Sabina Begum (1450134)	                                                               ECAD6007 Assignment
A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident. (equivalent to 5000 words)
Being able to analyse a critical incident within a classroom is a crucial part of professional teacher development. According to Joshi et al (2018, pg.1) ‘The incident is said to be critical because it is valuable and has some meaning.’ Whereas some scholars identify critical incidents as “A critical incident is any unplanned and unanticipated event that occurs during class, outside class or during a teacher’s career but is “vividly remembered” (Brookfield, 1990, pg. 84).  Stating that although critical incidents are constantly taking place in the classroom, some incidents hold more value than others. Furthermore, a critical incident does not necessarily mean something that has gone wrong in the lesson, it could simply be the most common and straight forward action or scenario that has occurred in the professional practice, these can be interpreted as critical in different ways through further analysis. Observing critical incidents allows teachers to explore and analyse each lesson and review various critical incidents, enabling them to reflect upon their practice and question why the critical incident took place and what its significance was. Also allowing them to further enhance their professional teacher development. This assignment will also underpin the current curriculum requirements and curriculum developments in Wales. In addition, knowledge of the methodology used for the classroom observation will also be discussed within this assignment.
The observation took place in a community school (school X) which caters for children aged 3 – 11. Within the school there are 13 classes with over 300 pupils. School X is a multicultural, community school, which provides facilities to the community. These include, library facilities, community halls, multi-purpose halls and changing facilities which can be accessed by the community around the school.   The observed class was a nursery morning (AM) class. These learners were the newest pupils in the school, and the pupils had just started the school in September.  There were around 20 mixed ability pupils within this session and 4 teaching assistants were also present. This was to adhere to the government policy of pupil to staff ratio, which in this case was always every 8 pupils had at least one member of staff with them. The session took place indoors and was the introductory carpet session. The classroom setting was big and spacious with tables situated around a big open space in the middle, where “carpet time” and carpet sessions tend to take place. The classroom also had various colourful displays and resources to enhance learning and a big interactive white board at the front of the room.

The researcher used a structured, non-participant case study approach to conduct the research and observation. As stated in Sharp’s Education Research Project book (2012, pg.54) “It is important that any case you settle upon has characteristic features of interest worthy of in-depth investigation and reporting.” Implying that, the researcher should choose a case or critical incident that they felt stood out to them in order to analyse and evaluate the incident and to enhance their professional development. The researcher should start to ponder upon why the critical incident had taken place and if the researcher would implement it in their own practice and the effectiveness of it. According to Bassey et al (1999., pg.24) “Case-study is the examination of an instance in action” stating that case study research focuses on a single occurrence, which takes place during one particular time or a single circumstance.  Case study research is often based around general actions of everyday life rather than the reasons behind why the action or incident had taken place, for example specific activities, actions, or decisions. (Sharp., 2012)
 Benefits of case study research is that it is very easy to conduct, the researcher is able to collect a varied amount of data, which they can use in different ways. Another strength of case study research is that the researcher has the freedom and choice of choosing what factors and characteristics they perceive to be the most important. Although there are many benefits to case study research there are some weaknesses to them. These include researcher bias which may include researchers may bring in their own thoughts and feelings, which may change, influence, or contribute to the research. Another disadvantage to case study research is that they are very time consuming and collecting data can be a lengthy process. There are also arguments that case study research can become unethical as the research plays a major role in the research which can influence and change the data and research, which may raise ethical concerns. All in all, case study research is great for capturing a snapshot of the case or incident and researchers have scope to analyse the incident and observations.
There are many types of observations that can be used for research, these include structured, unstructured, and semi-structured observations. According to Sharp (2012, pg.84) “Structured – where the observer sets out with a clearly determined agenda for what will be observed” The researcher used a  structured approach to conduct the observation, as the researcher went in with the sole intention to observe a critical incident, this was the main objective and aim for the observation, therefore it was structured and planned ahead of time, with specific focuses. (See appendix 1) The researcher was advised to take general notes based around what had been observed. Observation notes included, contextual information such as age group, ability range and whether the learning had taken place outdoors or indoors, classroom culture and classroom behaviour and attitudes, lesson objectives, direction – anything that helped the learners stay focused during the session, any challenges that were faced by the learners or staff members during the observed session and finally assessment – how the learners were assessed, any prior knowledge  used during the session.
[bookmark: _Hlk52726466]The researcher observed the class teacher with a musical instrument in their hand, the class teacher then began to shake a tambourine, to gain learners attention. The teacher started to shout simple instructions such as “everybody freeze” all attention was then on the class teacher. (which was the main aim/objective) From what was observed, it seemed that the children were aware of the tambourine, from pervious practice and prior knowledge. This strategy seemed as though it had been used on a regular basis by the class teacher and the children seem to be familiar with this is strategy. The class teacher then began to sing engaging songs to mimic simple instructions in a fun and engaging way. Children then began to stop what they were initially doing and started to make their way to the centre of the room to sit in the carpet, ready for the carpet session. The teacher then brought out an engaging prop (which seemed as though the children were familiar with) This was a hand puppet. The hand puppet was a fairy named “Rosie” this also suggests that the children are familiar with this prop as the prop had a name. The prop was used throughout the carpet session as an engaging prop, which seemed as though the children loved, and they remained engaged and focused on the prop throughout the carpet session. The teacher used the prop to communicate with the children. Within the session, there were also 3 other teaching assistants situated throughout the room and sat on the floor with the children to aid learning and helped those children who required extra guidance and support during the carpet session. Analysis of this incident led to further study of behaviour and classroom management, pupil engagement and further research was also conducted on the use of attention signals in the classroom.
Curriculum in wales is continuously developing and it is important to understand how and why various critical incidents can support teacher’s development. Also, how these critical incidents can enhance learner’s personal development, amongst Donaldson’s Four Purposes. He proposed these four purposes for the new curriculum in Wales, these include ambitious, capable learners, enterprising, creative contributors, healthy, confident individuals and ethical, informed citizens. (gov.wales, 2015) Donaldson mentioned that these four purposes are solely for guidance for teachers and future development in the strengthening of teaching and learning in Wales. Although this particular critical incident links to all four of these purposes, one main purpose which the critical incident directly links to is enterprising, creative contributors. This purpose states that learners are ready to play a full part in their life and work. (gov.wales, 2015) The critical incident allowed leaners to follow simple instructions and commands given to them by their teacher, this will help them in the future when they are out in the ‘real world’ and will aid and prepare learners for working life. When they will have to abide by the rules and regulations of future employers.
Classroom management strategies play an eminent role in the classroom. It is important to understand the effectiveness of these strategies and how they work within a classroom setting. Classroom management is imperative to creating a thriving learning environment for both the learners and teachers. (Tiedeman, 2019) It is important that educators implement these strategies during the first weeks of school, especially for those in the foundation phase, as consistency and routine is vital for learners of this age. (Sue Cowley, 2003) The use of attention signals can be a great classroom management tool to aid and support learners. Attention signals or attention grabbers are essentially a tool, a verbal/non-verbal signal or command, a targeted command or a sound signal, which is used to gain learners attention. (Tiedeman, 2019) The researcher observed the class teacher use a combination of a sound signal, which came in the form of a musical instrument (shaking a tambourine) and the use of a targeted command when the teacher called out “3,2,1 freeze!” to gain the attention of the learners. The researcher noticed how well the learners responded to these signals and automatically stopped what they were doing and diverted their attention to the class teacher. The researcher observed how well the class teacher maintained a calm and positive environment after gaining the attention of the learners. 
There are four different elements of effective attention signals, these attention signals can be implemented in two different forms using auditory and visual cues in the classroom, attention signals need to be age appropriate and  that different age groups react to signals in different ways, attention signals have the need for students to respond to ensure that they understand the signal and suitable signals need to be chosen that do not require specific or appropriate resources.  (Strategy: Using an Attention Signal, 2020) It is important to recognise that not all attention signals may work for every learner or learners of a different ages group may require a different signal. According to Cowley (2003) The use of non-verbal signals may be harder to implement in the classroom, as the teacher is not using their voice to gain their learners attention, however it is the most powerful strategy to gain their leaners attention very quickly. 
[bookmark: _Hlk53564108]Tone of voice is also a crucial strategy to implement and maintain order in the classroom, a teacher’s tone of voice can dictate feelings without showing actual emotions of how they a feeling. The teacher’s tone of voice can also positively engage learners and allows them to behave accordingly.  (Cowley., 2003) A teacher’s voice is a very valuable tool in the classroom. A teacher’s tone of voice can change depending what or how they want the learners to react or behave and also to maintain an order in the classroom, there are many strategies which teachers can use to effectively use their voice in the classroom. The teacher’s voice is ultimately reflected in the class, therefore if the teacher is quite the quieter the class will have to be in order to hear the teacher. In addition to managing a classroom by using the voice, disciplining a learner should be implemented in a calm and orderly manner where possible, this improves behaviour as the learner or learners will be able to listen attentively, if spoken quietly and reflect upon their behaviour in a sensible, calm way. (Cowley., 2003) Ultimately, tone of voice can also reflect the teacher’s feelings, and this is shown in the classroom when the teacher changes their tone of voice by speaking loudly or quietly to gain their leaners attention. However, learners may react negatively to a teacher’s tone of voice if they are shouting at the learners instead of slightly increasing their voice. Teachers need to be able to find a balance in their tone and ponder upon what their ultimate goal is when changing the dynamics in their voice.
Pupil engagement is also an important element of the role of teachers in order to encourage engagement with their learners. There are many effective strategies which can encourage learners to engage with their learning. Firstly, it is important to consider learners prior knowledge and understanding. (Pichard., 2014) The researcher, observed how the teacher used an engaging prop (fairy finger puppet) and engaging songs to engage their learner and they seemed to be familiar with this prop and the songs they were singing, which helped the teacher keep the learners stimulated and focused during the carpet session in a fun and interactive way. It is also important to consider any difficulties learners may have, and social or cultural barriers they may be facing and the general level of interest of the learner, these factors all play a vital role with the need for engagement. 
[bookmark: _Hlk53567856]Teacher’s can consider factoring these in within their planning. Teachers should also have a clear goal and clear learning objectives of the session, this will help both the learners, the teacher and any supporting staff know what they are working towards at all times. Sessions should also be based around prior or existing knowledge and should be at an appropriate context. This is supported by the famous educator John Dewy, he states that a teachers role should be to guide learners in their learning and encourage engagement and to also help learners overcome any barriers or difficulties they are facing which prevents them from actively engaging in their learning. (Flanagan., 2006) Vygotsky was also in favour of this idea that children learn through being active, which ultimately encourages them to remain focused and engaged in activities. Vygotsky also believed learners develop their own understanding and knowledge and stressed the importance of social interaction with others which will then enhance engagement. (Flanagan., 2006) Stating that learners need to be given the opportunity to interact and engage with their peers, which will have a positive impact on their learning and how well they engage. Motivation within students is equally as important and the skill of balancing new information and prior knowledge is something teachers should consider. For instance, if a learner confidently understands a piece information and the teacher is reteaching the session, including the same information the learner will automatically disengage from the session, as this not enhancing their prior knowledge.
After evaluating and analysing the critical incident it is clear to say that the use of attention signals is a very effective strategy in the classroom. The use of the tambourine to gain the learners attention is a fun and engaging way the teacher used to quickly gain their learners attention and have all eyes on them. This strategy seems to be very common in classrooms, especially within Foundation and Key Stage 1 phase. The use role of critical reflections is imperative to develop professionally as a teacher. According to Brookfield, after reflecting upon teaching practice, teachers are able to make assumptions based on their teaching using four ‘lenses’ these include the learner’s eyes, colleagues’ perceptions, educational literature and teachers experiences as learners. These four lenses allow teachers to make decisions in the classroom.  (Stephen D. Brookfield)
The learner’s eyes allow teachers to see themselves through their learner’s eyes and how they perceive their teachers to be. This lense allows teachers to see that their learners are responding to the informed decisions and judgements that their teacher has made for them. The second lense allows teachers to learn from their colleagues, teachers are able to share the same experiences that they have experienced and they are able to discuss any barriers they have faced whilst teaching and how to overcome them. The third teaching lense allows teachers to understand theories behind their practice and why certain practices take place and the reasoning behind it. Also, literature and text can be used by teachers to support them or if they are looking for a specific answer to a question they may have. Furthermore, literature may be of benefit to teachers if they are unable to approach their colleagues for support. Finally, the last lens within Brookfield’s lenses, allows teachers to reflect upon different experiences and practices from others, enabling them to enhance their own practice. Teachers are then able to reflect upon their own teaching pedagogy.
Within my own teaching practice in the near future, I will definitely be implementing some sort of attention signal in my class and this will be introduced right from the beginning of the academic year. This is to ensure my learners are familiar with the attention signals and what my expectations are when they hear the signal. I like the idea of having some sort of bell, followed by an action or actions, for example ‘hands on your head, hands on your shoulders’. This will alert my learners to stop, and leave what they are doing, as sometimes just having an attention signal and no instructions which follow allow learners to carry on what they are doing despite hearing the attention signal. Attention signals should be loud and clear so that everyone int the classroom including any adults, teaching assistants or learning support staff can hear them wherever they are in the classroom. Not only do learners need to respond to the signal but all adults too, therefore, all staff that are present in the room can guide and reiterate the commands of the teacher, ultimately making the process faster and to ensure that the teacher can move on to the next activity or session. 
Another key benefit to attention signals and another reason why I would like to implement this strategy within my own practice is not only to gain my learners attention  however, to bring the noise levels down if they are too high. The short, sharp sound of a bell or musical instrument will allow all learners to stop what they are doing immediately and listen.
In conclusion, the researcher used a structured, non-participant case study to conduct the research. It is clear from this research that an in-depth analysis of a critical incident allows teachers to enhance their professional development. Teachers are able to question their own teaching practice and critical incidents allow teachers to identify good and bad teaching practices that they are adopting on a day to day basis and strategies to improve their practice. Furthermore, being able to analyse critical incidents within the classroom environment allows teachers to become reflective practitioners with their practice allowing them to self-reflect and make them aware of what they are doing and how they are doing it. 
In addition, teachers are able to keep a report of critical incidents in their personal portfolios in order to look back on in the future. These can include evidence of what they have done, how they have improved or changed their teaching practice, the effectiveness of it and how these practices hit specific teaching standards in Wales. These standards include pedagogy, collaboration, innovation, professional learning and leadership.  These standards are paramount and support all practitioners in Wales in developing their experiences whilst teaching. It is also important to question and understand why the critical incident happened and what affect it had on the people involved. All in all, analysing critical incidents is a great strategy all teachers should adopt in order to improve their teaching practice and enhance critical thinking.








APPENDICIES 
Appendix 1 
OBSERVATION 1 / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
Morning Nursery Class (N2) (20/47 Students) (less than half the class)

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· These are the newest children in the school 
· Second week of school (academic year)
· Introduction to carpet time 
· Main Teacher and 4 additional TA’s in the room
· Indoor learning 
· Mixed ability class 
· Fairly big classroom, big open space in the middle of the classroom, with activities on tables situated around
· Colourful displays 
· Interactive whiteboard at the front of the room.



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

· Very energetic class, lots of activities going on 
· When the class teacher stops the class and brings the attention to herself, the classroom vibe become more settled and calmer, when the children are sitting on the carpet.
·  Volume levels increase when the class teacher brings out her engaging prop (finger puppet) signifying children’s enthusiasm and excitement
· Teacher sings engaging songs, which brings the energy levels up again, children stand up and dance and sing songs mirroring the class teacher.
· TA’s also join in with the carpet time activities and help supports children who are not engaging or off task.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· Introduction to the carpet session 
· Engaging props (finger puppet) help stimulate the children to follow simple instructions.
· Class teacher sings engaging song with simple instructions within the lyrics of the song to guide learners of next steps (informed citizens of society – following instructions) 

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· The finger puppet that the class teacher used helped children stay focused and engaged whilst on the carpet
·  TA’s help children stay focused on the carpet and mirror actions of the class teacher for those children that are close to them and appear off task.






	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Some children appear to be disengaged on the carpet and are looking around the classroom and not at the class teacher 
· One particular child seemed to be disengaged throughout the entire carpet session, especially during whole class activities. Singing and dancing activity, the child did not participate or engage even after being prompted by the class teacher “why don’t you have a go?”







	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Children are familiar with engaging prop (finger puppet) as they are excited when the class teacher bring it out.
· Children are familiar with the songs, as some children already know the lyrics



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Engaging songs 
· Attention grabbers (tambourine)
· Special box (musical book)
· A child actively gets up and is curious, actively seeks what is inside the box and one of the TA’s tries to sit him back down on the carpet. 
· Positive reinforcement – praise to those who participated/ good answers.






OBSERVATION 2 / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
Foundation Phase (Last academic year) PM (AFTERNOON)

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Indoor learning activity 
· Literacy session – topic – superheroes
· Mixed ability group
· Carpet session
· Group work 
· Collaborative learning 
· Think, pair share
· Problem solving skills 





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

· Classroom ‘vibe’ is very calm at the start of the lesson, children situated on the floor and listening to teachers’ instructions.
· Some children are shouting out; however, the class teacher instructs those shouting out to listen and put hands up if they wish to speak.
· Class teacher asks engaging questions “which superhero would be best for this scenario/ situation?”




	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

•	The class teacher made sure that tall learners were listening to each other and made sure learners did not speak over each other. By using the hands up approach/method.

•	Whilst working in groups, Laura made sure every learner had a fair chance to participate. 

•	She allowed learners to enhance their reasoning skills, by asking questions like “why do you think that?”
•	Collaborative learning – working in groups on the table.
•	Other TA’s in the room – one was calling each individual learner to do some individual work on the iPad.
•	Learners were engaged with various activities across the classroom, some were on the floor playing with Lego and some were sat at tables doing some work

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· The class teacher made sure she sat down at the learner’s level, to engage with them appropriately. (collaborative learning) 








	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Children at the front of the class seem to be louder than those at the back, meaning lack of opportunity to those at the back who wish to participate, however cannot get their words across


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Children seem to be familiar with the learning strategy ‘think, pair and share’





	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Think, pair and share (collaborative learning)
· Helpers/ class monitors (Hewlper Hairview)
· Lollipop sticks method/strategy to give all learners a fair chance to engage and participate.
· One child had he’s finger on he’s lips and was sitting at the back; the class teacher may have been distracted with children towards the front and missed him.
· “If you can hear me clap your hands, if you can hear me put your hands on your head” ATTENTION GRABBER, to stop all discussions and face the class teacher 
· One particular child was laying on the floor, whilst group discussions were taking place, the child seemed very disengaged.








OBSERVATION 3 / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
Year 6 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Indoor setting 
· Children sitting in rows 
· Literacy session (inferring – making predictions? – what can i see? – what can i infer? – what is the meaning of this?)






	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

· Sitting in rows, facing the front at the interactive whiteboard 
· Hands up approach






	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· Teacher led 
· Occasional discussion with peers
· Enhance reasoning skills to justify ideas and opinions 






	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· Engaging classroom prompts 
· Decor/Displays and different words and pictures on the walls around the classroom, to help engage students and to help them remember key skills and prior knowledge
· Success criteria – students know what they need to do or be able to achieve by the end of the lesson.
· Worksheet - task
· Group work 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Background noise – may be distracting students learning 





	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Students seem to be familiar with the interactive app ‘dojo’ 
· Engaging questions which made links to prior knowledge from past work or tasks.
· Making connections 





	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· The class teacher used he’s phone on an app called ‘dojo’ to randomly pick a student to feedback to the class after discussions. 
· Think, pair, share (collaborative learning)
· Positive reinforcement – praise 
· Engaging questions “justify your predictions”
· Class teacher got down to student’s level and engaged and discussed the question with students towards the front.
· Class teachers tone of voice changed when he wanted, he’s student’s attention after discussions and group work.
· Countdown in welsh to alert students to stop discussions and listen 













OBSERVATION 4 / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
Year 2 (established class) (Last academic year)

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Indoor learning
· Literacy session – topic – superheroes 
· Sentence building (main task)
· Mixed ability group
· Carpet session
· Discussion 
· Teacher is asking engaging questions 





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

· Very energetic and lively 






	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· Class teacher works with a group of children – task – sentence building.








	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· Teacher used engaging resources like various pictures of superheroes to engage the children





	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Some students get easily distracted and disengage; one particular child wanted to pull down a prop that the whole class were using as a visual prompt but was stopped by the class teacher.








	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Seemed like students had been learning about superheroes as their main learning topic for a while (maybe that whole term)
· Prior knowledge on sounds 







	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


· Engaging questioning by the class teacher 
· Group work (collaborative learning)
· Engaging songs (sing-along)
· Teacher changes tone of voice to engage her students 
· Class monitors/ helpers sat on chair whilst everyone else sat on the floor during the carpet time session 
· TA calls out a bunch of student’s names to work with her (strategic planning)











APPENDIX 2
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
· Morning (AM) 
· Nursery Class N2
· 20/47 pupils (less than half)
· Current Covid 
· Second week of school
· Newest pupils in the school
· 1 main teacher 
· 3/4 TA’s in the class 
· 1/8 Ratio (staff/pupil)
· Carpet session
· A few statemented pupils within the class 
· Mixed ability class


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	CARPET SESSION 
· Main class teacher started playing a musical instrument (shaking a tambourine), to gain her learners attention.
· The teacher then began to give simple instructions “everybody freeze” all attention was then on the class teacher. (which was the main aim/objective)
· From what was observed, it seems that the children were well aware of the tambourine, from pervious practice and prior knowledge.
· This strategy could use on a regular basis by the class teacher and the children seem to be familiar with is strategy.
· The class teacher then began to sing engaging songs to mimic simple instructions in a fun and engaging way.
· Children then began to stop what they were initially doing and started to make their way to the centre of the room to sit in the carpet, ready for the carpet session.
· The teacher then brought out an engaging prop (which seemed as though the children were familiar with) This was a hand puppet. The hand puppet was a fairy named “Rosie” this also suggests that the children are familiar with this prop as the prop had a name.
· The prop was used throughout the carpet session as an engaging prop, which seemed as though the children loved, and they remained engaged and focused on the prop throughout the carpet session.
· The teacher used the prop to communicate with the children.
· 3 other TA’s were also situated throughout the room and sat on the floor with the children to aid learning and helped those children who required extra guidance and support during the carpet session.








	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
· Morning (AM) 
· Nursery Class N2
· 20/47 pupils (less than half)
· Current Covid 
· Second week of school
· Newest pupils in the school
· 1 main teacher 
· 3/4 TA’s in the class 
· 1/8 Ratio (staff/pupil)
· Carpet session
· A few statemented pupils within the class 
· Mixed ability class


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	CARPET SESSION (SPECIAL BOX)
· Children were all sitting on the carpet for a carpet session with the main class teacher.
· The teacher then introduces a “special box”
· The class teacher shows excitement and enthusiasm when she brings out the special box, which is mirrored by the children as become excited and intrigued to see what is in the box.
· The teacher then starts counting to 5, however she purposely forgets some numbers to try and allow the children to pick up on her mistake and enhance the children’s counting skills.
· The teacher uses engaging questioning skills and increases her tone of voice and says, “Is that the right number?” “will you help me, I need big, loud counting”
· Positive reinforcement gives to the children after they successfully counted to 5.
· The teacher began to open the lid of the box, a child actively gets up and is curious, actively seeks what is inside the box and one of the TA’s tries to sit him back down on the carpet. 
· The class teacher praises the child and then the child sits back down 
· The class teacher reinforces the that the book in box (Twinkle twinkle little star book) is what they are learning about this week as their “main topic”
· Finish off the carpet session by singing the twinkle twinkle little star song.







	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	•	Morning (AM) 
•	Nursery Class N2
•	20/47 pupils (less than half)
•	Current Covid 
•	Second week of school
•	Newest pupils in the school
•	1 main teacher 
•	3/4 TA’s in the class 
•	1/8 Ratio (staff/pupil)
•	Carpet session
•	A few statemented pupils within the class 
•	Mixed ability class



	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	CARPET SESSION (Towards the end of the session)
· Towards the end of the session, the class teacher chose a child to tap the heads of all the children to indicate that they were allowed to get up and go off to do their tasks.
· The child got up and began tapping the heads of their peers, at the same time another child had got up and started tapping head of various children.
· This strategy may have a made the child feel valued as a class member and gave them a sense of responsibility. 
· Having observed that particular child, it is evident that they feel very happy and excited when chosen and given this role.
· The chosen child felt very proud and honoured to have been given this responsibility and role.
· The class teacher also began singing a “tippy tappy” song whilst also tapping children’s heads. Making it more engaging as some children were also singing along.
















	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
· Year 2 (established class) (Last academic year)
· Indoor learning
· Literacy session – topic – superheroes 
· Sentence building (main task)
· Mixed ability group
· Carpet session
· Discussion 
· Teacher is asking engaging questions 






	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Group work (Collaborative learning – sentence building)
· The lesson started off with the whole class for a carpet session.
· The children then went off to do set tasks within various areas of the classroom. 
· The main class teacher worked with a group 7 children (it seems as though the class teacher has strategically chosen these specific children to work with)
· The task is sentence building skills, with various laminated words on the floor.
· One particular child on the teacher’s right-hand side is very eager to look and touch the words on the floor, the teacher asks the child to sit back.
· Other children within the group start engaging and answering a question the teacher has asked, the teacher praises a child in the group for answering correctly.
· Another child in the group seems very disengaged and has their hands in their mouth (perhaps a statemented child)
· Teacher asks engaging questions “try sounding it out, what else can you do?”
· The child on the right keeps trying to gain the teachers attention by tapping the teacher’s knee, however the teacher ignores the child.
· The same child gets very distracted and disengages from the objective of the task, the child picks up on of the words off the floor and starts waving it around. The teacher takes the word off the child and continues with the task with the other children in the group.
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