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Part B. 
Literature 
The National Curriculum for Wales (Welsh Government, 2016) underpins the Scheme of Work for this lesson. Using the ‘Attainment target 3: Writing’ levels (p. 29), this lesson was pitched to align with level six, which was a level higher than the pupils’ attainment levels, in order to challenge the pupils and develop their skills. One of the key elements that differs between level five and six is the use of ‘effective paragraphs’ (p. 29). This skill, which is essential in reaching level six, establishes the basis of this lesson on paragraphs. Therefore, in this lesson I attempted to provide the pupils with different effective ways in which to start new paragraphs through the use of the ‘TOP TIPS’ acronym. Other than the use of paragraphs, the level six attainment levels focus on pupils being able to use varied vocabulary for effect and a range of punctuation correctly. Overall, the point of the Scheme of Work was to push these pupils into a solid level six standard. As well as the National Curriculum, the Scheme of Work and the lesson itself also directly relates to various codes from the Literacy and Numeracy Framework (Welsh Government, 2013). The Literacy and Numeracy Framework (LNF) discusses the importance of being able to use paragraphs (9.WS4), relevant vocabulary (9.WL2), simple, compound and complex sentences (9.WG1) and a range of difficult punctuation (9.WG3) (pp. 17 – 19). This highlights the importance of the lesson and the pupils’ ability to comprehend and acquire the skills mentioned in the Scheme of Work. 
Creemers and Kyriakides (2013) discuss teaching practices and how certain approaches relate to better pupil outcome. From this, Creemers and Kyriakides developed the ‘Dynamic Model’ which contains eight key factors of teaching. These are: Orientation, Structuring, Questioning, Teaching modelling, Application, The classroom as a learning environment, Management of time, and Assessment. Each of these strands contains a number of various specific elements in each to guide teachers to using more effective practices (p. 6). The second factor, ‘Structuring’, includes elements that revolve around the content of the lesson and how this is conveyed to pupils. Here, Creemers and Kyriakides discuss the importance of beginning the lesson with objectives and illustrating the content of the lesson. This is because it gives the pupils an outline for the lesson and also enables teachers to track the lesson throughout. This factor was reflected in my teaching as I introduced the topic for the lesson, paragraphs, and included learning outcomes (i. to understand what a paragraph is, ii. to understand when to start a new paragraph) before beginning any task of covering any content. This meant that the pupils knew what was expected of them before even beginning the lesson. Additionally, the starter activity also reflected this model through the use of the two questions: (a) What are paragraphs? (b) How do I know when to start a new paragraph? Before requesting that they discuss these questions in their groups, I informed the pupils that they may not be able to successfully or accurately answer question (b) at this point but ensured them that they all would be able to by the end of the lesson. This outlined the content while also stating the expectations for the lesson. 
As well as outlining the content, the starter activity also illustrated the high expectations that I had of all pupils as I expressed that they would all successfully complete the task by the end of the lesson. In Making Every Lesson Count, Alison, Tharby and Lemov (2015) discuss the importance of challenge in education and how it relates to having high expectations of all pupils. Moreover, Alison, Tharby and Lemov developed the zones of learning (p. 16). These range from the ‘Comfort Zone’ where pupils are not pushed or challenged, to the ‘Struggle Zone’ where thinking is required, and finally the ‘Panic Zone’ where the challenge is too high and overwhelming for pupils. To summarise, every pupil should experience the struggle zone at some time during learning. However, this does not mean that pupils should be in the struggle zone throughout the whole of the lesson. Instead, there should be tasks which push pupils into the struggle zone and out of their comfort zone. This ensures that they are being challenged to think and are engaged with their learning. This theory was reflected in the starter activity through the expressed belief that, although they could not answer it now, they would be able to answer question (b) by the end of the lesson. Additionally, high expectations were also expressed during the instruction part of the lesson. John Hattie and Shirley Clarke (2018) discussed the importance of setting challenging goals and expectations. When explaining the task to the pupils, I stated that they all should have at least one example for each letter of the acronym. This illustrated the desired level of performance that was expected of all pupils and gave them a success criterion for the main task. This reflects Alison, Tharby and Lemov’s understanding that every single pupil should be pushed and challenged in a lesson.  
Albert Bandura (1977) devised the Social Learning Theory. Bandura proposed that pupils learn from one another during group work which, in turn, improves attention and memory. This theory aligns itself with Skinner’s ‘Behaviourism’ (1953) as Bandura suggests that learning happens through observation and reiteration in a social group. Therefore, Bandura suggests that group work and working with others can actually improve learning through improved memory. This theory underpinned the whole lesson on paragraphs as I put the pupils into mixed ability groups for the starter and main activity. According to Social Learning Theory, this meant that pupils could support each other and learn from one another. Therefore, the higher attaining pupils could support the lower ability pupils whilst simultaneously strengthening their own understanding of the content and cementing the information into their memory. 
Realising the importance of memory to pupil progress, I constructed the main task around the idea that learning and memory go hand-in-hand during a lesson. Daniel T Willingham (2008) discussed the importance of cues to learning and memory. Willingham defines cues as ‘bits of information that are the starting point for retrieving a memory’ (p. 18). To summarise, Willingham proposes that having effective cues means that information is easier to retrieve while it also cements the information into memory. In the lesson, cues and memory were at the forefront of the task through the use of the ‘TOP TIPS’ acronym. After going through and explaining each section, the acronym was left on the board during the main task without the full explanation of each letter. This meant that the letters acted as a cue for information as the pupils were forced to remember what each letter stood for and meant. As well as being used in the task, the pupils also had to use the acronym during feedback. During circulation and the group feedback, I challenged the pupils and asked ‘why’ they had chosen to place the new paragraphs where they had. Therefore, this meant that the pupils had to rely on the blank acronym to help defend their choices, thus cementing the information in their memories once again. Once again, this relates to Skinner’s theory of ‘Behaviourism’ (1953) due to the repetitive nature of the task and overall lesson. 
Gert Biesta (2012) proposed that the teacher is instrumental in presenting information that the pupils need. Simply, Biesta suggests that the teacher is essential in delivering new information which cannot be delivered any other way. This claim underpinned the structure of the lesson where I first presented the whole acronym before allowing the pupils to engage with the information. This teacher-led approach also reflects Skinner’s theory ‘Behaviourism’ (1953) which states that the teacher is the giver of information and the understanding is based on reinforcement. Despite the main task revolving around group work and learning from one another, the delivery and overall structure of the lesson reflected Skinner’s theory due to the amount of time spent on giving the information instead of the pupils engaging with the task. 
In Teach Like a Champion, Doug Lemov (2010) discusses various ways in which teachers can challenge pupils in a way that highlights their high expectations of them. Here, Lemov develops a technique for feedback called ‘Stretch It’ (p. 41). This technique includes ‘stretching’ the pupil’s answer through questioning (e.g. asking ‘why’ or ‘how’ they came to that answer). Furthermore, Lemov links this technique to having high expectations of the pupils (p. 27-28). This technique was used in my lesson during feedback and circulation to ensure that pupils could provide reasoning for their answers and were not simply guessing. Before the pupils began their task, I informed them that during circulation I would be challenging their answers by asking them ‘why’ they had chosen the answers that they had. As well as expressing high expectations, this strategy also ensured that all pupils were clear and focused in their understanding of the content. 
Word count: 1496
Evaluation and Reflection
Biesta’s proposal that the teacher is essential in delivering the information that the pupils need, which initially underpinned the structure of my lesson, resulted in a large amount of the lesson taken up by giving the pupils information. This approach meant that there was less time for the pupils to be engaging with the learning and applying their knowledge in the task. In Make It Stick, Brown, Roediger and McDaniel (2014) propose that, despite Biesta’s claims, learning is more effective when pupils attempt to ‘solve the problem before being taught the solution’ (p. 21). To summarise, Brown, Roediger and McDaniel suggest that pupils are more likely to learn more when they attempt the task before being given the correct information. Brown, Roediger and McDaniel suggest that this strategy will allow information to stick in their memories for longer. Therefore, in future lessons I think that it would be more beneficial for pupils to be more involve with the lesson’s content and in charge of their own learning. This approach will also mean that there will be less of a dependence on the presentation and more of a focus on pupil involvement in their learning. For example, when teaching paragraphs in the future I think that giving the extracts and setting the main task (i.e. identifying and marking in where the new paragraphs go) should be done before the ‘TOP TIPS’ acronym is explained. Once the pupils then have the ‘solution’, they could return to the extracts with a different colour pen or highlighter to repeat the task. Doing the activity this way would mean that the pupils were more actively engaged with their learning rather than the lesson being simply teacher-led. An aspect of this delivery that I would repeatedly continue to use is the ‘Stretch It’ technique (Lemov, 2010). This technique proved to be extremely helpful for the pupils and allowed me to track their understanding of the task. Therefore, in the future, through challenging and asking them ‘why’ they have chosen their answers before and after giving them the acronym, I think that this questioning will cement the information clearly in their memory as they repeatedly attempt to defend their choices. Moreover, it will reinforce their understanding of the information if they have to explain themselves once without the acronym and then once with the acronym because they are connecting the content of the lesson with their initial thoughts. 
	Additionally, I think that the teacher-led approach to the lesson meant that there may have been an overload of information at one time. In The Science of Learning (Deans for Impact, 2015), there is a suggestion that overloading pupils with information can actually impact their understanding of it. This means that, despite the content being fairly straightforward, the pupils were at a disadvantage due to the amount of information they were expected to take on board. Therefore, in future lessons where there is a lot of content that the pupils are required to know, I think that the most effective way of teaching it is to share the information in stages with tasks in between each section. This approach would allow pupils to break the information up into sections and also allow them to clarify their understanding of each strand rather than just the information as a whole. In turn, this approach will hopefully lead to a better understanding of the content and the ability to apply this understanding in their own work. This evaluation relates to the Qualified Teacher Status Standards Wales (QTS, 2009) through the need to ‘organise and manage teaching and learning time effectively’ (S3.3.7). This means that lessons are effectively planned to maximise learning in a way that is not detrimental to the pupils’ understanding of the content. Therefore, while I would use the acronym and the extracts again, I think that, in the future, I will try to not overload the pupils with information and split the acronym up into sections with tasks for each one.  
	Also, despite giving clear instructions and keeping a firm voice, I believe that there was a weakness in my delivery of the lesson. More specifically, I handed the extracts out whilst I outlined what was expected of the pupils during this task. This meant that I was walking around and concentrating on giving each pupil a task sheet rather than concentrating on giving instructions. This method is both distracting for the pupils and distracting for me as I could not effectively give instructions to the whole room. Therefore, in the future I will ensure that there is a spot in the room that I return to when giving instructions or explanations. Also, I will ask pupils or other members of staff to hand out any worksheets to ensure that I can remain at the front of the room. This repetition will form a routine and will visibly illustrate when I expect the pupils to be listening to my instructions. 
	Upon reflection and further teaching, I think that modelling the main task with the pupils would have been more beneficial for their learning. Despite the intention that the task itself would work as a model for the final writing task, I believe that there still needed to be a model for the main activity. Modelling would have ensured that every pupil completely understood the extract, the task and what was expected of them. In this way, the model could have acted as an assessment of their understanding of the content. Therefore, applying this strategy to my lesson, I think that the first extract could have been completed as a group on the whiteboard. This activity would have included highlighting sections, marking in where the new paragraphs should be and annotation their reasoning for their choice. Once again, this evaluation relates to the Social Learning Theory, proposed by Albert Bandura (1997), as the group could have used each other to complete the model task and engage in a discussion about their choices. This would have cleared up any misunderstandings around the content or the task and would also give the pupils the opportunity to share their understanding with the whole group. After this modelling activity, the pupils then could have worked in their groups to read through and annotate the other two extracts independently with absolute confidence in their understanding of the task and content. This evaluation relates to the QTS standard S3.2.4 which centres around supporting various needs of pupils to ensure that everyone can access the lessons. This is an aspect of teaching that I think should be included in all lessons because it ensures that all pupils can participate in the lesson. Also, it gives the pupils a chance to share ideas. This discussion is something that usually occurs after the task when it could benefit the pupils more by happening before. 
Another aspect of my lesson that I think could have been improved is the feedback before beginning the task. After going through the acronym, I simply set the main task and let the pupils begin. Firstly, in future lessons I will ask someone to repeat the instructions and then ask a lower attaining or less engaged pupil. This technique ensures that all pupils know what their task is and, for those who are not sure, provides them with another explanation of the task. Also, in the future I will check the pupils’ understanding of the acronym before allowing them to begin the task. Despite the intention that the main activity would act as an assessment of the pupils’ understanding of the acronym, I think that my Assessment for Learning (AfL) could have been drastically improved to ensure that each and every pupil had a clear understanding of the information and of the instructions. For example, before I even explained the task, I could have checked the pupils’ understanding of the acronym through a simple and quick discussion (e.g. ‘So, what does the “TO” from the acronym refer to, Annie?’). This discussion allows the pupils to hear the explanation again and also lets me check the overall understanding of the information. Another way this could have been done is by returning to the starter activity questions. As stated at the beginning of the lesson, each pupil should have some knowledge on how to answer the second question as the lesson progresses. By asking question (b) again, this would have allowed me to clarify the pupils’ understanding of the content of the lesson so far. Overall, this emphasis on clarification is something that I intend to do in every future lesson to ensure that all pupils are clear and that every individual has a fair chance to give the activities a go.
Despite the use of an interesting extract during the main task, I think that there should have been a time limit stated or a timer used to challenge the pupils. This strategy would have also kept them engaged and ensured that every pupil was on task. Furthermore, a timer would have challenged even the higher attaining pupils and thus would have allowed every pupil to be pushed in the task. A timer is something that I expect to use in every lesson in the future to ensure that there is a sense of engagement and somewhat urgency to the tasks. Also, a timer would allow me to keep track of time in the lesson and ensure that time is being used effectively. Therefore, the use of a timer could also help with routines during lesson through the expectations that there is a time limit to every activity.  
Despite the mixed ability grouping and feedback, I think that differentiation is something that was lacking in my lesson. In order to push each and every pupil, I think that there could have been different challenges for different abilities. For example, having a bronze, silver and gold challenge during the main task would have been more beneficial for every pupil in the room. Thus, pupils attempting bronze would have to find one example of each letter of the acronym, silver would have to find more than one example of at least one of the letters and gold would mean finding more than one example of more than three letters. This would have ensured that both the lower level five and the higher level five pupils were being challenged individually. This strategy is something that I think is important for future lessons in order to ensure that each and every pupil is being challenged and has high expectations of themselves. This evaluation relates to the QTS standard S3.3.4 which states that teachers should differentiate the lessons to ensure that they are meeting the needs of all the learners. This strategy is something that I believe is extremely important for teaching and will be implementing more in future lessons. 
Reflecting on my behaviour management, I think that something I could improve on is waiting for silence before beginning the feedback. This insistence would ensure that all pupils are engaged with the discussion and are on task. For example, I could have used a countdown (e.g. from five or three) to signal that the discussion part of the lesson was beginning and that pupils had to be respectful of one another. Lee and Marlene Canter (1976) discuss the importance of expectations which are clear and understood by everyone. This is something that will be included in future lessons to ensure that behaviour expectations are clear and that my classroom is a respectful learning environment. Similar to differentiation, I think establishing a routine and behaviour expectations in the classroom are two very important things for teachers. Again, this evaluation relates to the QTS standard S3.3.9 which focuses on the need to have high expectations of pupils’ behaviour in the classroom. This expectation is something that needs to be explicitly established in lessons to ensure that pupils are clear on what is expected of them. In this way, it is up to the teacher to ensure that these expectations are presented to the pupils in order for them to begin to follow them. 
		Word count: 2010
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