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Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	Target 1
	Engage in wider reading of literature and use it to support points with more frequency. 

	Target 2
	To exemplify full knowledge of topics in writing.

	Target 3
	Try to include an appendix to further support my explanations. 


ECAD4010-C: Cycle 1 Core Studies:                    Researching the Learning: what, how and why am I teaching?
Student Number – 1801042

Jordanna Elise Tregoning

After being provided with four virtual videos of learners in various learning environments within the Foundation Phase, I chose to observe video four (Blenheim Primary, 2014) to carry out a critical analysis and evaluation of the Leuven Scale. The research question I was provided was ‘To what extent does a focus group provide opportunities for pupil involvement and learning?’ and I will be using the Leuven Scale and the observation schedule I created (see appendix 1) to complete my observation. The learning environment within a Foundation Phase classroom must suit the needs of all individual learners. The Foundation Phase is essentially play based, with enhanced, continuous, and focused provision activities, both indoors and outdoors. The video I have chosen to observe is a focused provision activity, being completed by four reception pupils and led by a teacher indoors on the classroom carpet. The focus group enables the teacher to introduce a new topic to a small group of learners at a time, to ensure all individuals are given the opportunity to reach their full potential. 
The Foundation Phase is the statutory curriculum in Wales, which was devised in September 2010 for learners aged three to seven (Welsh Government, 2015). Learners within the Foundation Phase must be given the opportunity to explore the seven Areas of Learning within their learning environment to help them become ambitious and capable learners (Donaldson, 2015). The seven Areas of Learning are, Personal and Social Development, Language, Literacy and Communication Skills, Mathematical Development, Welsh Language Development, Knowledge and Understanding of the World, Physical Development and Creative Development (Welsh Government, 2015). The Foundation Phase utilises a “blend of approaches” (Donaldson, 2015) to create a learning environment which is intriguing and enjoyable for all learners. The learning environment includes enhanced, continuous, and focused provision activities, direct tasks, teacher led sessions and play-based learning particularly through role play. The video I chose to observe used the approach of a focus group to aid the learner’s mathematical development on 2D and 3D shapes. A focus group involves a small group of learners being introduced to a topic and/or developing their knowledge on a topic. Focus groups are led by a teacher which enables them to observe the pupil’s well-being and involvement with the activity, both individually and while working with partners. It is important to consider that using focus groups within the Foundation Phase has both strengths and limitations. An advantage of using a focus group is that the teacher can focus on a small group of learners and ensure that they all gain an understanding. Working with a small group enables the teacher to identify any individuals who may need further guidance and use Assessment for Learning to provide instant feedback, appose to writing down what the learner can improve on and providing no guidance (Marshall, 2002). A limitation of using a focus group within the Foundation Phase, is that not all individuals will remain engaged throughout the activity and therefore not reach their full learning potential. However, the teacher will be able to use their observations to provide further guidance using alternative learning experiences. 
The Leuven Scale was created by Ferre Leavers and his team at Leuven University to be primarily implemented within the Foundation Phase, however, it would also be appropriate to use with older children. Leavers and his team created the Leuven Scale to become a five-point observation tool which would be used to identify the well-being and involvement of the learners, while participating in different learning experiences within the Foundation Phase (Cheqdin Childcare Software, 2019). Leavers stated that having high levels of both well-being and involvement would enable the pupils to experience deep learning and therefore developed the Leuven Scale to categorise these levels (Evans, 2020). It is important to evaluate the Leuven Scale as an observation tool and understand that it has both strengths and limitations. A strength of using the Leuven Scale as an observation tool is that it is useful to make assessments of children in several settings which enables researchers to identify the learner’s well-being and involvement levels. Using the Leuven Scale also enables researchers to alter the learning environment depending on the findings of the observation (Evans, 2020). However, using the Leuven Scale also has its limitations, which is that if it is a one-off observation it may not be entirely accurate as learners change over time. Therefore, it would need to be carried out more frequently to ensure the findings are as accurate as possible. 
Observation is used to closely monitor someone within a setting and there are three different types of observation used within research. Firstly, narrative observation is a detailed account by a teacher of what is being observed in the classroom and is written in a factual manner (Quain, 2018). Secondly, critical incident does not necessarily mean a dangerous incident has occurred, but instead critical is the important aspects that occur in the classroom during the observation. (Tripp, 1993) Lastly, the observation schedule is a form prepared prior to the observation and filled in during the observation. The observation schedule is the observation tool which I prepared and used within my observations. A strength of using observation is that it allows the researcher to witness different behaviours and attitudes of the learners in a natural setting allowing for a more realistic study (Welsh Government, 2015). However, one limitation of observation occurs depending on whether the researcher is a participant observer or a non-participant observer. A participant observer may find it difficult to take notes during the observation as they are participating in the activity, meaning they may miss valuable information. A non-participant observer is more likely to capture all the important information but will find it a challenge to understand things from a group’s perspective (Evans, 2020)
For my observation, I was provided with four videos to choose from. I chose video four as I was able to clearly establish the variety of involvement levels of the learners within the focus group. As the video was focused on the same four pupils, it enabled me as a researcher carry out an in-depth observation and make notes without missing any valuable moments. Prior to my observation, I created an observation schedule to score the involvement levels of the pupils in alignment with the Leuven Scale. My observation schedule shows the context of the activity and has room for additional comments which allows the researcher to provide further comment on the learner’s attitudes towards learning. However, the observation schedule I created could be further improved by observing both the well-being and involvement of the learners, as opposed to only observing the involvement. 
Ethics are what people typically consider as normal, a set of moral principles which everyone follows to ensure they are respectful. These principles enable us to have respectful relationships with others and guide us on our behaviour (Gray, 2018). When conducting research, it is paramount that the research is ethical. Ethics play an important role in research as they protect the participant in align with British Educational Research Association, (BERA, 2018) guidelines. The BERA guidelines outline the researcher’s responsibilities of the participants regarding consent, right to withdraw, harm they could encounter from participating in the research and data storage (British Educational Research Association, 2018). Consent and assent from participants are paramount in ensuring research is ethical. Participants must be made aware of why the research is taking place, how the data recorded will be stored and who it will be used by and any risks they may encounter emotionally and/or physically during the research, prior to consenting (Shawa, 2017). Consent must be given from those participants who are aged 18 and over and assent must be given from those participants who are too young to give legal consent but are able to understand why they are participating in research. Participants giving consent and assent must be made aware by the researcher that they are able to withdraw their consent at any time throughout the research. Parents of the children participating in the research can give consent, however, it is suggested that children giving assent provides them with the opportunity to make their own choices (Pyle and Daniels, 2015). BERA(2018) highlights the importance of research being ethical by ensuring the confidentiality and anonymity of participants’ personal information. It is important that researchers are “aware of the possible consequences to participants should it prove possible for them to be identified” (BERA, 2018). The researchers must protect their participants by ensuring the confidentiality of the participants’ personal information and thus should therefore encourage the researchers to anonymise data such as names, address and emails and ensure that identifying information is removed or substituted to ensure the research is ethical. 
Throughout my observation, I encountered some ethical implications. Due to my observation taking place through a video observation, I was unable to personally get assent from the participants. However, due to General Data Protection Regulation (GDPR), consent from the participants parents would have been essential prior to the recording taking place. To ensure my research was ethical, a consent form could have been created to gain consent and assent for the pupil’s participation. Another ethical implication which I encountered during my research was that the participants were not fully ethically protected regarding confidentiality and anonymity. This was due to the teacher in the video using the names of the pupils and the school badge being visible on the pupil’s uniform. However, to ensure my research remained ethical, I as a researcher ensured to uphold the confidentiality and anonymity of the participants within my observations and findings. Within my observation schedule, I ensured to substitute the pupil’s names for letters and ensured to avoid including any information about the pupils or school within the context, to ensure they could not be identified. 
My completed observation schedule (see appendix 2) reveals how all four learners responded to the focused provision activity differently. Pupil A was scored at a level 5 in align with the Leuven Scale, as the pupil retained a positive attitude towards the activity and was eager to learn throughout the observation. My findings from observing pupil A revealed that focus groups do provide opportunities for pupil involvement, as pupil A was continuously involved in the activity, willing to answer questions and showed great enthusiasm when working with a partner. However, pupil C was scored a 2 in align with the Leuven Scale, as the pupil appeared to be absent from the activity for most of the observation. My observations on pupil C indicated that although focus groups do provide opportunity for pupil involvement, not all pupils have the same willingness to participate and therefore, not all individuals get the same positive outcomes. Pupil B and D had similar engagement as pupil A and C, although scored differently in align with the Leuven Scale. Pupil B was engaged with the activity, but not always to their full potential and pupil D was engaged, however, did loose concentration at times and showed little energy towards the activity. My observations revealed the importance of asking direct questions to those pupils who appear absent, in an attempt to gain their focus on the activity. Working with a small group enabled the teacher to observe the learners closely and identify those pupils who needed more encouragement. It was also evident from my observations that the learner’s involvement increased when working with their peers, suggesting that focus groups allow learners to expand on their knowledge and ideas, while building their confidence. Ultimately, my findings from my observation support the research question that focus groups provide opportunities for pupil involvement, however, it was highlighted that individuals respond differently to working within a focus group and may need to revisit the subject within a different learning environment. Moreover, as this was a one-off observation, it is important to consider that pupil’s attitudes to learning change over time and therefore, if I were to complete this observation again, my findings may differ. 
To conclude, in my assignment, I set out to evaluate the Leuven Scale as an observation tool, as well as create and evaluate my own observation schedule that I would use within my observation. I believe that I successfully completed these aims and was able to discuss my findings in align with the Leuven Scale and my observation schedule. After researching and evaluating the Leuven Scale, I have concluded that it is a useful and effective observation tool when observing a focus group. I adapted the Leuven Scale while creating my own observation schedule, which appeared to be the most effective and easiest way to do so. This enabled me to make my observation schedule unique, while ensuring it was in align with the Leuven Scale criteria. Based on my experiences, in the future I would like to consider researching into ‘To what extent does outdoor play improve pupil’s behaviour and attitude to learning?’ I have chosen this research question because during my time on my Professional Teaching Experience, it appeared that the pupils in my class were more engaged during outdoor activities in comparison to those activities completed indoors. Therefore, I would enjoy conducting further research into this topic to gain a complete understanding. 
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Appendix 1 
Observation Schedule 

Research Question: 

Name of observer: 

Date: 

Time Scale: 

Pupil’s level of involvement (adapted from the Leuven Scale)

1 – Extremely Low – The pupil appears to be absent and not engaged in the activity. Has little concentration and/or little willingness to participate 

2 – Low – The pupil is sometimes engaged in the activity and is making little improvement

3 – Moderate – The pupil is showing progress with the activity but sometimes looses full concentration and/or involvement. The pupil is overall busy, but has moments of little energy

4 – High – The pupil appears to be involved for the majority of the activity and is not easily distracted, however, is sometimes not present to their full potential 

5 – Extremely High – The pupil is continuously involved and engaged with the activity, with full concentration and a positive attitude to learn

	
	Child A
	Child B
	Child C 
	Child D

	1 -Extremely Low
	
	
	
	

	
	
	
	
	

	2 - Low
	
	
	
	

	
	
	
	
	

	3 - Moderate
	
	
	     
	

	
	
	
	
	

	4 - High
	
	
	
	

	
	
	
	
	

	5 - Extremely High
	
	
	
	


Average Numerical Score 

	Pupil A
	Pupil B
	Pupil C
	Pupil D

	
	
	
	


Additional Comments

	Pupil A
	Pupil B
	Pupil C
	Pupil D

	
	
	
	


Appendix 2

Observation Schedule 

Research Question: To what extent does a focus group provide opportunities for pupil involvement and learning?

Name of observer: Jordanna Elise Tregoning

Date: Wednesday 29th April 2020

Time Scale: 2minutes, 50seconds for overall activity. Score awarded three times throughout observation – 1st score during first 50seconds, 2nd score during 1:00 and 1:30 and 3rd score during final 50seconds. 

Pupil’s level of involvement (adapted from the Leuven Scale)

1 – Extremely Low – The pupil appears to be absent and not engaged in the activity. Has little concentration and/or little willingness to participate 

2 – Low – The pupil is sometimes engaged in the activity and is making little improvement

3 – Moderate – The pupil is showing progress with the activity but sometimes looses full concentration and/or involvement. The pupil is overall busy, but has moments of little energy

4 – High – The pupil appears to be involved for the majority of the activity and is not easily distracted, however, is sometimes not present to their full potential 

5 – Extremely High – The pupil is continuously involved and engaged with the activity, with full concentration and a positive attitude to learn

	
	Child A
	Child B
	Child C 
	Child D

	1 -Extremely Low
	
	
	1
	

	
	
	
	
	

	2 - Low
	
	
	2     3
	1

	
	
	
	
	

	3 - Moderate
	
	
	     
	2    3

	
	
	
	
	

	4 - High
	2
	1     2     3
	
	

	
	
	
	
	

	5 - Extremely High
	1     3
	
	
	


Average Numerical Score 

	Pupil A
	Pupil B
	Pupil C
	Pupil D

	5
	4
	2
	3


Additional Comments

	Pupil A
	Pupil B
	Pupil C
	Pupil D

	Pupil A had a positive attitude throughout the activity and had a willingness to participate. The pupil did not appear to get distracted easily, however; at times the pupil did seem to lose full engagement for a short period of time. Pupil A continued to show great enthusiasm when working with their partner to complete the activity. 
	Pupil B appeared to be engaged for the majority of the activity and was eager to answer questions asked by the teacher. Although the pupil was not easily distracted, there were times where the pupil did not appear to be present to their full potential. Pupil B appeared to work well during the partner work and continued to stay engaged with the task. 
	Pupil C appeared to be absent for most of the activity, showing little willingness to participate. The pupil began to make little improvement as the activity went on and seemed confident when answering direct questions from the teacher. It is possible that the pupil’s lack of confidence in a group setting could be mistaken with unwillingness to participate. Pupil C seemed to rely on confirmation from their partner before placing the shape into the hoop, which highlighted that the pupil worked will with a partner. 
	Pupil D appeared to be engaged with the activity and presented a positive attitude. However, the pupil showed little energy and sometimes appeared to lose concentration. Pupil D was enthusiastic when working with a partner and was confident in assisting their partner with locating the correct shape to the hoop. 


Lesson Context:








Lesson Context:


During this mathematics activity, the pupils focused on enhancing their understanding on 2D and 3D shapes. To show that an understanding had been gained by the learners, the activity was to separate the 2D and 3D shapes into the labelled hoops on the carpet. The activity was completed on the carpet in the classroom by a focus group of 4 reception pupils and a teacher. 


 the learners gaining a complete understanding on the difference between 2D and 3D shapes and showing that they are able to differentiate the shapes into separate piles. 
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