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Part 1 
 Understanding the Everyday Impact of ADHD: A Qualitative Exploration of Adolescents’ Perspectives
Aim:  To examine how adolescents with ADHD describe the impact of their symptoms across different environments and aspects of daily life
 
Participants: Five children aged 9–13 with a formal ADHD diagnosis, interviewed individually using semi-structured questions.
 
Coding data:
Below are initial descriptive codes (short, concise labels that capture meaning):
Transcript                                                              Initial codes
T1     Lack of focus, forgetful Attention problems, misunderstood, trouble in school, impulsivity, hyper focused. 
T2     Lack of focus, feeling frustrated, constant reminding, lack of concentration
T3     Hyper focused, feeling overstimulated, misunderstood, school trouble, struggle making friend, lack of attention.
T4      Struggle making friends, school trouble, misunderstood, lack of concentration, hyper focused.
T5       Memory struggles, lack of concentration, hyper focused. 


Generating themes
After collating and grouping codes with shared meanings, the following themes and sub-themes emerged:
	Themes
	Sub-themes
	Example Codes Feeding In

	 Hyper focused 
	       Hyperactive 
	 Focused on one thing only

	 Does not feel understood 
	 
-being in trouble in school
-Does not have many friend 
- Teachers thinking their trouble 
	 Misunderstood behaviour, always getting in trouble, seen differently to other 

	 
Cognitive development struggles 
	 
· Attention problems 
· Struggle concentrating 
· Forgetful 
	 Focusing and getting distracted, can't pay attention for long enough 

	 
	 
	 


 
 
Results
 This section integrates themes, narrative, and participant quotes, showing the interpretative work of Thematic Analysis.
 
[bookmark: _Int_ywFM7avE]Analysis of the interviews identified? (3 or 4) overarching themes that capture?: 217 words
 1. Hyper focused 
2. Does not feel understood 
3. Cognitive development struggles 
Together, these themes reveal? 
Theme 1: Hyperfocus.
Children who were answering the questions often talked about hyperfocus or hyperactivity as part of their ADHD. Children who experience hyperfocus tend to become extremely interested in or completely absorbed by one task at a time. When this happens, they can lose track of time and may not notice what is going on around them because they are so focused on what they are doing. This can be a positive thing, as it allows them to put all their energy and creativity into something they enjoy, such as drawing, gaming, or building things. However, being so deeply focused on one thing can also be difficult and exhausting. It can make it hard for them to switch tasks, follow instructions, or pay attention to other responsibilities like schoolwork or chores 
“I guess I forget I have ADHD when I'm playing football. It's just about playing football.”  Transcript 1
For many people who experience hyperfocus, they often do not think about what they are doing in the moment because they become completely absorbed in their own world. During these times, they do not need to consciously force themselves to concentrate their attention naturally stays fixed on the task in front of them. It can feel effortless, almost like everything else fades away. Some people even forget that they have ADHD while they are in this state, as their usual struggles with distraction or restlessness seem to disappear. In a way, hyperfocus can feel like a break from the challenges that usually come with ADHD, giving them a sense of calm, control, and accomplishment. 
“Yeah, when I skateboard, I just think about me skateboarding nothing else, no one else. Just me and the board.” Transcript 3 
When children with ADHD are in a hyper focused or hyperactive state, their attention becomes completely absorbed in what they are doing for example, skateboarding, drawing, or playing a video game. During these moments, they can tune out distractions and fully engage with a single activity, which allows them to feel calmer and in control. This intense focus can be greatly beneficial, helping them concentrate on one task rather than feeling overwhelmed by the many competing thoughts that usually fill their minds. Because their thoughts are often fast-moving and scattered, being able to focus deeply on one thing at a time can bring a sense of peace, clarity, and even accomplishment. 
“Some of my friends have tried to do it with me, and they get bored and frustrated it's so intricate, but I can do it, and I can do it all day.” Transcript 5 
[bookmark: _Int_NlyOLJZC][bookmark: _Int_GcggYIim]Some children with ADHD may struggle to make and maintain friendships because of their hyperfocus. When they become deeply absorbed in an activity or special interest, it can take up a lot of their time and attention. Their friends might not share the same level of interest or could lose patience when the child only wants to talk about or do that one thing. Meanwhile, the child with ADHD could happily stay focused on it all day, often without realizing that others might want to move on to something else. This difference can make it harder for them to connect socially, participate in group activities, or respond to the social cues of their peers. Over time, this may lead to feelings of isolation or frustration, even though the child’s focus and passion are part of what makes them unique.
Theme 2: Does not feel understood.
[bookmark: _Int_RcxT9RA1]Children with ADHD often feel misunderstood at school and at home by teachers, friends, and family members. They might get in trouble in class because they struggle to sit still or stay in their seat for long periods of time, which can make it difficult for them to concentrate on lessons. Many also blurt out answers without raising their hand not because they want to interrupt, but because their impulsivity makes it hard to wait their turn. This can sometimes lead to frustration from teachers or classmates who may not fully understand that the child is not being rude but simply reacting to how their brain works. Their impulsive behaviour and hyperactivity can also make it difficult to form and maintain friendships, as other children might find their energy overwhelming or unpredictable. 
“Well, I hate ADHD. I have no friends, probably because I’m too noisy. I’m hyperactive all time and can’t keep still.” Transcript 4 
Children with ADHD can struggle to make and keep friends in school because of their hyperactivity and impulsive behaviour. It can be hard for them to stay quiet or have calm conversations, as they might talk too much or too loudly without realizing it. Even though they usually mean well and just want to join in, their energy and enthusiasm can sometimes be misunderstood by other children. This can lead to frustration or social rejection, which may make the child with ADHD feel left out or lonely. With patience, understanding, and guidance from teachers and parents, children with ADHD can learn social skills that help them communicate better and build stronger friendships.
“Generally, people don’t have patience with me, so their reactions are negative.” Transcript 2
Children with ADHD often do not have many people who show patience or understanding toward them, and they are sometimes viewed in a negative light by teachers, peers, or even parents. Because they may struggle to sit still, stay quiet, or control their impulses, others might see their behaviour as intentional mischief or rudeness rather than as symptoms of ADHD. This misunderstanding can lead to unfair judgments and frustration from adults and classmates. Over time, constantly being corrected or criticized can make children with ADHD feel discouraged or believe that they are bad when they are just struggling to manage something they cannot fully control.
[bookmark: _Int_7Fco0lyy]“School. The kids don’t like it, neither do the teachers. I am always getting in trouble.” Transcript 3 
Children with ADHD often get in trouble at school because they struggle to sit still in classrooms or during activities that require quiet attention. Their hyperactivity and impulsiveness can cause them to shout out answers or comments, which may frustrate teachers and disrupt the class. Because of this, children with ADHD are often disciplined or corrected more frequently than their peers. However, these behaviours are not intentional misbehaviour; they are symptoms of ADHD. Unfortunately, this can lead to the child being misunderstood, as teachers and classmates may not recognize that the child’s difficulty sitting still and controlling impulses is part of their condition, not a deliberate attempt to cause trouble.
Theme 3: Cognitive development struggles. 
Children with ADHD can struggle with aspects of cognitive development, such as concentration, attention, and memory. They may find it difficult to stay focused on tasks for long periods of time or to remember instructions and important details. This forgetfulness and lack of sustained attention can affect their learning and make it harder for them to complete schoolwork or follow daily routines. These challenges are not caused by laziness or a lack of effort, but rather by differences in how their brain processes information and manages focus. While other children may be able to stay on one task until it is finished, children with ADHD often find their attention drifting to something else. As a result, they may leave tasks unfinished or forget what they were doing, which can lead to frustration for both the child and the adults supporting them.
“I just can't focus long enough to finish anything or pay attention long enough to know what's going on.” Transcript 1
Children have suggested that a major part of their ADHD is the difficulty they have with paying attention or staying focused long enough to finish tasks. This is not because they do not want to concentrate or try their best it is because their ADHD makes it hard for their brain to stay on one thing for too long. Their thoughts can move quickly from one idea to another, and distractions can easily pull their attention away. Even when they are interested in what they are doing, their brain might shift focus before they have had a chance to finish. This can be frustrating for the child, as they often want to complete their work but feel like their mind will not let them. 

“I find focusing hard. I lose track and often move on to other things, forgetting what I was doing before.” Transcript 2 

People with ADHD often struggle to focus on one thing at a time, and they may lose track of what they are doing without even realizing it. It is common for them to switch from one task to another suddenly, especially when something new or interesting catches their attention. Their thoughts can move quickly, jumping from one idea to the next, which can make it difficult to finish what they started. They might also forget what they were originally supposed to be doing or leave tasks unfinished because their focus shifts so suddenly. This constant movement of attention can make even simple activities, like schoolwork or chores, feel confusing or overwhelming. At times, they may begin several tasks at once, only to realize later that none of them have been completed. These lapses in focus are not caused by laziness or a lack of motivation, but rather by the way the ADHD brain processes information and reacts to distractions. This can lead to frustration, as people with ADHD often want to stay on task but find their minds pulling them in different directions.

“Sometimes, it's to do with not hearing or understanding the instructions,” Transcript 5

ADHD can make it particularly challenging for children to pay attention and absorb valuable information at school or at home. Their minds often wander, sometimes suddenly shifting to thoughts, ideas, or distractions that have nothing to do with the task or conversation at hand. As a result, they may miss key details, instructions, or steps in a task, which can make it difficult for them to understand what is being asked of them or complete assignments correctly. This is not because they do not want to listen or learn, but because their attention moves so quickly that sustaining focus on a single activity can feel almost impossible. Over time, this pattern of distraction and missed information can have significant effects on their learning, academic progress, and self-confidence. 
Summary
In summary, the children’s experiences show that ADHD affects many areas of their daily lives, including focus, learning, and social relationships. Hyperfocus can allow them to concentrate deeply on activities they enjoy, such as drawing, playing sports, or building things, giving them a sense of calm, control, and accomplishment. However, this intense focus can also make it difficult for them to switch tasks, follow instructions, or engage with others, which can sometimes create challenges in school and social situations. Many children with ADHD feel misunderstood by teachers, friends, and family because their impulsive or hyperactive behaviours such as shouting out answers, moving around constantly, or struggling to stay quiet are often seen as misbehaviour rather than recognized as part of their condition. They also face ongoing difficulties with concentration, attention, and memory, which can make learning more demanding and lead to frustration, feelings of inadequacy, or low self-confidence. Despite these challenges, with patience, understanding, and consistent support from adults, children with ADHD can learn strategies to manage their difficulties, build confidence, and use their unique energy, creativity, and focus as strengths. These strengths can help them succeed academically, socially, and in their personal interests, highlighting that ADHD is not just a set of challenges, but also a different way of thinking and experiencing the world.
Part 2 
Proposal and interventions: Create a psychosocial intervention to support adolescents with ADHD.
Suggested intervention title:  A Structured Intervention for Reducing lack of work completion with support and scaffolding strategies with adolescents with ADHD. 
Please state the aim and rationale of your intervention: 
The aim of this intervention is to improve work completion among adolescents with attention deficit hyperactivity disorder ADHD. The intervention specifically focuses on exploring how targeted support and scaffolding strategies can assist adolescents in sustaining attention, enhancing task management, and successfully completing their work. 
Children and adolescents with ADHD often experience difficulties completing work in class due to challenges with attention and distractibility. In classroom environments, adolescents may become easily distracted by external stimuli, such as noise or movement, or by their own thoughts and impulses. These distractions can interrupt their focus, making it difficult for them to stay on task and complete assignments. As a result, their academic performance and sense of achievement may be negatively affected.
The rationale for this intervention is based on the understanding that adolescents with ADHD often experience difficulties completing work due to challenges in sustained attention, time management, and task organization. Providing structured support and scaffolding strategies temporary aids that are gradually reduced as independence increases can significantly enhance self-regulation and academic follow-through. By combining supportive environmental adjustments with behavioural and metacognitive scaffolds, adolescents can develop and improve their task completion skills. This intervention is designed for adolescents aged 11–15, a critical developmental stage in which effective learning habits and self-management skills are established. 
Improving work completion can provide adolescents with ADHD not only the opportunity to achieve greater academic success but also to strengthen other important areas of their lives. Enhanced task completion skills can positively influence their relationships with peers and teachers by increasing confidence, participation, and reliability in classroom settings. This will build essential, strategies such as organisation, time management, and self-regulation that will support them in further education, employment, and everyday life as they grow older.
What theory and empirical research evidence supports your intervention? 
This intervention is backed by different theorist that have been looked at, and empirical research had have addressed the ADHD support with academic performance and behaviour. 
1. Vygotsky’s zone of proximal development (ZPD)
Vygotsky’s concept of the Zone of Proximal Development (ZPD) provides a valuable framework for supporting adolescents with (ADHD) in educational settings. The ZPD is the part that looks at what the student can do independently and what they can do when they have a bit of support from someone who knows more, such as a teacher or peer (Vygotsky, 1978; Clark, 2024). This theory highlights the importance of structured assistance known as scaffolding where teachers provide temporary supports to help students bridge the gap between their current ability and their learning potential (Vygotsky, 1978; Clark, 2024).
For adolescents with ADHD, this approach is particularly effective because it recognises their need for structure, feedback, and guided practice in both academic and behavioural areas (Grant, 2025). Scaffolding enables teachers to model strategies for organisation, focus, and self-regulation, gradually reducing this support as students develop independence (Grant, 2025). By applying the principles of the ZPD, teachers can better understand each student’s individual learning needs and provide instruction that is appropriately challenging yet achievable (Grant, 2025).
 As Loots (n.d.) suggests, understanding the ZPD allows teachers to develop effective strategies that improve academic outcomes while also fostering students’ confidence, autonomy, and engagement in learning. Overall, Vygotsky’s theory offers a powerful foundation for designing structured and supportive classroom practices that help adolescents with ADHD reach their full potential (Loots, n.d.).
2. Executive Functioning Theory.
The Executive Functioning Theory posits that adolescents with ADHD often experience deficits in the cognitive processes required for goal-directed behaviour, which can undermine their academic performance and ability to achieve personal goals (Barkley, 2015). Executive functions including working memory, cognitive flexibility, planning, organisation, inhibitory control, and self-monitoring are essential for managing tasks, following instructions, and regulating behaviour  Deficits in these areas can make it difficult for adolescents with ADHD to initiate tasks, sustain attention, follow through on assignments, and organise information effectively (Barkley, 2015). Supporting adolescents with ADHD through structured routines, explicit strategies, and scaffolding can significantly improve their ability to manage academic tasks and work towards their goals (Willcutt,2005).
Difficulties in executive functioning are closely linked to classroom behaviour and learning outcomes (Baker, 2014). Adolescents with ADHD may begin tasks but fail to complete them, forget instructions, or become easily distracted due to weak self-monitoring and impulse control (Willcutt, 2005; Baker, 2014). Barkley (2015) conceptualises ADHD as primarily a disorder of self-regulation, where deficits in executive functioning limit the ability to control attention, manage behaviour, and pursue long-term goals. By targeting executive functioning skills through structured support and strategy training, educators can help adolescents with ADHD develop greater autonomy, improve academic performance, and build essential skills that will support success beyond the classroom.
3. Behavioural Reinforcement Theory
The Behavioural Reinforcement Theory suggests that behaviour is shaped by its consequences. When a behaviour is followed by a positive outcome, it is more likely to be repeated, whereas behaviours that result in negative outcomes are less likely to occur (Alsop et al., 2016). This principle is central to B.F. Skinner’s theory of operant conditioning, which emphasises the use of reinforcement to increase desirable behaviours and reduce unwanted ones (Catania, a. Charles, 2005)
For adolescents with (ADHD), reinforcement strategies can be particularly effective because they respond strongly to immediate and consistent feedback. According to Fosco et al. (2015), the use of positive reinforcement such as verbal praise, point systems, or tangible rewards can significantly promote on-task behaviour and improve work completion among adolescents with ADHD. These students often struggle with maintaining attention, managing impulsivity, and finishing assignments due to difficulties in self-regulation and motivation (Fosco et al, 2015).
By integrating reinforcement techniques into structured classroom routines, teachers can help adolescents with ADHD associate positive behaviours such as staying focused, completing tasks, or following instructions with rewarding outcomes (Alsop et al., 2016). Therefore, behavioural reinforcement serves as a powerful framework for improving both academic performance and classroom behaviour in adolescents with ADHD (Fosco et al., 2015; Alsop et al., 2016).
All together these theories and research support shows that structured and support from the teachers will improve adolescents with ADHD on work tasks and their ability to finish work. 
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Methodological details 
The intervention will be an 8-week structured scaffolding program that will support and help adolescents with finishing work. 
This intervention will involve a weekly group session in which adolescents participate in structured classroom activities designed to promote focus, task completion, and motivation. Each session will include a variety of work-based tasks accompanied by a tick-list or checklist to help students monitor their progress and stay organised. At the end of each session, participants will receive a reward, encourage engagement, and reinforce positive behaviour through recognition of effort and task completion.
In addition to the classroom activities, weekly coaching sessions will provide opportunities for students to reflect on their progress, set goals, and develop strategies for improvement. Regular feedback meetings with teachers and parents will also be implemented to ensure consistent communication and support. These meetings will help track each adolescent’s development, celebrate progress, and identify any additional support needed to strengthen their ability to complete work independently and successfully.
This intervention will include a total of 20 participants, consisting of 10 girls and 10 boys between the ages of 11 and 15 years old. All participants will have a formal diagnosis of (ADHD), confirmed by a qualified medical professional. The study will specifically target adolescents attending secondary school, as this is a key developmental stage where academic demands increase and self-regulation skills become critical.
[bookmark: _Int_pKYibAPd]Eligible participants will be identified through teacher reports indicating ongoing difficulties with task completion, on-task behaviour, or sustaining attention during class or homework activities. Only adolescents diagnosed with ADHD will be included to ensure the intervention specifically addresses the needs associated with this condition. Students with additional diagnosed disabilities or those currently participating in other interventions will be excluded to prevent confounding factors and ensure that the outcomes are directly related to the effectiveness of this specific program. Additionally, if participants are in another intervention they will not be able to participate to not interfer with the other one. 
The materials used in this intervention will include a range of tools designed to support structure, monitor progress, and encourage self-reflection among adolescents. Each participant will receive an individual tick list or checklist to help them stay on task during classroom activities and monitor their own progress to see hands on how they are doing. These checklists will act as visual reminders of the tasks to be completed, promoting organisation and accountability.
In addition, participants will complete a weekly self-assessment questionnaire to reflect on their focus and productivity throughout the week and to see how they feel about the progress they have made. This questionnaire will also include space for students to provide feedback on what strategies or teacher supports helped them stay on task, as well as suggestions for improvement.
Teachers will complete a weekly Academic Performance Rating Scale (APRS) for each participant with ADHD to evaluate their engagement, task completion, and behavioural progress in the classroom. This ongoing assessment will help identify patterns of improvement or areas needing additional support. The combination of student self-reflection, structured checklists, and teacher evaluations will ensure a comprehensive understanding of each adolescent’s progress throughout the intervention. 
The intervention process 
This intervention will be a 2-hour long intervention one a week. 
Week 1- The first week of the intervention will serve as an introduction for all participants. During this session, adolescents will be informed about the purpose of the intervention, its structure, and how it aims to help them improve task completion and academic focus. The facilitator will explain the expectations, group rules, and the types of activities that will take place throughout the program. This session will also provide time for participants to introduce themselves and engage in short group discussions or icebreaker activities to build comfort and rapport within the group.
Week 2-4-  The focus will be on developing self-awareness and monitoring progress. Participants will begin completing their assigned classroom tasks using the individual checklists provided, allowing them to track how much work they complete before becoming distracted or losing focus. Teachers will review this feedback and discuss it during the weekly coaching sessions, ensuring that the support strategies are responsive to each adolescent’s individual needs. These weeks are intended to strengthen self-regulation, promote open communication, and build consistency in work completion habits.
Week 5-7- participants will begin to demonstrate greater independence and confidence in completing their tasks. By this stage, adolescents should be more familiar with using their checklists and will have developed stronger habits for staying focused and organised. They will be encouraged to take more responsibility for monitoring their own progress, aiming to tick off a higher number of completed tasks compared to the earlier weeks. Teachers and facilitators will provide positive reinforcement and feedback to acknowledge the students’ improvement and continued effort. 
Week 8- participants are expected to demonstrate increased confidence and independence in completing tasks using their checklists. Students should be able to complete their work more efficiently and consistently, applying the strategies they have learned throughout the intervention.
During this week, a final assessment will be conducted to evaluate each participant’s progress in task completion, attention, and self-regulation skills. Teachers and facilitators will review the outcomes with the adolescents and provide feedback on their achievements. The goal is for participants to transfer the skills and strategies learned in the intervention to their everyday academic tasks. 
The aim of this intervention is for adolescents to apply the skills and strategies learned to both classroom tasks and homework at home, promoting greater independence and consistent work completion. Additionally, collaboration with each student’s regular teacher will be encouraged, ensuring ongoing praise, monitoring, and support to help students maintain focus and make continuous progress. Ultimately, the intervention seeks to foster long-term improvements in task completion, self-regulation, and confidence in academic work.
 
 


	
	
	



