that learner-voice meetings adhere to aspects of the Mosaic approach, thus allowing learners to contribute to the SDP. However, Mayes et al. (2019) suggests that some learners with Additional Learning Needs (ALN) and younger learners may not be provided with sufficient support. Deliberating this, some adults may inhibit some learners' voices. The student-teacher suggests that secret ballots could be completed, where learners could write, draw, or talk about how they want to improve their well-being at their school.

Moreover, the H&WB lead collaborates with stakeholders to analyse staff and learner well-being data through questionnaires. Fundamentally, questionnaires are a form of qualitative data, which are timely, thus enabling individuals to impart information anonymously (Lee, 2006). Although, questionnaires that contain closed questions can be a limitation, preventing individuals from voicing their true feelings and opinions (McLeod, 2018). Therefore, the H&WB lead should ensure that both closed and open questions are included for more accurate data. The questionnaires evidenced that the majority of learners and staff were contented (Deputy Head-Teacher School X, 2022). This could suggest that the H&WB lead is successfully implementing WBPATL as a whole-school approach. 

The "strategic planning stage" (WG, 2014, p,15) illustrates how the school and the H&WB lead will improve WBPATL by developing a success criteria outlining what they aim to achieve. One highlighted aspect is for School X’s “H&WB lead to arrange a meeting with the WG challenge advisor and cluster schools” to enhance staff professional development (School X, 2021, p.12). This is currently ongoing, with staff undertaking additional training to meet learners' needs. Evidenced during PTE3 was a cluster schools meeting focusing on the effects of Covid-19 on learner well-being (Deputy Head-Teacher School X, 2022). Estyn (2019b) conveys that cluster school meetings allow schools to share good practice to support whole-school well-being. However, it could be suggested that the schools could collaborate with pioneering schools within the cluster meetings. Furthermore, from observing data from OECD (2018, p.1), the student-teacher recommends that perhaps School X could collaborate with schools from Australia, Finland, and Canada as they are renowned leaders in well-being. This, in turn, shares effective practice, and encompasses the CfW purposes of "ethically, informed citizens", as well as "healthy, confident individuals" (WG, 2020d, p.1). 

Reflection and Evaluation 

The Deputy Head-Teacher School X (2022) revealed that as the SDP is a live document, it has not been fully updated. At School X, the student-teacher has witnessed various activities to improve WBPATL for all learners. For physical well-being, learners participate in the Daily Mile. Although not identified as an action within the SDP, this strategy promotes learners’ current and future physical health (Hanckel et al., 2019). On reflection, learners in School X were observed to be more alert, less disruptive, and more contented within lessons. Thus, the Deputy Head-Teacher School X (2022) suggested that this has positively impacted learners' WBPATL.

Actioned within the SDP, an outdoor learning (OL) professional has been employed  to support teachers in H&WB (School X, 2021). Marchant et al. (2019) deliberate that OL is a pedagogical approach that enhances engagement levels and can positively affect learners’ well-being. Feedback from staff and learner voice demonstrates that OL has positively impacted learners. As a result, School X has renewed the OL professional’s contract (School X, 2021). Although, Reynolds (2018) argues that OL is only beneficial if it is structured. However, on PTE3, learners were involved within structured OL sessions. Yet, the SDP does not stipulate the impact of OL on staff and learners’ well-being. One recommendation would be to incorporate the Leuven Scales of Involvement and Well-being (Northumberland County Council, 2017) to measure the benefits. The Leuven Scales can allow staff to reflect on their pedagogy, ensuring all learners' needs are met (Estyn, 2018).

School X also conducts Forest School (FS) sessions as a whole-school approach (School X, 2021). Garden and Downes (2021) suggest that FS helps learners to develop confidence and create friendships. This has been particularly successful with supporting learners with ALN. Yet, Turtle et al. (2015) stipulate that FS sessions are weather permitted and can cause an element of risk. However, the CfW promotes learners’ resilience and taking controlled risks is encouraged to enhance learners’ holistic development (WG, 2020d). 

WBPATL is promoted within School X, through Everyone Plans in Class (EPIC) sessions and learner-led missions that incorporate the different AOLEs and Cross-Curricular themes (Donaldson, 2015). Estyn (2018b, p.2) deliberates that missions can allow learners to develop “positive attitudes to learning by encouraging them to collaborate and persevere” through differentiated tasks. From observation, it was evident that learners enjoyed completing missions, as they were learning valuable life-skills (Estyn, 2018b) within a stimulating environment. 

Conclusion and Recommendations 

This report has given the student-teacher an insight to the processes involved within an SDP. The student-teacher realises that the SDP is a live document to be critically reflected by all stakeholders, in order to have a positive impact on learners’ progress and achievement (WG, 2014). Considering well-being, it is evident that School X has made considerable improvements. Nevertheless, it could be argued that further suggestions could be implemented. For example, during PTE3, the student-teacher introduced mindfulness into the classroom. Emerson et al. (2020) concurs, suggesting that mindfulness can de-stress individuals, promoting a calm and positive environment. As evident from learner and staff feedback, this was greatly welcomed and did increase WBPATL. A recommendation would be if this approach could be continued and implemented as a whole-school approach.

Another recommendation would be if School X introduced a well-being check-in each registration. The student-teacher witnessed this within her previous placement and found this to be a valuable tool in assessing learners’ well-being and supporting any safeguarding concerns. 

From critically reflecting within this report, the Qualified Teacher Status standards of “learner outcomes and well-being” and “supporting formal leadership roles” (WG, N.D, p.41-59) have been addressed. In future, the student-teacher hopes to collaborate effectively with all stakeholders to ensure the actions on the SDP are evidenced, creating a positive impact on all learners’ progress and achievement. 

Word Count: 2749
[bookmark: _Toc86085451][bookmark: _Toc86085239][bookmark: _Toc86062141][bookmark: _Toc86061441][bookmark: _Toc86061372][bookmark: _Toc86061180][bookmark: _Toc86061093][bookmark: _Toc86046775][bookmark: _Toc86046583][bookmark: _Toc86046460][bookmark: _Toc86045739][bookmark: _Toc86045658][bookmark: _Toc86045431][bookmark: _Toc86045343][bookmark: _Toc86045316]



















References

Armstrong, P. (2015) Effective school partnerships and collaboration for school improvement: a review of the evidence. Available at: https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/467855/DFE-RR466_-_School_improvement_effective_school_partnerships.pdf (Accessed: 16 April 2022). 

Banerjee, R., McLaughlin, C., Cotney, J., Roberts, L. and Peereboom, C. (2016) 
Promoting Emotional Health, Well-being, and Resilience in Primary Schools. Available at: http://ppiw.org.uk/files/2016/02/PPIW-Report-Promoting-Emotional-Health-Well-being-and-Resilience-in-Primary-Schools-Final.pdf (Accessed: 19 April 2022). 

British Educational Research Association (2018) Ethic Guidelines for Ethical Research. Available at: https://study.sagepub.com/sites/default/files/bera_ethical_guidelines_2018_4th_ed.pdf (Accessed: 16 April 2022). 

Bronfenbrenner, U. (1979) The Ecology of Human Development. Cambridge, MA: Harvard University Press. 

Clark, A., Kjorholt, A. and Moss, P. (2005) Beyond Listening: Children’s perspectives on early childhood services.  Bristol: The Policy Press.

Day, C. and Sammons, P. (2014) Successful School Leadership. Available at: https://www.educationdevelopmenttrust.com/EducationDevelopmentTrust/files/a3/a359e571-7033-41c7-8fe7-9ba60730082e.pdf (Accessed: 16 April 2022). 

Department of Education (No Date) School Development Planning. Available at: https://www.education-ni.gov.uk/articles/school-development-planning#toc-0 (Accessed: 19 April 2022). 

Deputy Head-Teacher School X (2022) Conversation between Charlotte Turner and Deputy Head-Teacher about School X’s School Development Plan in School X, 8 February. 

Dickens, J. (2020) Ofqual chief suggests traffic light rating system for differential lost learning. Available at: https://schoolsweek.co.uk/ofqual-chief-suggests-traffic-light-rating-system-for-differential-lost-learning/ (Accessed: 20 April 2022). 

Donaldson, G. (2015) Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales. Available at: https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf (Accessed: 14 April 2022).



Dweck, C. (2015) ‘Carol Dweck Revisits the Growth Mindset', Growth Mindset, Revisited, 35(05), pp.20-24. Available at: https://portal.cornerstonesd.ca/group/yyd5jtk/Documents/Carol%20Dweck%20Growth%20Mindsets.pdf (Accessed: 19 April 2022). 

Emerson, L.M, et al. (2020) ‘Mindfulness interventions in schools: Integrity and feasibility of implementation’, International Journal of Behavioural Development, 44(1), pp.62-76. doi: 10.1177/0165025419866906

Estyn (2016a) A Report on Knelston Primary School. Available at: https://www.estyn.gov.wales/system/files/2020-08/Knelston%2520Primary%2520School%2520en.pdf (Accessed: 16 April 2022). 

Estyn (2016b) Leadership and primary school improvement. Available at: https://www.estyn.gov.wales/system/files/2020-07/Leadership%2520and%2520primary%2520improvement%2520-%2520new%2520links_0.pdf (Accessed: 18 April 2022). 

Estyn (2017a) Effective Practice: Strong Leadership and Strategic Planning for School Improvement. Available at: https://www.estyn.gov.wales/effective-practice/strong-leadership-and-strategic-plans-school-improvement (Accessed: 16 April 2022). 

Estyn (2017b) Effective Practice: Supporting governors to fulfil their role more effectively. Available at: https://www.estyn.gov.wales/effective-practice/supporting-governors-fulfil-their-role-more-effectively (Accessed: 18 April 2022). 

Estyn (2018) Effective Practice: Using research findings and action research to improve teaching. Available at: https://www.estyn.gov.wales/effective-practice/using-research-findings-and-action-research-improve-teaching (Accessed: 26 April 2022). 

Estyn (2018b) Effective Practice: Planning a more flexible and adaptable creative curriculum to engage pupils' interest. Available at: https://www.estyn.gov.wales/effective-practice/planning-more-flexible-and-adaptable-creative-curriculum-engage-pupils-interest (Accessed: 26 April 2022). 

Estyn (2019) Healthy and happy: School impact on pupils’ health and wellbeing. Available at: https://www.estyn.gov.wales/system/files/2022-01/Healthy%2520and%2520Happy%2520report%2520En_0.pdf (Accessed: 19 April 2022). 

Estyn (2019b) Effective Practice: Collaboration across cluster schools. Available at: https://www.estyn.gov.wales/effective-practice/collaboration-across-cluster-schools (Accessed: 20 April 2022). 

Garden, A. and Downes, G. (2021) ‘A systematic review of forest schools’ literature in England’, Education, pp.3-13. doi: 10.1080/03004279.2021.1971275

Hanckel, B, et al. (2019) ‘The Daily Mile as a public health intervention: a rapid ethnographic assessment of uptake and implementation in South London, UK’, BMC Public Health, 19(1), pp.1-14. doi: https://doi.org/10.1186/s12889-019-7511-9

Kings-Hill, S. (2015) Critical analysis of Maslow’s Hierarchy of Need. Available at: https://eprints.worc.ac.uk/4061/3/King-Hill%2520Final%2520HON-1.pdf (Accessed: 19 April 2022). 

Klein, M., Sosu. E.M. and Dare, S. (2020) ‘Mapping inequalities in school attendance: The relationship between dimensions of socioeconomic status and forms of school absence’, Children and Young Services Review, 118 (1), pp.1-12. Available at: https://reader.elsevier.com/reader/sd/pii/S0190740920303698?token=5DCFBF644E594D0BB56629A54442D776CCEE40645DE40704C35E0E0BAF24C4DFFA1DCA57B44C1A3755A5887527D2EC99&originRegion=eu-west-1&originCreation=20220420101055 (Accessed: 20 April 2022). 

Le Penne, S. (2017) Longing to Belong: Needing to be Needed in a World in Need. Available at: https://doi.org/10.1007/s12115-017-0185-y (Accessed: 19 April 2022). 

Lee, S.H. (2006) Constructing effective questionnaires. Handbook of human performance technology. 3rd edn. Hoboken, NJ: Pfeiffer Wiley

Marchant, E. et al. (2019) ‘Curriculum-based outdoor learning for children aged 9-11: A qualitative analysis of pupils’ and teachers’ views’, PLoS ONE, 14(5), pp. 1-24. doi: https://doi.org/10.1371/journal.pone.0212242

Martinez, A. and Nguyen, S. (2020) The Impact of Covid-19 on College Student Well-Being. Available at: https://vtechworks.lib.vt.edu/bitstream/handle/10919/99741/2020ImpactCOVID19CollegeStudent.pdf?sequence=1&isAllowed=y (Accessed: 19 April 2022). 

Maslow, A.H. (1998) Toward a psychology of being (3rd ed). New York: J. Wiley & Sons.

Masunga, R. (2014) Further Education Governance: The Role of Governors in Further Education College Improvement. Unpublished Thesis. The University of Birmingham. Available at: https://etheses.bham.ac.uk/id/eprint/5024/1/Masunga14EdD.pdf (Accessed: 28 April 2022). 

Mayes, E., Finneran, R. and Black, R. (2019) ‘The Challenges of Students Voice in Primary Schools: Students ‘having a voice’ and ‘speaking for’ others’, Australian Journal of Education, 0(0), pp.1-16. doi:10.1177/0004944119859445
McLaughlin, C. and Clarke, B. (2010) ‘Relational matters: A review of the impact of school experience on mental health in early adolescence’, Educational and Child Psychology 27 (1), pp. 91–103. Available from: http://www.kidsandyouth.com/wp-content/uploads/2013/03/Final-Clarke-McLaughlin.pdf (Accessed: 19 April 2022) 
McLeod, S. (2018) Questionnaire: Definition, Examples, Design and Types. Available at: https://www.simplypsychology.org/questionnaires.html (Accessed: 19 April 2022). 
Mind (2021) Hundreds of people across Wales are waiting more than a year with their mental health. Available at: https://www.mind.org.uk/news-campaigns/news/hundreds-of-people-in-wales-wait-more-than-a-year-for-help-with-their-mental-health/ (Accessed: 19 April 2022) 
[bookmark: _Toc93170536][bookmark: _Toc93170298]Northumberland County Council (2017) The Leuven Well-being and Involvement Scales. Available at: http://www.northumberlandeducation.co.uk/wp-content/uploads/2019/04/Well-Being-and-Involvement-Scales.pdf (Accessed: 20 April 2022). 
OECD (2014) Improving Schools in Wales: An OECD Perspective. Available at: https://www.oecd.org/education/Improving-schools-in-Wales.pdf (Accessed: 18 April 2022). 
OECD (2015) Programme for International Student Assessment: What contributes to students’ well-being at school? Available at: https://www.oecd.org/pisa/Well-being-Infographics.pdf (Accessed: 19 April 2022). 
OECD (2017) The Welsh Education Reform Journey- A rapid policy assessment. Available at: https://www.oecd.org/education/The-Welsh-Education-Reform-Journey-FINAL.pdf (Accessed: 19 April 2022). 

OECD (2018) Trends Shaping Education Spotlight 14: Good vibrations: Students’ well-being. Available at: https://www.oecd.org/education/ceri/Spotlight-14-Good-Vibrations-Students%27-Well-being.pdf (Accessed: 20 April 2022). 

OECD (No Date) in Welsh Government (2020b) Education in Wales: Our national mission. Available at: https://gov.wales/sites/default/files/publications/2020-10/education-in-Wales-our-national-mission-update-october-2020.pdf (Accessed: 18 April 2022). 
Otto, C., Reiss, F., Voss, C., Wüstner, A., Meyrose, A.K., Hölling, H. and Ravens- Sieberer, U. (2021) ‘Mental health and well‐being from childhood to adulthood: design, methods and results of the 11‐year follow‐up of the BELLA study’, European Child & Adolescent Psychiatry, 30(1), pp.1559-1577. doi: https://doi.org/10.1007/s00787-020-01630-4
Reynolds, O. (2018) ‘A Critical Analysis of Outdoor Learning Experiences and the Impact on Pupil Development and Conceptual Understanding’, The STEP Journal, 5(1), pp. 22-29. doi: http://insight.cumbria.ac.uk/id/eprint/4008/1/Reynolds_ACriticalAnalysisOf.pdf 
[School X] (2021) [School X] School Development Plan 2021-2024. Swansea: [School X].

The National Archives (No Date) The Education (School Development Plans) (Wales) Regulations 2014. Available at: https://www.legislation.gov.uk/wsi/2014/2677/introduction/made (Accessed: 16 April 2022).

Thompson, C.S. (2018) `School administrators’ and stakeholders’ attitudes toward, and perspectives on, school improvement planning’, Educational Planning, 25(4). Available at: https://files.eric.ed.gov/fulltext/EJ1207951.pdf (Accessed: 18 April 2022). 
Turtle, C., Convery, I. and Convery, K. (2015) ‘Forest Schools and environmental attitudes: A case study of children aged 8–11 years’, Cogent Education, 2(1), pp.1-14. doi: https://www.tandfonline.com/doi/pdf/10.1080/2331186X.2015.1100103?needAccess=true
UNICEF (No Date) A Summary of the UN Conventions on the Rights of the Child. Available at: https://downloads.unicef.org.uk/wp-content/uploads/2019/10/UNCRC_summary-1_1.pdf?_adal_sd=www.unicef.org.uk.1633101981293&_adal_ca=so%3DGoogle%26me%3Dorganic%26ca%3D(not%2520set)%26co%3D(not%2520set)%26ke%3D(not%2520set).1633101981293&_adal_cw=1633098362761.1633101981293&_adal_id=6b711a6f-2ba2-4657-adfb-e1c1b5b7a4f4.1633098363.3.1633101969.1633098363.059a9055-adc7-4ee7-984b-8d36d053e868.1633101981293&_ga=2.162085429.8294457.1633098362-1641256174.1633098362 (Accessed: 18 April 2022). 

Vygotsky, L.S. (1978) Mind in society: The development of higher psychological processes. Cambridge: Harvard University Press.

Welsh Government (2014) School Development Plans. Available at: https://gov.wales/sites/default/files/publications/2018-03/school-development-plans.pdf (Accessed: 16 April 2022). 

Welsh Government (2015) Pupil Deprivation Grant. Available at: https://gov.wales/sites/default/files/publications/2018-03/pupil-deprivation-grant-essential-guidance.pdf (Accessed: 23 April 2022). 

Welsh Government (2016a) A Guide to the Wellbeing of Future Generations Act- How it Works. Available at: https://gov.wales/sites/default/files/publications/2019-06/easy-read-a-guide-to-the-wellbeing-of-future-generations-act.pdf (Accessed: 14 April 2022).

Welsh Government (2016b) Theme 1: Leadership for a self-improving system Resources 1–7. Available at: https://gov.wales/sites/default/files/publications/2018-12/theme-1-leadership-for-a-self-improving-system-resources-1-7.pdf (Accessed: 19 April 2022). 

Welsh Government (2019a) Annual Report 2019 Statistical First Release: Schools’ Census Results: as at January 2019. Available at: https://gov.wales/sites/default/files/statistics-and-research/2019-07/school-census-results-2019-764.pdf (Accessed: 16 April 2022). 

Welsh Government (2019b) Draft evaluation and improvement arrangements for Wales. Available at: https://gov.wales/sites/default/files/publications/2020-01/draft-evaluation-and-improvement-accountability-arrangements-for-wales-1.pdf (Accessed: 18 April 2022). 

Welsh Government (2020a) Area of Learning and Experience- Health and Well-being. Available at: https://hwb.gov.wales/curriculum-for-wales/health-and-well-being (Accessed: 12 April 2022). 

Welsh Government (2020b) Education in Wales: Our national mission. Available at: https://gov.wales/sites/default/files/publications/2020-10/education-in-Wales-our-national-mission-update-october-2020.pdf (Accessed: 18 April 2022). 

Welsh Government (2020c) Statistics Schools' census results: as at January 2020. Available at: https://gov.wales/schools-census-results-january-2020 (Accessed: 20 April 2022). 

Welsh Government (2020d) Developing a vision for curriculum design: Curriculum design and the four purposes. Available at: https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/developing-a-vision-for-curriculum-design/#curriculum-design-and-the-four-purposes (Accessed: 10 April 2022)

Welsh Government (2021a) My Local School: Sharing Information about local schools- Knelston Primary School. Available at: https://mylocalschool.gov.wales/School/6702217?lang=en#0 (Accessed: 16 April 2022). 

Welsh Government (2021b) Framework on embedding a whole-school approach to emotional and mental well-being. Available at: https://gov.wales/sites/default/files/publications/2021-03/framework-on-embedding-a-whole-school-approach-to-emotional-and-mental-well-being.pdf (Accessed: 19 April 2022). 

Welsh Government (2021c) Welsh language data from the Annual Population Survey: April 2020 to March 2021. Available at: https://gov.wales/welsh-language-data-annual-population-survey-april-2020-march-2021 (Accessed: 22 April 2022). 

Welsh Government (2022a) Schools as learning organisations. Available at: https://hwb.gov.wales/professional-development/schools-as-learning-organisations/ (Accessed: 18 April 2022). 

Welsh Government (2022b) Research in Wales making a difference to the mental health of Welsh children and young people. Available at: https://healthandcareresearchwales.org/about/news/research-wales-making-difference-mental-health-welsh-children-and-young-people (Accessed: 18 April 2022). 

Welsh Government (2022c) Area of Learning and Experience: Humanities. Available at: https://hwb.gov.wales/curriculum-for-wales/humanities/statements-of-what-matters (Accessed: 19 April 2022).

Welsh Government (No Date) Professional Standards for Teaching and Leadership. Available at: https://hwb.gov.wales/api/storage/19bc948b-8a3f-41e0-944a-7bf2cadf7d18/professional-standards-for-teaching-and-leadership-interactive-pdf-for-pc.pdf (Accessed: 12 April 2022).    





1

