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Whilst on PTE1 it has given me the opportunity to explore a range of teaching methods, some of which have been fantastic and some of which need to be adapted, while taking into account factors that affect the lesson.  Good teacher pupil rapport underpins how successful the lesson is and how well the pupils learn through various learning activities, it is also important to create a safe learning environment, so that pupils do not feel threatened when you push them into their ‘struggle zone.’  Using both teacher pupil rapport and a safe learning environment allows the educator to appropriately challenge pupils in the most effective way for learning. It is important to challenge pupils enough to get them from their comfort zone into their struggle zone to maximise learning, without pushing them into the panic zone which only allows for limited learning.  In order to get students to maximise information intake in long term memory (germane load) and get into the struggle zone of effective learning (thinking hard, high challenge and low stress) (Dvrcour, 2016) teachers must successfully aid cognitive load, the zone of proximal development and scaffolding.  Cognitive load theory is important, as it is the way in which we process information so that we can obtain knowledge, as it explains how information/tasks are given to the learner so that it can be stored in the long term memory of the pupil, as not to be discarded after the lesson. The short term memory can only consume so much information as it is limited, so it is important that the teacher designs the learning, so that the short term memory is not overloaded with unimportant facts.  By doing so, the important information known as ‘schema,’ can be obtained in the long term memory which in turn, will lead to a successful learning experience.  Many think of memory as repetitive learning and filling the brain with information, where understanding is irrelevant.  When you teach effectively, with creativity and association, understanding becomes a part of the process and is therefore the work put in by the teacher, by information given which is then to be converted into the germane load.  I believe that this was achieved in my plenary as it was inventive, which makes the information learnt more memorable.  Pupils would use association of the sweets and winning with information learnt throughout the lesson.
A theory that is of high importance is that of Vygotskys zone of proximal development (ZPD) which refers to a pupils developmental level and their potential level, ‘the distance between the actual developmental level as determined by independent problem solving and the level of potential development as determined through problem-solving under adult guidance, or in collaboration with more capable peers’ (Vygotsky, 1978:86).  This theory is used to teach and assess whether a child is capable of coping without aid from the teacher or more knowledgeable other.  This theory is built around a child’s progression, by putting that child into the ‘struggle zone’ with appropriate support to maximise learning but being careful not to push the learner into the ‘panic zone’.  This support gives the learner confidence to ease them out of their comfort zone to attempt more challenging work. To refer to Vygotsky’s ZPD, Wood, Bruner and Ross (1976) used the metaphor of scaffolding to refer to the way in which the teacher or more knowledgeable other supports the learner.  Scaffolding is used by the teacher to guide the learner through the ZPD, using relative activities to their potential.  However, it is important that the teacher facilitates the learning rather than using a teacher-led approach as reaching the ZPD may be less effective, ‘ZPD is unlikely to be developed if a teacher dictates to the whole class’ (Dillon & Maguire:2011:171).  When necessary to do so support is withdrawn, this will allow the pupil to complete the same task unassisted. This I used with the diary account task, as pupils were given a sheet to help them to attain the desired outcome if they needed it.  More able and talented pupils would not need to use the sheet as they would be able to complete the task without support.  Scaffolding is effective as it can be altered to the learners needs as the lesson progresses, this can done by modelling a specific skill, providing hints or adaptation of the activities set (Copple & Bredekamp, 2009).  
An influential approach that is used regarding learning, is that of Piagets theory of learning and development, which states that children should be able to construct meaning that is relative to their experiences, as well as acknowledging that children at two varying ages develop differently from each other because of the age difference.  This seems to follow the structure of the Key Stages used within the current education system.  Piagets theory emphasises that pupils develop differently dependent on age and that they should be attaining the level appropriate for their ages/key stages.  Nevertheless, this is disputed by Professor Donaldson of successful futures, who has stated that Key Stages in schools should no longer be used, as it puts a barrier on what a child can achieve due to their age and key stage.  It is more than possible for a child of eight to complete work appropriate for an eleven year old, why should we prevent a pupil from reaching their potential due to age.  Donaldson has put forward, six areas of learning and experience that will range from the age of three to sixteen, which will allow pupils who are more able and talented to attain levels outside of their age, therefore encouraging the pupil to succeed, not quashing their capabilities due to limitations of age.  Whilst this reform is yet to take place, it promises to develop important life skills throughout a child’s educational journey, so that they can thrive, succeed and become valuable members of society. ‘Move away from what students should be learning and towards what they should become’ (Donaldson 2016).
Two fundamental teaching approaches to educate pupils Is that of student led learning and teacher led learning.  These approaches seem to garner a lot of debate as to which one is the most effective way of learning. Pupil led learning has increasingly become a popular teaching strategy, due to its ability of making the pupils in the class a community.  Students develop a number of social skills within school, as this is where they spend most of their time. Pupil led learning allows pupils to develop socially acceptable skills within their natural setting of the school and classroom, by having to collaborate and interact to be able to learn (Kroeger and Kouche 2006).  However for pupil led learning to take place, the learner needs to feel secure within the classroom environment, in order to verbalise their opinion or answer a question for fear of it being incorrect and to seek help when they are unsure.  The only way for this to take place is if the teacher facilitates a safe environment, by encouraging pupils of all abilities to support each other within the classroom, ‘most people will not take risks in an emotionally unsafe environment’ (Sharma 2015:290).  On the other hand, Vygotsky believed that learning should be led by the teacher. Schwerdt and Wuppermann (2011) agreed with this as they found that lecture style teaching works well among more abled pupils but can sometimes allow less abled or disadvantaged pupils to fall behind, even though this works well for some pupils it does not reach all learners.  However, Piaget was an advocate for self discovery and active learning, opposing Vygotsky’s belief of teacher led learning.  Allsopp (1997) supports Piagets theory, as he found that pupil led learning was more helpful for pupils of a lower ability, as they were more able to understand the concepts discussed with their peers rather than that of the teacher.  School minister Nick Gibbs (2017) stated that, teacher led practises with a knowledge rich curriculum worked most effectively, compared to that of pupil led learning.  This was shown in the PISA 2015 results that teacher led learning was significantly higher than the results of those of enquiry based learning.
Using both methods of teaching in a lesson allows a greater number of pupils to access the information needed for successful learning to take place.  ‘When one compares and contrasts Piaget and Vygotsky’s theories of learning it is easy to see why they are both so crucial in modern understanding of cognitive development.  When both theorists are used in conjunction with one another there is endless scope to help children develop crucial thinking skills and cognitive awareness for a well rounded way to learn’ (Thompson 2018).  Which by all purposes should increase the academic achievement of pupils within the class, as all pupils are being catered for through a mixture of pupil led learning, teacher led learning and appropriate differentiated activities.   
In order to complete this assignment I taught a micro teach lesson that was aimed at year 7, Key stage 3 pupils.  The class would contain 35 pupils of mixed ability, which includes a variety of different ability levels including one, more able and talented pupil (MAT pupil).  There were four pupils who had English as an additional language (EAL), two of these pupils were Romanian, one was Polish and one was Portuguese.  The topic of the lesson taught, within this micro teach was Moses and the ten plagues of Egypt.  
The process of devising a lesson should always start with a well structured lesson plan, this enables the teacher to establish learning by using the lesson plan as a guide to achieve effectiveness in their teaching.  The lesson plan must take into account ‘the three psychological conditions necessary for pupil learning to occur, attentiveness...receptiveness...appropriateness’ (Kyriacou 2001: 87) all three must be undertaken for effective teaching to be achieved. A lesson plan is a vital part of the teaching experience so that the teacher has an understanding of the context of the lesson, knows the learning outcomes to be achieved from said lesson and to monitor educational outcomes to know if the lesson was successful.  This allows for self reflection so that the lesson can be adapted to make it more effective in the future.  However, even though a lesson plan is a fantastic teaching tool, teachers need to be able to adapt their plan dependent upon how the lesson progresses, ‘the outline of a lesson must always be flexible.  The ability to extend parts of a lesson further than originally intended, or even to omit certain elements and tasks when appropriate, is essential’(Kyriacou 2001: 90).  This was extremely useful to aid in what information I chose to omit from my micro teach, as I was able to decide what to include due to the progression of the lesson.     
Within the Micro teach lesson, I used a seating plan to obtain the most effective learning outcomes.  EAL pupils were sat at the front of the class but were separated, as not to rely on each other for support.  The MAT pupil was sat by an EAL pupil, as they are of a higher ability and could be another way of offering support, as well as the teacher giving additional support if needed, with minimum disruption to the class.  EAL pupils were provided with glossaries at their designated seat before the lesson started, so that words they may be unfamiliar with would be translated and readily available in front of them.  This would enhance the pupils learning experience by lessoning any communication barriers between pupils and the teacher.  However, even though this is a very effective tool these glossaries were extremely time consuming to produce and would be impractical to prepare for every lesson.  A way to combat this problem would be to provide a glossary pamphlet of key words relating to the scheme of work, this would reduce the time needed to produce glossaries for every lesson. 
Throughout the course of the lesson a mixture of teaching approaches were used dependent on activities undertaken, this is also relative to the way in which my PowerPoint presentation was set out and the way in which the lesson flowed.   To start the lesson, I used a picture of a baby on the board as a hook to engage pupils from the beginning, this was done by using a PowerPoint presentation.  I asked pupils if they knew who the picture was of and added more picture clues to see if the pupils could use previous knowledge to obtain the answer to the clues.  I also used questioning as a way of gaining a deeper level of thinking as to not only if they knew the answer but also as to how they knew that the pictures were of Moses.  This makes pupils relate to previous knowledge and allows the teacher to gauge what pupils already know, so that the current lesson would be development on pupils prior knowledge.  Bruner believed that it is of utmost importance to assess pupils prior knowledge and understanding before progression of the lesson can take place.  To do so, I used Bruners iconic representation which is an essential way to hold pupils attention and develop upon prior knowledge by using the pictures on the board as a stimulus which would garner the desired response.  This activity was conducted using a constructivist approach, as it allows the teacher to determine the entry behaviour of the students before modification or desertion may take place, so that pupils can construct new meaning of what is to be taught.  As described by Driver and Bell (1985) ‘what the student currently believes, whether it is correct or incorrect, is important’ (Reece & Walker 2007).  A behaviourist approach would not work for this activity as it is to generate a pupils response on previous knowledge, teacher input would be of no use as you cannot inform a pupil of their previous knowledge.
My next activity within the lesson was to play a YouTube clip of a rap of the ten plagues of Egypt.  Pupils were asked to make notes throughout the video to gather information on the order of the plagues and what they were.  I found that this was an innovative way to engage pupils by using an audio and visual display that is current in today’s society, pupils thoroughly enjoyed the clip and were able to list most of the plagues and the order in which they came.  This allowed for pupils to learn with minimum teacher input and encouraged them to feedback the answers and help each other via class discussion.  However, after watching the YouTube clip I decided to go through each plague individually, which upon reflection was time consuming and unnecessary.  This made the activity too teacher led and resulted in disengagement of the pupils. For this part of the lesson, the main development, I used a behaviourist approach where information is imparted from teacher to learner so that they can recite the information appropriately.  However, to revise this activity for a future lesson I would encourage pupils to use Frank Lymans think, pair, share (1981).  I have observed this in PTE1 and have found that it is successful for pupils learning, as they think of the answers themselves before pairing up to the pupil sitting next to them to discuss what answers each other have found.  After this has been completed pupils then share their information with the class, so that all pupils knew what the plagues of Egypt were and what order they came in.  This would have made the lesson more pupil led as they were gaining knowledge from the clip and encouraging each other, through group work to arrive at the correct answer.  In contrast to the behaviourist approach used, a social constructivist approach would have been more beneficial as pupils would be able to rely upon each other to discover the answers for themselves.  Upon reflection and using experience gained from PTE1, the main development of my micro teach could have been vastly improved if more pupil led activities were provided.
Furthermore, due to bad time management the task I had set was not completed.  The task was a scaffolded sheet which allows learners to take control of their learning by reading the passage and choosing answers from the bottom of the page.  This allows for the lower ability pupils to have help in answering, whereas an average ability/MAT pupil may not need to look at the options at the bottom of the page.  Bruners theory states that ‘learning is an active process in which learners construct new ideas or concepts based upon their current/ past knowledge.  The learner selects and transforms information....relying on a cognitive structure to do so’ (Culatta 2019).   Additionally, as seen within my PTE1 I have found that the worksheet can be ineffective as it does not challenge the children, it does not allow pupils to be pushed into the ‘struggle zone’ of Vygotskys zone of proximal development.  A change in activity would have been more beneficial for learners, as the task should have been more challenging, I believe that using my first extension task, the diary account would have challenged the learners more effectively as they would have needed to use information gathered from the lesson but to also try and empathise with the Israelites/Egyptians, this would have been differentiated by a diary template for lower ability pupils.  More abled pupils would access previous information from their English lessons in order to construct their diary entries. Upon reflection, MAT pupils would be able to complete the work assigned which means that there was not enough differentiation in my lesson, as the second extension task was not more challenging, it was just more work.  Therefore MAT pupils would not have been pushed into their ‘struggle zone’ ending in a lack of progression as pupils would have been in their comfort zone throughout the lesson.  I believe that through this task, the criteria of the Literacy and Numeracy Framework (LNF) (Welsh Government, 2013) has been met by the use of diary account task. Despite the task not being completed, two extension tasks were prepared for pupils of higher ability or for pupils who had finished the task, these tasks need to be changed to comprise of more challenging work. Whilst being on PTE1 I have learnt to pace my lessons more appropriately, so that every intended activity from my lesson plan is completed before being summed up with a plenary.   
As a plenary, to see if pupils had met the lesson objectives and learnt the information needed I chose to do a splatter board.  The class is split into two teams, a member from each team comes to the front to answer a question, whoever puts their hand on the correct word is the winner.  Scores will be kept on the board as an incentive for pupils to win a prize.  This carries on with pupils choosing someone from their team to play, as a class pupils will decide if the answer is correct, which is a more pupil led activity. I found that this plenary worked extremely well as pupils could test their knowledge in a fun way which will keep them engaged and on task.  Being physically involved in their learning makes the lesson more memorable and using positive reinforcement with a prize will increase motivation. This activity was performed to a high standard and allowed me to assess whether pupils had met the lesson objectives which follows the well known methods of Skinners operant conditioning with positive reinforcement, which is a behaviourist approach.  Pupils completed the plenary to a high standard as they were aware of the prize for most correct answers given.  This type of approach is somewhat dated, but in certain circumstances works well to achieve the desired outcome.  ‘Positive reinforcers are favourable events or outcomes that are given to the individual after the desired behaviour’ (David 2015). 
During my PTE1 placement I have come to understand how important it is for a lesson to be more pupil led.  My mentor has taught me that we are not teachers of our specific subjects, we are in a role to teach pupils life skills, so that they may succeed in adult life.   Holec (1981) characterises autonomous learning as pupils taking responsibility for their own learning, rather than being teacher dependent.  It is extremely important that pupils become autonomous learners as they need specific skills and independence so that they can become functioning adults in their lives outside of the classroom environment.  ‘Failure to prepare students for the demands of a world where teachers will not be available to provide all the answers is to do them a great disservice’ (Gershon, 2018: 13)
In conclusion, PTE1 has taught me that it is the role of the teacher to assist the pupils learning and that there is no correct teaching approach for a specific task.  I have learnt that if I try a behaviourist approach and it does not work with one class, I can reflect, adapt and change the approach so that the lesson is more beneficial the next time it is taught.  On PTE1 a fantastic teacher told me that it is ok to try a variety of teaching methods, with a number of classes. Only by trying do you know what will be successful and what will fail, whether these teaching approaches are successful, are dependent upon specific factors such as the pupils needs and what time of the day the lesson is taught.  To have a plan is an essential part of the teaching process, alternatively a teacher has to demonstrate adaptability as many things can happen throughout a lesson that will make you deviate from the said lesson plan.  I believe that there are a range of factors that affect a pupils learning and as the teacher it is your job to facilitate a pupils needs in the best way you can, so that they can garner the best learning experience possible and for yourself the most effective teaching experience.  
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S3.3.3: They teach clearly structured lessons or sequences of work which interest and motivate learners and which a) make learning objectives clear to learners; b) employ interactive teaching methods and collaborative group work; and c) promote active and independent learning that enables learners to think for themselves, and to plan and manage their own learning.
	
1) Use more pupil led learning throughout the lesson.  Using think, pair, share to garner students knowledge.  
2) Use group work and independent learning so that the lesson is not teacher led.  
	
Pupils will take control of their own learning using group work, independent learning and think, pair, share.  Feedback from pupils will allow me to see if pupils are achieving the learning objectives through a more pupil led lesson.
	
23/11/18

	

	

	

	


	
S3.3.4: They differentiate their teaching to meet the needs of learners, including the more able and talented, and those with special educational needs
	
1) Make extension tasks differentiated, so that more able and talented learners have work that is suitably challenging instead of extra work of the same difficulty level.  Are the activities aiding the learners progression.
2) Seek advice from an experienced teacher on how to make tasks more challenging.
3) Research ways of pushing pupils into their struggle zone so that learning is maximised.

	
1) Prepare better differentiated tasks making it suitable for not only the key stage the lesson is for but also suitable for individuals within the class.
2) Push learners with appropriate tasks so that they can reach their potential level and not stay in their comfort zone.
	
21/11/18

	                                         
S3.3.7: They organise and manage teaching and learning time effectively.

















	
1)Use better time management when teaching a lesson. 
	
1)Work hard in trying to time how long a pupil is to spend on each task, so that work can be completed by the end of the lesson. This should be done in planning as well as within the lesson itself.
	
1/11/18
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