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‘Describe a learning event which has happened during your classroom observation.  Reflect upon what took place, connecting events to theories of learning and teaching. Make recommendations about how you could improve your own practice in the light of this, and produce a digital poster to illustrate how you would use all of this information to develop the elements of an effective learning environment.’
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Introduction
In order to complete this assignment, I undertook an observation of a learning event in a public school in South Wales.  To abide by BERA guidelines, the school in which this learning event took place, and the pupil, will remain “confidential and anonymous” (BERA, 2018, p.21) for ethical reasons and to abide by the Privacy and data protection guidance outlined. 

There were 384 pupils in the school. 39% of whom are eligible for free school meals (Estyn 2014).  This is a high percentage when the average school has around 18.9% qualifying for free school meals (school guide 2017).  Pupils who are eligible for free school meals will come from homes with an income less than £16,190 a year.  Due to these pupils living in poverty it is said that their well-being and mental health will be affected.  This may lead to embarrassment, as they will be aware that they cannot afford things such as well-fitted school uniform and trips.  This may go on to cause further behaviour throughout their school lives (The Children’s Society, no date, P.1, 2). 

52% of the pupils in the school have been identified as having Additional Learning Needs (ALN).  In 2012-2013 there had been around 1.55 million children in the UK identified with Additional Learning Needs.  It is becoming increasingly difficult for children to receive a Statement of ALN with only 229,390 of that figure receiving statements.  To create an inclusive learning environment, which supports pupils with ALN in mainstream classrooms, there has been a demand on schools and teachers to adapt the curriculum and the classrooms to meet the needs of a variety of learners.  This is to create more “inclusive settings” therefore learners will not need to go to “specialist schools” or a “specialist provision” (Graham-Matheson, 2015, p.83, 84).  

Observation
Due to the increase in pupils with additional learning needs and challenging behaviours, the school decided to create a year 1/2 nurture class for select pupils who they felt struggled to access the curriculum, as their “needs are not met adequately by ordinary provision” (Graham-Matheson, 2015, p.84).   There are 17 pupils in the nurture class: fifteen boys and two girls.  It is said that “boys are two and a half times more likely… to have a statement” (Graham-Matheson, 2015, p.84).   This is reflected in the boy/girl ratio of the pupils in the classroom.  These pupils were moved to this class after their teachers assessed pupil’s needs during observations in reception.   Pupils in this class have: behavioural issues; Language and communication difficulties; English as an additional language or Autistic spectrum Conditions.  A variety of interventions are carried out as part of a daily routine in this particular classroom to provide children with the necessary basic skills to progress and overcome barriers to learning. 

The school in question are advocates in promoting children’s rights within the school.  The UNCRC Article 42 states that, “Adults should help children learn about their rights ” (Unicef, no date, P.4). The school creates an environment where children are active learners in their rights and how to access them.  The school mascot is ‘Rio the rights respecting rhino’ who is frequently seen in and around the school promoting and reminding pupils of their rights.  During my time at the school I came across a number of similar looking displays in each classroom.  Each display has a list of rights that are appropriate to the pupils and their school environment and on the other side a list of promises that the pupils had come up with that correspond to each right.  This enables staff to educate pupils on their rights whilst keeping it age appropriate.

As I was observing in the nurture classroom a disruptive child (in the class for behavioural issues) was crawling and having a tantrum on the floor during carpet time due to it not being the pupils turn to be ‘helpwr heddiw.’  The teacher creates a list at the beginning of the week choosing 5 pupils to be ‘helpwr heddiw.’  The list changes each week giving each pupil a fair chance to have a turn.  Each pupil will be allocated a day and their picture will be placed next to that day so that they can see and are prepared for which day is their turn.  The pupil who is ‘helpwr heddiw’ that day gets to do special jobs for the teacher and choose a friend to sit on a stool with during carpet time. The pupil was not the ‘helpwr heddiw’ that day and was not chosen as the friend to sit on the stool.  The pupil was determined to create as much noise and fuss as possible by knocking and pushing pupils around in an attempt to sit on the stool instead of the carpet with the other pupils.  

First, the teacher tried the ‘ignoring shoulder’ technique, where the teacher rubs their shoulder and explains they are ignoring something or someone that is causing a lot of noise and hurting people’s ears.  Due to the pupil dismissing the teacher’s technique, a teaching assistant then sat quietly next to the pupil and attempted to coax them into sitting nicely like the other pupils.  In an attempt to correct the pupil’s behaviour this caused more fuss due to the pupil having more attention. 
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The teacher then resulted in a restorative technique referring to this display on the wall (Figure 1).  The school’s restorative practise means that it gives an opportunity “for those responsible to acknowledge this impact and take steps to put it right” (Restorative Justice Council, 2016).  The teacher explained that if the pupil corrected their behaviour they could earn a Dojo point or lose their free time if not.  The teacher then asked the pupil to look at the display and tell them what their rights were.  They then asked the pupil to connect the promises they had made to their rights and asked the pupil if the rest of the pupils were able to access their rights during the individual’s disruptive behaviour.  The pupil talked through ‘I have the right to say what I think’ where the teacher asked the pupil if they are keeping to their promise of ‘listening to everyone’ and if the pupil thought this was fair, if not, how could the pupil rectify this.  The teacher then moved on to the next right: ‘We have the right to keep safe’.  The pupil talked about their promise to have kind hands and kind words.  They were then asked if by pushing the other children around and being disruptive due to not getting their own way was breaking the promise.  
The pupil slowly came to terms with breaking the promise and came to the conclusion that they should rectify their behaviour.  The pupil then sat in an acceptable manner and participated for the duration of carpet time.  The teacher then turned carpet time into a more interactive experience for children to move around a bit more.  Due to everybody participating and keeping to their promises the class then received a class Dojo point.  The pupil with the most Dojo points at the end of the week would win a price from the Dojo box.  

I chose a written observation, as it was the most practical and convenient way to gather information.  By abiding by the BERA (2018) guidelines Consent forms were filled out and signed by the head teacher for permission to take any photographs within the school.  Once checking with the class teacher I learnt that a select number of pupils within the classroom were not allowed to be photographed or filmed due to their parents/guardians wishes. This meant that taking notes was the most effective way of observing.  Ideally, my preferred method would have been to voice record the encounter between the teacher and pupil.  This is due to voice recordings being more accurate as the observer may miss something out when using more traditional methods (Observational methods 2012).  On the other hand vital information may have been missed during the time of setting up the voice recorder and the event that was taking place.  Other methods of observation would not have been suitable for this particular observation.  The use of observation techniques such as event sampling or time sampling would not have been appropriate as the aim was to target a single event.  
The use of a photograph sample proved beneficial in the observation.  This provided evidence that the pupil was involved in the making of the display and the ideas behind it.  The pupil was comfortable with the content of the display and showed knowledge and understanding of the content.  This suggested that the pupil’s behaviour did not come from a lack of understanding.  By the use of a photograph sample of a display I could still abide by the school’s policies of photographs due to no children being present in or when the photograph was taken.  

During the observation, notes were taken as the event took place to guarantee an accurate representation.  Over time one may forget key parts of the event therefore writing a detailed description as it is taking place is key. 
This particular event stood out as it focuses on the theory of behaviourism and constructivism linked to theory of learning.  “Observations allow theory to be exercised in a practical context and to allow professionals the opportunity to implement theory in their daily practice”(Palaiologau, 2012, P.43).  It was observed that a behaviourist method was used where a reward was given for conforming and correcting behaviour.  The pupil in question was aware that by correcting their behaviour they would be rewarded with a Dojo point.  The pupil was directed by a stimulus they desired and responded accordingly with a change of behaviour.  Although today the research carried out to determine the theory is unethical, behavioural strategies are still beneficial to teachers working with pupils who need more direction and structure (Bates, 2016, P.23).  
Learning Theory
One of the first behaviourists, Edward Thorndike, carried out an experiment where he placed cats in a sealed box in order to assess the process of trail and error as the cats attempted to escape.  The cats were then rewarded when they escaped from the box or remained trapped when unsuccessful.  By the process of trial and error the cats then learnt from their mistakes and the number of trials decreased as the cats would learn which path would lead to a positive outcome (Bates, 2016, P.26).  Although this experiment is unethical, it shows that through a child’s method of trial and error they can correct their behaviour accordingly to the desired outcome and reward they desire (Basic Behaviour Theory and Techniques, no date, P.50).   
By the pupil correcting their behaviour they received a Dojo point that later on may turn into a present of their choice.  Something that is not part of Thorndike’s theory is that the teacher used this strategy as an opportunity to discuss the problem with the pupil in order to work together to come to a positive outcome.  “Discussions in which pupils are led to talk about their understanding in their own ways are important aids to increasing knowledge and improving understanding”(Black and Wiliam, 1998, p.7).  This is a strong technique, as by working with the pupil they feel included in the decision about their actions, and they are less likely to withdraw, which may lead to a more negative attitude to correcting their behaviour and learning from it (Morgan, 2009).  
 A well-known behaviourist Ivan Pavlov created an experiment where he conditioned a dog to salivate every time it heard a bell.  He started out by giving the dog a bone and noticing it would salivate every time.  The dog would not salivate when he heard a bell, therefore Pavlov rang the bell each time he gave the dog a bone so that the dog would start to salivate.  Over time the dog would associate the bell with receiving a bone and naturally start to salivate without a bone being present (Bates, 2016, P.30).  Pavlov proved that animals could be conditioned and applied his theory to children. The pupil in the observation may view carpet time as a negative aspect of the day due to not being able to sit on a stool above everybody else.  Also, by not being able to speak freely over the teacher to another pupil, the pupil is not centre of attention.  They have to conform to the rules of carpet time.  The teacher, using Pavlov’s method of conditioning, discussing the display and the pupil’s rights, broke down the negative barriers surrounding carpet time, to allow the pupil to conform to the rules.  The teacher then made the time on the carpet more interactive for pupils so that they could stand up to have a go at answering things on the board thus changing a negative aspect of the day into a positive.   Some would argue that conditioning is a way of “manipulating children…managing behaviour is a form of negative control to please adults” (Aamador and Sigler, 2005).  By conditioning pupil’s teachers are supressing their personalities and characters in order for them to conform the teachers desired level of behaviour (Aamador and Sigler, 2005). 
One of Skinner’s Experiments known as ‘The Skinner Boxes’ draws upon his influence by Pavlov.  Skinner placed rats in a sealed box with a lever that would release water and food.  The rats would then learn that they would be rewarded with food and drink if they pressed the lever.  He learnt that positive reinforcement had a “longer lasting effect” than negative reinforcement.  He came to this conclusion after introducing a “grid that produced electric shocks when activated”(Bates, 2016, P.32).   This suggests that positive reinforcement in the classroom will be more successful.  By giving clear guidelines, praise to pupils, especially with behavioural issues, and a clear rewards system they can progress towards, their behaviour is more likely to improve than those with a teacher using negative reinforcement.  Although positive reinforcement is well used in schools some would argue that teachers methods of positive reinforcement is to use empty praise such as “good job” and “What a pretty picture.”  Teachers need to be mindful that they are giving praise to the pupil not just what they deem to be encouragement (Aamador and Sigler, 2005).  Skinner has been criticized also over the years due to animals being used in his experiments. Some argue that humans are far more complex beings for such basic experiments to generalised to humans (Aubrey and Riley, 2016).  
Constructivists believe that instead of being told right from wrong they should be given the opportunity to “construct their own understanding and knowledge of the world, through experiencing things”(Educational Broadcasting Corporation, 2004)
 One constructivist Jean Piaget believes that “children’s thinking remains egocentric throughout the preoperational stage of cognitive development” 
(Halpenny and Pettersen, 2013, P.87).  This means that they need to be provided with opportunities that enable them to develop their own knowledge rather than an adult giving them the rules and answers.   Through observing his own three children, Piaget believes that providing children with the necessary guidance such as “visual aids” the pupil may draw upon their prior knowledge and the visual support to come to their own conclusion and further develop their understanding and knowledge.  Piaget’s theory is based on his belief that a child’s cognitive development happens at certain age ranges.  He understood that children did not start thinking “logically about actual (concrete) events” (Grigg, 2015, P.138) until they were in the third stage of their cognitive development between the ages of 7-11 (Grigg, 2015). 
By the use of visual aids such as displays in the classroom the pupil was able to draw upon their previous knowledge with the teacher and discuss it in order to develop.  By the use of a display the visual aid is there as a constant reminder for the pupil to refer back to.  
On the other hand critics have discussed Piaget’s research “unreliable scientific method” (Aubrey and Riley, 2016, P.40) due to his use of  his own three children to form his research.  When Piaget then widened his range of children he chose children of privileged backgrounds thus critics naming his research bias (Aubrey and Riley, 2016).  Bruner is also a constructivist but disagrees with Piaget’s theory.  He believes that “any content can be taught to any student ”(Gibbs, 2014, P.43).  We should ‘scaffold’ a child’s learning.   Where adults act as “stabilizers” for a child’s learning.  The more a child’s learning and understanding develops the less involvement they will need from an adult (Grigg, 2015, P.138).   

Modern day theorist Nicola S Morgan (2009) uses techniques trialled in school’s by herself to use positive reinforcement in the classroom to promote good behaviour management.  Morgan’s success has been a combination of both behaviourist and constructivist approach.  
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She developed ‘The 10 R’s’ triangle with the most important aspects taking up the larger spaces at the bottom.  Each layer of the triangle “relies on it’s predecessor” to create an effective strategy for the classroom (Morgan, 2009).  Behaviourists believe that children are stimulated by rewards.    After positive reinforcement the triangle acknowledges pupils’ needs for a reward system.  Morgan takes the rewards system one step further with the next step ‘responsibility’ where the pupils learn to take responsibility over their own actions.  This is a crucial part in getting pupils to “self-manage their behaviour” (Morgan, 2009).    
Before any of these rules can be put into place the most crucial one of all needs to develop.  That is the teacher-pupil relationship.  Without this relationship the other rules will be hard to implement.  There needs to be a level of respect and connection to build upon.  “Good relationships are at the heart of good behaviour management” (TA, 2012, P.2).  Pupils need to feel respected and that they are in a fair environment in which they are encouraged not judged.  Some pupils rely on school for the routine and security of the classroom.  These pupils who often form a different “relationship style… are characterized by being loud, aggressive, demanding of attention” (Ellis and Tod, 2015, P. 25).  It is crucial for the teacher in the nurture classroom to create a strong relationship as it may be the most secure relationship that pupil may have.  It gives them a sense of belonging and respect.  We cannot expect a child to respect adults if adults are not modelling the expected level of respect in the classroom. 

Morgan describes the triangle as “a structure of a house”. You simply cannot be successful with a rule if the rule underneath it (the foundation) is not successful already.  Each rule takes its turn to create a positive learning environment.  The bottom of this structure is larger than the top to show that more care and time should be spent on the bottom.  The rules at the top would hopefully not need to be exercised as often due to the strong structure at the bottom (Morgan, 2009).  
Research shows that many people successful in their field have had firm but nurturing classroom experiences.  By creating a nurturing environment it can be both a “disciplined one, but a loving one” (Dweck, 2006, P.198).  It is clear this approach played a part during the observation as the teacher was firm with her approach and what they would achieve whilst nurturing and taking into account the feelings and development of the pupil.   

According to New Schools Network (2015), teachers are more able to cater to individual needs when the class size is reduced.  The “degree of personalised interaction” (New Schools Network, 2015) may increase the level of interest a pupil has in their education.  PROJECT STAR was an experiment carried out with “11,600 students and their teachers” (Krueger, 2002, P. 4) where they were randomly placed in classrooms of 15 pupils or 22 pupils.  This experiment took place in the first four years of their school life.  The experiment showed that pupils in classes of 22 pupils did not perform and improve as well as pupils in a class size of 15 (Krueger, 2002, P. 4). 
Hattie’s method of Meta analyses was to measure the effect size on aspects of education and the learning environment had on pupils.  He measured the effect size in months.  If something did not have at least a four-month (0.40) effect on the pupil’s development he would disguard it (Hattie, 2012).  Although the evidence here suggests that reducing class size does improve a student’s performance, Hattie argues that with an effect size of 0.13 it simply is not enough of an improvement to act upon (Gerry, no date).  If an element does not have an affect of a minimum of 0.40 then it will not have a significant impact on the learning of the pupil.  The teaching methods need to change in order for the classroom size to have an impact.  Schools will not see results by only reducing the number of pupils in each classroom (Krueger, 2002, P. 4). This shows that although the school has taken measures to reduce the class size there will need to be a different approach to teaching in order to achieve progressive results and improvement.  
Research shows that by combining a constructivist approach with positive reinforcement and the rewards system of the behaviourist approach it will create a stronger learning opportunity when applying behaviour management techniques.

Learning Environment
My ideal learning environment would help children develop into creative, communicative, responsible pupils who have the opportunity to experiment and learn to work as a team (Guldbaek et al. 2011, P.1).  I believe creating a diverse, inclusive and inviting learning environment is key to the success of children’s development (Amstrong , 2009).  Here I will discuss what I consider to be the key areas on creating a positive learning environment for a reception class.   
The Literacy and Numeracy framework (2013) has been put in place to “raise standards” in schools in order for young people to reach their potential in what has been recognised as “absolutely essential” skills.  Teachers will need to “provide opportunities for learners to apply literacy and numeracy across the curriculum”(LNF, 2013, P.2). To coincide with the Literacy strands of: Oracy; Reading and Writing there would be a literacy table in the learning environment as “Literacy and numeracy are universally acknowledged to be essential foundations of education” (Donaldson, 2015, P.18). This will encompass challenges linked to a focussed task previously completed on the topic set out in the enhanced provision timetable each week to consolidate pupils understanding and transfer the information into their long term memory by the use of repetition.  To become expert problem solvers, pupils need to be able to draw upon and apply what they have learnt (Clark, Kirschner and Sweller, 2010) to become independent learners in the classroom.  It will also give children the opportunity to become writers of their own story, be in English or Welsh, to give them creative opportunities and also “to develop dual literacy skills.” (Donaldson, 2015, P.12)  I would use Piaget’s approach of “visual imagery as a possible mechanism involved in children’s… visual perception”(Cairns and Coll, 1977, P. 213) to guide pupils with their writing and letter formation whilst displaying high frequency words on the walls as visual prompts.  Writing should not be confined to the classroom therefor there will be a literacy shed in the outdoor area with a variety of resources.  There would be things such as chalks for pupils to write and mark make on the floors and walls, Large rolls of paper for pupils to roll out to design their own picture stories and large letters for pupils to create their own games with the use of more space outside.  By having the use of a mud kitchen pupils can use their own imaginations to create and write their own recipes and menus whilst developing their mathematical skills of measuring ingredients.  The use of a construction area will encourage writing by pupils walking around and roll playing with clipboards: Checking their ‘staff’ attendance and booking new clients whilst using their mathematical skills to count their stock, measure their building and share equipment out.  
I would set out to “create a language-rich environment” by “Exposing students to language frequently” (Schoolastic, no date) where reading would appear in unexpected places around the environment.  A popular area for reading in the classroom would be the book corner.  I would set this out in a quiet area in the classroom.  Although at reception age the pupils will still be learning their phonics and high frequency words it is still important for them to come across a variety of literature for themselves.  The use of imagery in the books can encourage pupils to be imaginative in creating their own stories from what they understand from the pictures.  The LNF (2015) also recognises the difficulties some EAL pupils may encompass when they start school but by creating this “language-rich environment” (Schoolastic, no date) it will benefit their development.  To promote oracy in the classroom continuous provision would be set out so that six pupils may be in one activity at a time.  This encourages communication and group work.  According to Webb and Palincsar (1996) due to the lack of group work children undertake in the classroom they are ill equipped with the behaviour methods needed to learn.  Children will work together to complete tasks and in turn will develop their oracy skills by learning key words of each provision and how to listen to each other and other peoples opinions. 
The use of a reward system during my observation had a positive impact on pupil’s behaviour.  Drawing on my research it has shown that “behaviour maintained by positive reinforcement” (Edrisinha et al. 2011, P.844) is a more effective way of acquiring desired behavioral outcomes. The use of a progression wall in the classroom will serve as another visual aid to show pupils their progression that day.  That way they will be able to see if they are on track for a class reward, if not, the pupil has time to reflect on their behaviour and time to change in order to progress on the wall. 
As it is “imperative that the fundamental mathematical techniques are taught to a standard” (LNF, 2015) it is important that we create positive experiences of maths early on.  Not only by using a maths table in the classroom, it is imperative that maths is used across the curriculum for pupils to make the connection of using it in day to day life.  Not only would having a roll play area in the classroom create another exciting opportunity for a language filled provision but also Maths.  By allowing pupils to play with real money in the roll play: acting out as shop keepers, train services, green grossers and so on they can familiarise themselves with money and the terminology associated with it.  They can also use their knowledge of counting, adding, subtracting and start to group objects (LNF, 2015).  

By creating an Allotment The Learning Environment will be encompassing the four purposes set out by Donaldson.  By pupils learning how to grow their own fruit and vegetables they will be learning where food comes from and what foods are healthy and unhealthy, thus creating ‘Healthy, Confident Individuals.’  The pupils can then become ‘Ethically Informed Citizens’ by learning about sustainability and the use of plastic packaging.  They will also learn valuable life skills about planting and growing their own food.  Pupils can then become ‘Enterprise, Creative Contributors’ by creating their own shop selling the fruit and vegetables to their families, friends and community. They will become ‘capable learners’ by communicating through the medium of English and Welsh by developing their oracy skills through talking with customers (Donaldson, 2015).   
The Foundation Phase Frame Work (2015) states that there should be “a greater emphasis on using the outdoor environment”(Foundation Phase Framework, 2015, P. 3) to develop children through creating independent learners and promote new discoveries.  By the use of outdoors in the Foundation Phase pupils can become problem solvers and risk takers, whilst developing their “social, physical, creative, cultural and personal”(Foundation Phase, 2014) skills.  The use of Forest school is a valuable asset to a learning environment, to further develops children’s appreciation for nature.  It allows pupils to take further risk in a controlled environment and fuels their imaginations by pupil lead activities.  It allows them to use all their senses in an environment of never ending resources (Foundation Phase, 2014).   The emphasis on Outdoor Provision within the Foundation Phase allows pupils to move freely from indoor to outdoor as they choose.  Having an Outdoor Provision will allow pupils to participate in physical activity that will further develop their gross motor skills.  The use of pupils being outdoors means that they are out in natural sunlight for longer.  This will allow them to absorb the necessary amount of vitamin D the body needs to develop their bone structure and help the amount of calcium within the body.  This will contribute to pupil’s development and in turn have an affect on their readiness to learn (Bento and Dias, 2017).   
The use of the outdoors creates a quiet and peaceful learning environment within the classroom for pupils who are undertaking focused tasks to concentrate. The use of an increase in space will also have a positive affect of the behavior in the classroom as children will be engaged in tasks and the use of the space will lower the noise and frustrations that could build in a crowded classroom (Bilton, 2010). 
The use of a road on the floor in the outdoors area will not only encourage pupils gross motor development by riding bikes, It will encourage them to be physically active, communicate with others and develop an understanding of the road system in a safe environment.  Parents fear for their children’s road safety due to naivety therefore it is becoming increasingly less common for children to play outside (Bilton 2010). The use of the road system will help develop their awareness so that when it comes to putting road safety into context they can use Piaget’s theory of children constructing their own understanding of the environment around (Halpenny and Pettersen, 2013).
Donaldson (2015) believes that “Digital Competency…should have similar status within the curriculum to that of Literacy and Numeracy”(P. 40).  Due to the fast pace in which technology is developing, pupils need to be digitally competent in order to be able to compete for jobs in the workplace (Donaldson, 2015).  Due to the push on ICT needed within the learning environment, there would be an Ipad area where pupils can go to use selected educational apps.  The use of guided access would be used on the Ipad’s to ensure monitoring of the content accessed online to coincide with Article 17 of the UNCRC ((Unicef, no date).  
Through Language, Numeracy and Digital Competency being a key focus in the curriculum I believe this creative and inclusive environment will provide ample opportunity for pupils to develop these skills cross-curricular (Donaldson, 2015) both indoor and outdoor.  By pupils leading their learning they will become more engaged individuals ready to learn.  Drawing on my research I believe that the use of a rewards system will become beneficial in the classroom through the use of a visual aid.  By the use of incidental welsh through out the classroom each day pupils will become increasingly familiarised with the language in order for it “to be strengthened” (Donaldson, 2015).    
Conclusion
The learning event that I witnessed had a combination of both a behaviourist and constructivist approach.  It shows that both theories can interlink within the classroom to create a strong learning event for the pupil.  The teacher used a constructivist and restorative approach inline with Piaget’s theory by using the display as a visual aid.  They built on the pupil’s prior knowledge of their rights and classroom promises to have a deep discussion with the pupil on their actions.  It was clear that all pupils had a good understanding of their rights and what they meant.  Children’s rights were the foundation of the school.  

 Discussing the pupil’s actions and using positive reinforcement created a safe, open space for the pupil to reflect on their behaviour.  They came to an understanding as to why the behaviour is unacceptable.  Had this been a purely behavioural approach the pupil may have been reprimanded without a clear explanation of why.  Without clear discussion there are no lessons learnt.  

By using a clear and consistent rewards system (behavioural technique) of Dojo points whilst also talking the behaviour through with the pupil and giving them a chance to rectify their behaviour (constructivist).  They are building on their knowledge of their rights to create a positive learning Environment.



Reference
Aamidor, S and Sigler E (2005) ‘From Positive Reinforcement to Positive Behaviors: An Everyday Guide for the Practitioner’ Early Childhood Journal 32(4) Available at: DOI: 10.1007/s10643-004-0753-9 (Accessed: 11th October 2018) 

Armstrong, A. C and Armstrong, D. and Spandagou, I. (2009) Inclusive Education. 1st Ed.  Sage Publications Ltd. Accessed 08th October 2018. 

Aubrey,K and Riley, A (2016) Understanding and Using Educational Theories. 1st Ed.  SAGE Publications Ltd. 

Basic Behaviour Theory and Techniques (no date) Available at: https://www.edb.gov.hk/attachment/en/edu-system/preprimary-kindergarten/comprehensive-child-development-service/6_Chapter%20V.pdf (Accessed: 08th October 2018) 

Bates, B. (2016) Learning Theories Simplified. 1st Ed.  London: SAGE Publications Ltd.

Bento, G and Dias, G (2017) ‘The importance of outdoor play for young children’s healthy development’ Porto Biomedical Journal, 2(5) pp. 157-160.

Bilton, H (2010) Outdoor Learning in the Early Years: Management and Innovation. 3rd Ed.  Routledge.  
Black, P and Wiliam, D ( 1998) Inside the Black Box: Raising Standards Through Classroom Assessment. Available at: https://www.rdc.udel.edu/wp-content/uploads/2015/04/InsideBlackBox.pdf  (Accessed: 07th October 2018).

British Educational Research Association (2018).  Ethical Guidelines for Educational Research, 4th Ed, London. https://www.bera.ac.uk/researchers-resources/publications/ethical-guidelines-for-educational-research-2018  (Accessed: 1st October 2018)

Cairns, E. and Coll, P. (1977) ‘The role of visual imagery in visual, tactual and cross-modal matching’ British Journal of Psychology, 68(2),  pp. 213.  Available at: https://webbebscohostcom.ezproxy.uwtsd.ac.uk/ehost/pdfviewer/pdfviewer?vid=1&sid=08c6932b-e338-4227-8dbd-c1606148ccf0%40sessionmgr120 Accessed: 12th October 2018.

Clark,E, Kirschner, A and Sweller, J (2010) ‘Why Minimal Guidance During Instruction Does Not Work: Analysis of the Failure of Constructivist, Discover, Problem-Based Experiential, and Inquiry-Based Teaching, Educational Psychologist, 41(2) pp.75-86 DOI: 10.1207/s15326985ep4102_1 
Donaldson, G (2015) Successful Futures: Independent review of curriculum and assessment arrangements in Wales.  Cardiff: Welsh Government.  
Dweck, C (2006) Mindset: The New Psychology of Success. 1st Ed. Ballentine Books. 
Edrisinha et al. (2011) ‘Research in Developmental Disabilities’ Elsevier Ltd. 32(2) PP. 836-845 https://doi.org/10.1016/j.ridd.2010.10.006  (Accessed: 16th October 2018)

Educational Broadcasting Corporation (2014) Concept to Classroom Available at: https://www.thirteen.org/edonline/concept2class/constructivism/  (Accessed 07th October 2018.)

Ellis, S and Tod, J (2015) Promoting Behaviour for Learning in the Classroom. 1st Ed.  Oxon: Routledge. 

Estyn (2014) School Inspection Report. Available at: https://www.estyn.gov.wales (Accessed: 29th September 2018)

Foundation Phase (2014) Outdoor Learning Handbook Availbale at: http://learning.gov.wales/docs/learningwales/publications/140828-foundation-phase-outdoor-learning-handbook-en.pdf (Accessed: 13th October 2018)
Gerry, M (no date). Visible Learning by John Hattie (2009) Summary. Available at: http://www.esc5.k12.in.us/index.php/inside-wvec/documents-and-forms/visible-learning/741-summary-by-gerry-miller/file  (accessed: 12th October 2018)
Gibbs, B (2014) Reconfiguring Bruner: Compressing the Spiral Curriculum. Available: https://web-b-ebscohost-com.ezproxy.uwtsd.ac.uk/ehost/pdfviewer/pdfviewer?vid=1&sid=ce11d87e-ddd1-419f-a846-985a5413261d%40pdc-v-sessmgr01 (Accessed: 10th October 2018) 
Graham-Matheson, L. (2015) Essential Theory for Primary Teachers: An introduction for busy trainees. 1st Ed. Oxon: Routledge.

Grigg, R (2015) Becoming an Outstanding Primary School Teacher. 2nd Ed. Oxon: Routledge.
Guldbaek, J. et al.(2011) Transforming Pedagogical Ethos into an Effective Learning Environment.
[bookmark: _GoBack]Halpenny, A, and Pettersen, J (2013) Introducing Piaget. 1st Ed. Oxon: Routledge.  
Hattie, J, (2012) Visible Learning For Teachers. 1st Ed. Oxon: Routledge. 
Krueger, A (2002) Economic Consideration and Class Size.  Available at: http://www.nber.org/papers/w8875.pdf (Accessed 14th October 2018)
Morgan, S, N. (2009) Quick, Easy and Effective Behaviour Management Ideas for the Classroom.  1st Ed.  London: Jessica Pentonville Publishers

New Schools Network (2015) Available at: https://www.newschoolsnetwork.org/what-are-free-schools/free-schools-the-basics
(Accessed: 15th October 2018).

Observational methods (2012) Available at: http://complexneeds.org.uk/modules/Module-2.4-Assessment-monitoring-and-evaluation/All/downloads/m08p110b/observational_methods.pdf  Accessed: 8th October 2018. 

Palaiologau, I. (2012) Child Observation for the Early Years. 2nd Ed.  Learning Matters Ltd. 

Restorative Justice Council (2016) Restorative Practice in Schools.  Available at: https://restorativejustice.org.uk/restorative-practice-schools Accessed: 27th September 2018) 

School Guide (2017) Available at: https://www.schoolguide.co.uk/about/school-guide (Accessed: 27th September 2018)
Schoolastic Inc. (no date) Available at: https://www.scholastic.com/teachers/blog-posts/genia-connell/12-steps-creating-language-rich-environment/ Accessed: 13th October 2018)  
TA (Teaching Agency) (2012) Improving Teacher Training for Behaviour.  Available: http://dera.ioe.ac.uk/14683/7/improving%20teacher%20training%20for%20behaviour%20without%20case%20studies.pdf Accessed: 11th October 2018. 
The Children’s Society (Unknown) Child poverty in Wales – Plaid Cymru debate. Available at:https://www.childrenssociety.org.uk/sites/default/files/180516-debate-on-child-poverty-in-wales-briefing.pdf  (Accessed 14th October 2018).
United Nations (1989) Convention on the Rights of the Child.  Available at: https://www.unicef.org.uk/what-we-do/un-convention-child-rights/ Accessed: 5th October 2018.
Webb, N. M., & Palincsar, A. S. (1996). Group processes in the classroom. In D. C. Berliner & R. C. Calfee (Eds.), Handbook of educational psychology (pp. 841–873). New York: Macmillan. 
Welsh Government (2013) Language and Numeracy Framework.  Available at: http://learning.gov.wales/docs/learningwales/publications/130415-lnf-guidance-en.pdf  (Accessed: 15th October 2018)
Welsh Government (Revised 2015) Foundation Phase Framework Available at: https://beta.gov.wales/sites/default/files/publications/2018-02/foundation-phase-framework-revised-2015.pdf  (Accessed: 07th October 2018).

Figure 1: A photograph taken by myself in Cadle Primary School
Figure 2: Morgan, S, N. (2009) Quick, Easy and Effective Behaviour Management Ideas for the Classroom.  1st Ed.  London: Jessica Pentonville Publishers. P. 10. 












      





 



    




26

image3.jpeg
Less
e A g i .

The 10 R’s Triangle.

More




image1.jpeg
Allotment
Bike shed

abc

LI )

Literacy
shed

Sheltered

area
Forest

school

Mud
kitchen

area

]
' " ' i Construction

000 @, Literacy
Progress Creative ** table

wall ared

Finger

- - abc I Construction
Interactive
white board

see
Yo
Carpet area |
Small world Role play

Pupil
L " voice wall

ICT area

Book Maths
corner table




image2.jpeg




