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This portfolio’s purpose is to critically evaluate the importance of inclusive leadership within the early years. The objective being to consider challenges and opportunities inclusive leaders may face as well as the large-scale effect these have on the child, families, practitioners, and specialists within the early years as well as the communities.

This segment of the portfolio will critically evaluate the definition and the role of an inclusive leader; the portfolio will portray the role through a set scenario. Historically the term inclusion in education would focus on issues regarding additional learning needs however, in recent years the term inclusion in education has been transformed to that which addresses all forms of exclusion, inequality, and marginalisation (Reza, 2021). Hierarchical leadership being replaced by collaborative, co-constructed and interdependent leadership created through effective language and communications (Hallet and Siraj-Blatchford, 2014) allowing to aid individuals to close the gap between the tendency to reject or ignore differences in individuals’ identities and culture, and through moving towards approaches that highlight the importance and value of individuality and diversity (Ferdman, 2021 and Van Knippenberg et al, 2013). Positive successful inclusive leaderships include an understanding of areas of differences such as race, gender, religion, sexual orientation, disabilities and class; knowing how such factors impact the schooling process for each individual as well as awareness of school-community relations, intercultural tolerance, team-building, community- engagement as well as bridging these factors to co-construct a successful method of inclusive leadership (Lopez, 2006, P.66, cited in Scanlan and Johnson, 2015, P.165). Furthermore, for inclusion to happen leaders and practitioners must acknowledge and value each individual, use approaches based on every individual’s human right as well as being aware of interconnection. Leaders and practitioners must understand the role of power with the courage to share and take responsibility (Bortini et al 2018) additionally being an inclusive leader involves the individual or group to have the ability to be held or hold others accountable as well as noting and addressing inequalities, challenging groups, communities, and societies to foster equitable processes (Ferdman,2021). Hollander (2008) refers to inclusive leadership as doing with people rather than to them, assimilate and create conditions which allow every individual with their differences to be at their best through seeing value in that they are doing, facilitate a sense of belonging (Randel et al 2018) and importance which can encourage participation in safe, engaging, and equal forms (Ferdman, 2021). True positive leadership stems from individuals whose primary motive is the desire to aid others (Greenleaf, 2003, P.15). In relation to this Booysen (2014) highlights that inclusive leadership links to respectful practice, though honouring global human values such practitioners and leaders being welcoming, showing kindness and respect (Bateman and Mitchell, 2018) these are essential for high quality care within the early years (Newstead and Isles-Buck, 2019).

The scenario discussed within this portfolio is that of a young girl who is an asylum seeker newly enrolled to the school. The young girl known as Inaya and her family fled from Iran and have very little knowledge on the English/ Welsh language. The local council who is working alongside the family have informed the school of this as well as the family’s background and religion status. Inaya’s attendance has fallen within the last few weeks and is now absent for a full week, worrying the teaching assistant within Inaya’s class that she may be isolated or not settling within the school. 

There is a clear sign that within this scenario that inclusive leadership may not be applied; Had action not been taken already the first step to personally support Inaya would be to contact the local authorities and introduce Inaya to a social worker as well as a family support worker. The United Kingdom’s government home office (2020) are the first encounter point for asylum seeking families and are responsible for dispatching and allocating local authority administration teams as well as a social care team who should be notified at the earliest opportunity of the family’s arrival. Once this has been completed the child should be placed into the local authorities care whom will them inform home office immigration enforcement staff who should then move to make arrangements for welfare checks as well as further associated checks to be done, during this point the asylum seeking child should be allocated a social worker who would work closely alongside the child and family at a personal level to support and aid them as they settle. This falls under section 55 of the borders, citizenship, and immigration act (2009) which requires state sectary to make arrangements for ensuring that asylum seekers are discharged having the regard to the need of safeguarding and to be able to promote the welfare of their children within the UK. 

Social workers are at the frontline of the government’s proposition to create welcoming safe environment for asylum seekers; in which social workers should do all they can to promote the child’s interests and lifestyle using all legislations at their availability and to challenge any unethical decisions (UNISON, 2017). However consideration must be taken into account that majority of parental involvement with social workers are involuntary with the power social workers hold to arbitrate in order to keep children safe may worry some parents creating a negative relationship where rather than social workers be seen as an agency who support they are seen as having power over families (Ferguson et al 2021); which can cause families to refuse aid, communication or building relationships which would work towards improved opportunities and outcomes for the child (Ward et al 2014).  Thusly meaning that during the dispatch and continued aid for Inaya the equality act (2010) must be followed and respected ensuring all childcare settings, local councils, organisations avoid discrimination and must make reasonable adjustments for Inaya’s needs as well as linking with the children and family act (2014) and the new Curriculum for Wales to provide the inclusive support Inaya needs as an individual to reach her full potential (Randell et al 2018). Through this Inaya’s allocated social worker should ensure Inaya is accessing all the appropriate care she needs whether it may be practical, cultural, medical or legal aid; understanding and aiding Inaya’s needs offers asylum seeking children a voice subsequently, following the social services and wellbeing act(2014) in which children should voice their opinions on their own care and control over decisions to build relationships as well as respecting the child whom is at the heart of the process (Welsh Government,2018). 

The Welsh government (2018) build an understanding of these needs through wellbeing assessment through communicating to establish what the child wants to happen as well as their views, thoughts and feelings to ensure all decisions that are made are within the best interests of the child, the wellbeing assessment holistically assesses much simpler things such as establishing the child’s first language to ensure an interpreter is available using the language lines and Wales interpretation and translate services not only to offer an interpreter to Inaya but her family too during meetings and assessments as well as ESOL courses where they can receive lessons and aid in learning English and Welsh (Welsh Government, 2018).; the allocated social worker should be present for all assessments with the child to ensure safeguarding under the children’s act (1989). The welfare of the child is always paramount with the child being cared for by all appropriate agencies (United Kingdom’s Home Office, 2020). Through these assessments social workers can then determine an appropriate education facility for the child as well as securing ongoing support within the education system for the child with suitable cultural and linguistic support ensuring the education facility and other agencies who may work alongside the child understand the frequently complex and challenging needs of the child which are ever changing and shifting within the immigration picture (Welsh government, 2018).
To further support the needs of Inaya, agencies as well the social workers must follow the UNCRC refugee protocol(1951) where there are multiple fundamental principles, primarily to be non-discriminative with basic minimum standards applied for refugees such as access to courts, primary education and to work as well as following the conventions on the rights of the child, UNICEF’s safe and sound pdf(2014) underpins four embodied principles which are article 3- the best interests of the child, article 2-non-discrimination,article 6- the right to life/survival and develop and lastly article 12- the right to be heard.  Furthermore, to support Inaya during the transition agencies and practitioners must also incorporate the children’s act (2004), section 28 where there are a duty for all key bodies in Wales to ensure arrangements are made in which their role is emitted with the regard to safeguard and encourage the welfare of children. To ensure Inaya receives the needed care and support and is also protected all agencies working with Inaya and her family must take all reasonable measures to ensure the risk of any harm to Inaya is minimised and where there are any concerns that all appropriate agencies and actions will be taken working with agreed local guidance’s (Every Child Matters,2009). To ensure this effective inter-agency partnerships information sharing and constructive relations between agencies must be supported by strong, positive, and inclusive members of children services, directors, and chief officers where the work is diverse and strategic at each individual child’s level (The framework for the assessment of children in need and their families, 2000).

 Effective information sharing is a key element to safeguarding whilst aiding and supporting the welfare of the child, although sharing information should be based on professional judgement in-line with the data protection act (1998) and the human rights act (1998) more specifically article 14 in which it follows each individual must be protected from discrimination as well as protocol 1, article 2 where Inaya has the right to an education. Through promoting safeguarding and the welfare of Inaya all staff and agencies in contact with Inaya or the family must have a large effective understanding of methods in which to share information if they believed a child or the family required a service to achieve, assist or develop certain outcomes. This can be achieved as there are good practice guidance issued for practitioners and teachers working with children as well as agency-specific appropriate guidance is available inline with leading central government guidance; with some agencies receiving training which includes the guidance on sharing information safely between professionals and agencies with managers and directors within children’s services being fully knowledgeable with all legal frameworks (Welsh Government, 2015). This transition can be notably stressful on asylum seeking children for numerous reasons such as the child may feel resentment to the family for seeking a safer life in addition to this some children may deem all the new change stressful with the yearn for previous lifestyle. 

For many asylum-seeking children’s treacherous sights are not uncommon (Young Minds2022) social workers must be mindful of this; offering child and adolescent mental health services to further aid and support their development. CAMHS funded by the NHS is a multi-disciplinary team which offers a wide range of services which can provide a variety of support and treatments for every individual, which can vary from therapy for the individual or the family to medication and individual/group work. Inaya who has notably displayed feelings and behaviour of a child who is isolated within school should be referred to these services as un-aiding a child who may feel isolated for periods of time can lead to long term effects on the child’s mental health(Rubin et al 2009) this can be prevented through Inaya, the social worker or the school directly contacting these services who may then refer Inaya for extra support in this format if deemed necessary (NHS,2022). In addition to this Inaya’s school must take a proactive approach to balance Inaya’s needs with that of the community’s with a whole school approach to aid staff within Inaya’s transition to create a safer environment which explores how different needs are met inclusively. As well as this Inaya’s school must be a trauma-informed facility which ensures all staff are trained to aid children who may be dealing with trauma as well as ensuring there are support implemented for not only children but staff as well. A trauma informed school also ensures all safeguarding procedures are mindful with intervention policies within the school to be supportive of the child as well as the family with meaningful engagement as well as to be recovery focused within the school’s response. 

To create successful outcomes care must be co-ordinated working in partnerships with other agencies (Young Minds, 2021). To fully aid Inaya to reach her full potential collective agency is essential, ensuring all agencies listed work together effectively to effect change; sharing a sense of purpose which is inclusive (Hadfield, Jopling, Needham 2018). All agencies and practitioners must have courage to take the steps to break down barriers and stereotypes for people like Inaya and her family who are at risk of being excluded by societies and communities, through appreciating and being knowledgeable on diversity and cultures; taking into consideration that culture not singular but is multi constructed through characteristics, practices, language, religion, social habits, morals (Stuart Hall, 1982), furthermore through educating the wider community to increase acceptance and value through raising awareness and education in refugee communities and group briefings which include domestic violence, role of law and police(UNHCR, no date) an example of this is through the RUBIC(2020)- a project working within the UK to enhance social cohesion through holistic approaches to improve integration and removing tensions, this is through community meditation, awareness sessions, peer support and young community leaders programmes. In Inaya’s situation the community could also be offered awareness raising activities to combat racism and xenophobia, volunteer programmes as well as supporting and celebrating cultural events. In Inaya’s case being welcomed and encouraging contribution, connecting with her personal life (Ferdman,2021) and engagement within the process of decision making may be the first steps in removing the isolation and building positive relationships with Inaya and her family (Bortini et al, 2018). Furthermore there are a range of agencies who will inter-collaboration  to aid Inaya with overlapping or shared interests and objectives to reach a common purpose or outcome (Wigfall and Moss,2001; Martin,2017). Therefore it is essential that inclusive leaders are present to use behaviours which focus on a sense of belonging while preserving the individuals identity, unique attributions, perspectives, contributions whilst achieving goals(Randell et al,2018) allowing each individuals voice to be heard without leaders making judgements as well as being aware of power dynamics; encouraging contribution although ensuring prevention of forcing or showing a lack of respect(Booysen,2014). 

Individuals such as Inaya will only feel empowered in atmospheres of safety, trust and respect (Ferdman,2010). Inter-collaboration between agencies can only be successful when inclusive communication is used successfully through sharing all key necessary information in a format which is understandable for all involved; those inclusive leaders must recognise all services involved as well as ensuring their understanding. Inclusive communication relates to all forms of communication; it creates more positive relationships allowing services to work more efficiently and being more accessible to achieve wider more successful outcomes for the individual and the community. In Inaya’s situation this enables her to live more independently and to participate in public life (Scottish government, 2011). However, barriers must be considered within this complex process such as lack of funds, training, staff, and agencies available as well as waiting lists which can prevent immediate aid to families and children. The school Inaya attends could offer a meeting, welcome/settling in sessions for Inaya and her family if she is struggling with the transition to weigh out further options as well as building relationships although it is not guaranteed Inaya’s parents will feel comfortable with this especially since the language and cultural barrier as well as certain staff may not feel comfortable and may be judgemental(Cottle and Alexander,2014) however with efficient training and guidance staff should feel confident to do so(Department of Education,2010) which can also ensure inclusion(Ferdman, 2021), breaks down barriers as well a gaining respect(ESTYN,2020). Additionally, the school could offer Inaya a one to one for extra support within the school to build more positive relationship as well as gain Inaya’s trust and creating more positive thoughts associated with the school (Welsh government, 2019). Through this it could encourage positive relations between the school and Inaya’s family which can ensure prevention in adverse childhood experiences and enhance communication between both parties where knowledge and information of the whole child (Welsh government,2017) can be collected to offer sufficient support(Ozturk,2011). 

To conclude there are many opportunities within this scenario for practitioners to provide inclusive practice; being culturally inclusive whilst practitioners continue and consistently develop and further increase their professional knowledge to improve and continue to be inclusive leaders.

Section 2
This section of the portfolio critically evaluates whether the anti-racist (Wales) policy 2022 enables inclusive leadership in early years settings. The term policy is used and identified in various forms through stated intentions, action taken on an issue by those with responsibilities, an organizational or administrative practice as well as an indication of the formal status of a course of action(Levin,1997). Although policy withholds different meanings Levin(1997) descripts that any policy will warrant belongingness with each policy belonging to someone such as the government or an individual setting, commitment through each policy involving a commitment to a particular approach or plan of action, specificity in which a policy will detail specific ways to manage certain issues which could arise as well as status a motion or a collection of concepts which is described by Levin(1997) as a strategy advised that can be formally adopted in ways by the body that owns the policy (Baldock, Fitzgerald and Kay, 2013). 
All policies which are created will hold a set of characteristics such as structural, financial as well as implications for daily practice to be made clear with plans of clear communication for the policy ensuring it’s correct implications for those who need to know about it with the implementations of policies being reviewed effectively to be adapted if needed; lastly ensuring all policies bodies will be compatible with others. Policies created in Wales all prioritise long term collective benefits contributing to social, economic, environmental, cultural well-being of Wales through the delivery of sustainable development like required in policies such as The well-being of future generations act (Wales) 2015 and other key legislations providing guidance and support to all involved with in the early years(planning policy Wales, 2021). 
However, the government, agencies, local authorities, national health services and early years settings will all require their own policies and procedures on different ranges of practical issues. Macro policies such as those created by governing bodies will typically be heavily linked and influenced by the views of organisations, media and general public with their policies being dependant on varied groups of agencies and general public for successful implementation; with micro polices such as those created by local smaller settings having their own range of policies and procedures linked with wider parts of organisations, education departments or governing bodies(Ferdman, 2021).  

The new curriculum for Wales(2022) aims to create a more inclusive curriculum with policies such as the anti-racist(Wales) 2022 being created to support this; the policy’s aim underpinned by the equality act (2010) is through a collaboration between a wide range of communities and organisations to actively identify and rid previous policies and procedures that produce different outcomes for ethnic minorities, the vision to take radical action rather than small steps, this enables inclusive leadership to be followed through creating connections, collaborating and problem solving with families and communities as well as listening to understand others who live through these experiences. This lays the foundation to build relationships to further continue working in partnership when in micro policies (Ferdman,2021). The aim by 2030 is to collectively make notable change to the lives of those who are at harm of exclusion or discrimination through building cohesive and integrated communities, working alongside groups, communities, and leaders, providing adequate training and ensure ‘hate hurts Wales’ campaign is dispatched to all to highlight the harm caused by racism. Furthermore, the aim recognises and accommodates safe culturally appropriate accommodation in order for individuals to flourish whilst breaking down barriers(Ferdman,2021) and improving experiences of ethnic minority learners and teachers whilst incorporating history of slavery and colonialism into school curriculum to ensure present and future generations learn about the history of all cultures with Wales, being the first nation to set mandatory teaching about topics linking with ethnic minorities history.(Welsh government, 2020)Through settings celebrating a wide range of cultures and diversity it further enables inclusive leadership to be successful as well as allowing the setting to become an inclusive setting(Ferdman,2021).  With only 3% of teachers in Wales identifying from being from another ethnicity group, policies such as the Anti-racism policy 2022 must be dispatched correctly and effectively; with mounting evidence that short term parachute training do little over long periods of time(Fullan, 2007; Rose and Doveston, 2015). However in more sustained inclusive education such as the new curriculum for Wales(2022) implementations should emphasis more on inclusive pedagogy with teacher training for all as well as sustained and continued practical, prepared development which can then positively effect teachers attitudes, this professional development is vital to ensure inclusivity (Forlin and Chambers, 2011; Graham and Scott, 2016; Subban and Manhlo, 2017) through the training it offers the opportunity for practitioners and leaders to gain new knowledge to create an holistic inclusive environment. 

In spite of this the cost to create and dispatch this policy can be a known challenge especially with the cost of school resources and adequate training on inclusive thinking, practice and techniques(Eide and Ignstad, 2011) however many studies show that inclusive leadership as well as education is cost effective through having all children in one mainstream school rather than separate schools causing further divides(ABD,2010), as well as the investment into inclusive education pays off significantly in the future with the increased participation in the economy by youths(Banks and Pollack, 2013; UNICEF, 2015); furthermore the Welsh government(2022) will support the Anti-racism (Wales) 2022 policy by awarding £4.25 million over the next 3 years which can offer resources to facilitate the anti-racism 2022 policy in early years settings in which inclusive leaders can apply to daily practice through incorporating it into their micro polices to create the best possible outcomes for each individual child and their needs . 

Additionally the Curriculum for Wales(2022) which supports inclusive education through the opportunities to modify and be flexible with in the curriculum (Schuelka, 2018) as well as the curriculum aims to create ethical informed citizens of Wales and the world; through developing complex and diverse natures of societies past and present equipping young people and understanding and respect of their own and others history, culture and traditions(Miller, minister of education,2021) breaking down barriers and creative diversity connects with that of the aims of the Welsh anti-racism policy (2022) showing clear compatibilities and partnership to enhance inclusive leadership with clear guidance to ensure success. 

To conclude the anti-racisms (Wales) policy 2022 enables inclusive leadership within early years through issuing guidance and the opportunity for professional and public development in inclusivity and diversity as well as breaking down barriers in Wales. If the policy is implemented as it follows inclusive leadership should be applied and used effectively through valuing each unique individual and providing a sense of belonging with equity and respect.

Section 3

The purpose of this blog is to aim to create and promote inclusive leadership and practice within an early years setting when working with parents or caregivers as the child joins the setting. 

Inclusive leadership is a vital key element of success within any childcare setting with the ability to create a sense of belonging for the child as well as the family (LGBTQIA+ early years magazine, 2020). Inclusion within the early years is about creating an environment where everyone has a valued vital role to play within each child’s education 
(Nutbrown,2006); With inclusive leaders recognising diversity in each individual through having knowledge and understanding of all ethnicities, religions, family background, disabilities, gender and additional learning needs (Nutbrown,2011) to then develop holistic inclusive practices, policies and approaches (Duncan and Murnane,2011); which lead to engagement with families in culturally appropriate manners which subsequently is key in culturally responsive leaders(Khalifa, 2018) and creating social activists(Burt,1992) as well as educators who seek challenge and change within the early years(Lopez, Gonzalez and Fierro, 2006).

Parental engagement is an essential element of building proactive relationships with childcare settings and practitioners, seeing parents as authors and agents( Calabrese Barton et al 2004) allows practitioners to develop a process to carefully listen and communicate respectively with parents(Ramirez, 2003; Scanlan, 2008);Then to create meaningful relationships through recognising their uniqueness as a family(LGBTQIA+ early years magazine, 2020), this parental engagement creates an holistic view and understanding of the unique child to create individualised education programme and opportunities for children (Early Years Matters,2020).  Evidence suggests building trust, collaborative relationships with families as well as communities, recognising and addressing family diversity, sharing power and responsibilities in authentic relationships are all attributes within settings to foster growth in student learning(Henderson and Mapp, 2002).

Training and guidance such as Lucy Rae’s https://underoneskylearning.co.uk/about-me allows inclusive leadership to be exercised effectively which leads to effective parental engagement. With the correct training and guidance placed for practitioners it allows for further engagement of families and the wider community through celebrating family diversity, according to the officer of national statistics(2019) there were 212,000 same sex families within the UK having increased by 40% since 2015. Inclusive settings must then ensure families like this are mirrored within the setting through books, posters, toys, songs and flyers rather than heteronormality that children and families would usually see (CPLE reflecting realties: surveys of ethnic representation within UK, 2020 and Arts Council England, 2017)Furthermore to avoid creating invisibilities within the setting as a lack of representation can be damaging to children and families therefore practitioners must avoid choosing areas of diversity to be more palatable for families but rather be proactive(LGBTQIA+ early years magazine, no date). 

Additionally, children spend 82% of their awaking hours with family and within the community which highlights the importance of practitioners offering support and guidance for families to feel like active and regular collaborators and decision makers to help children succeed at every school level allowing to move from parent involvement to parent engagement (effective family engagement, 2018). 

To conclude students in inclusive settings with engaged families regardless of income, background or culture are more likely to succeed in education, to further enrol in ambitious courses or go on to attend postsecondary education with better grades and attendance and withhold stronger social skills, a more positive successful experience within education(Effective family engagement, 2018). 
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