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The Idea/ Concept
This report will outline the business idea/concept that aims to promote the self-confidence of an early year’s practitioner in the classroom. It is aimed at early years professionals so that they gain more self-confidence and also learn how to teach their pupils to become more confident learners. Additionally, practitioners should be able to apply what they learn from this experience to their pedagogical skills in the classroom.
Audience
The main audience for this course is practitioners and anyone who works in a school or nursery setting.  The reason I focussed on practitioners being the main participants in this course is because teachers play an important role in young children’s cognitive, social and academic development.
Description of the course
This course will consist of exercises for the teachers to carry out. These exercises include the individual writing their strengths, so that they can see where they flourish and can reflect on these to help build a sense of self-worth, but also rid themselves of any negative perceptions they may see within themselves in the classroom. This method should work because it is not only the children who should be praised when they do something right, but also practitioners, as they should feel that the work they are doing is appreciated and valued. Also, a personal action plan will be set up so that the early years professionals can write down their goals or objectives for what they would like to achieve after the course has ended. This should help their self-confidence to thrive.
They will be working with other practitioners on the course to see where they can improve, by listening to other people’s views and opinions about what new changes and ideas they could bring into the classroom to ensure best practice. 
Additionally, we will work on their confidence by tackling their shyness or nerves when speaking in front of a class, or any group of people. This will entail the early years professionals practicing speaking in front of their peers on the course to overcome any lack of confidence and help them to be able to comfortably speak in front of a large group of individuals. Furthermore, a voluntary scheme is set up for practitioners who are newly qualified to speak in front of a small group of children until they feel confident enough to go into the classroom setting on their own. 
Activities will also be demonstrated showing how to allow and encourage children to be more self-confident. These include letting children know it is okay to make mistakes so they will not to be scared about getting into trouble. We will also learn about Sustained Shared Thinking, which encourages children to ask more questions expanding their knowledge. If a child is passionate about something, then we should listen and try and help the child build on their ideas and thoughts. Additionally, the course will help the practitioner make sure the children have a voice and ensure that their opinion is valued. 
A follow up session is offered to any of the participants for up to a term after the course has finished, for those individuals who may need more advice, or to reflect on any experiences they have had and wish to share.
Why I am best suited
I am doing a degree in Early Years Education and Care and I have knowledge of the classroom environment. Having personal experience of lacking in self- confidence and self-belief, I understand of the challenges and barriers that early years professionals can go through and how these can be overcome.
Benefits of the course
The benefits of this course are that each individual will feel more confident in introducing new ideas and/or methods of teaching. This will be beneficial for not only the practitioner, but also the children, because if the practitioner introduces various methods, for example through singing, reading a story, or visual aids, this will be more inclusive, as each child learns differently and this will result in the children becoming more knowledgeable and confident on that specific subject. Also, the early years professionals teaching methods will improve, as they will believe in themselves and will not shy away from trying new ideas. Additionally, by teaching children to be more self-confident this will increase their academic ability and their social and communication skills will improve along with their self-esteem. Furthermore, a personal action plan will be set up after the last session for the teachers to follow, so they know what steps they need to take to maintain their confidence in the future.

Children will benefit from this course because if a practitioner lacks confidence in themselves it will reflect in certain areas of their practice and can hinder the children in their areas of learning. For example, if a teacher is too nervous to sing or read in front of children it can affect children’s speech, language and communication skills. If the practitioner gains more confidence it will have a positive impact on how an early year’s professional perceives and teaches their class. 
How it is Innovative 
The idea is unique, as there is not anything currently available that is specifically aimed at early years professionals on building their confidence. This links in with early years, because if the practitioner looks and feels confident this is noticed by the children, which in turn will inspire them to try new ideas, be less inhibited and gain confidence in trying new things.
There are very few organisations that offer confidence courses for teachers. This shows that the idea is yet to be something that is offered to early years professionals and it could even be offered as a compulsory training course for them to attend at some point in their career.
Challenges and Limitations
The limitations are that the practitioners will be away for a full day, which is inconvenient for their school as they will need to find cover for this period of time. Also, being the first of its kind, and therefore unfamiliar, it is not known how many early years professionals will support the idea.
Cost and Marketing
The cost of this course is £160, as research shows that comparable courses were a similar price. The course will be over a whole day. The reason for this is so that it limits the time early years professionals are away from their school. I have also looked into obtaining a grant from the government to help start up the idea. Gov.uk (NO DATE) says that the grants range from £500-25,000 and they also offer free support and guidance with the writing of your business plan; if you pass as an applicant for the grant you receive twelve months free mentoring. Additionally, the government have a regional growth scheme which can offer businesses that are just starting up a loan of around £6,000. This would be beneficial for my course, as with the money, I will be able to expand my knowledge and skills on this subject by going on extra courses and using it to purchase the relevant resources needed for the course. 
Before marketing the idea, it will be trialled in schools in the local area to see if the teachers feel the course works, or if any improvements are needed before it is marketed to the public. Practitioners’ opinions would also be heard to see if they would take part in a course designed to increases a person’s confidence. To market my idea, I would use Facebook and other social platforms as it is a free advertising tool and most of my audience would be on social media. Also, social media is a good way to promote an idea as information is readily and instantly available for people to access. Additionally, I will set up a website for my course so I can refer people to it when they want more information on what the course entails. This would cost around £55 a month to run the site.














Part Two: Academic Piece
Obshchonka et al (2016) in their article about entrepreneurship, state that being creative, curious, having a high self-esteem and motivation all contribute to the skills needed to become an entrepreneur. However, this article is not directly related to early years as it is aimed at adolescents, but it links in with Ken Robinson (NO DATE) who says that creativity is just as important as other areas of learning in schools and that children are being educated out of creativity. Cardon et al (2017) states that if an individual is passionate about something, then this will increase their dedication, commitment and motivation in achieving their goals and working to the best of their ability. This links in with having high self-esteem and self-confidence because Roberts (2002) states that if an individual think highly of themselves then they are also more likely to feel optimistic about their achievements, resulting in them working harder to attain their goals.
Confidence, according to the Cambridge Dictionary (NO DATE), is ‘the quality of being certain of your abilities’. Confidence has been linked to an individual’s self-esteem. According to Lawrence (1999) there is not one definition of self-esteem; however, if it has to be defined into one sentence it can be described as the inconsistency of one’s self-image and one’s ideal self. Baumeister et al (2003) expands on this as in their article; self-esteem is defined as how an individual views themselves and that having low self-esteem means that an individual does not think highly of themselves, while having high self-esteem means they have an appreciation of themselves as a person and of their achievements and successes. Roberts (2002) agrees with this by saying that high self-esteem comes from an individual being able to recognise and value their own goals and accomplishments, which results in more self-confidence and a positive outlook of themselves and their experiences. Therefore, being confident and having a high self-esteem can shape the way an individual views themselves and the actions they take in everyday life.
The idea that was presented in the business plan was a confidence course for teachers to gain more self-confidence, also to learn how to teach children to become more confident learners and gain confidence within themselves. This links in with the Foundation Phase Framework (2015) where it states that one of the main aims is to encourage children to be creative and use their imagination through the aspect of play. This is backed up by the Welsh Governments document ‘How is my child doing’ in the Foundation Phase guidebook (2018), where it states that play allows children to not only be creative and explore the different material and resources available to them, but will increase their confidence, decision making and self-motivation, because they get to think for themselves and take risks without the fear of making mistakes. Additionally, it will enhance their social and communication skills as the children will be interacting with their peers and practitioners.
Successful Futures by Donaldson (2015) states that children and young people are not in school for a relatively long time, so teachers should use that time to help them grow and thrive to become heathy, well-rounded and capable individuals. Also, in the report, Donaldson says that the needs of the early year’s professionals are vital and important, not just for themselves, but for the children to become successful and their future employability. This links in with the course proposed; Nolan and Molla (2017) state that practitioners who have gained self-confidence will feel as if they have improved and increased their knowledge and skills needed to put in place best practice for the children in the classroom. Eraut (2012), McBer (2000) and Stronge (2007) expand on this by saying that confidence is an essential part of a practitioner’s professional performance.
One of the benefits of this course is that practitioners will be shown and encouraged to support children in becoming more confident learners, whether that be through play, asking questions or using different methods of teaching. According to Bruce (2011), play can be seen as one of the best ways of learning in a school setting. This is because during play the children will be interacting with their peers and exploring the environment and resources available to them. This will develop their social and communication, gross and fine motor skills (Sheridan et al 2010).  This links in with the Reggio Emilia approach to teaching as the children are encouraged to self-direct their play and are seen as the third teacher (Hewitt 2001). Additionally, the Reggio Emilia approach is a holistic way of teaching as it makes sure every child feels included, regardless of their capability (Vakil et al 2003). Children during play become more self-confident through the feedback they get from practitioners and their peers. According to Bunker (1991) early years professionals must encourage and give positive feedback once the child has completed a task, because this will increase the child’s sense of self-worth, resulting in a higher self-esteem.
Getting children to ask questions, not only to their peers but the practitioner as well, will encourage the use of Sustained Shared Thinking. Sustained Shared Thinking, according to The Effective Provision of Pre-School Education (EPPE) Project (2004), occurs in the instance when a child and early years professional ‘contribute to the thinking and…develop’ and extend their knowledge and understanding of the subject at hand. This is more likely to occur when a child and practitioner are having a one to one session and/or during ‘focussed group work’. Fisher (2005) expands on this by saying that thinking is one of the most important processes and so it is essential that practitioners support children in their early years to assist them with their cognitive, speech and language development. This links in with Vygotsky (1986) who believed that language and other important skills develop through a child playing, listening and speaking. This is also agreed and backed-up by Johnston and Nahmad-Williams (2009), who say that a child ‘makes sense of the world through the form of language. This will therefore increase a child’s confidence and development as it will make the individual think more in-depth and also develop their cognitive, communication and speech and language skills. 
Another benefit of this course is that it will increase the early years professional’s self-confidence and self-esteem. The role of the adult, according to Ford (2009), is important in contributing towards an individual’s learning and development. This is important to early years development as the practitioner is seen as the more knowledgeable other. This links in with Vygotsky’s social development theory and the two main principles which are, the More Knowledgeable Other and the Zone of Proximal Development. Mcleod (2014) states that the More Knowledgeable Other is seen as an individual having a better understanding or experience in the subject at hand. This is normally seen as the practitioner or key worker in a school setting. This closely links in with the Zone of Proximal Development as Vygotsky (1978) viewed this as assisting and offering guidance to the child in completing a task, compared to the child or individual doing it on their own. This will develop a child’s cognitive, social and communication skills as they will be interacting with their peers and also the practitioner. 
However, Piaget thought differently; Piaget believed that children learn best through self-initiated study and can easily construct their own knowledge and develop their skills without the help of the practitioner or anyone who is seen as being more knowledgeable on that subject (Mcleod 2014). Huitt and Hummel (2003) agrees with this, they say that the early years professional should help or challenge the child’s ability in finding the information, but should not give or provide the information as it may be above the child’s capabilities.
Nolan and Molla (2017) say that in order for the practitioner to become more confident in themselves, they need to feel as if they have enough knowledge and the right skills to be able to achieve and perform the best possible practice. If the practitioner feels confident in their work, then it will reflect in the way they teach the children in the classroom. Nolan and Molla (2017) also state that if the early years professional is willing to reflect and confer with their colleagues about what changes and improvements can be made to not just themselves, but their practice, it will evidently increase their confidence in wanting to try new ideas and achieving the best possible outcomes for the children. Dierking and Fox (2012) agree with this as they say in their study that if you focus on improving the practitioner’s knowledge, then it results in positive effects in their development. Additionally, Dierking and Fox (2012) say that not only does having the support from colleagues have positive outcomes, but also increasing the practitioner’s confidence can result in the early years’ professional feeling as if they have a stronger voice, which will increase their feeling of power and autonomy in their classroom. It should be noted that this particular study was conducted on teachers who taught in middle schools and so the age of the children was older; however, the results still coincide and say the same thing as those studies done with early years’ professionals.
The confidence course promotes creativity, not just for the practitioner, but also in helping the children to become more creative and imaginative. Cecil et al (1985) views creativity as ‘an indicator of quality in an early childhood setting’. The Curriculum Guidance for the Foundation Stage (QCA 2000) agrees with this as their document states that creativity is seen as a cross-curricular theme or subject, as well as being seen as one of the areas of learning. Additionally, QCA (2000) and the Foundation Phase Framework (2015) expand on this by saying that allowing children to be creative extends their knowledge and understanding. Practitioners and schools are always encouraged to use and promote creativity and being imaginative in their practice to achieve the best possible outcomes.
Bernadette (2003), in her book Supporting Creativity and Imagination in The Early Years, states that encouraging children to be creative and to use their imagination, means they will express their thoughts through the art of play, dancing and drawing. Also, it helps them to solve problems and communicate with their peers through using gestures, or verbally through speech. Being creative and imaginative also increases a child’s self-esteem and confidence so they will view themselves more positively and therefore have more self-worth. Furthermore, encouraging children to be creative means practitioners will be able to see what they view as important through their creative play and how they choose to represent that in different ways (Bernadette 2003; Shaheen 2010).

There are a number of limitations for this course. This type of course has not previously  been specifically for early years’ practitioners, so there may be a reluctance for practitioners to attend the course, as they may think it is not beneficial. Nolan and Molla (2017) state that there is little acknowledgment or attention given to practitioners in their ‘role of professional learning in building teacher confidence and the significance of the latter in pedagogic work’. Also, being confident can come across as arrogant, or lead to thinking that one knows everything about the subject at hand. Baumeister et al (2003) expands on this by saying that having high self-esteem can have negative impacts for an individual and how other people view that person. This is because their behaviour can be seen as being exaggerated, overstated, or over-dramatic, giving a sense that they are superior to other individuals. Brummelman et al (2016) also state that having high self-esteem can be seen as being slightly narcissistic, which leads to someone feeling as though they are better than others, having the need and desire for acceptance, admiration and approval from their peers and people around them.

Hopefully the next steps for this business idea, are to implement the course  into the government’s legislation for practitioner training, so that it becomes a compulsory training course for early years professionals to attend. Also, more research needs to be done on this subject for, as mentioned above, there is little information looking at practitioner’s confidence and the benefits it can have, not only in themselves as individuals, but also in their practice and the way they teach children. Another step that will be taken is looking into funding from the government for start-up businesses. According to Gov.uk (NO DATE) loans ranging from £500-25,000 are given to applicants to help push their idea or business in the right direction. Also, as mentioned in the business plan, the government offer Regional Growth Schemes that offer loans of around £6,000 to small businesses who are starting up. Gov.uk (2017) state that this scheme is run by local or national organisations; if a small business is looking for a loan less than £1 million then their business may be eligible for this grant.

In conclusion, the confidence course provides a new and innovative way to promote confidence within early years teaching for both practitioner and child. Also, the confidence course put forward and discussed has shown a clear link to early years pedagogy and how it can benefit aspects of early years development. The confidence course can easily be integrated into the Foundation Phase curriculum as it promotes creativity, aiding children’s play, which is the main aim of the curriculum. Also, the confidence course focusses on making sure that the children’s and the practitioner’s needs are taken into consideration in order for the best possible practice to be achieved, strongly linking the ethos of the course to Donaldson’s ‘Successful Futures’ Report (2015). Additionally, this confidence course has many benefits for the pupils and for the early years professionals as well. If practitioners have more confidence and self-esteem this will in turn result in the children having more self-confidence and higher self-esteem, which will help them develop their cognitive, academic, social and communication, speech and language skills. Despite some challenges associated with any new business venture, the advantages of the course have been shown to outweigh the negatives and a strong business idea has been deliberated and reached within this essay. With enough backing, the confidence course will have a long-lasting positive effect on the way early years is taught. 
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