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Part 1
Compare and contrast two different play-based approaches, you should include a critical analysis of the curricula guidance.
The Welsh Government (2024) states that the curriculum for Wales supports each school in creating its own curriculum. The statutory curricular requirements for every pupil are from age three to sixteen. The curriculum seeks for children to be ambitious and capable learners, and to be prepared to learn throughout their lives. In addition, schools must organise, work alongside specialised services, and ensure that accessible and suitable learning opportunities are provided. Taylor, C and Power, S (2020) imply that Graham Donaldson was approached by the Welsh Government in March (2014) to conduct an evaluation of the Welsh educational system. Graham's report in Successful Futures called for a vital change in education that is more experimental and multidisciplinary. Successful Futures' proposal seeks substantial changes to the curriculum, education, and learning processes for all children in schools within Wales, ages three to sixteen. Donaldson (2015) states that Successful Futures examines thoroughly the ways in which education in the present day can prepare pupils for an exciting but undetermined future. According to the Curriculum for Wales (2022), practitioners demonstrate the ability to bring together meaningful learning from multiple areas, disciplines, and concepts using themes and activities. Estyn (2022) states four goals that are listed within his study as a foundation for a new curriculum in Wales. These include driven, competent pupils who are prepared to learn for the rest of their life, enterprising and creative individuals who are prepared to participate actively in both life and work. Well-informed, moral citizens of Wales, and lastly confident, strong individuals who will contribute to society. 
The Welsh Government (2021) portrays that practitioners who assist children can motivate and encourage them in realising that other pupils may feel and think differently than they do. Encouraging individuals creates a culture of communication by demonstrating a variety of expression techniques. Practitioners should encourage children to take sensible risks and push themselves to help them build their confidence, motor skills and build resilience. Pacey (2024) suggests the development and education of children are greatly aided by an enabling environment. Practitioners should consider both the physical surroundings including indoors and outdoors, as well as the emotional environment, highlighting the value of the connections between parents and carers and the child's sense of security and familiarity in the setting. The Welsh Government (2021) states that throughout the educational journey, enabling experiences should foster pupils’ independence by providing challenges and the chance for achievement. Experiences that provide opportunities are vital for helping children improve their social and communication abilities. Furthermore, children need time and support to acknowledge their own feelings as well as those of others, children require experiences that encourage the development of emotional resilience. Practitioners should carefully plan out specific activities designed to help children improve their listening and attention abilities in a range of indoor and outdoor activities. The Welsh Government (2024) explains that the Curriculum for Wales states that encouraging environments needs to provide chances for pupils to feel awe and wonder and display activities that will motivate children to explore, work through challenges, and improve children's critical thinking and creative abilities.
The Welsh Government (2024) implies that when practitioners develop an understanding of each child, they ought to communicate with other professionals as well as parents and carers. This information should be used in relation to our understanding of child development to create individualised and adaptable routines whenever appropriate. Children should be challenged both indoors and outdoors and encouraged to take sensible risks as they develop. According to The Welsh Government (2024), staff members and practitioners should feel adequately prepared for satisfying the various needs of every child in ways that are developmentally appropriate through professional learning. According to Pacey (2024), it is the responsibility of adults to provide an atmosphere in which children can lead activities that they have initiated. The Welsh Curriculum (2024) states that structured learning through adult-directed and child-initiated activities must be balanced. Wales Curriculum for financed non-maintained nursery settings (2024) portrays that a reflective practitioner will be enabled to offer the greatest learning opportunities and surroundings to inspire children and nurture their development.
On the other hand, teachers are overloaded with work and have little help when it comes to planning lessons. Furthermore, a list of themes and activities is not prescribed by the Curriculum for Wales framework (2024). The curriculum should update their information with new materials and provide practitioners with support, advice, challenges and suggestions. Looking at all the evidence, schools could employ staff to assist with planning, organising, and marking children's work so that teachers can concentrate more on educating children. Schools also require improved co-operation, with practitioners supporting and assisting one another in lesson planning and resource sharing. This needs to happen for teachers/practitioner's roles to run smoothly and to work effectively.
The Welsh Government (2024) explains that The Foundation Phase curriculum and outcomes for children in Wales are aged between three to seven. The Foundation Phase framework (2019) aims to improve the effectiveness and enjoyment or learning, while fostering children's creativity and imagination. The objective of the framework is to guarantee that every child has access to play, leisure and cultural activities, as well as an advantage in life and a solid foundation for their future growth and development. Each child is to be respected, heard and capable of having their racial and cultural identities acknowledged as well as having a safe place to live and a community that supports their mental and physical wellbeing. Waters (2016) implies that practitioners must actively participate in how their pupils play and activities throughout the foundation period, establish conditions that encourage their play and discovery, and strive to develop their passions among their pupils,
[bookmark: _Int_nMJsLcot]Estyn (2011) implies that the foundation phases practices and principles of guidance are not understood by leaders and practitioners. In general, leaders and practitioners have not provided the Foundation Phase with a thorough enough evaluation to identify each strength and areas for improvement, there is often not enough support from practitioners to enhance children's learning, particularly in reading and writing. As well as this, Estyn (2011) portrays that a small percentage of schools in Wales have minimal or no outdoor space. Looking at this piece of evidence, it links with Curriculum for Wales (2024) as it states that practitioners are struggling. In order to address this problem, practitioners should engage in working together whilst planning as well as observations, feedback for pupils and teachers. To determine what has to be improved, practitioners should evaluate their approaches to learning and consider the best results for pupils.
The Welsh Government (2024) states that there is an increased emphasis on using the outdoor world within settings as a resource for children's learning and the curriculum encourages independence and discovery. Additionally, children learn through practical, hands-on experiences. For instance, through play, they can practice and reinforce what they have learnt, play with concepts, explore, take chances and solve issues. This is linked with Piaget's development theory. Taylor et al. (2014) suggests that within the foundation phase curriculum (2019), learning outside of the classroom is strongly encouraged and there is an increased focus on play and active learning. 
Siraj (2014) independent stock take of the foundation phases implementation has four ways to collect data and validate findings for the stock take. WIZERD (2015) implied that a detailed statutory curriculum would be the ideal complement to a new pedagogical approach that incorporates constructivist theories of learning. Within Iram (2014) practice includes children learning through play, exercises, and observation, as well as through activities that are child-initiated, practitioner-initiated, and practitioner-directed. Estyn (2022) implies that the wellbeing of many children benefits from the implementation of the Foundation Phase. Generally, the benefits are in children’s increased motivation and enjoyment of learning. Active learning approaches and the use of the outdoor learning environment is helping children to be more engaged in their learning.
[bookmark: _Int_YlwYOQYO]Pascal et al. (2019) shows that this curriculum provides a set of shared values and goals for all practitioners to ensure that all children receive high-quality early education. All educational resources must acknowledge the diversity of pupils in order to support children who are a part of varied cultural and social norms. Teaching materials must be taken into account, such as a wider range of social and behavioral skills as well as life experiences. According to The Welsh Government (2015), the foundation phase curriculum suggests that in order to enhance practitioners' comprehension of the strategies, lessons, and resources that can be utilised in the classroom, the foundation phase training modules should be developed. Furthermore, practitioners should receive specialised training and guidance on the practical use of the foundation phase pedagogies. For this to work successfully, practitioners should attend all training to deepen their comprehension and apply what they have learnt within the classroom, as well as to raise pupil achievement and improve learning environments.
Part 2
Considering the concept of the ‘unique child’, critically evaluate methods of assessment, progress tracking and age or stage related development models within play-based curricula.
[bookmark: _Int_c8d5gj1b]Curriculum for Wales (2015) implies that since children learn and develop abilities at various paces, it is important to let them grow at their own individualised pace. Children should have their own work appreciated, valued, and encouraged in every aspect of their growth as it is genuine and unique. According to the Non-Statutory Curriculum Guidance for the Early Year's Foundation Phase (2021), children who may have difficulties in their early education are not considered as low intellect, each child has potential if they receive the right guidance within the environment. Each child should have an equal opportunity to achieve their goals. Worster County Council (2024) states that building on children's knowledge and abilities is a requirement of the Early Years Foundation Stage for practitioners. In order to achieve this effectively, practitioners must first comprehend children's developmental stages and establish each child's potential. 
According to the Foundation Phase Profile (2017), the profile encourages assessing the learning and growth of children during the Foundation Phase. The profile enables practitioners to provide a developmentally appropriate, comprehensive curriculum for every child, through the use of observations and formative assessments. The profile provides results that are represented in four areas of learning after holistically evaluating children's abilities. These include literacy, language and communication skills, physical development, mathematical development as well as social and personal development including cultural diversity and the well-being of a child. Futhremore, a crucial aspect of the Foundation Phase Pedagogy (2017), implies the importance of involvement of parents within their children's education. Along with facilitating communication and reporting back to parents, the profile combines a variety of details in order to offer summative assessments of their child's present learning and development stage following off from observations and evaluations.
According to The Foundation Phase Profile (2017), assessment and observation plays a vital role with everyday routine within school settings. Practitioners can obtain evidence both before and after children are taught several skills, furthermore by watching and listening. This makes it possible for professionals to evaluate how the children are developing and determine whether they require additional opportunities to establish their understanding and learning. Aswell as this, in addition to promoting further development in areas where the child struggles or demonstrates disinterest, effective observational and formative assessment practices will help children follow and acknowledge their passions and build on their strengths. Overall, this shows that the profile suggests that practitioners support children in developing their self-esteem, teamwork, and individuality.
The Foundation Phase Profile (2017) implies that cultural diversity, well-being, and personal and social development are central to the Foundation Phase. It is vital to promote positive attitudes in order to help children recognise and value the diversity of cultures and languages that make up a diverse Wales. Children's cultural identities are supported within the Foundation Phase Profile, which also aims to promote diversity and assist children in identifying and developing a positive awareness of both their own and other cultures. Witsel (2003) implies that the approaches and strategies used in teaching and learning have created a new interaction between multiculturalism and educational processes. Professional development opportunities that help practitioners understand how to educate, train, assess, and be inspired to employ multicultural teaching should be provided and available for all schools. This is vital because it fosters empathy and respect for all pupils and creates a more diverse learning environment for children.
[bookmark: _Int_FjQ5auqk][bookmark: _Int_TF9hzoik]The Foundation Phase Profile (2017) suggests that appropriate to any child, the Foundation Phase Profile enables the identification of possible additional learning needs or special educational needs. Parsons, S et al,. (2021) portrays that planning and decision-making for educational transitions require an understanding of children with special educational needs and disabilities as well as their families. Therefore, it is acknowledged that the opinions of parents and children are significant and is required to direct practice. The Foundation Phase (2017) implies that with the cooperation and consent of the parents or carers, practitioners may need to consent with additional learning needs coordinators (ALNCo) or other highly qualified professionals, as well as employ suitable evaluations established for specific goals. Overall, this is crucial within assessment as it gives parents/carers confidence to support their children's education. It can foster understanding, emotionally support parents, and to produce the best outcomes for children with specific educational requirements.
According to the Curriculum for Funded Non-Maintained Nursery Settings (2022), every child in the environment is unique, and this curriculum acknowledges that their growth happens significantly between birth and age five. By keeping the children's developmental needs at the centre of the educational practice, it encourages holistic development. This specific curriculum states that observation and assessment is vital within nursery environments. Children should be at the core of the process, and it should be based on practitioners' in-depth understanding of child development. Observations within the settings should be direct, current and should include potential planning. The Curriculum for Funded Non-Maintained Nursery Settings (2022) also implies that practitioners should observe and watch children both play alone and with others inside and outside the nursery settings. As children interact with various situations, these contexts will assist practitioners in identifying a variety of abilities, knowledge and interests. Practitioners should speculate on ways to engage with the children during learning as part of the observation process. Within the curriculum, there are three key roles when it comes to assessing children. These include providing continuous, regular encouragement to each individual child, recognising, documenting, and evaluating their growth, and lastly understanding how they all progress over time to assist the setting in reflecting on practitioners' methods.
[bookmark: _Int_0CkPtayy]The Curriculum for Non-Maintained Nursery Settings (2022) does imply that the curriculum acknowledges that in order to put planning and assessment processes into place, practitioners must require additional assistance with professional development. This indicates that staff members within settings are not receiving enough training. In addition to this, the settings are struggling financially, and some settings cannot afford for every practitioner to be up to date with courses, as well affording correct staff ratios within the setting. A child's capability in speech, language, and communication should be determined by an effective evaluation. A child's long-term speech and language needs might be impacted by a variety of risk factors. Physiological, family-related, environmental, and communicative aspects are among them. Practitioners ought to assess these risk factors and make plans for each child's future within the settings. Analysing this evidence demonstrates how it is child-focused and concentrates on the child. Within non-maintained nursery settings, all practitioners should make well-informed choices regarding each child's next stage, including all aspects.
While monitoring and evaluating each child, the curriculum provides practitioners with several questions and answers to think about as part of the arrangements for funded non-maintained nursery settings (2022). For example, how does the child demonstrate that they pay attention and listen? Practitioners can use this to ensure that they are adhering to the curriculum, and it provides guidance on how to approach the situation confidently and with resources that will support each child's development. Campbell (2003) implies that within a classroom, fairness is essential, and standard classroom behaviors like raising hands and taking turns represent common beliefs on this subject. Futhremore, Brookfield (2001) portrays that it is now well acknowledged that teachers' assessments, which were formerly thought to be low stakes when compared to standardised tests, can also have a substantial and enduring impact on pupils’ psychological, social, and academic lives. 
Part 3
Write a blog suitable for a professional publication linked to considerations needed when implementing a play-based curriculum/curriculum change.
How does the outdoors benefit young children?
[bookmark: _Int_anQFTwJW][bookmark: _Int_hySBOnqH]I have chosen this topic for my blog because in my opinion, children playing in the outdoors is essential and it should be reflected in all environments. It helps children grow, gain new skills, learn about the world, learn about themselves, and grasp how to work both independently and as a team. Playing in the outdoors is vital as it enhances children's emotional welfare, mental growth, and physical health. The outdoors should be fun, engaging, encouraging, flexible, open-minded and comfortable for all children.
[bookmark: _Int_mkj98yKf]According to Bento (2017), play is a natural and engaging activity that fosters physical, mental, social and emotional health whilst providing the ideal environment for children to grow and learn. A child may experiment, solve issues, think creatively, and collaborate with other children through outdoor play. Playing in the outdoors fosters confidence, independence, and a healthy sense of self. Frampton (2014) portrays that children who have access to safe outdoor play areas as they grow up also feel more connected within their communities, and communities that improve their social assets by providing safe outdoor play areas will have happier and more confident children. According to Tunnicliffe (2008), it has been proposed that teaching primary pupils more about the outdoors throughout the curriculum can have positive effects related to a stronger bond with the natural world. McCurdy et al, (2010) implies that children's health has been demonstrated to be enhanced by physical activity, and there has been increasing evidence that immersing children to natural settings may help them to pay more attention and feel less anxious. 
According to Hoing (2017), teachers should concentrate on enhancing children's learning across various areas through outdoor experiences. Children have the right to play outdoors and learn about the world around them. Experiences within nature can help children develop their senses, expand their vocabulary, improve their awareness of the space around them, and provide more opportunities for their skills to amplify. Kiviranta (2024) states that children's holistic welfare and well-rounded development may benefit from outdoor learning, which may provide multimodal in nature and hands-on learning opportunities. Practitioners should be conscious of this when arranging outdoor activities. 
Childhood is a period of exploration and education. Olsen (2013) portrays that early childhood settings should convert their outside play areas into high-quality outdoor learning environments that include engagement activities like working with natural materials and for children to develop their fine motor skills. Effective outdoor play areas allow children to explore while providing them a space to practice their cognitive, motor, and skill development. Furthermore, Olsen (2013) suggests that practitioners should offer loose parts, supplies for building, and opportunities for movement when playing outdoors. Each child's intellectual, social, emotional, and physical development can all be improved by creating an outside space with materials and activities.
[bookmark: _Int_J6p3CoKU]According to Frampton (2014), a beneficial way for enabling children to explore and develop their curiosity is to examine the risk benefits of an activity and strike a balance between teaching self-control and encouraging risk taking. French (2023) portrays that it is widely recognised that outdoor learning improves educational experiences for all children. In order for children to learn about social, economic, and environmental challenges of this day and age, well-designed and organised outdoor learning helps foster the development of exploration, critical thinking, and reflection abilities. Children can connect with the natural world, their cultures, and society through outdoor learning.
[bookmark: _Int_B47SWjHN]Hoing (2017) states that teachers face difficulties by outdoor settings to come up with creative approaches to engage children with challenges in engaging educational activities. Practitioners should organise new methods to enrich children's experiences and knowledge through tasks not achievable within the limits of indoor classroom environments. Furthermore, White (2011) implies that the standards of play apply differently, and the sensory experiences vary. Unstructured, creative learning with a variety of materials is emphasised through open-ended play made by possible natural factors. Extended and more complex play is encouraged by nature's high levels of complexity and diversity. Plants and natural resources encourage exploration and imaginative play due to their interactive qualities. Within the attributes of openness, diversity, wildness and exploration are all present in natural settings for children to learn and discover in.
Sandseter (2021) indicates that stimulating and exciting play activities that carry a danger of getting hurt are typically referred to as risky play. Play is an essential childhood activity, and it has been shown to have a favorable impact with several developmental outcomes. Risky play can result in enhanced motor and physical skills, more physical activity, and beneficial psychological effects on children. Risky play in the outdoors includes children engaging in activities that involve heights, such as leaping, climbing and balancing. Another activity includes children playing with speed, such as jogging, cycling and sliding down a slide. Early Years Alliance (2019) states that the sun is one of the best natural sources/vitamins, which is essential for a child's development and helps to maintain a healthy body and mind. Children can explore and process emotions in a secure setting when they play outside. Children can also enjoy themselves in a unique and thrilling environment, where they can let their imaginations run wild and find comfort in both indoor and outdoor settings.
[bookmark: _Int_f77pOmCU][bookmark: _Int_swbdS334]Furthermore, Acar (2014) suggests that both physical growth and environmental perception depend on movement. Children playing in the outdoors offer chances for these kinds of exercise. Depending on the kind of play, the exercises, repetitions, and observations help a child's cognitive and social growth alongside supporting children's physical development. For children, play is a very beneficial activity, and creating environments that are suitable for children, are high-quality, favored, long-lasting, sustainable, and that support learning and development is an essential priority to all school environments.
[bookmark: _Int_CD7KKIsX]Overall, my blog demonstrates the wide range of topics covered by the outdoors and the need to provide a secure environment for children to explore and play. It offers a number of key benefits for children's health and wellness in addition to practitioners educating children. Children can acquire a variety of new abilities as well as how to collaborate and interact with other individuals in the outdoors. A positive relationship with nature is fostered by playing in the outdoor environment.
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