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You need to complete two reflective journal cycles.  Each cycle should demonstrate specific learning about the practical implementation of the SKIP-Cymru programme in your setting. 

Your reflections should link your experiences with relevant literature and key theories relating to early childhood physical development.  Each cycle should clearly demonstrate progressive developments in your knowledge, understanding and skills in relation to the implementation of SKIP-Cymru.  
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	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	Being able to reflect on the theories behind my teaching and delivery of SKIP sessions. 

	Which aspects do you consider could have been improved in this piece of work?
	Perhaps the use of further references. 

	What have you found most satisfying whilst undertaking this submission?
	I have a much better understanding of why I am teaching physical development. 
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	Unsatisfactory
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	Satisfactory
40 – 49%
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60 – 69%
	Excellent
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	Reflection and analysis of practical delivery. Linking reflections to child development, motor development theory and implications for future practice
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	Analysis of pupils’ physical skills and implications for their development, Physical activity and self-perceptions
	1, 2
	
	
	
	
	
	
	
	
	30%

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
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Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet, add your name and details, and paste the whole of this assignment document into the front of your assignment

· Submission is a single word file, clearly labelled with your name and module code
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned
· Pagination (your assignment should have page numbers) 
· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)
· Assignment is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct referencing following the Harvard style, as described in the Palgrave study skills book ‘Cite them Right’.
· Correct spelling using UK English
· Correct use of punctuation
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my assignment out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 
Failure to follow these guidelines will cost you marks!




Reflective Journal

This reflective journal is based on my experience of delivering sessions within my school setting. I am currently a Nursery teacher at Neyland Primary School in Pembrokeshire. Neyland Community School is the result of the amalgamation of Neyland Infant and Junior schools in September 2006. In September 2011, the whole school moved into new, purpose-built accommodation catering for pupils between the ages of three and eleven on the site of the old junior school. The building comprises of a large hall where the majority of my SKIP sessions have taken place. The make-up of the current Nursery class comprises of 32 children in total, with 26 being part time, and 6 staying all day for full time provision. Out of the 32 children, 17 are girls and 15 are boys. The majority of children who start within the school Nursery, have attended Neyland playgroup via Flying Start childcare funding, as the post coded area in which the children and families live, has been deemed as deprived by Welsh Government. Along with this, the global pandemic, causing families to go in lockdown, adds to the impact that the children are arriving at school with delayed fundamental movement skills. I feel that I am in a fortunate positon as a Nursery teacher, as I personally believe that the Early Years are the most important to be able to teach and support these fundamental movement skills. 
‘In his first seven years a child learns to sense his body and the world around him and to rise up and move effectively in that world.’ Ayres, A. J., & Robbins, J. (2005). Sensory integration and the child: Understanding hidden sensory challenges. Western Psychological Services.

The children’s concept and understanding of space was something that I overestimated in my very first SKIP session. I modelled finding a space, and used my arms to make sure that my space was safe, and not too close to other people or objects, however the children found this really tricky to comprehend and were unable to return to their space independently. When I introduced the use of spots, this was a real game changer for the children and I. The visual prompt gave them an instant visual clue as to where they needed to stand in order to be in an appropriate space. I used these spots a lot within the first few SKIP warm up sessions, and once the children had an awareness of their space, it gave me an opportunity to introduce a new movement concept in order to move around the hall before returning their space; pathways. ‘Pathways are important in children’s spontaneous play.’  Davies, M. (2003). Movement and dance in early childhood. Sage. 
In line with our topic of ‘The Universe and Beyond,’ the children had to follow chalk pathways on the floor that had been left by an alien visit before returning to their space. These pathways included straight, curved, zig zag and a figure of eight. I chose these ones in particular, based on the reading of Davies, M. (2003). Movement and dance in early childhood. Sage, where it states ‘children may be expected to respond to challenges to move in all four of the following ways; straight, angular, curved and twisted.’  Initially, the children enjoyed following the pathways that were already marked out for them, and it was pleasing to see that after a couple of sessions, some of the children were asking to carry out these movement concept pathways without the use of the visual prompt to guide them, showing that they had learned, understood and developed the ability to move in different pathways independently. 

Throughout my time to date in delivering the SKIP sessions, I have been received with a range of responses in relation to the activities and experiences. The majority of children were enthused and excited to take part in the sessions and were keen to use the SKIP equipment. However, as Haywood and Getchall discuss in Chapter one (Fundamental Concepts) there were some constraints that I needed to contend with. (Haywood, K. M., & Getchell, N. (2019). Life span motor development. Human kinetics.) 
One child in particular (Child A) demonstrated an individual constraint, with a negative attitude towards wanting to join in with sessions, and saying they felt tired after less than a minute into the warm up sessions. Aside from encouragement and positive praise for the times that she did join in, I had to find other ways in order to give her the opportunity to develop her Physical Literacy, due to my concerns after reading the Stodden paper, which discusses the role that motor development plays in a lifelong health trajectory. The diagram displays that if the negative spiral of disengagement continues, it could lead to lower physical activity and motor competence, which will result in the risk of obesity, therefore having a negative impact on health in later life. 

Figure 1: Developmental Mechanisms Influencing Physical Activity Trajectories of Children.
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(Stodden et al, 2008: 294)

In order to support Child A (along with my understanding that this will also have a positive impact on all children) I took on board some of the ideas that we learnt in the practical sessions on day one of the SKIP training, which allowed less cueing for a turn at something, allowing all children to move at the same time and having no winners. As previously in other aspects of school life, Child A, in particular, finds it hard to deal with not being chosen for things (e.g. not being the chosen one for the weekly ‘Above and Beyond’ certificate in assembly or not being chosen to get the hot chocolate on ‘Hot Choc Friday.’) A way that I supported this was to carry out the scarf tag game as one of my warm ups. Two children had scarves tucked in to the back of their trousers, whilst the other children had to take the scarf and they then became the owner of the scarf. I have found through general observations of children, in outdoor play, as well as SKIP sessions, that child A does not like running. I used this scarf tag warm up game as an opportunity to teach child A, as well as the other children that there are other ways of moving, which encouraged a more positive attitude in wanting to join in with tasks and activities. I used this warm up to introduce other movement concepts, as discussed in Davies M 2003 Movement and Early Childhood, I introduced moving at different levels, speeds and directions. For example, as part of our topic on ‘The Universe and Beyond’ the children were only allowed to move like they were in space, discussing beforehand and modelling that this would be slow and we would need to get our arms and legs up as high as we could. A way in which I introduced direction within this game, was the children all pretending to be aliens stealing the scarves and discussing that aliens have eyes in different positions of their heads. When I called out ‘back’ this meant that the aliens eyes were in the back of their heads and therefore they were only allowed to move backwards, when I called out ‘side’ this meant the aliens had eyes in the side of their head and therefore they were only allowed to move sideways. During this game, I noticed a much more positive attitude towards the engagement, and at one-point Child A was smiling, which really was an achievement. 

As discussed in relation to Child A, praise was one of the strategies that encouraged them to join in and remain on task. However, I did have to work on the way in which I used and directed my praise effectively towards all children. When I watched my first catching garden film back, I was fully aware that I was giving a lot of empty praise, saying ‘well done’ on many occasions, but not giving the children feedback as to what it was they were doing well. With this in mind, I focused on this as a target for myself in the next garden tasks of catching and then throwing. Keeping in mind the five stages of throwing, which is supported by Gallahue et al (2012), the majority of the children were a stage one or two thrower, so I began the throwing garden with the use of bean bags; throwing into the hoops in order to ‘feed the aliens.’ Whilst observing children, I used the concept of the teaching cues to direct my praise; instead of just saying ‘well done,’ I said ‘well done, I like the way you stepped forward from your spot when you threw the beanbag’ and ‘I like the way you were looking at the hoop as you threw the beanbag.’  I soon began to notice that this meaningful praise became a teaching prompt to other children. For example, when I praised a couple of children for focusing on the target, I noticed other children naturally looking more carefully at where they were aiming and throwing.  

Aside from the stand alone SKIP sessions, this course has made me think of other ways that I can incorporate other ways to encourage children’s Physical Literacy skills across other areas of the curriculum and during ‘Amser Dewis.’ One of the ways in which I have done this is to incorporate more loose part play opportunities both indoors and outdoors, after some reading into the theory by Nicholson who believed that ‘it’s the loose parts in our environment that empower our creativity.’ Nicholson, S. (1972) The Theory of Loose Parts, An important principle for design methodology. Studies in Design Education Craft & Technology, 4 (2) 
I have used this theory in our recent topic of ‘The Universe and Beyond’ where we carried out some work on the story of ‘Whatever Next’ by Jill Murphy. As part of the children’s free play, I left some cardboard boxes out for the children to explore (linking in with baby bear using a cardboard box that he found under the stairs as a rocket in the story) and their interest was captivating to observe. The children needed to use their physical skills to climb in and out of the box, which naturally introduced the concepts of levels into their play, as they sat down and stood up naturally during their role play. As also discussed in Davies M 2003 Movement and Early Childhood, this also developed the children’s understanding of the use of space. They logically remained in the box for a large part of their play and made their bodies into a position that would fit and was comfortable for them to role play. As Mollie Davies also discusses, this also introduced the concept of relationships ‘which identifies ways in which the body acts and interacts with people and objects.’ Davies M 2003 Movement and Early Childhood, as they moved in ways and reached for other objects as part of their role play, and they took into consideration the box as they did so. 

I have thoroughly enjoyed the Level Four SKIP course. Learning the theory behind physical development, has equipped me to be more confident in delivering physical development lessons, as I now have the knowledge as to why I need to teach what I am teaching. It has made me more aware of what I now understand as basic skills that the children need in order access other curriculum content as well as accessing a variety of sports within their future education and social time. The training has also helped me to think more carefully about how I set up the environment, especially outdoors, which the children can access freely on a daily basis. For example, I now always ensure that there are plenty of opportunities for the children to be physically active in a range of ways by setting up resources such as stepping stones, benches, and one of the favourites as been a tunnel which supports crawling/creeping.  ‘Using both sides of the body that is seen in creeping is very important as it develops co-ordination and helps with brain development.’ SKIP Cymru 2022. Moving forward with my practice, before expecting children to sit on the carpet for a focus task or pick up an implement to write, I will ensure that they have had the opportunity to run, crawl, roll, jump and balance. 

[bookmark: _GoBack]Word count – 2065
References:
Davies, M. (2003). Movement and dance in early childhood. Sage.
SKIP CYMRU 2022.
Ayres, A. J., & Robbins, J. (2005). Sensory integration and the child: Understanding hidden sensory challenges. Western Psychological Services.
Haywood, K. M., & Getchell, N. (2019). Life span motor development. Human kinetics.
Stodden et al 2008.
Nicholson, S. (1972) The Theory of Loose Parts, An important principle for design methodology. Studies in Design Education Craft & Technology, 4 (2) 












 
 

9

image1.jpeg
PRIFYSGOL CYMRU
Y Drindod Dewi Sant
UNIVERSITY OF WALES

Trinity Saint David




image2.jpeg
Feeds
Back
Into

Model

Positive Spiral of Engagement

Perceived Y
Motor 2o
Competence

Competence

MC-LC

& Ticalth
B, Related

Fitness

Negative Spiral of Disengagement





