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High-quality childcare settings have a major impact on child development and have a positive impact on future life experiences, according to the Welsh Government's 'Building a Brighter Future' document (Welsh Government, 2013). The EPPE Project - Effective Provision of Preschool Education (Sylva et al., 2008) found that the quality of settings had a long-term effect on academic achievements and related quality provision to increased self-regulation and social communication, as well as decreased levels of hyperactivity. The study found that high-quality early childhood care can improve children's language, math, and reading skills, preparing them for future school challenges (Iles, 2019). Furthermore, found a correlation between high-quality care and a decrease in aggressive and uncooperative behaviour (Sylva et al., 2008). According to Cottle and Alexander (2013), some settings were driven by official motivation and saw statutory inspection reports as a goal for quality, whilst other settings prioritised children's social and emotional development and focused on individual needs as a sign of good practise. As a result, it's critical to strike a balance between delivering rich and stimulating play-based activities that satisfy children's needs and adhering to curriculum targets and accountability standards (Cottle and Alexandre, 2012). Similarly, Ishimine (2011) contends that "quality" is a nebulous and difficult-to-define concept. Nonetheless, Ishimine (2011) 3 distinguishes between two types of quality characterisation: structural quality, which refers to measurable features such as the physical environment, qualifications, ratios, policies, and programme content; and process quality, which includes aspects such as child-staff interactions, clear communication, and positive peer interaction, as well as the findings of the researching effective pedagogy in the early years (REPEY) report (Siraj-Blatchford et al., 2002). Anders (2015) proposes that children’s learning and development can be directly affected by process quality, whereas structural quality indirectly influences a child’s ‘experiences’ of process quality. It is the entitlement of all children to access quality provision in the foundation years, yet Ofsted reports, self-evaluations from settings across the country, local authority evaluations and organisational reviews warn us that this is not always the case (Department for education, 2010). It is evident that high-quality, effective early childhood care has a major impact on children's social, emotional, and cognitive development, and is a critical component in enhancing outcomes for children and their families. It closes the achievement gap between the top and worst performers and provides all children with the positive start to play and learn that they require (Teager and Bonetti, 2022). Efthymioyu, Kington and Lee (2016) discuss that the provision's inclusion should be a major component of improving quality. We can see the impact that diminished stimulation or exclusion from activities, even when unintentional, may have on children as early childhood professionals, and we know that programmes must be as accessible as possible (Every child matters, 2003: children’s commissioner for wales, 2017). To aid in the delivery of such accessibility, it is critical to review the everyday provision made available to children and determine how well it meets the needs of children for whom English is not their first language or those with special needs, for example (Robb, no date). Another important aspect of high-quality care is collaboration, with a focus on health and parental engagement (Welsh government, 2017). Effective leadership is a quality driver and important for continuous improvement. As a leader, it will be critical to plan your week so that staff may address children's needs and deploy employees to maximise their abilities (Siraj-Blatchford and hallet, 2014). Monitoring and identifying areas for improvement to ensure they have an impact on children's learning and development is also a component of ensuring your setting provides high-quality assistance (Robb, no date). Settings require strong leadership, and you must ensure that you are working with your workers in the most productive way possible. It will also take extra effort on your part to guarantee that your employees are committed to lifelong learning and progress (Thornton, 2020). 


The Effective Early Learning (EEL) and The Baby Effective learning programme (BEEL) are quality evaluation and improvement programmes that embodies a participatory approach, and it has been successfully implemented in the United Kingdom, Portugal, and the Netherlands, where evidence has shown its impact in improving child wellbeing, child involvement, and child dispositions to learn by improving the quality of pedagogical processes and the enabling educative context in which these occur (Pascal and Bertram,2018) .The BEEL project is aimed at children aged birth to three whereas the EEL is aimed from three to five.  BEEL and EEL are a self-evaluation and enhancement programme for all settings that provide early childhood education and care to children aged birth to three years (Education Scotland, 2016). Its three aims are to provide a manageable technique for assessing and improving the quality of early learning and development, as well as the efficacy of outcomes for young children in a variety of contexts, to generate data that can be used to inform national quality assurance and inspection programmes also do this through a collaborative, methodical, and rigorous self-evaluation process that is externally supported and validated (Pascal and Bertram, 2011).  The National Standards serve as a starting point for settings on their quality journey. Obtaining these criteria is a prerequisite, but not sufficient, for creating a climate of quality improvement (Silver et Al,  2016).  The BEEL Programme's goal is to establish the National Standards' baseline as a starting point for quality improvement rather than a finish line. BEEL determines the minimal regulatory criteria but, beyond that, pushes every setting forward, improving on their 'prior best' by consistently and thoroughly conducting a protracted period of self-evaluation that leads to progress through externally monitored action planning (Department of education, 2010).  As a result, quality is not a destination that can be achieved or a line that can be crossed, but rather a continual and ongoing journey of progress. Finally, it's important to remember that BEEL is a growth strategy. It provides ECEC settings with training and support to help them go beyond meeting the national baseline standards (Pascal and Bertram, 2011).  The BEEL Programme's goal is to equip all ECEC providers with a well-supported development strategy that includes well-tested procedures for continuous quality improvement. The approach is guided by staff/volunteer teams who, as a result of the training BEEL provides, become accredited researchers of their own practise, always seeking and utilising evidence to assure the delivery of high-quality services to all children and families in their environment (Callanan et al, 2017). Practitioners should be encouraged to reflect on the learning environment as part of their quality assurance process (Crosse, 2013). Using the BEEL programme encourages critical, reflective thinking, allowing practitioners to collaborate with others to improve quality, promoting equality of opportunity and cultural diversity (Mistry, 2018). The BEEL program assist practitioners in examining how they support deep-level learning in young children while also serving as a foundation for professional development (Pascal and Bertram, 2011). Practitioners are empowered and enabled to conduct observations that feed into small-scale action research activities after receiving the necessary training (Anderson and herr, no date).  One component is to monitor how deeply children are involved in both adult-led and child-initiated learning situations. Practitioners understand that when children are completely engaged, they are more likely to learn at a deeper level, resulting in high-quality, long-term learning (The National strategies, no date).   This method allows for the observation and evaluation of the quality of children's learning and adult–child interactions, resulting in improvements that are completely relevant to the provision and the people who work there (Callanan, 2017). Many employees are more confident in their ability to improve after using BEEL, because the programmes are evidence-based (Black, 2015).  While we recognise that quality definitions vary by location and that quality development necessitates negotiation of local cultural realities, we also recognise that caution must be exercised in adopting overly deconstructive, relativist solutions. The Programme's goal was to give practitioners and providers with a rigorous and systematic method of evaluating and improving quality through a participative process that allowed for local interpretation and contextualization (Pascal and Bertram, 2011). However, cost could be a limiting factor to providing practitioners with the training. 

The Sustained Shared Thinking and Emotional Well-being (SSTEW) Scale is a observational tool for evaluating practise in early education and care settings (Mackenzie, no date). This unique scale highlights educational techniques that assist the development of task attention, problem-solving, and imagination, and is based on fresh results from developmental sciences (Kingston and Siraj, 2016). Previously, scales were used to evaluate the quality of space and resources, activities, and curriculum offerings. This new scale adds a welcome focus on wellness, self-regulation, and the kind of focused thinking in children that is encouraged by sensitive interactions with others to the present 'tool-kit' of quality assessment (Harms, Clifford and Cryer, 2005: Mackenzie, no date). This scale's 14 elements are clearly defined 'indicators,' indicating a rise in quality in practise. Attending an SSTEW Scale training session is strongly recommended before using the SSTEW Scale for professional development or practise improvement. However, this entails costs and time from practitioners that isn’t always possible (Melhuish, Siraj and Kingston, 2015). 

If the SSTEW Scale is being used for research, training will be needed (Kingston and Siraj,2015 Cited in Mackenzie, no date). Many of the ideas and concepts in the SSTEW Scale are brand new, even if training is undertaken on existing environmental rating scales, the SSTEW training is unique (Howard and Melhuish, 2018). Using the scales necessitates a high level of understanding, not only of the scale's content, but also, of what is being observed. The SSTEW scale comes with additional paperwork for the setting, including any planning and learning journals that are normally kept supporting learning and evaluation, in addition to the content of the scale (Kimberly, 2017).  A strong grasp the paperwork in the setting is needed, including any planning and learning journals that are normally kept supporting learning and evaluation, in addition to the content of the scale (Department of education, 2022). To augment your understanding, you may need to ask non-leading questions of personnel. As a result, you'll need to be confident in your interviewing abilities and be able to probe practitioners for vital information in a respectful, non-judgmental, and sensitive manner. For these reasons, we believe that assessors who use the SSTEW Scale should be well-versed in early childhood practise, cultural sensitivity, and child development (Melhuish, Siraj and Kingston, 2015). Recent study has identified a number of characteristics of children's development that are especially crucial to encourage and foster in young children because they have long-term implications for children's socio-emotional and cognitive development (Breiner, 2016). These include fostering strong relationships and supporting children's social and emotional well-being in order to help them regulate their emotions, improve their executive functioning, such as attentional abilities, and foster positive attitudes toward learning (Siraj and Asani, 2015). The SSTEW Scale considers practises that support self-regulation, such as providing emotional warmth and security, feelings of self-control and autonomy, and cognitive challenge, as well as an articulation of their learning so that they become more aware of their own mental processes of thinking and learning. Surprisingly, these appear to be prerequisites for sustained shared thinking (SST), which has been recognised as a critical component of high-quality practise in environments where children's results improve (Siraj-Blatchford, 2009; Sylva et al., 2010).







Before I engaged in this module, I had little idea what quality meant in the early years sector. I knew what I thought quality meant outside the sector. Quality to me meant something that lasted, something that stood the test of time. In relation to the sector, I would have assumed it to mean, engaging practitioners who provided interesting activities for children, who created a home from home environment for children. Since completing the module I have learnt that quality Is so much more than that and that the meaning of quality can be seen as unique to the individual and that can be an issue to practice, it takes quality and professional leadership to define quality in the setting and educated people within the setting to carry that quality through to the care of children. while undertaking this module, I have learned the importance of continual professional development, practitioner reflection as well as the importance of quality insurance scales such as the SSTEW and ECERS scales.  Quality is very important to the care we provide for children along with reflection and in order to be a better practitioner I will need to engage in every training available to me to further my education therefore improving my practice. Reflection is something that I try to undertake in all aspects of my life but during my learning it has cemented its importance in practice, I am to take this into the setting I work and help the other members of staff to become more reflective, we have regular meetings as a setting but maybe our room team needs them to in order to achieve this. The SSTEW and ECCERS scales were something I had not heard about until this module, they confused me at first, but after sending time researching, they are simple enough to understand, this is something else I will take to work with me. I hope to further my knowledge and understanding of quality during my time in the sector as I believe quality is and ever-changing thing, more of a journey than a destination. 
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