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Introduction:
Throughout this essay I will discuss a critical incident exhibited from a classroom which has been observed, reflected, and analysed for critical expansion in understanding the next teaching and learning steps. I will be able to analyse critical incidents located in the classroom by using the inclusion of a variety of educational research which study the significant impact that a critical incident can achieve and not achieve. Reflection will be essential to establish my acknowledgement of teaching and learning methodologies.
Arguably, the most useful educational researcher I will be using to set the foundation of my case study from will be Tripp who states, “These incidents appear to be ‘typical’ rather than ‘crucial’ at first sight, but are rendered critical through analysis” (Tripp, 2012, p.25). This indicates that a critical incident perhaps is not looked at as a major incident to the naked eye however can have a major impact on a learner’s development when analytical methods have been used to study the development of the learner. Through Tripp’s statement, I took into consideration the endless possibilities to where a critical incident can be performed as Shapira-Lishchinsky’s argues “interactions with pupils frequently move beyond the classroom” (Shapira-Lishchinsky,2011) suggesting that a critical incident can take place in several varied locations which I had taken into consideration for when I performed ‘focusing on a case study of an individual learner or a group of learners, based on an observed critical incident’ to which my essay will elaborate.

School, Class & Context
Throughout the study of my critical incident, I will consider the guidelines of BERA (2012) who are the British educational research association who state, “Researchers should recognise the entitlement of both institutions and individual participants to privacy, and should accord them their rights to confidentiality and anonymity.” In association with Bera (2012) specific information involving the school and participants will remain ‘anonymity.’ However, it is important to include significant data about the school through this essay as it will provide context in relation to the phase of the school who are a reception class and referring to the child involved as ‘Child A’ keeping ‘confidentiality and anonymity.’ The school is a communal primary school recording a total of 311 pupils (ESTYN, 2019.) Through the Estyn document of the school in question it states ‘The average proportion of pupils eligible for free school meals over the last three years is 55%. This is well above the average for Wales of 18%.’ This builds context on the area that the school is placed. Correspondingly, I had been made aware of several pupils in the classroom who have experienced a difficult up bringing, areas of deprivation and neglect which enabled me to consider these factors in behaviour, through being made aware by the classroom teacher. In relevance to the year group in question, the schools Prospectus establishes ‘In the reception class the children start school in a staggered way at the beginning of the year’ which I had also considered regarding behaviour, due to the children’s new adjustments in routine. 

The role of critical reflection: 
Learning through the practice of teaching includes critical reflection as Gosh (2021) says “critical thinking demands utmost reflection” where it is believed to expand the ability to look back at an experience and use information learnt from the learner and practitioner to highlight specific positives and negatives for future action to take place. The significance to critical thinking, stated from Morris, S (2020) displays “think critically about and reflect on differences in order to develop empathy” implies reflection in specific detail can trigger an in depth understanding on the experience itself and differences will support teaching development. A meticulous reflection will enable the practitioner to gain knowledge and understanding of what works well in the classroom to support learners to reach their highest development potential, socially and academically as this being the role of a teacher. 
Critical reflection holds a strong influence on the development upon teaching practice through the exhibition of experience, reflection observation, abstract conceptualisation, and active experimentation. Jameson (2019) states “The essential attributes of critical thinking: namely, cognitive, affective and social dimensions” suggesting that the belief of reflection is not always seen as academic, and the social aspect is an ‘essential attribute’ that can influence a reflective practice. 
Experience 
Having the experience is key to critical reflection with regards to practically being engaged and participating in an act where you are then able to reflect in the future once the event has past, as Ghijsen (2016) states “experience would retain an epistemically privileged position” signifying the importance of first-hand experience putting you in a position that allows the creation of study.
Reflection Observation
Reflection observation will include evaluating and reflecting an understood experience that has previously been shown. Over this second point it is important to consider the senses upon the surroundings with questions such as how did someone feel and was it a positive environment. The value of the sense of environment will be important as Hattie (2012) proves that “passion for evaluating impact is the single most critical lever for instructional excellence” implying that a positive work setting can be crucial to the impact. The importance of student voice is crucial as Sindelar, N. W. (2011.) declares “Understanding the needs of our students also guides our broader decisions about curriculum “suggesting that students feedback can assist and support development as a practitioner.

Abstract conceptualisation
Looking through what worked well during the practice and identifying why it worked well will be vital for reflection as it will impact future practice following the statement in the article ‘Emotional Exhaustion Among Hotel Employees’ when discussing positive work reflection working “as a mechanism to regain lost valuable resources and facilitate further resource gains” reiterating that it is beneficial for future ‘resource.’ Likewise including exploration of the negatives of your practice will enable improvement as a system can be in place to support the highlighted area in the future. 
Active Experimentation
The final process of the cycle can be viewed as the active experimentation point, as it will include putting theory to practice once becoming able to perform the results of your previous practice and putting it into play so to speak. There is a never-ending cycle of learning as a teacher, meaning critical reflection can be used continuously. 
Critical incident linked to Donaldson’s Four Purposes
Professor Graham Donaldson, back in 2015, had written a report titled ‘successful futures’ where he reviewed the work of teachers and schools and found a framework that has helped shape the latest Welsh curriculum, by 2022. An important aspect to the new curriculum and Donaldson’s report is the four purposes which consist of ambitious, ethical, healthy, and enterprising learners meaning all four purposes will be discussed and connected to the critical incident to have an effective and useful evaluation. A brief narrative of the critical incident that I had observed will be displayed, however a greater narrative will be displayed in the appendices (Record 1). 
The children had been told to all sit on their given spots on the carpet ready to start the day with the register where I first noticed the ‘high five approach’ where child X had started to talk over the teacher and disrupt his peers by moving around on the carpet. Once recognised child X’s behaviour the teacher raised her arm displaying her five fingers spread out with for the children to copy. Prior to the current incident, children had been made aware of each finger representing good looking, good sitting, good listening, quiet hands and ready to learn. Child X had noticed his peers raised hands to which he did not follow, which the teacher then began to prompt with asking the question “Child X, what are you not doing of your high five?” The child then looked down at their hand and with support of the teacher, child x began to repeat the five components of each finger leading to full engagement. 

Under the first of the four purposes, ambitious, Donaldson (2015) states that ambitious and capable learners “are building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts” suggesting that the critical observed connects by Child X having previously been taught what each finger represents resulting in being ready for the lesson eliminating disruptions showing what is good behaviour. Throughout the day the approach named ‘high five’ which was the name given by the teacher, had been used more than once which gave the opportunity for children to help one another establish what component they are missing for example, ‘good sitting’ linking with enterprising as “give of their energy and skills so that other people will benefit” is stated in Curriculum for Wales guidance 2020. Donaldsons successful futures report (2015) refers to healthy learners by stating “have the skills and knowledge to manage everyday life as independently as they can” linking in with child X being able to independently identify what will allow themselves to sit on the carpet in future correctly, in differ with the assistance of the teacher’s current approach during the incident. Lastly, continuing with Donaldson’s report (2020) under ethical, he explains that “understand and consider the impact of their actions when making choices and acting” proposing that to consider the way an individual acts will affect others around the individual, in correlation to the observed incident that if child X or the teacher hadn’t recognised the behaviour becoming disruptive then child X’s actions and choices potentially could have led to a negative impact on others. 
Literature Review 
To provide context for the critical incident observed, a consideration of a variety of relevant literature perspectives will be used to provide its purpose. Several key points are involved during the critical incident that will be highlighted further to provide the importance of developing the teaching and learning steps relating to literature. 
The acknowledgement of problem solving through the learner centred approach by the teacher, factored as a key element to support the child’s familiarity in creating a memory on how to behave correctly determined by Costa & Kallick (2019) declaring “Strategies and tools that facilitate thinking” implying that the tools, in this instance are the children’s fingers. The children were able to ‘facilitate’ their own thoughts on what their own fingers each represented which purpose was to organize memory (Bruner, 2004) and additionally launched the key point of independent problem solving in a creative manor relating this to constructivism learning theory. The constructivist theory includes the key concept of learning through an active process where knowledge is constructed on experience assigning a learner centred approach (Kritt, 2018). Jean Piaget, one of the very first theorist in constructivism who emphasised the key importance in creating knowledge through interaction between an experience and the learner’s actions. In relation to Piaget, it states in the book ‘Individual Intentionality’ how “natural selection cannot even “see” cognition; it can only “see” the effects of cognition in organizing and regulating overt actions (Piaget, 1971).” Piaget generates a key element from this perception through using the constructivist theory in establishing the inclusion of crucial expansion of creating a dynamic learning environment, for collaboration and build knowledge in the event of the strategic ‘actions’ for an individual as Bruner (2004) similarly explains that “For one view of the world cannot confirm another” building the idea that in an environment you are able to provide collaborate yet will gain maximum knowledge when problem solving independently. This was shown regarding the critical incident observed using question building which encouraged problem solving for the child as students will then be able to identify how they feel once they have identified a solution (Johnson & Rae, 2008) creating a sense of positivity and engagement through recognising the solution to one’s disruptive behaviour and can independently identify how to sit on the carpet correctly. In establishing the use of the constructivist learning theory regarding the chosen critical incident, a psychologist known for his psychological development in children named Lev Vygotsky, “was at the centre of a historical time of change in twentieth century” (Frois, 2011) having provided influential research concerning the constructivist learning theory as he believed social collaboration provides a continuous development of learning. The understanding of social collaborations from Vygotsky had been recognised through the outcome of a learner having mastered his own behaviour through the help of his speech and surroundings (Vygotsky, 1930) similarly witnessed during the observed critical incident. Through Vygotsky, understanding the analysis through speech had been present from the child’s peers across the classroom with discussion from teachers and peers offering support to the child having difficulty. Constructivists believe the importance of learning includes a skill known as scaffolding, as Duffy (2008) said this “is central to the design of constructivist learning environments” by providing suitable instructions, guidance and feedback in order to enhance development through becoming independent facilitating the construction on previous learning (Brendan Bentley & Robert Sieben, 2019) fitting in place with the children having previously been taught each of the five steps presented on the children’s fingers creating the independence on performing the correct actions to enable the correct outcome.  Scaffolding can be seen as essential for young learners due to supporting understanding at an early age which helps the expansion and creation of both short and long term memory with, enriching influences may be greatest in youth (Reuter-Lorenz, 2014.) This insight of scaffolding is essential to the context of the critical incident observed, as the key point is to involve scaffolding at a young age, reaching the foundation phase of the school, more specifically the reception class where the incident had occurred.
Literature involving the constructivist learning theory has formed the expansion toward educational pedagogy, however through exploring relevant research it indicates that this is not the only learning theory to be considered when exploring literature connecting with the critical incident observed. However, the behaviourist learning theory is present displaying it’s theoretical goal is the prediction and control of behavior (Watson, 1994). Watson contributed greatly to the behaviourist theory as he used the approach of using psychology to treat a behavioural response in terms of stimulus and response which further on begins to state the belief that given the stimuli the response can be predicted (Watson, 1994). Watson covers a discussion that many psychologists consider “attributes of a visual sensation are quality” (Watson, 1994) as addition to Watson’s declaration, in this case the stimuli is the ‘visual sensation,’ providing context toward the critical incident in discussion by the teacher using visual stimuli illustrated by the five fingers method creating independent problem solving and decision making for the children. The difference between the two learning theories, constructivist and behaviourist, is that Tsotsos (1995) suggests that “memory is not required since an animate vision system can compute a representation of the vision” which indicates that the support of actions can contribute to behaviour by visually demonstrating an act to help support problem solving where memory is not initially required. B.F Skinner, a psychology philosopher, had strong beliefs regarding the behaviourist theory through believing “that to change society effectively one had to change human behavior itself” (KUHLMANN, 2005) offering a consequence to behaviour by including reinforcements or punishments creating a more or less likely scenario for the behaviour to occur again. This assessment is relevant literature due to the critical incident observed having a reinforcer involved, the teacher, by responding positively to the child involved, to increase the probability of correct behaviour being repeated in future as Rumfola (2017, p.47-48) states that “it is crucial that teachers and parents continuously reinforce positive behavior and talk to students about what is expected” elaborating the importance of positive reinforcement. Mcleod (2018) also expressed that “Positive reinforcement strengthens a behavior by providing a consequence an individual finds rewarding” as a child will then gain motivation to perform in the correct conduct for their own benefit. One of the key elements to skinners work, O’Donohue & Ferguson (2001) discuss Skinner having “called the behavior operant because operant behavior operates on the environment.” This shows that by using the word ‘operant’ translating to reinforcement, it is believed that this use of practice can affect the environment which in this instance, is the classroom, leading to the behaviour of the child improving as O’Donohue & Ferguson (2001) goes on to further state “An operant response always changes the environment.” Through researching literature, it has been identified that Skinner offers excellent academic literature by him Skinner stating “Russell and Watson had given me no glimpse of experimental method, but Pavlov had: control the environment and you will see order in behavior” (Skinner, 1970, p. 10.) This direct quotation shows that Skinner has looked at previous philosophers, theorist and authors to enable a greater understanding of his own work proving useful through the growth of primary and secondary knowledge in the Behaviourism learning theory signifying a larger scale of understanding and development.   
Nevertheless, a belief in relation to positive reinforcement is deemed negative by Kohn (1993) stating positive reinforcement displays a “temporary obedience.” Through Kohn stating this it indicates that children will only present good behaviour if a reward is presented at the end of a given task which suggests the child in question will only follow the task if it is to prove beneficial for them alone. A connection with Kohn is included by Strain & Joseph (2004) declaring that “Kohn also suggested that children who are frequently praised will have poor self-esteem and poor adult outcomes” which in a certain extent can be seen acceptable due to becoming reliant on rewards and positive reinforcement in the present day and future as this is not the case in reality. In contrary to the context of the environment observed for my critical incident, it has been taken into consideration of the longitudinal data on children from abusive and neglectful circumstances as depicting the consequences of too little positive reinforcement (Kolko, 1996; Thompson & Wyatt, 1999) as discussed previously the location and background of the school that has been observed, positive reinforcement could be deemed successful and welcomed for the development of the children involved due to their circumstances outside of the classroom.  

Reflection / Evaluation & Next Steps
Reflective practice is an important element towards the future development in teaching and learning steps where reflection provides the “view in gaining self-improvement” (Roffey-Barentsen & Malthouse, 2017) in the wake of an experienced being delivered to provide continuous learning for all. Linda Finlay classifies that reflective practice “involves carefully structured and crafted approaches towards being reflective about one’s experiences in practice” (Finlay, 2008) thus exposing structured models being applied for reflection to take place which can be used for assistance in a practitioners work such as David Kolb’s Learning Cycle. 
David Kolb’s learning cycle will be utilized as a basis for the framework of this reflective practice section due to the key elements underlined typically represented by a four-stage learning cycle (Kolb, 2015). The first stage of Kolb’s learning cycle consists of concrete experience which Kolb (2015) states is “a new experience or situation is encountered, or a reinterpretation of existing experience.” In this perspective I had the opportunity to observe and ‘encounter’ several critical incidents, three of which were recorded, located in the STEER document in the appendices. Through having an involvement in experiencing the observed classroom first-hand, I was able to record notes of each incident in detail which proves beneficial for reflection due to being able to refer to the incident later to highlight key points. Secondly Kolb (2015) describes the next step as “Reflective Observation of the New Experience” demonstrating to review and reflect on the previous stage in detail. I was able to develop key understanding to why the incident had been present through factors such as the environment of the classroom, in this instance the children had just arrived at school who were then informed to sit on the carpet and wait for the teacher. Through observation it was visible to see the group of children were very excited to see their friends for the first time that day which facilitated conversation and movement on the carpet. An idea once an opportunity arises in the classroom that I supervise independently, could be to set out a five-minute task between peers to enable conversation and release the excitement in seeing one another at the very start of the day to gather more engagement through carpet time when completing the register, days of the week and the weather for example. Thirdly, acknowledged by Kolb (2015) assigning the third stage of the cycle “Abstract Conceptualization” which simplifies to creating the conclusion to learning from the experience. Over this phase of the cycle, I began to demonstrate new ideas in what could be performed differently or include modification to existing methods used by the teacher. Previous literature concerning the constructivist learning theory has allowed me to strongly believe that children respond to knowledge that lives in the memory, which I feel can contribute from a music element modifying the skill of each finger indicating how to correctly sit on the carpet by including a memorable and enjoyable song as music is believed to encourage independence and empowerment, and to address a wide variety of everyday issues and difficulties (Watson, 2007). The final phase incorporated by Kolb is known as “Active Experimentation” where it is believed that the learner applies their idea(s) to the world around them to see what happens (Kolb, 2015). Applying the final aspect to Kolb’s cycle towards my own professional and personal development will incorporate an improved lesson plan for a lesson in the future that will aid development towards the critical incident identified, such as altered techniques to attempt to enhance engagement and classroom management to occupy behaviour at a specific point of the day. This final aspect to Kolb’s learning cycle cannot always support the suggested improvements where perhaps the improvements recorded and performed were not a success which is why I feel Kolb’s learning cycle demonstrates value through its endless continuum of reflection and evaluation in the teaching practice. 
The inclusion of reflective practice in the sense of analysis has proved beneficial to my personal development as gaining an understanding to what is essential when considering pedagogical techniques is crucial in developing the lives of children in education through continuous drive to improve using evaluated strategies.

Conclusion 

An observation in relation to critically observing an incident proved useful towards identifying and establishing the next teaching and learning steps as an educator. I had spent a total of two days in the school from eight o’clock until 4 o’clock, with the inclusion of the same class of children over these two days which therefore demonstrated to be difficult to remain a non-participant within incidents that had occurred. Although I had identified this becoming more and more of a hindrance to my observation, I believe the structure to our bridging day fulfilled its purpose through several incidents becoming visible for analysis without compromise. Also having the opportunity to support the teacher once an appropriate opportunity occurred, it proved valuable for exploration. For example, day 2 where the incident had been identical to day 1 which had been recorded previously, I was able to explore the opportunity of becoming involved in supporting the child during the incident based on the previous day.
Reflection on the teaching style and method taken place had shown that this was a positive critical incident as the effect it had on the learner proved useful in supporting the child to correctly follow the rules of the classroom thus allowing pedagogy development for myself to adopt and perhaps adapt in my own practice. Through linking behaviourist theory and constructivist theory to the observed incident it has shown an expansion of understanding various techniques and knowledge for appropriate use of aspects in both areas I can include in education. An important step I feel has been made regarding learning from observing the classroom in an analytic way provides a guide for individual development as the teacher, which therefore will lead to a better lesson being delivered in future for children to reach their highest potential they possibly can in the classroom. The professional standards for teaching and leadership Welsh Government (2018) state “how reflection and openness to challenge and support informs professional learning to progressively develop pedagogy” emphasising the importance of continuous reflection as a practitioner with the involvement of evaluation to offer continuous improvement to achieve progression for learners. 
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Appendices
Record 1.
	Date and time, year group: 
Reception.      22/09/2021.        9:18.


	Where and When: Context of the observation – subject/AOLE, general classroom context

The critical incident was set inside the classroom during the morning routine of the class located on the carpet. 

Specifically, on the children’s given spots. 

The same behaviour had been displayed throughout the day specifically when asked to “sit back down on the carpet.” 



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The child involved in this critical incident had been moving around, pushing his friends, and constantly talking whilst not following specific instructions which was to be quiet, sit still on his/her spot, face the board, and wait for further instructions. 

The approach the teacher had made was ‘give me five’ performance. This enabled the children to copy the teacher in holding there hands up high with their five fingers spread by each finger suggesting a positive motive. For example:

· Good looking
· Good listening
· Good sitting
· Quiet hands
· Ready to learn

This teaching approach enabled the child to think for himself with questions of supporting to what of ‘give me five’ he is missing. As the child had been made aware of the information previously, he began to recognize what he needs to do in order to correct his behavior.




	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Constructivism learning theory
· Range of methodologies that link with this practice
· Hands on approach
· Teaching pedagogy
· Identify which of the 4 purposes this links too. (Enterprising)


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The occurrence of this incident mostly happened after an event such as coming into school, after break time, snack time, after lunch and the end of the day.

Factors could be that the children had been in FULL TIME school hours for the first time this week as they had a staggered return for example:
· Left at 11:30 first week.
· Left at 12:30 second week.
· Stayed for lunch the third week.




Record 2. 

	Date and time, year group:
23/09/2021         10:45     Reception

	Where and When: Context of the observation – subject/AOLE, general classroom context

The critical incident was set in the classroom during carpet time after break time which finished approximately 10:30am. The location of the incident varied around the classroom with the pupil trying their very best to gain any sort of attention. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

Pupil ‘X’ had been playing with her/his shoe where eventually was not able to put it back on. Prior to this incident the pupil had be warned by the teacher that “if she takes her shoe off then you will need to put it back on yourself.” The pupil then began to get irritated by her own doing as she was struggling to put her shoe back on independently where this is when the teacher took action to support pupil ‘x’. 

Pupil ‘x’ had shown attitude towards the teacher whilst the teacher explained why playing with your shoes can lead to this and that she needs to learn how to put her shoes back on independently. Pupil ‘x’ then began to shout at the teacher and lash out by banging the tables which she was then asked to have a think on the thinking chair for two minutes, whilst pupil ‘x’ refused this request she began to roll around on the floor across the classroom and cry.

Ultimately, the teacher used restorative practice to gain the pupils attention and get her to return to her spot calmly.

· “Good sitting boys and girls you will all be able to choose next as some of you are sitting really nicely”
· “Good sitting boys and girls, don’t forget to sit up straight so that you get to choose soon”







	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?


· Restorative practice 
· Behaviorist approach
· Prompting positive behavior ignoring negative behavior (teaching pedagogy)
· 4 purposes (ambitious, capable learner)




	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Factors could be that the children had been in FULL TIME school hours for that week as previously had a staggered return for example:
· Left at 11:30 first week.
· Left at 12:30 second week.
· Stayed for lunch the third week.

Mum stated previously she did not have a good night’s sleep. 




Record 3.
	Date and time, year group:
23/09/2021      11:20              Reception

	Where and When: Context of the observation – subject/AOLE, general classroom context

This critical incident happened mid-day during choosing time in the ‘small world’ station where the children had the task of building a tall tower. Each choosing station has the rule that only 4 pupils are allowed to be involved at the station at one time.



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

Pupil ‘Y’ had identified that there were too many children in the choosing station where he visibly shown distress and anger towards another individual which led to pupil ‘Y’ kicking pupil ‘Z’s tower down. This incident had upset pupil ‘Z’ as he was concentrating on building his tower which then he began to cry. 

Once upset, the teacher had intervened with a calm approach as pupil ‘Y’ was still angry with his attitude leading him to laugh and quote “that is what you get.” The teacher then began to sit both pupils down and explain why both participants were feeling the way they were at certain points whilst asking pupil ‘Y’ how he thought pupil ‘Z’ felt when the incident happened.

 In conclusion to this incident the pupil began to realize that he had made his peer sad and upset which led to a sincere apology thus completing this incident. 







	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Why pupil ‘Z’ felt the need to lash out (classroom management)
· Discussion of seeing things from the other persons point of view (feelings)
· 4 purposes (ethical)
· Teaching pedagogy 
· Management of the children.



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Extremely busy environment as the area of the class had been overloaded with pupils which led to frustration.

They had not had playtime due to the rain which led to them ‘choosing’ what they would like to do during playtime AND lesson time. Needed a break/differentiation. 






