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‘Most schools will have had experience of families that appear (in the eyes of the school at least) to be persistently refusing to engage, or who may even engage in an inappropriate or aggressive way.  Developing a working relationship in these cases is more challenging for schools, and yet schools have most to gain with precisely these families’ (WG, 2016, P.29)
Referring to theme 3, resource 3 of the toolkit; welcoming families to engage with the school; FACE the challenge together; family and community engagement toolkit for schools in Wales, critically explore how increased parental engagement can help overcome barriers to Inclusion. (WG, 2016)


In this assignment we will explore the experience of families who refuse to engage with the school and develop a working relationship with the school.   As well as this we will look at increased parental engagement that can help overcome barriers to inclusion and look and critically analyse how current policies for education and inclusion have developed or evolved over the years.  The author will critically discuss the historical developments of past and current policies that are in place, as well as critically analysing any appropriate theoretical frameworks such as Bronfenbrenner, Donaldson, and Maslow. 

Every child has the right to a quality education (UNCRC, 1989).  This is just one of the 12 miracle foundations of the rights of the child.  A child also has the right the right to guidance from a caring adult.  This can be from a parent/carer or teaching staff from school.  Many adults will have had a previous or bad experience within a school setting from time to time in their life however.  A positive parent involvement has many benefits though as Fan and Chen, 2001; Henderson and Mapp, 2002; Jeynes 2005, 2007; Pomerantz, Morman, and Litwack 2007) stated that having a positive parental involvement can improve a child’s school attendance, attitudes and behaviour of a child could have a positive outcome, teacher morale and school climate becomes a positive one, a child’s mental health, increased parental satisfaction which leads to an interest in the parent/carers own education.  Many teachers have increased number of opportunities to interact with parents on a daily basis, thus increasing the chance to create a better working relationship with each other.  Many may see each other at the school gate, or messages in contact books, letters, phone calls.  Many schools now hold two parent teacher evenings so that the teacher, parent or carer can discus any issue that may be bothering them, or it can be a night to praise on how well the child is doing within the setting.  Parent involvement can be as simple as reading, helping with homework or even just attending these parent teacher nights (Cox, 2005, Desfoges and Abouchaar 2003; Eccles and Harold 1993; Epstein 2001) Thus showing a good role model to the child and how to be successful, although many parents/ carers may find the reading and homework an issue with working long hours or more than one job they may not be able to see the children at night due to issues that out of their control.  Many people in the UK suffer from dyslexia and dyscalculia (6.3million around 10% of the UK population have dyslexia, 1 in 6 adults have the reading level of an 11 year old.  www.gov.uk/understandingdisabilitiesandimpairments, 2017 accessed 5/2/19) and may not be able to help their children with homework, and may get nasty when asked as they don’t want to show weakness in front of the children, thus creating a negative impact with the children which could cause a negative relationship with the school.  

Communicating with schools can help parents or carers to find out many things such as if their child is entitled to Free school meals (FSM).  FSM is a government initiative, which allows children to receive free meals in schools if they meet a certain criteria.  The initiative started in 2013, and along with breakfast club has been a success for helping families in Wales that may need help with paying for their meals as they may be living in poverty.  Pierson, 2010 best defines poverty in two sections.  The first is known as ‘Absolute poverty’, this is a condition characterised by severe deprivation of basic human needs, including food, safe drinking water, sanitation facilities, shelter, education and information.  It depends not only on income but also access to services.  The second is ‘Relative poverty’ this is a persons, families, or groups whose resources (material, cultural and social) are so limited as to exclude them from the minimum acceptable way of life of the member state which they live.  We can also link Maslow’s hierarchy of needs theory with this definition, as Maslow states that people are motivated to meet their basic physiological needs of air, water, food and rest and once these needs are met can move up the hierarchy levels to gain the next levels to of security, social belonging, self esteem, and self actualisation.  

Another problem that teachers, parents and carers may face when trying to communicate with regards to Additional Learning Needs (ALN) the school should make inclusive decisions in order to help parents or carers understand what is happening and what ways they can help.  Frederickson and Cline, 2015 believes that changes are firmly rooted in an appreciation of systematic evidence on what is effective.  
Frederickson and Cline, 2015 also take a look at the three models that are theoretical approaches, when it comes to SEN, these are medical model, social model, and the capability model.  Here Frederickson and Cline critically look at the models and find faults within them.  They believe that the medical model, understands the relational and social character of disability, whereas the Social model then causes misplacement responsibility for impairment.  They also believe that the capability model focuses more on what people can do (as its in the name with capability)
The social modal is the more preferred model when thinking about disability, it was created by disabled people themselves on what they faces as barriers in being able to participate fully in day to day life, and was endorsed by the government equalities office who then recommended that the model was to be used by all governing departures in the way they interact with disabled people.  The Disability act hopes to provide full equal rights for both the social model and medical model of disability by 2025. (Equality Act, 2010)

There is clear evidence that both parents and teachers believe that there should be more involvement when it comes to parent involvement at home and with teachers.  In a survey taken by Binns, Steinberg and Amorosi, 1997; 83% of teachers considered that level of parent intervention should be increased within schools in the USA.  Compare that to 72% of mothers in the UK wanted more involvement as studied by Williams, Williams and Ullman, 2002.  Although parents and teachers want more involvement and communication, Christenson and Sheridan believe ‘there is still more rhetoric than reality about family and schools working together as genuine partners’ (2001, 18)

With the UK unemployment rate remaining at a steady 4.3%.  There are now 73,000 people out of work in Wales, up to 13,000 on the previous three-month period.  This figure is 7,000 more than last years figures.  https://www.bbc.co.uk (accessed 2/2/19) Many people may discriminate parents for not working and thus creating a negative relationship, the non working parent may create an image to a child of that’s what the child will only do when they are older.  Here we can look at Brofenbrenner’s theory, in particular the Ecological model system, where professor Urie Brofenbrenner stated that the inherent qualities of a child and his environment interact to influence how he/she will grow and develop. Thus creating an image for the child that they may not be able to succeed later on in life in school.  Graham Donaldson review of the curriculum may help improve this situation for parents and carers.  Donaldson reported in his ‘successful futures paper that the curriculum should have four purposes which makes children and young people ‘ambitious, capable learners’, ‘ethical, informed citizens’, ‘healthy, confident individuals’, and ‘enterprising, creative contributors’ Donaldson here can help improve lower the unemployment figure that is ever growing in Wales.  With the four purposes Donaldson hopes to create children and young people that are ready to fulfil their lives as valued members of society, and those that are ready to be citizens of Wales and the world.  However it is the last two ones that could make a real difference for the parents, and carers when having a positive relationships with school and teachers, he hopes to have children and young people ready to learn throughout their lives, and ready to play a full part in life and work.  This will be implemented in 2022, where there will be six areas of learning and experience that will form an integral part of a child’s development supported by teachers.  These will be important to thinking, learning and life that they should be developed and strengthened across the curriculum.  With society and the workplace already demanding a increasingly high level of digital skills, Donaldson’s report can only help and flourish young people and children by making them confident in their abilities when it comes to a digital skill.  

Special Educational needs and disabilities (SEND, 1997) have looked and created four main areas of practice.  These are communication and interaction needs, cognition and learning difficulties, social emotional and mental health difficulties, and sensory and/or physical needs.  Again the word communication comes in as number one aim, with many frameworks and outside agencies that may be involved when it comes to Special educational needs, the use of communication between all agencies, the school and home are essential in order to succeed.  Every school should differentiate the work and make sure that all children are included, the author knows this as there is a child in his setting with severe autism in his setting which is a mainstream school, with no attached unit to specifically deal with child A.  Therefore child A is in a classroom with his peers and is expected to do the same work as them, the work is differentiated to meet the child’ specific needs, but at times the child gets very frustrated as to why they cant do the work, they then get emotional and could take out their anger on a staff member.  

Policies are ever changing and growing; these are becoming more and more evident as years go on.  The number of policies that have been amended over the years are evident, some of those include; UNRC, Health and Safety, Child Protection & safeguarding, Data protection, SEN code of practice, and the Disability Act are just some of those.  In 1994 UNESCO held a conference on special needs education, it was here that the Salamanca report was introduced and became a statement.  In it, it called for a review over special needs education and called for inclusion to be introduced to all in a standard educational practice.  This then also co -insides with the United Nations Rights of the Child policy that every child no matter ability or differences is entitled to an education.  The Equality Act, 2010 believes that not all young people and children that have a disability have an additional learning need, but there is an overlap at times, those that do have a greater risk of exclusion.  

In this report we have looked at the many differences that schools face from families that persistently refuse to engage or even in an aggressive way.  We have looked at many factors that can cause these issues, and what the schools with help of certain policies can do to help resolve any issues that may occur.  Parental involvement has decreased throughout the years through no fault but societies.  It is the societies fault that many parents now live in poverty and/or may have to work more than one job to help meet the basic needs that Maslow states are the basic fundamentals in order to meet their basic needs.  Again society failed the parents that had bad experiences in school when they were younger as many children may have finished school without being able to read or write, and now have a bad memory when it comes to a school.  Although you could argue here that policies have changed and been amended since then in order to make sure that these mistakes don’t happen again and that more children are able to finish school/education with a higher percentage of passing or being able to go on to further education in order to get better jobs.  Reports like Donaldson’s report can back the author’s theory up here by changing the curriculum in order to make sure that more children succeed when it comes to education.  Schools have more issues though now more than ever when it comes to parents who may engage in an aggressive manner with the use of social media now parents have more ways in order to communicate with each other and could use social media in a negative way to portray the school.  The author knows this as in his setting the parents have created a group on Facebook ‘Mums of School A’ There has been ma y issues with some of the messages that have been posted up on this group and so much so that the school has had to create a new policy with regards to social media.  Schools have the most to lose with regards to if the parent takes their children out of the school with the school getting ‘Depravation grants’, ‘breakfast clubs’ and ‘Free school meals’ the money from the depravation grant could come useful for schools in order to possibly use whether it be for a new member of staff to work specifically with a group of children in order to help them with many aspects of their work.
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