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ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	One of the AfL strategies that I chose to use during two of my lessons was questioning. I used Bloom’s taxonomy to guide me when asking the pupils questions. I used this strategy during a Welsh lesson about where they live and a literacy lesson about similes and metaphors. I regularly questioned the pupils throughout the completion of their work. The pupils were split into four groups, two were completing the main focus task, one group was completing the independent task and the fourth and final group were completing tasks on the Welsh app during the Welsh lesson and doodle English during the literacy lesson. I chose this strategy as it a very beneficial way to gage what level the pupils are at, what they need extra support with, and it is very beneficial for the personal reflection. It allows for a discussion between the pupils and the class teacher, and it allows the teacher to provide instant, verbal, and formative feedback to the pupils.

The Welsh lesson that I conducted was a follow on from the previous week. I recapped on what they had learnt at the start of the lesson. I asked the pupils what they remembered from the previous week, the pupils told me what they remembered, and we went through it as a class. I then asked the pupils what the main connectives that they had to use in order to answer the question appropriately. We then recapped over the main connectives that they were to use, and we then recapped over the sentences structure of the answers. This helped the pupils to acknowledge what level they are working at and what section they will need to work on. By recapping over the previous session and allowing the pupils to state the meanings of the key vocabulary and what they remember will enable me to know what levels they are at and whether they have a good understanding of what is being asked of them. This is the first and second section of Bloom’s taxonomy – remembering and understanding. The third section of Bloom’s taxonomy is applying. This is where the follow-on sessions come into play. They were given set activities to complete which shows their understanding of what they have learnt. After the recap, the pupils will go off in their groups to complete their tasks. Once they have completed the first tasks, they will then come back together as a group on the carpet. I asked the pupils to think for a few minutes about how they felt those tasks went. I then asked the pupils to relay whether they found the tasks easy, in the middle or hard. With the pupils who found it easy, I asked them what they found easy and why. I then ask those who found the tasks hard, what they found hard about the tasks. Once they relayed what they found hard to myself and to the rest of the class, I then asked them if they were willing to share what they found difficult. If they are willing to share, I asked them to explain why they found it difficult and to give some solutions to their challenges. The pupils were encouraged to think of their own solutions and were given help if needed. I then asked the pupils to inform the other pupils of what challenges they faced during their tasks, how the next pupils who are going to be completing that task can overcome those challenges and then I asked the pupil to give the other pupils some tips for when they will be completing the opposite tasks. The most popular tip was to sit away from people who distract them in order for them to be able to complete their work. 

I then used the same AfL strategy half-way through the literacy lesson they day after the Welsh session. I gave the input of the lesson to the pupils and explained the tasks to them to complete. The pupils were again split into their four groups. The first two groups will complete the main focus task first, the third group will complete the independent task and then the fourth group will complete doodle English on the computers. Before the groups swap to the other tasks, I brought the pupils back to the carpet for a discussion about how they found the tasks and again, whether they found them easy, in the middle or hard. The pupils again relayed what was easy or hard back to the other pupils. After we engaged in the same discussion, I then asked for a quick show of thumbs to show a visual of their understanding before they went outside for their active break. One of the pupils was finishing off his tasks with help from another member of staff as he was quite unsure with similes and metaphors. He then came and joined all the pupils on the floor just as I was asking them to show their thumbs about how they felt about the tasks. He looked around the classroom to see what the majority of the pupils had shown, and he had copied them, showing me a thumbs up.


	What have you learned?

	I found that this strategy worked really well with the pupils. It allowed the pupils to really understand their own learning. The pupils develop their critical thinking skills as they thought about their own learning, what went well and what they need to work on in order to progress in their learning. It allows me to know what understanding the pupils have regarding the topic and the tasks that they have to complete. By asking the pupils why they found certain aspects of the tasks difficult, they are reflecting on their learning and identifying areas that they need to develop further on. This is then regarded as a positive challenge rather than an obstacle that they cannot overcome. Through discussion and further reflection, the pupils should identify ways in how they and overcome this challenge, what skills they will need, what resources and where they can find help. 

When I completed this AfL strategy for the second day, I used the same methods, but I added in a little extra evaluation at the end. As previously mentioned, I asked the pupils to show their thumbs. Thumbs up for finding the tasks easy, thumbs in the middle for finding the tasks a little difficult and thumbs down for not understanding the tasks at all. Whilst this strategy worked for most of the pupils, there was one pupil who came and joined the rest of the class on the floor after needing extra help with the lesson, he sat on the floor, looked around at the other pupils and copied the pupils who had their thumbs up as they were the majority. This method does not work for all pupils. Some pupils simply show you what they think you want to see. The pupils need to start understanding that it is okay for them to be wrong sometimes, for them to not understand everything that they get taught and that it is okay for them to make mistakes.
The questioning AfL strategy relates heavy with the ‘Activating hard thinking’ aspect of the great teaching toolkit. Questioning: using questions and dialogue to promote elaboration and connected, flexible thinking among learners (e.g., ‘Why?’, ‘Compare’, etc.); using questions to elicit student thinking; getting responses from all students; using high-quality assessment to evidence learning; interpreting, communicating, and responding to assessment evidence appropriately. The questioning allows pupils to expand on their thinking.

	What next?

	If I was to repeat this strategy in the future, which I more than likely will, I will keep the majority of it. I will keep the questioning side of it, asking the pupils why and keeping those open questions. I found those questions worked really well and I was able to gain the knowledge and feedback that I had hoped for. The questioning allows for more elaborate answers. The only thing that I will change will be the thumbs aspect. I will not be using that strategy going forward as I feel that it is not as beneficial for the pupils, and you will not be able to get information out of them by using this strategy. Some pupils simply copy their friends or copy the majority. Some pupils will show what they think the teacher wants to see and some pupils will actually engage in it properly. However, just showing a thumb is not gaining a real sense of where the pupils are at with what they have learnt. It simply just tells the teacher how they found the lesson. It does not go into detail with the aspects of the lesson that the pupils were struggling with or found easy.




	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	Throughout every focused literacy, numeracy or welsh session that was taught the pupils had to complete a focus task, an independent task and a task that was completed on doodle English, doodle maths or a welsh app that was on a Chromebook or an iPad.

During the morning session, the pupils are split into four groups. Two groups complete the main focus task, one group completes the independent task and one group completes the tasks online. During the first session, the groups who are completing the independent task and the online tasks will swap halfway through.

During the mid-morning session, the 2 groups who were completing the focus task will swap and to go the independent tasks and the online tasks whilst the other two groups will complete the focus tasks. 
The pupils would complete online tasks that relate to the subject that is being taught.

	What have you learned?

	By rotating the groups in a carousel, it ensures that all pupils are gaining the same experiences and have the chance to gain the same skills and knowledge. They are all having a fair chance to improve their learning. 
By including online tasks in the carousel, it gives the pupils a different way of learning. It allows for tasks to be completed in a different way and helps with pupil engagement. The tasks that they complete are on doodle maths, doodle English or on a Welsh app. This allows for pupils to be able to access their work outside of school. For example, during the pandemic, schools were shut, and it was hard to be able to provide online tasks for the pupils. By using doodle maths and doodle English, the pupils are able to access it at home. They also use them every day so have a good understanding of how to use the websites.

	What next?

	I think that using online resources when in a classroom is a really good idea. It helps with creativity, engagement and can enhance teaching and learning. Is is beneficial for tracking the process of the pupils. 





	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	I helped to plan a trip for the pupils at Cardiff Bay. 
Prior to the trip, the pupils were split into five groups. Each group was given a specific topic they had to focus on when they arrived at Cardiff Bay and throughout the whole day. The topics that the pupils had to look at were tourism and leisure, offices and buildings, shops and restaurants, housing, and nature. The pupils were asked to focus on their given topics, look around Cardiff Bay and make a note of what was already there. We started our walk from Penarth Marina, walked over the barrage into Cardiff Bay. We discussed the docks and the barrage and talked about what Cardiff Bay used to be like. As we walked further into Cardiff Bay, we looked at everything that was there, all the buildings, all the different housing that was there and then we looked at all of the shops and restaurants that were available for the public to use. The pupils then walked around the nature reserve and observed what they saw. Throughout the day, the pupils were to discuss what they could see, what they liked about Cardiff Bay, what they didn’t like about Cardiff Bay, and they had to discuss their given topic. They had to discuss where there could be more housing or more offices and businesses, or more shops and restaurants. Once we arrived back at school, the pupils had to go into their groups and create a proposal to persuade a committee that their chosen venture is to be chosen. They have to persuade the committee that they’re new plans for development will make Cardiff Bay better.

	What have you learned?

	From this activity I learnt that including real life authentic contexts through a learning experience makes a session more engaging, more beneficial towards a pupil learning and benefits pupil retention. Experimental learning transforms information and concepts into “actual” experiences by putting them to use in practical situations. Using real life authentic contexts throughout teaching helps to accelerate learning, it allows teaching to be more creative with learning and helps pupils and prepares them to be able to contribute to society.

	What next?

	I feel that real-life authentic contexts is a highly beneficial way of helping to improve pupil learning. I will continue to use it throughout my teaching practice and hope to be able to use it throughout my teaching profession. To make the tasks more meaningful, I will explain to pupils the nature of using real-life authentic contexts and explain how the sessions will benefit them and what skills will be developed.




	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	The trip to Cardiff Bay that was mentioned in the real-life authentic context’s session also included cross curricular themes. As well as looking at the buildings, houses, shops, restaurants and tourist attractions, the pupils went on a nature walk to see what little nature reserve was left.
The pupils were asked to create a powerpoint to create their proposals. They were asked to research their findings and how to better Cardiff Bay. They were asked to research funding and how much it would cost to improve the area they had been given. Before the trip had taken place, the pupils had research Cardiff Bay and what it used to look like. 
When walking around Cardiff Bay, the pupils looked at all of the information boards that told us what happened in Cardiff Bay years ago. They looked at the Roald Dahl plas and the art that was round the Bay.

	What have you learned?

	Looking at all different areas of learning is a great way of keeping engagement levels up with pupils and develops pupil knowledge in a creative way. It helps to improve pupil skills and their understanding. Pupils were motivated when they had different things to look at rather than keeping it to their research topics.
The pupils were more engaged which created a good happy atmosphere for the trip.

	What next?

	I will continue to keep lessons cross curricular as it allows for pupils become more engaged. Teachers can be more creative when it comes to lesson planning. Different avenues of a task or subject can be explored and it helps to improve the knowledge, skills and understanding of pupils in a more discreet manner.






	
	Targed/Target
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn….
What I have done in this assignment….

	Targed/Target 1
	An opportunity was missed to show understanding of the ‘Four purposes.
	Four purposes explained in the literature review. Understanding of the four purposes shown.

	Targed/Target 2
	When reflecting and considering the next steps, link directly to the chosen ‘Purpose’.
	Links are made to the four purposes within the literature review.

	Targed/Target 3
	
	




Part 2

Critically reflect on your progress in planning, preparing and teaching lessons that incorporate 4 specific pedagogical principles

Introduction
Throughout this reflection, assessment for learning will be critically analysed and discussed. There will be two forms of assessment for learning will be critically discussed, the advantages and disadvantages of each will be stated and linked to the Great Techer Toolkit. Assessment for learning is also known as formative assessment. It refers to activities and assessments that help pupils to progress with their learning. Assessment for learning also guides a pupil learning. Summative assessment is an evaluation of a pupils learning once it is complete. It is completed after a period of learning. As part of the continuing learning process, summative assessment allows for an analysis of minor content areas (NFER, 2019). Assessment for learning is a crucial aspect of teaching and learning as it promotes learning and aids in achievement. Pupils need to be aware of what the aim of the learning is, why they need to learn it, what they will be achieving and how they can achieve it. Assessment for learning provides this and once the pupils become familiar with these concepts, their learning quality will have a huge improvement (Jones, C. 2005).

Literature Review
The two strategies of Assessment for Learning that was used during my teaching practice will be the sole focus of this literature review, questioning to gain a knowledge and understanding of the levels in which the pupils are learning and understanding and feedback to ensure the pupils are able to gain an understanding of what level they are working at and that they are aware of what they need to improve on. 
		Questioning is considered to be an important aspect of Assessment for Learning. It ensures that pupils are provided with structure about how to channel their ideas and their thoughts. When pupils are able to channel their thoughts and ideas, they will then be able to think critically about any content that has been given to them by their teacher (Taylor, Williams & Tuckett, 2021). Questioning is an effective way of encouraging pupils to develop on their own ideas and rather than writing down their ideas, they can engage in a discussion with their peers and teacher to aid in expanding on their knowledge, understanding and their own ideas. The value of questioning in the classroom is documented well and research focuses on the sole relationship that is created between pupils and their teacher. Questioning focuses on the types of questions asked by the teachers and the achievement of pupils when answering them (Doherty, J. 2017). There are two different types of questions that can be asked. There are closed questions and there are open questions. Closed questions imply that that a teacher is looking for a correct answer from the pupils, which in some cases is needed. Whereas as an open question allows of a variety of responses, they allow for discussion to take place. This is where the pupils are pushed intellectually (Taylor, Williams & Tuckett, 2021). Questions are an important part of engagement, knowledge and understanding. It is an integral part in a teacher’s pedagogical teaching standard (Black et al, 2013 cited in Doherty, J. 2017). As previously stated, the use of effective questioning can provide teachers with information about their pupils. However, the right questions need to be asked at the right times. Bloom’s Taxonomy helps to understand what a great and effective level of questioning, which will then help the teacher to gage what levels the pupils are working at. Bloom’s Taxonomy is used to define the different levels of pupil cognition. This is from the simpler things to the more complex (Krathwohl, D.R. 2002). Teachers are encouraged to use Bloom’s Taxonomy when creating their lesson plans and their policies. Bloom’s Taxonomy is made up of six different levels that teachers are to bear in mind when asking questions (Krathwohl, D.R. 2002). The six different levels were created in order for a person to be able to identify what level any pupil is working at intellectually and to ensure that teachers are asking the right questions for this to occur.
The six levels that have been created within Bloom’s Taxonomy start at the 
bottom and work its way up. It starts with remember. The knowledge aspect of this model shows that this is where pupils are to recall information, facts, and other basic concepts that they have learnt about a specific topic. This section requires the least amount of thinking (Armstrong, P. 2010). The second level in Bloom’s Taxonomy is understand. Comprehension is the ability to explain their own concepts or ideas. It is the ability to describe, identify, explain the ideas that they have been given the knowledge on (Herr, N. 2007). The third level of Bloom’s Taxonomy is application. This is where the pupils are using the new information that they have learnt and applying it in new situations. This is usually when the pupils are solving problems or answering questions (Krathwohl, 1956 cited in Fastiggi, 2021).
The top three levels were created to help with the improvement of a pupils critical thinking. These are the levels that encourage pupils to expand their knowledge. The fourth level is analysis. This is the level where connections are drawn from their ideas. The pupils begin to differentiate, judge, organise, examine, question and test. Pupils begin to use their own judgement to analyse what they have learnt (Kelly, M. 2019). The fifth level in Bloom’s Taxonomy is evaluate. This is where the pupils will make judgements of their own work. Pupils who are working at a higher level may be asked to critique their work further (Deller, J. 2019). This is where the pupils appraise, weigh, defend, judge, argue and/or support their work (Armstrong, P. 2010). The sixth and final step in Bloom’s Taxonomy is create. This is where the pupils have the opportunity to create new work or to produce another piece of original work that has been improved after following these different levels (Heick, T. 2012).
		The great teaching toolkit states that questioning is part of activating hard thinking of pupils. Questioning is amongst one of the five main characteristics of teaching, along with creating a learning climate, presenting content effectively, monitoring and giving feedback and believing that all pupils can succeed. According to the Great Teacher Toolkit, questioning is conducted by teachers for different reasons, to promote students’ thinking and then to assess their thinking. It is a key attribute of a teacher and promotes great teaching (Coe, Rauch, Kime & Singleton, 2020). Questioning links in heavily with one of the four purposes of learning. The four purposes of learning are the fundamental basis of the curriculum, and they are a shared vision in which all students, children and young people will aspire to become (Welsh Government, 2020). The four purposes are:
· Ambitious capable learners who are ready to learn throughout their lives.
· Enterprising, creative contributors who are ready to play a full part in life and work.
· Ethical, informed citizens who are ready to be citizens of Wales and the world and
· Healthy, confident individuals who are ready to lead fulfilling lives as valued members of society (Dauncey, M. 2015).
Questioning links in heavily with one of the four purposes, ‘ambitious capable learners.’ Under this purpose, it states that pupils will be building up a body of knowledge and understanding and will have skills that will allow them to connect and apply the knowledge they have learnt in different contexts (Donaldson, G. 2015 cited in Aberbargoed Primary School, 2021) Questioning is all about building on prior knowledge and allowing pupils to be able to apply their new knowledge and understanding to different aspects of their lives in and out of school (Welsh Government, 2020).

Feedback is an informal part of formative assessment that supports assessment for learning. This assessment for learning strategy helps to support learners progress with regards to their learning and knowledge (Cambridge International Education Teaching and Learning Team, 2020). Feedback is when information is given to a pupil about the performance of their work, outcomes, or goals. The feedback given should benefit the pupils and should aim to aid in the progression of their learning. Feedback has many purposes. (Gibbs and Simpson cited in Kingsbury, M. 2021) state that the following are the fundamental purposes of feedback:
· correct errors;
· encourage students to continue studying;
· promote meta-cognition by encouraging pupils’ reflection and awareness of learning processes involved in the activity they have been set;
· develop understanding through explanations;
· promote the development of generic skills by focusing on the evidence of the use of skills rather than on the content and;
· generate more learning by suggesting further specific study tasks.
There a several different types of feedback that have been proven to be beneficial to the progression of pupils learning. Th different types of feedback are oral, formal, informal, written, descriptive, peer and self-assessed and evaluative (NSW Education, 2021). According to (Chappuis, 2012 cited in NSW Education, 2021) there are three conditions that are to be met regardless of what type of feedback is being used. Students are to have clear instruction and a clear vision of the intended outcome. Activities are to be set with the intended learning outcome in mind, instructions are to be given of the activity so that students are able to see the connection and assessments are to be set for the pupils so that they are able to see what level they are at academically, what they have not already learnt and so that they are able to see what they need to improve on.
	Oral feedback has been known to be very a very effective feedback strategy. Although it is formal and is usually underestimated, it is actually a very powerful feedback strategy. It allows the pupils to be given feedback in the moment of their learning, their activities are fresh in their minds, and they are able to improve upon their work sooner rather than later (NSW Education, 2021) Oral feedback is immediate, effective, time saving and is beneficial as it can be personal to each pupil. There is secrecy with the strategy and can help the pupils to improve on their work in a better manner. Although oral feedback is an effective ‘in the moment’ feedback strategy, there are also disadvantages to giving oral feedback. There is no record of the feedback being given, there could be misunderstanding with the feedback that is being given and the pupils could not retain all of the information that is needed in order to improve their work effectively (Kapur, S.K. 2021).
Written feedback is also a very powerful feedback strategy. When written feedback is effective, pupils are provided with information about their learning. They are able to see what they are doing well with, what they need to improve on and what their next steps could be (Holmeier, M. 2017). Along with oral feedback, written feedback is very effective and has proven to be very beneficial towards pupil learning. However, there are disadvantages to written feedback. Written feedback is not as personal as oral feedback, it brings less emotion into it. The lack of emotion that can be detected with written feedback can lead to there being a misunderstanding and miscommunication with the feedback. The pupils will not be able to detect tone of voice or expression with the feedback and the main disadvantage to written feedback is that it is instantaneous. The pupils are less likely to remember the main points of an activity or connections with what skill they are learning than if they were to be given oral feedback (Richards, R. 2017). If a teacher can understand the disadvantages of written communication, they will be able to acknowledge the most effective time to use this feedback strategy (Richards, R. 2017).
	Peer and self-assessed feedback are popular and effective ways of ensuring the pupils can increase their own responsibility and it allows pupils to gain a deeper understanding and knowledge of their subject matter. It allows pupils to be able to think critically about their own work and the work of their peers. This will help them to think critically about their subject matter along with the skills they are learning within that subject. Along with any other feedback strategy, there are advantages and disadvantages. Although peer and self-assessment helps with the critical thinking, there are some disadvantages that come with it. Students may be hesitant to make judgements of their peers work with a fear of being ‘too harsh’ and do not want to upset their peers. Other pupils may feel that their peers are marking them lower on purpose and may feel discriminated against. Pupils may use the time to ‘chat’ amongst others and not complete the set task and pupils may not take this feedback strategy seriously. For those pupils who would be self-assessing their work, they may be too critical and judgemental of their own work and on themselves, whilst some pupils may be too kind to themselves. This will cause results and understanding to become unreliable (McNaughton, H. 2021).
	Feedback links heavily with the ‘activating hard thinking’ section of the ‘The Great Teacher Toolkit’. It states that when giving pupils effective and actionable feedback, their learning is being guided to a better understanding and allows them the knowledge to succeed in the future. The Great Teacher Toolkit also states that when a pupil is given a task that embeds and reinforces their learning that they will practice throughout their whole learning experience, their opportunities will become greater (Coe, Rauch, Kime & Singleton, 2020).

Conclusion
In conclusion, the objective of this assignment is Assessment for Learning, which is an important component of the QTS pedagogy assessment standard. Assessment for learning is used throughout teaching, whether it be throughout a lesson or activity or at the end of a session. As stated in the literature review, the two Assessment for Learning strategies that I chose to use throughout my teaching practice was Questioning and Feedback. 
	Questioning was the first Assessment for Learning strategy that I chose to experiment with. Questioning takes place throughout teaching without realising. Questioning throughout a lesson allows for a ‘no hands policy’. This strategy may allow for higher levels of engagement as pupils will be aware that they could be called upon to answer the questions (Collier, E. 2018). I used questioning throughout my taught session to trial out ‘no hands policy’. I informed the pupils that this would be happening and that they were to all think of answers. I allowed the pupils time to think of an answer. I found this very beneficial and found that the pupils were more engaged. If the pupils were unsure of an answer, the pupils were told that they could ask another pupil for help with the answer. I found this helped the pupils with engagement and allowed for an increase in knowledge and understanding.
	Once the taught session and the set tasks were completed, I called all pupils to sit together, and I began to question them in a proper manner. There are a number of disadvantages to closed questions. They are quick for pupils to answer and do not require much critical thinking which decreases the opportunity for the pupils to expand their knowledge (Dawer, N. 2019). I asked th pupils one closed question which was ‘did you find the tasks easy?’. The pupils answered and then I expanded by asking open questions. I asked them what they found difficult with the tasks, what they found easier and how they could improve. I asked them if there was anything or anyone that could help them improve with their learning. This allows pupils to think critically about their learning and helps them to reflect on what they have learnt, how they can improve, what barriers may be in their way and what they need to focus on (Collier, E. 2018). After I had asked all the pupils the questions, I asked for a brief thumbs up, thumbs down or thumbs in the middle of how they found the tasks. This was so that I could have a brief idea of who had a better understanding of similes and metaphors. One pupil was finishing off his work with the class teacher as he found the tasks really difficult. He had just joined everyone who was sitting on the floor as I asked them to show their thumbs. They all gave pretty much the same answers as what they had already told me, however, the pupil who found it difficult, looked around at everyone and copied the majority which was thumbs up. I knew he did not understand, yet he thought I would be happier with the majority answer, so he copied. This form of assessment is called formative assessment. This is one of the disadvantages of formative assessment, although it is quick and easy, not a lot of information is given off from a simple signal (Sasser, N. 2021).
	Feedback is the other strategy of Assessment for Learning that I trialled within my teaching practice. As stated in the literature review, there are many different types of feedback. My feedback session was conducted at the end of the week, a Friday morning after a week’s worth of work had been produced. The pupils and I sat together to discuss what activities had taken place over the course of the week. We discussed all lessons, tasks and activities, what went well and what may have been difficult during the week’s sessions. We discussed what could help their learning and progression and what may have hindered their learning. The pupils then had a feedback sheet where they had to input all of the information that was discussed as a class. This is very beneficial for the pupils to be able to understand what they are learning, why they are learning it, how they can improve on their learning and how to seek help if needed (Hanifan, O. 2021). Although there are many benefits of doing feedback sessions, there are disadvantages, the pupils could forget what they have learnt throughout the week. 
I will continue to use both strategies of Assessment for Learning. I find them both very beneficial for pupil learning and progress. There are aspects of both strategies that I would change, with questioning, I will continue to ask the pupils open questions. I will not use the thumbs up, thumbs down, thumbs in the middle strategy as I do not find it gives a reliable response to how the pupils are coping with the tasks. With regards to the feedback sessions, they are the most beneficial for a pupils critical thinking. The pupils are self-evaluating their progress. I found the sessions that were conducted once a week were very beneficial for the pupils that I worked with as they were older, however, if I were to conduct these sessions with younger pupils, I would do a session daily or every other day to benefit them and their remembering skills.
By using AfL strategies throughout my teaching practice and my continuous use of them, I will be meeting the teaching standards that will help me to become the best teacher that I can be. Pedagogy states that teaching and learning is paramount. Teachers are to consistently secure the best possible outcomes for their pupils, teachers are to influence learners and are to ensure they are advancing their learning (Welsh Government, 2021).
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